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[bookmark: _Toc187442259]Introduction and Overview
[bookmark: _8b5ujceztx2l][bookmark: _Toc187442260]Overview and Context of the Curriculum
[bookmark: _b7vyly2eg7g8]The proposed curriculum is designed for widening access students who possess limited or no formal qualifications. This diverse group may include mature learners returning to education, young people classified as NEET (Not in Education, Employment, or Training), and individuals seeking an introduction to formal academic education. These learners often face significant barriers to higher education, including a lack of prior academic experience and limited confidence in navigating educational environments. Research suggests that widening participation initiatives play a critical role in reducing educational inequality and improving employability outcomes (HEFCE, 2013; Gorard, 2018). Tailoring this curriculum to meet their specific needs aligns with principles of inclusive education and lifelong learning.
[bookmark: _l8sl1zitojr7]The curriculum will focus on an academic skills module that equips learners with foundational skills necessary for success in academia and the workforce. The module is called Academic and Digital Skills for Success. The scope includes developing skills in research, digital literacy, academic writing, and critical thinking, which are essential for transitioning to more advanced educational or vocational pathways. The module aims to prepare students for a digitally driven academic landscape, where foundational information technology (IT) skills are increasingly critical (JISC, 2022).
[bookmark: _s4u8vj6wwjn6][bookmark: _Toc187442261]Context of Delivery
The module will be delivered on-campus in a computer lab setting, enabling students to access technology and receive hands-on guidance from their lecturer. Many learners in on this programme may lack basic IT proficiency, which can be a significant barrier to academic success (McLoughlin & Lee, 2008). The in-class support provided by lecturers will be essential for helping students build confidence in using computers, conducting online research, and engaging with digital learning platforms. The physical presence of lecturers allows for immediate feedback and support, creating a more accessible and inclusive learning environment.
[bookmark: _or9w4ya08r0n][bookmark: _Toc187442262]Duration and Structure
[bookmark: _y8ocvn13fpzd][bookmark: _r747q2y50czl]The curriculum will span ten weeks of teaching, with a reading week in the middle. This week provides students with an opportunity to reflect, consolidate their learning, and address any gaps in their understanding. A eleven-week structure, including time for self-directed learning, aligns with evidence suggesting that learners benefit from opportunities to process and review material outside formal instruction (Biggs & Tang, 2011). This structure promotes a balance between guided instruction and independent learning.
[bookmark: _Toc187442263]Rationale for the Curriculum
The proposed curriculum addresses a significant gap in existing widening access provisions, specifically the lack of engaging, practical teaching methods tailored to non-traditional learners. Students enrolled in such courses often struggle with traditional "chalk and talk" methods of instruction, which prioritize passive listening over active engagement. Research indicates that non-traditional students, particularly those with limited prior academic experience, benefit from interactive and applied learning methods (Brookfield, 2017; Kolb & Kolb, 2005). This module integrates storytelling and practical application, enabling students to acquire critical academic and digital skills "by accident" through immersive and engaging activities.
Current provision within widening access courses, such as the Employability Skills programme, includes some practical application but remains predominantly lecture-based. This new modules curriculum differs by employing role-playing and narrative techniques to create an engaging, immersive environment. For example, students will adopt the role of detectives solving a mystery, integrating academic skill-building activities within the storyline. This innovative approach fosters active participation and skill acquisition in an inclusive and supportive setting, aligning with contemporary best practices in higher education pedagogy (Biggs & Tang, 2011).
[bookmark: _xw9ul07daw39][bookmark: _Toc187442264]Background Information
[bookmark: _o21xp3u84xd5]The increasing emphasis on widening participation in higher education reflects a broader societal commitment to addressing educational inequalities. Government initiatives such as the Office for Students (OfS) Access and Participation Plans highlight the importance of creating opportunities for learners from underrepresented groups (OfS, 2021). Additionally, the rapid digitisation of education necessitates equipping learners with digital competencies alongside traditional academic skills (JISC, 2022).
Historically, higher education has struggled to effectively support non-traditional learners, with drop-out rates significantly higher among these cohorts (Thomas, 2012). This disparity underscores the need for innovative teaching strategies that cater to diverse learning needs, particularly those that build confidence and engagement in non-traditional learners.
[bookmark: _5vgxk5txz3bi][bookmark: _Toc187442265]Current Trends and Challenges
Higher education faces several challenges and trends that necessitate this curriculum. Firstly, mixed abilities within classrooms. Widening access initiatives bring together students with varied academic backgrounds and learning needs, requiring adaptable and differentiated teaching methods (Lynch & Baker, 2005).
Secondly, limited resources could be a potential challenge. Many institutions face constraints in terms of time, budget, and personnel, making it essential for curricula to maximize impact with minimal resources (Gorard & Smith, 2010).
Thirdly, the lack of basic digital skills could pose a challenge. The COVID-19 pandemic accelerated the need for digital skills, with many institutions adopting hybrid or fully online models. Non-traditional learners often lack these skills, further exacerbating educational inequalities (JISC, 2022).
The curriculum's innovative use of role-playing and storytelling addresses these challenges by creating an inclusive and engaging learning environment. However, it also requires a skilled facilitator who can adapt to student queries while maintaining the narrative flow. To ensure students achieve the necessary learning outcomes, the module incorporates frequent formative assessments to monitor progress and provide feedback.
[bookmark: _sxsnik83xowa]The rationale for this curriculum is supported by a range of research and policies. The Office for Students (OfS) emphasises the need for higher education providers to implement innovative teaching strategies that support access, retention, and progression for underrepresented groups (OfS, 2021). Additionally, the Teaching Excellence Framework (TEF) highlights the importance of engaging teaching practices that foster deep learning (DfE, 2017).
[bookmark: _as8hzwgoshig]Research on active learning underscores its effectiveness in improving student outcomes. For example, Kolb and Kolb (2005) argue that experiential learning fosters deeper understanding and retention of material. Similarly, Brookfield (2017) advocates for narrative-based teaching as a means of promoting critical thinking and engagement. These principles form the foundation of the proposed curriculum, which integrates academic skill-building within a detective-themed role-playing game.
[bookmark: _Toc187442266]Innovative Aspects
[bookmark: _lo9ztqzbbqin]This curriculum represents a departure from traditional methods by embedding academic and digital skill development within a narrative framework. Students adopt detective personas, engaging in a term-long role-playing game where they solve a mystery while completing academic tasks such as research, writing, presenting and data analysis. This approach combines experiential learning with storytelling, promoting active engagement and intrinsic motivation (Meyer & Land, 2005).
Students create and inhabit characters, fostering emotional investment and collaboration. Partnering with the university’s learning and development design team allows for the incorporation of digital elements such as code-cracking and simulated online dialogues. This concept of digital integration will support students learning. There is also a focus on inclusivity and accessibility for students. The curriculum accommodates mixed abilities by providing scaffolding, peer support, and differentiated tasks. These features address existing gaps in provision by offering a more engaging and inclusive learning experience that complements traditional methods.
[bookmark: _e44bg4vosc4u][bookmark: _Toc187442267]Curriculum Aims and Learning Outcomes
[bookmark: _c4rr652sztf7][bookmark: _Toc187442268]Curriculum Aims
[bookmark: _oo1r9lex5qf8]The aim of this curriculum is to foster the development of non traditional students into lifelong learners who feel confident in their ability to engage with academic study and progress to Level 5, 6, and beyond within higher education. By equipping students with fundamental academic and digital skills, this curriculum seeks to empower them to overcome barriers to learning, develop critical thinking abilities, and cultivate a sense of self-efficacy in their educational journey. The overarching goal is to provide students with the skills necessary to succeed in a variety of academic and professional contexts, aligning with principles of widening participation and inclusive education (Brookfield, 2017; JISC, 2022).
[bookmark: _Toc187442269]Learning Outcomes
The learning outcomes are aligned with Bloom’s taxonomy (1956) to ensure a structured progression from foundational knowledge acquisition to higher-order critical thinking and application. 
By the end of this module, students will be able to:
· demonstrate knowledge of fundamental academic and digital skills, including research, academic writing and effective digital communication.
· understand key principles underlying academic success, such as information literacy and time management, and will be able to articulate their importance in an academic context.
· examine and critically evaluate information from various sources, identifying key arguments, underlying motives, and evidence. Through activities such as solving narrative-based problems and conducting independent research, students will develop the ability to critically deconstruct practical issues.
· present, evaluate, and interpret quantitative data, using this information to construct coherent arguments and make reasoned judgments.

[bookmark: _j7sdqewjzpyl]Through exercises such as data analysis and written reports, students will practice interpreting evidence to support their academic arguments. Students will apply academic skills, such as research, writing, and problem-solving, to contexts outside the classroom, including professional and role play scenarios. By integrating role-playing activities with real-world academic tasks, students will transfer skills acquired during the module to broader applications. Students will evaluate the effectiveness of different approaches to solving problems, considering factors such as context, resources, and evidence. Through weekly reflection and formative feedback, students will learn to critically assess their own approaches to academic tasks and refine them accordingly.
[bookmark: _Toc187442270]Supporting Evidence
[bookmark: _x2jwatd9bi5s]The alignment of these learning outcomes with Bloom’s taxonomy (1956) ensures that the curriculum facilitates a progression from foundational knowledge to higher-order critical thinking and application, which are essential for academic and professional success (Bloom, 1956; Anderson & Krathwohl, 2001). Furthermore, incorporating activities that promote active learning, such as data analysis and critical reflection, aligns with evidence suggesting that such approaches enhance student engagement and outcomes (Kolb & Kolb, 2005; Biggs & Tang, 2011). The focus on understanding the limits of knowledge and evaluating approaches also reflects the growing importance of metacognition in higher education, with research indicating that self-awareness in learning improves long-term academic success (Thomas, 2012).
[bookmark: _m0e27eqbq0uc][bookmark: _Toc187442271]Professional Standards/Benchmarking Statements 
[bookmark: _aft6ynkqqwlw][bookmark: _Toc187442272]QAA Subject Benchmark Statements
The curriculum supports the QAA’s emphasis on digital literacy and academic integrity by embedding these skills into practical, engaging activities such as role-playing, digital problem-solving, and academic writing exercises (QAA, 2018). Students are introduced to foundational concepts and practices (for example, referencing, research techniques) that align with the QAA’s expectations for preparing learners for success in higher education.
[bookmark: _rmy1kmqmzpu]By integrating storytelling and role-playing, the curriculum creates an immersive learning experience that promotes deeper engagement compared to traditional methods. The use of digital dialogue and code-cracking challenges enhances the relevance of digital literacy skills for real-world applications.

[bookmark: _Toc187442273]Advance HE Professional Standards Framework
The proposed curriculum covers the Professional Standards Framework for Higher Education.
Professional Values
V1 - Respect individual learners and diverse groups of learners.
The curriculum is tailored to widening access students, including those with limited qualifications and non-traditional learners (e.g., mature students, NEET individuals). It provides equitable opportunities for engagement and success, ensuring that the diverse needs of these learners are respected and met​.
V2 - Promote engagement in learning and equity of opportunity for all to reach their potential. By using active and applied learning methods (such as role-playing, critical thinking exercises, and digital skill-building), the curriculum fosters high levels of student engagement and provides opportunities for all learners to reach their full potential​​.
V3 - Use scholarship, research, or professional learning as a basis for effective practice. The curriculum incorporates evidence-based teaching methods, referencing established educational theories and research (such as Kolb's experiential learning theory and Biggs & Tang's work on quality learning). This ensures that the teaching practices are well-informed and aligned with current best practices​.
V5 - Collaborate with others to enhance practice. The curriculum includes collaborative elements, such as group work, peer feedback, and interaction with digital skills and library staff. This promotes a community of learning and enhances students' academic development​.
Core Knowledge
K1 - How learners learn, generally and within specific subjects. The curriculum considers how non-traditional learners engage with content and builds on best practices for supporting them. It also includes personalized approaches to learning, ensuring that students can access and process information effectively​.
K2 - Approaches to teaching and/or supporting learning, appropriate for subjects and level of study. The design incorporates active learning strategies, storytelling, and digital tools, which are appropriate for the diverse needs of the students and the specific context of academic skills development​.
K3 - Critical evaluation as a basis for effective practice. The curriculum encourages students to critically reflect on their learning through exercises such as reflective essays, analysis of case studies, and data interpretation tasks. This fosters critical thinking and self-evaluation, essential for both academic and professional development​.
K4 - Appropriate use of digital and/or other technologies, and resources for learning
There is a strong emphasis on digital skills throughout the curriculum, from the use of research databases and referencing tools to the incorporation of digital storytelling and role-play elements. This aligns with the increasing need for digital literacy in higher education​.
Areas of Activity
A1 - Design and plan learning activities. The curriculum is meticulously planned, with clearly structured weekly subjects, assignments, and assessments designed to scaffold learning and help students progressively build skills. It includes a variety of learning formats, from practical workshops to independent tasks​.
A2 - Teach and/or support learning through appropriate approaches and environments. The teaching methods include face-to-face workshops, digital resources, and collaborative activities, creating an inclusive learning environment that supports diverse learning styles​.
A4 - Support and guide learners. The curriculum incorporates frequent formative assessments, peer feedback, and opportunities for one-on-one instructor support. This ensures that learners receive timely guidance and can reflect on their progress throughout the course.
A5 - Enhance practice through own continuing professional development. The curriculum design incorporates reflection and feedback, both for students and for teaching staff. This ongoing evaluation and adaptation ensure that the curriculum remains responsive to the evolving needs of students​.

Although the Office For Students (OfS) and Teaching Excellence Framework (TEF) are not necessarily mandatory for Wales, the curriculum does meet many of the standards they have presented.
[bookmark: _Toc187442274]Office for Students (OfS) Access and Participation Plans
[bookmark: _jziik376l1ug]The curriculum is explicitly designed to widen participation by addressing the needs of underrepresented groups, including mature learners and NEET individuals, through engaging and inclusive teaching methods (OfS, 2021). The structure of the module, including the reading week, ensures retention by providing students with time to consolidate learning and catch up if needed. By adopting role-playing as a core instructional method, the curriculum fosters active engagement and a sense of belonging, which are critical for retention and progression (Thomas, 2012). Frequent formative assessments, combined with personalised written and verbal feedback, help learners track their progress and build confidence in their academic abilities.
[bookmark: _Toc187442275]Teaching Excellence Framework (TEF)
The curriculum’s innovative use of storytelling aligns with TEF’s emphasis on student engagement and active learning strategies (DfE, 2017). This approach ensures that students are active participants in their learning journey. Skills development, a key TEF principle, is integrated through activities that promote digital literacy, critical thinking, and academic writing.
[bookmark: _kn9je4ua6up2]The curriculum offers interdisciplinary learning opportunities, such as combining academic skills with elements of gamification, problem-solving, and digital literacy. The inclusion of role-playing scenarios tailored to student provides a highly personalised and motivating learning environment (Kolb & Kolb, 2005).
[bookmark: _dh2jgr85d5q0]
[bookmark: _Toc187442276]Teaching Timetable and Delivery Structure 
[bookmark: _oz20cz2z0fu4][bookmark: _Toc187442277][bookmark: _vpu1w4fqw0mx]Timetable

	 
	Content 
	Resources/Activities 
	Assignments & Tasks 

	Week 1 
W/C 13/01 
	Building your Student Toolkit 
· Introduction to the Module 
· Introduction to Assignments 
· Study Skills 
· Learning Styles 
Digital Skills [Jessica Hill, Digital Skills Officer] 
· Moodle: Virtual Learning Environment (VLE) 
· Teams 
 
 
	Ice Breaker 
 
Time Management Questionnaire 
 
Kolb Learning Style Inventory 
 
VARK Questionnaire 
 
Class Notebook 
 
	Task: Complete the JISC Digital Skills Questionnaire. 
 
Task: Complete Finding & Using Information: Unit 1 – Identifying Information on Moodle. 
 

	Week 2 
W/C 
20/01  
	Finding & Using Information 
Workshop with [Lisa Ellis, Academic Library Liaison] 
· Introduction to the Library 
· Sources of Information 
· Online Resource Lists / Reading Lists 
· Evaluating Sources 


	 
Online Library Catalogue 
 
Online Resource Lists 
 
 
Class Notebook 

	 
Task: Complete Finding & Using Information: Unit 2 – Searching for Information on Moodle. 
 
 

	Week 3 
W/C 
27/01  
	Academic Integrity  
· What is Academic Integrity? 
· What is Plagiarism? 
· How to read the Turnitin Similarity Report 
· Artificial Intelligence (AI) 
 
 
 
	 
Examples: Portfolios, Essays, Reports, Presentations, Action Plans 
 
PDF Templates:  
Portfolios, Essays, Reports, Presentations, Action Plans 
 
Class Notebook 
 
	Task: Complete Referencing: Unit 1 – Academic Integrity & Avoiding Plagiarism on Moodle.  
 
Task: Complete Finding and Using Information: Unit 4 –  Evaluating Information on Moodle. 
 

	Week 4 
W/C 03/02 
	Harvard Referencing 
Workshop with [Lisa Ellis, Academic Library Liaison] 
· What is Referencing? 
· Why do we use Harvard Referencing? 
· Using Quotes 
· Using Citations 
· Reference List vs Bibliography 
	 
Examples: Textbooks, Journals, Websites, TedTalks 
 
UWTSD Harvard Referencing Handbook 
 
Cite Them Right Website 
 
Class Notebook 
 
	Task: Complete Referencing: Unit 3 – The Basics on Moodle. 
 
Task: Complete Referencing: Unit 2 – Managing Information on Moodle. 

	Week 5 
W/C 
10/02 
	Critical Thinking 
· What is Critical Thinking? 
· The Role of Critical Thinking in Academia 
· Developing Critical Thinking Skills 
· Tools for Critical Thinking 
 
	 
How to read the Turnitin Similarity Report 
 
How to submit an assignment. 
 
Assignment Submission Checklist 

Class Notebook 

	Assignment 1: Task 1 – Essay 
Deadline: 14th February 23.59 
 

	Week 6 
W/C 17/02 
	The Art of Presenting 
· What is a Presentation? 
· The 5 Ps of Presenting 
· Planning and Preparation 
· Designing Visual Aids 
· Delivery Techniques 
· Handling Q&As 
· Individual Presentations vs Group Presentations 
 
	 
TedxTalk 
 
Good & Bad Presentation Examples 
 
Canva/Prezi/PowerPoint 
 
Class Notebook 
	Task: Each student must create a 3-5 minute presentation to the class on what they believe happened to Dr Hart.  
 
*The presentation must be uploaded to Moodle by 10/03 in preparation for Mock Presentations* 
 
 

	Week 7 
W/C 24/02 
	Reading Week [No Lecture] 
Asynchronous Resources 
 
	 
 
	Task: Complete Finding and Using Information: Unit 3 –  Advanced Searching on Moodle. 
 
Assignment 1: Task 2 - Report 
Deadline: 28th February 23.59 
 

	Week 8 
W/C 
03/03 
	Writing Reflectively 
· What is Reflective Writing? 
· Reflective Models 
· Using research to support your reflections 
 
	 
Gibbs Reflective Cycle 
 
Reflective Essay Example 
 
	 
Task: Review your weekly Reflections and choose 2-3 where you felt you learned the most, use these as a draft for your 1500 word reflective essay. 
 

	Week 
9 
W/C 10/03 
	 
Mock Presentations 
Each student must present their 5-minute presentation to the class within the lecture. 
 
	 
 
Student presentations and peer feedback. 
 
	 
 
Student presentations and peer feedback. 
 

	Week 10 
17/03 
	Understanding and Using Feedback 
· What is Feedback? 
· What is Feedforward? 
· How can we use Feedback and Feedforward. 
	 
 PowerPoint

 Feedback from previous tasks
	 
Assignment 2: 1500 Word Reflective Essay 
Deadline: 21st March 23.59 
  

	Week 11 
W/C 24/03 
 
	Student Presentations 
Each student must present their 5-minute presentation to the class within the lecture. 
 
	 
 
	 
Assignment 1: Task 3 – Presentation  
Deadline: 24th March 23.59 
 



[bookmark: _Toc187442278]Delivery Methods
The proposed classroom teaching structure combines 10 weeks of face-to-face instruction, with one week of asynchronous content fostering a blended learning environment that supports diverse learning needs. The course integrates independent activities, including self-directed learning through quizzes, tasks and supplementary readings, to reinforce classroom content. Practical workshops led by Digital Skills and Library Liaison staff further enhance learning, offering targeted support on essential academic skills. In Week 2, students will focus on "Finding and Using Information," equipping them with research skills, while Week 4 will introduce "Harvard Referencing," ensuring proper citation practices. This balanced approach promotes active learning, practical skill development, and academic independence.

Face-to-face learning offers distinct advantages for non-traditional learners, fostering immediate feedback, personal connections, and a structured environment that supports engagement and motivation. Research highlights that traditional classroom settings generally lead to higher academic performance and lower dropout rates compared to online courses (Ghosh, 2024​). Non-traditional learners, particularly those in adult literacy and basic skills programs, express a strong preference for face-to-face instruction, emphasising the importance of in-class communication and support in their success (Li et al., 2016). While blended learning approaches, such as using Virtual Learning Environments (VLEs) like Moodle for quizzes and after-class activities, can enhance certain aspects of learning, such as accessibility and self-regulation (Xu et al., 2023), they are most effective as complementary tools rather than replacements for in-person interaction.
[bookmark: _x2y2ctoqjwle]Blended formats can also facilitate specific improvements; for example, students in blended environments may achieve stronger performances in focused components of their courses, such as quizzes or homework, compared to fully online settings (Larson & Sung, 2019). However, reliance on online elements alone often falls short of meeting the diverse needs of non-traditional learners, many of whom benefit most from the structured, interpersonal dynamics of face-to-face instruction (Rovai & Jordan, 2004​). This suggests that the optimal approach combines the strengths of both modalities, leveraging VLEs for after-class reinforcement while maintaining in-person instruction as the primary mode of learning to maximise engagement, accessibility, and academic outcomes for non-traditional students.
[bookmark: _Toc187442279]Logistics
[bookmark: _kkdgl4k0rfdz]Smaller classroom sizes are particularly well-suited to the needs of adult and non-traditional learners, as they facilitate greater engagement, interaction, and tailored support. Studies on problem-based learning (PBL) demonstrate that small-group tutorials lead to more active participation and interaction compared to traditional, larger settings, underscoring the importance of a structured yet intimate learning environment for adult learners (Wyn et al., 2007). Furthermore, collaborative group testing has been shown to benefit all students, particularly those who may struggle in traditional settings, by enabling greater peer support and enhanced learning outcomes (Giuliodori et al., 2008).
While evidence suggests that group size alone does not uniformly impact all aspects of engagement and motivation (Ahmad et al., 2021), smaller groups allow instructors to provide more individualised attention, a crucial factor in the success of non-traditional learners. For this reason, class sizes of approximately 20 strike an ideal balance, offering a manageable number for collaborative and interactive learning while still enabling meaningful instructor involvement. When coupled with robust student support services such as the Study Skills and the Library liaisons, these smaller group settings create an environment where non-traditional learners can thrive academically and socially.
[bookmark: _Toc187442280]Assessment Strategy
[bookmark: _Toc187442281]Formative Assessment
The weekly reflections serve as an effective formative assessment tool, designed to provide students with ongoing feedback and support throughout the learning process. Each week, students complete a reflection on the lecture they have had and the skills a knowledge they have developed. These reflections encourage students to analyse their learning experiences, identify challenges, and propose strategies for improvement. For example, they might reflect on their approach to Harvard referencing or how they evaluated evidence during a research task. By responding to targeted prompts, students can track their progress and make adjustments to their learning strategies in a low-pressure environment. Instructors provide constructive feedback on these reflections, highlighting strengths and suggesting areas for growth, which helps students refine their skills over time. This approach fosters self-awareness, promotes consistent engagement, and prepares students to meet the module's learning outcomes effectively.
[bookmark: _rh7jweqyl930][bookmark: _txw8646wa3si][bookmark: _Toc187442282]Summative Assessments
The final assessments for the module consist of two distinct assignments, designed to evaluate students' academic skills in the digital era.
Assignment 1 comprises a 3-element portfolio, which includes an academic essay, a research report, and an individual presentation. The academic essay requires students to argue for a specific perspective on Artificial Intelligence (AI) in academia, focusing on its impact on academic integrity which links to Week 3 and to the case the students are investigating of Dr. Hart. The research report involves investigating a real-world case—the disappearance of Dr. Hart—and presenting an analysis of the situation, including evidence, theories, and ethical considerations. The final element is an individual presentation, where students will deliver a summary of their findings and recommendations from the case report to their peers. These tasks are spaced out across several weeks, helping students to manage their workload and track progress throughout the term.
These tasks assess students’ abilities to critically engage with academic topics, conduct research, analyse evidence, and present findings effectively. The essay on AI in academia evaluates students’ capacity for critical thinking, argumentation, and research skills, particularly in relation to digital tools used in education. The case report measures students’ ability to synthesize information from multiple sources, apply academic writing conventions such as Harvard referencing, and evaluate complex situations. The individual presentation tests students' communication skills, focusing on the ability to present complex information clearly, use visual aids, and engage an audience in an academic setting. These tasks together measure not only academic writing skills but also research, critical analysis, and presentation abilities.

Assignment 2 involves a 1500-word reflective essay, using Gibbs’ Reflective Cycle, in which students reflect on the development of their academic and digital skills over the first term of university. The essay also includes a SMART action plan outlining goals for continued development. This assignment encourages students to critically reflect on their learning experiences, evaluate strengths and weaknesses, and apply relevant theories to enhance their academic skills.
The reflective essay supports the development of reflective practice, a critical skill for continuous learning. By using Gibbs’ Reflective Cycle, students are prompted to reflect on their personal academic journey, identifying both successes and challenges. This reflection helps students gain a deeper understanding of their strengths and weaknesses, encouraging lifelong learning and skill improvement. The inclusion of a SMART action plan ensures that students set clear, achievable goals for their ongoing development. This reflective assignment directly contributes to the development of both academic and digital literacy, which are essential for success in the modern academic environment. 
Together, these assessments align with the module's focus on enhancing academic skills in the context of the digital era, providing students with opportunities to demonstrate their ability to engage critically, conduct research, communicate effectively, and reflect on their learning.
[bookmark: _8fcbt9907dph][bookmark: _Toc187442283]Feedback Mechanisms
Students will receive comprehensive feedback to support their learning and development. Oral feedback will be provided during class discussions and individual tutorials, offering immediate guidance and clarification. Written feedback will include detailed comments on draft submissions, up to 7 days prior to the final deadline, enabling students to refine their work. Additionally, final assignments will be returned with constructive feedback within 20 days of submission, ensuring timely and actionable insights to enhance future performance.
[bookmark: _cooki9qwhr80][bookmark: _Toc187442284]Recommended Reading 

The reading list for this module has been carefully curated to support the diverse learning
needs of non-traditional students, providing essential resources for foundational knowledge
and supplementary materials for deeper understanding and skill development. The
recommended may appear general, however, this is supplemented with other
resources over the teaching weeks via the Virtual Learning Environment (VLE).

Essential Reading

Cottrell (2019). The Study Skills Handbook.
This textbook serves as a foundational guide to effective study strategies, offering practical advice for managing academic work. It equips students with tools for time management, goal setting, and self-evaluation, essential for succeeding in the digital era.

Cottrell (2023). Critical Thinking Skills: Effective Analysis, Argument, and Reflection.
This resource is vital for developing critical thinking skills, a key component of academic success, however, a skill that students struggle to refine at Level 4. This book provides frameworks for analysing information, constructing arguments, and engaging in reflective practices critical for digital learning environments.

Cite Them Right: The Essential Referencing Guide. [Website]
An indispensable tool for mastering academic referencing and citation, this guide ensures students adhere to scholarly conventions, particularly Harvard referencing, enhancing the quality and credibility of their academic work.

Supplementary Reading

Godfrey (2018). How to Use Your Reading in Your Essays.
A practical guide for integrating research into written work, this text helps students enhance the analytical and critical depth of their essays.

Bedford & Wilson (2020). Study Skills for Foundation Degrees.
Targeted at foundational learners, this book addresses study techniques and learning strategies tailored to students bridging academic and vocational learning contexts.

Van Emden & Becker (2022). Presentation Skills for Students.
Essential for building confidence in oral communication, this book equips students with tools for delivering effective and professional presentations, a crucial skill in academic and professional settings.

Burroughs (2019). The Return to Study Handbook.
Focused on mature and distance learners, this book addresses unique challenges they face, offering strategies for balancing study with personal and professional commitments. This is very relevant to non traditional learners. 

	Classification 
	Reading List 
	Electronic* 

	Essential 
	Cottrell. (2019). The study skills handbook. 5th edn. Macmillan Education UK. 
	☒ 

	Essential 
	Cottrell, S. (2023) Critical thinking skills : effective analysis, argument and reflection . 4th edition. Bloomsbury Academic. 
	☒ 

	Essential 
	Cite them right : the essential referencing guide. London :, Bloomsbury Academic. https://ezproxy.uwtsd.ac.uk/login?url=https://www.citethemrightonline.com. 
	☒ 

	Further 
	Godfrey, J. (2018). How to use your reading in your essays. 3rd edn. Bloomsbury Academic. 
	☒ 

	Further 
	Bedford  & Wilson (2020). Study skills for foundation degrees. 3rd edn. Routledge. 
	☒ 

	Further 
	Van Emden & Becker (2022). Presentation skills for students 3rd edn. Bloomsbury Academic. 
 
	☒ 

	Further 
	Burroughs, C. (2019). The return to study handbook : study skills for mature, distance, and workplace learners. Kogan Page Limited. 
 
	☒ 



 
 






[bookmark: _8pmo1rhnmfe3]



[bookmark: _Toc187442285]Skills and Knowledge Development Opportunities
[bookmark: _qefyo3t8e1mn]Subject-Specific Skills
The curriculum fosters skills directly related to the subject, including technical, analytical, and practical abilities. For example, students engage in workshops on digital tools, enhancing their research and IT competencies which enhance their technical and academic skills. Topics like "Critical Thinking" and "Finding and Using Information" teach students to evaluate evidence and synthesize findings which assists students in developing analytical skills. Role-playing scenarios and reflective essays enable the application of theories to real-world contexts, enhancing academic and employability.
Wider Transferable Skills
[bookmark: _r9dizxwg7a9g]The curriculum also emphasizes broader skills like communication, teamwork, problem-solving, and digital literacy. These are embedded in activities such as:
· Assignment 1 Task 3 where students develop and deliver a presentation, this helps them foster clarity in articulating ideas improving their communication and confidence.
· Collaborative problem-solving in role-playing scenarios helps students develop team work and interpersonal skills.
· Analytical tasks, like investigating case studies, encourage strategic thinking and competence in problem solving.
· Workshops and assignments ensure students master essential digital tools, crucial for academic and professional success. The majority of non traditional students struggle with basic IT tasks so with consistent use for activities and assignments they can develop competence.
These skills are woven into the curriculum to prepare students for lifelong learning and diverse career pathways. The relevance lies in their alignment with real-world demands, emphasizing inclusivity and accessibility.
[bookmark: _Toc187442286]Conclusion
The curriculum stands out for its innovative approach, blending technical and transferable skill development with engaging teaching strategies. By embedding academic and digital skill-building into narrative-driven activities, it creates an inclusive and dynamic learning environment tailored to non-traditional students. The detective-themed role-playing enhances engagement, fostering intrinsic motivation and collaboration.
Its significance extends beyond academic success, equipping learners with practical skills essential for career advancement. However, there are limitations, such as the reliance on skilled facilitators and potential challenges in resource allocation. Future iterations could expand digital integration and explore hybrid learning models to maximize accessibility. In summary, this curriculum addresses educational inequities while promoting lifelong learning and digital competency, making it a pivotal initiative in widening participation in higher education.
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	LEVEL 4 ASSESSMENT SPECIFICATION

	Student name:
	
	Student ID number:
	

	Programme:
	Employability Skills

	Module:
	Academic and Digital Skills for Success

	Module code:
	
	Contribution to Overall Module
Assessment (%):
	50%

	Lecturer:
	Ffion Cumberpatch
	Internal Verifier:
	

	Assignment Title:
	Evidence of Learning (E-Portfolio)
	Word count (or equivalent):
	1,500

	Submission deadline:
	Task 1 – 14th February 23.59
Task 2 – 28th February 23.59
Task 3 – W/C 24th March 23.59
	Return date of provisional marks & written feedback:
	Task 1 – 14th February
Task 2 - 28th March
Task 3 – 13th May

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark. Penalties for late submission: Up to one week late, maximum mark of 40%. Over one week late, 0%. Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission, you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.

	Module Learning Outcomes (from module syllabus)

	Upon the successful completion of this module, the student should be able to:
· analyse published literature relating to a specific topic or subject area and produce a fully referenced, appropriately structured academic report.
· reflect on their learning using recognised models of reflection.
· research and present their findings in a variety of formats on a range of employability skills and collect and analyse feedback on their delivery.




	TASK DESCRIPTION

	
	
This portfolio is designed to assess your academic skills in the context of the digital era. The portfolio consists of three distinct elements: an academic essay, a research report, and a presentation.

	1.
	 Essay – Artificial Intelligence (AI) in Academia
Artificial Intelligence (AI) is increasingly being used in education and academia, from personalised learning platforms to AI tools that assist with writing and research. However, the growing use of AI raises significant questions about academic integrity: Do AI tools enhance learning by supporting students and educators? Or do they undermine the principles of academic honesty by facilitating plagiarism and reducing independent thinking?
In this 700-word essay, argue for one of the following perspectives:
1. AI enhances academic learning and promotes better outcomes for students and educators.
2. AI undermines academic integrity and compromises the value of education.
Guidance:
· Discuss examples of AI tools in education, such as ChatGPT, Grammarly, or plagiarism detection software.
· Critically analyze how AI impacts academic integrity, both positively and negatively.
· Support your argument with evidence from academic sources, citing them in Harvard style.
· Include an introduction with a clear thesis statement, body paragraphs with evidence and analysis, and a conclusion summarising your key points.
 Submission Deadline: 14th February 23.59 via Moodle.

	2.
	 Report – Case Report on the Disappearance of Dr Hart
Your task is to compile a professional report analyzing the disappearance of Dr Hart. To solve the case, you will rely on real-world research, academic articles, and credible sources. You will critically evaluate evidence and present findings using proper Harvard Referencing.
Guidance:
· Executive Summary
Summarise findings and key conclusions.
· Background
Include details of Dr Hart's professional work and ethical concerns, backed by research into real-world robotics ethics.
· Investigation and Evidence Analysis
Analyse real-world materials (e.g., academic articles or reports) to piece together the possible motives and reasons behind her disappearance.
· Theories and Solutions
Present theories based on your research. For example:
Dr Hart might have been pressured to work on unethical projects.
Workplace dynamics or safety concerns might have contributed to her disappearance.
· Recommendations
Propose next steps for the investigation, considering ethical guidelines and academic standards.
· References
You should include a minimum of 5 credible and reliable references.

Submission Deadline: 28th February 23.59 via Moodle.

	3.
	 Individual Presentation – 
Your task is to deliver a professional presentation summarizing the findings, analysis, and recommendations from your case report on the disappearance of Dr Hart. This presentation will test your ability to communicate key information effectively, use visual aids appropriately, and engage an audience in a formal academic setting.
Guidance:
Use 4–6 slides to organise your content logically:
Introduction 
· Brief overview of Dr Hart’s disappearance and the purpose of the report.
· State the key questions you addressed in your investigation.
Key Evidence and Analysis 
· Summarize the most significant evidence you analysed.
· Highlight key sources you used (e.g., academic articles, media reports).
· Discuss how you evaluated the reliability of your evidence.
Theories and Conclusions 
· Present your leading theories about Dr Hart’s disappearance.
· Explain the reasoning behind your conclusions.
Reflection
· Discuss challenges you faced during the investigation or lessons learned from the process.
Q&A 
· Be prepared to answer questions from your peers or lecturer.

Submission Deadlines: 
Slide Submission Deadline: 24th March
Ensure your PowerPoint slides are submitted by this date.
Presentation Week: W/C 24th March
Your presentation must be delivered during class in this week to be assessed and marked.




Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒

No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☐

No  ☒

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒


	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☐

No  ☒


	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒


	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes ☐

No  ☐
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	Student name:
	
	Student ID number:
	

	Programme:
	Employability Skills

	Module:
	Academic Skills and Digital Skills for Success

	Module code:
	
	[bookmark: Contribution_to_Overall_Module_Assessmen]Contribution	to
Overall	Module Assessment (%):
	50%

	Lecturer:
	Ffion Cumberpatch
	Internal Verifier:
	

	Assignment Title:
	Reflective Essay
	Word	count	(or equivalent):
	1500 words

	Submission deadline:
	
 
 Friday 21st March 23.59
	Return date of provisional marks & written feedback:
	 
 12th May 23.59

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable):
Late submission of the assessment will result in a late penalty mark. Penalties for late submission: Up to one week late, maximum mark of 40%. Over one week late, 0%. Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission, you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.



	Module Learning Outcomes (from module syllabus)

	Upon the successful completion of this module, the student should be able to:
· analyse published literature relating to a specific topic or subject area and produce a fully referenced, appropriately structured academic report.
· reflect on their learning using recognised models of reflection.
· research and present their findings in a variety of formats on a range of employability skills and collect and analyse feedback on their delivery.




TASK DESCRIPTION




Using Gibbs Reflective Cycle, write a 1500-word reflective essay on the academic and digital skills you have begun to develop over your first term at university. Include a SMART action plan at the end for your continued development in the next term (not included in your word count).

Guidance Structure:

Introduction:
Introduce the purpose of the essay and the significance of reflecting on your academic and digital skills development.
Briefly explain Gibbs' Reflective Cycle and how you will use it to structure your reflection.

Gibbs’ Reflective Cycle Stages:
Description:
· Provide a detailed account of specific experiences during your first term that contributed to your skills development. This may include coursework, group projects, and digital tools you used.
Feelings:
· Reflect on your emotional responses during these experiences. Consider aspects such as excitement, anxiety, frustration, or satisfaction. How did these feelings impact your learning?
Evaluation:
· Critically evaluate what went well and what challenges you faced. Discuss how certain academic and digital skills (e.g., research, time management, digital literacy) were enhanced or hindered. Use references to support your evaluations.
Analysis:
· Analyse the implications of your experiences. What have you learned about yourself as a learner? How do these skills relate to your academic and career aspirations? Draw connections to relevant theories or concepts learned during the module.
Conclusion:
· Summarise the key insights gained from your reflection. Emphasise the importance of recognizing skill development in both academic and digital contexts.

SMART Action Plan:
Create a SMART (Specific, Measurable, Achievable, Relevant, Time-bound) action plan outlining your goals for skill development for next term. Address the following:
· Specific: Identify skills you want to focus on (e.g., improving digital research skills).
· Measurable: Specify how you will track your progress (e.g., using a digital planner to manage deadlines).
· Achievable: Set realistic goals based on your current abilities and workload.
· Relevant: Ensure the goals align with your academic and career aspirations.
· Time-bound: Define a timeline for achieving these goals by the end of the next term.


You should include 10 references to support your reflective essay.


Use of Generative AI in Assessment
	(Lecturer to indicate Yes or Not against each element)
												

	RESEARCH
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials.
	Yes ☒

No  ☐

	STRUCTURE
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.
	Yes ☐

No  ☒

	PROOFREADING
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards.
	Yes ☒

No  ☐

	WRITING
	For this assessment, you can use Generative AI to create text for submission.
	Yes ☐

No  ☒


	CREATIVE
	For this assessment, you can use Generative AI to create creative materials, such as images.
	Yes ☐

No  ☒


	PROGRAMING
	For this assessment, you can use Generative AI to create and check code.
	Yes ☐

No  ☒


	NONE
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support.
	Yes ☐

No  ☐
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Lesson Plan



		Topic: Building Your Student Toolkit

		Class: Group A Swansea





		Date: 13/01/2025



		Length of lesson: 3.5 hours

		Number of students: 30



		Resources required:

· Presentation slides

· Laptops







		Aim of Lesson

To introduce professional standards and essential study skills, fostering a productive learning environment and equipping students with foundational strategies for academic success.





		Learning Outcomes – The Learners Should Be Able To:

· recognize the importance of professional standards such as punctuality, respectful communication, and active participation.

· identify key study skills necessary for success in their academic program.

· apply a selected time management technique, such as the Pomodoro Technique or Eisenhower Matrix, to organize academic tasks.





		Previous student knowledge required for the session:	

· Basic understanding of classroom behavior expectations

· General awareness of study skills





		Anticipated difficulties (if applicable):

· Students may struggle to see the immediate relevance of professional standards.

· Students may struggle with the IT equipment and basic IT skills like logging onto Hwb/Moodle.

· Time management concepts may feel abstract or overwhelming for some learners.

· Group dynamics might vary, impacting participation.





		Professional Standards (where are these being met within the session)

Professional Values



· V1: Respect individual learners and diverse groups of learners. The icebreaker activity and group discussions promote respect for peers by encouraging students to learn about one another and value diverse perspectives.

· V2: Promote engagement in learning and equity of opportunity. Active participation in the VARK quiz, group activities, and time management exercises ensures equitable opportunities for students to engage with the material.



Core Knowledge



· K1: How learners learn, generally and within specific subjects. The VARK learning styles activity helps students understand individual learning preferences, which are central to effective learning strategies.

· K4: Appropriate use of digital technologies and resources for learning. The use of digital tools for the VARK quiz and Moodle for course-related materials integrates relevant technologies into the learning process.



Areas of Activity



· A2: Teach and/or support learning through appropriate approaches and environments. The mix of interactive activities, discussions, and reflective tasks caters to different learning styles and fosters an inclusive learning environment.

· A4: Support and guide learners. Activities like individual reflections guide students in applying professional standards and study skills in real-world contexts.





















Lesson Detail:



		

Stage 

		

Focus

		

Strategy 

		

Time 





		Introduction























Development 



















































































Plenary/conclusion









		Overview and setting expectations



















Study Skills and Learning Styles 



























Time Management























Setting Up For Success







Moodle, Infoskills Module Handbooks, Assignments.













Set up for next week













Recap and Reflection





























		Welcome students and introduce session objectives.

Review professional standards: punctuality, respect, participation, and organization.

Icebreaker - Students pair up to introduce each other to the class, including their reasons for choosing the course and an interesting fact about themselves.





Introduce key study skills (e.g., note-taking, critical thinking, time management).

Explain  VARK learning styles and facilitate an interactive quiz to help students identify their preferred style.

Group discussion - Students share how their learning style impacts their study habits and suggest adjustments.

Introduce Kolb and inform them how they can use Kolb’s cycle to develop skills.



Class discussion: Ask the students how they currently manage their time. Does it work for them? What different ways have they tried? 
Discuss procrastination and the impact it can have on time management.

Introduce the Pomodoro Technique and Eisenhower Matrix using examples from the slides.



Class discussion: How can the students set themselves up for success? Discuss how realistic some of their ideas may be.



Activity: Students to log into intranet and enroll in InfoSkills. Students to find Module Handbook. Talk through the Module Handbook page by page and the assessments.









Draw conclusions between the skills discussed earlier in the session and detectives to set up for the beginning of the roleplay activity next week.







Summarise the session: Key takeaways on professional standards, study skills, and time management.

Open floor for Q&A.



Reflection activity: Students follow the template provided on Class Notebook and reflect on their first experience at university. 





		30 Minutes























60 Minutes





























20 Minutes























10 Minutes









30 Minutes



















10 Minutes















30 Minutes



























		Assessment Strategies: when and how are they included within the lesson?



· Observation of group activities and discussions to assess engagement and understanding.

· Responses in the VARK quiz and time management exercises for application and analysis.

· Written reflections during the plenary to measure comprehension and personal commitment.
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Acadennic Skills for the Digital Era (BMSW4013)





WELCOME TO ACADEMIC
SKILLS (BMSW4013)

Aim(s):
To develop the foundational conceptsand practical application of essential academic skills.

Learning Outcomes:
Upon the successful completion of this module, you should be able to:

e analyse published literature relating to a specific topic or subject area and produce a
fully referenced, appropriately structured academic report.
e reflect on your learning using recognised models of reflection.

e research and present your findings in a variety of formats on a range of employability skills
and collect and analyse feedback on your delivery.

i






LEARNING OUTCOMES

i

\

Upon the successful completion of this lecture, you should be able to: ~
e recognize the importance of professional standards such as punctuality,
respectful communication, and active participation.
o identify key study skills necessary for success in your academic program.
e apply a selected time management technigue, such as the Pomodoro
Technigue or Eisenhower Matrix, to organize academic tasks.





PROFESSIONAL STANDARDS

e Please make sure to communicate in English during our sessions to support everyone’s
learning and development.

e Arrive on time for class. If you're running late or unable to attend, please inform me in
advance.

e Be respectful when others are speaking. Allow your peers to share their views, and be open
to different opinions.

e Smoking or vaping is not allowed in class. If you need to vape, please step outside.

e You’re welcome to eat and drink in class, but please make sure to dispose of any rubbish
properly—help keep the space clean for everyone.

e Contribute to class discussions and activities. Your input is valuable and enriches the
learning experience for all.

e Be open and honest, especially if you’re facing challenges. It’s important we create a

trusting, supportive environment together.





LAYING THE
FOUNDATIONS. | ..

Let’s get to know eachother

You are going to be in a class with these people
for at least a year, maybe more!
It's important you build relationships.
Let’s start practicing it now!

If you could have any superpower,
what would it be and why?

Find out:
Their name and a little bit about them, including
Why they’'ve chosen to do this course?
An interesting fact about them.

You have 10 minutes and then you need to introduce your new
friend to the class
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WHAT ARE
STUDY SKILLS?

Study Skills are technigues and
strategies that help you learn
effectively and efficiently.
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‘%  SUCCESSFUL ON THIS
PROGRAMME?

i:.H'.' "‘i.

-

B VIADAUOS YHOHTHANE WA S utilum
| H-T sl 8.

-

TLILILAEBLL =
. -

TAESUN
laRspoN

NWida anT u
« 3Y3 WA 70
-
= ]
A
k. )

ol abriggod z-hr(l

B st
B AATAY U8 v A5

= anuawas 3asnal 7] f)d'

L
R N Ty rap—, i 1 ST

(AL 1 1%
(AR L 11 M
s YRAUTHII

sovun e 2ZAMOHT HARM |

AT
ety

A
'i

®

AITTOq

- .E_’JMJUH D0JAIL
=
[ |

SYASPRIGE ¢

L B ARM L

*a . b mll
~ - TILIN0I THA

umm W

L il

YAOT2IH IWILIA

SO YIROT

i

** RAQ00J TAY MIT






STUDY SKILLS YOU'LL NEED

Basic Research Skills

e Finding and using information
e Reading

* Note taking

e Organisational Skills

Personal Qualities

Fine tuning a skill or a study skill,
involves developing personal
qualities too.

Ones that will be particularly Thinking Skills

important for you, include: .. )
P y e Decision making

Memory skills

Critical thinking skills
Creative problem solving
Understanding

o Self Awareness

e Self Management
e Determination

e Self Motivation

e Commitment

e Perseverance Written ahd

e Positive Thinking communication
e Precision

Structure and clarity
Style and format
Audience awareness
Citing and referencing
Subject discipline

(Cottrell, 2019)

This is not an exhaustive list and some of you may
already have these skills, but they may need
strenghening or developing for higher education.






FROW WILL YOU LEARN ARNID
OcVELOP THESE SKILLS?

Kolb's Learning Cycle is a four-stage model that describes how individuals
learn. It involves:

How it helps develop skills:

e Kolb's cycle emphasizes active participation and experimentation, which
is crucial for skill development (engagement).

e By reflecting on experiences, learners can identify strengths, weaknesses,
and areas for improvement.

e Creating mental models helps learners understand concepts and apply

them to new situations.
e The cycle is cyclical, allowing for continuous learning and skill

development through repeated experiences and reflection.

ACTIVE CONCRETE

EXPERIMENTATION EXPERIENCE
Trying out what you have learned Having the actual experience

ABSTRACT REFLECTIVE

CONCEPTUALISATION OBSERVATION
Learning from the experience Reflecting on the experience

(Kolb, 1984)






KOLE'S LEARNING THEORY

Scenario: A student is learning how to ride a bicycle.

Concrete Experience: The student practices riding a bicycle on a flat, grassy
surface.

Reflective Observation: The student notices that they feel more balanced when
they look ahead instead of down at their feet. They also realize that pedaling
smoothly and consistently is important for maintaining momentum.

ACTIVE CONCRETE
EXPERIMENTATION EXPERIENCE

Trying out what you have learned Having the actual experience

Abstract Conceptualisation: The student creates a mental model that includes
the following concepts:

e Balance: Maintaining balance is essential for riding a bicycle.
e ook ahead: Looking ahead helps maintain balance and direction.
e Pedaling: Consistent pedaling is necessary to keep the bike moving.

REFLECTIVE

OBSERVATION
Reflecting on the experience

ABSTRACT

CONCEPTUALISATION
Learning from the experience

This mental model helps the student understand the key principles of bicycle
riding and apply them to future experiences.

Active Experimentation: Have another go! Put your mental models into practice!





Tivie MANAGEMENT

Time management is essential for productivity and reducing stress.
Effective time management strategies can help you achieve your goals and maintain a healthy work-life balance.

>

What is Procrastination?
Procrastination is the act of delaying or

postponing tasks, often to avoid doing
something unpleasant or difficult.

It's a common behaviour that can hinder WhCIt Time Mdndgement

productivity and lead to stress. Techniques or TOOIS do
Why do we Procrastinate? you use?

e Fear of failure

e Perfectionism |
e Overwhelm Q{L}
e Lack of motivation — |
e Distractions w7 / \






=E POMODORO TECHNIQUE

The Pomodoro Technique is a time management method that involves working in focused bursts followed by short breaks.

How to use the Pomodoro Technique:
e Choose a task.
e Set atimer for 25 minutes.
", e Work on the task without interruptions.
0 " gt e Take a short break (5-10 minutes).
0 29 e Repeat steps 3 and 4 for 4 Pomodoro sessions.
e Take a longer break (15-30 minutes).

But what if we feel like

' Benefits
we have too much to do
\ / e |mproved focus q dor’t k
* |ncreased productivity and we don't know
— e Reduced procrastination where to start?






EISENROWER’S MATRIX

The Eisenhower Matrix is a time management tool that helps you prioritize tasks based on their urgency and importance.

Urgent
=l
N DO
o
S Tasks with clear deadlines
g- _and significant consequences
if not completed in a timely
E fashion.
- Delegate
-
o
[« Tasks that need to get done,
E r but don't need your expertise
— in order to be completed.
el
o
=

Not Urgent

Delete

" Tasks that distract you from
r your preferred course, and
don't add any measurable value. .

How to use the Eisenhower Matrix

e List all your tasks.

e Categorise each task into one of the four
guadrants based on its urgency and
Importance.

e Prioritise tasks based on their quadrant.
Focus on Quadrant 1 tasks first, followed by
Quadrant 2.

e Delegate or eliminate tasks in Quadrant 3
and 4 if possible. |

Benefits \ /

.

Effectively Prioritise
Reduce Stress
Increase Productivity






LEARNING STYLES

Learning styles are individual preferences for how people learn best. While there are various models, the

VARK (Visual, Aural, Read/Write, Kinesthetic) model is one of the most commonly used.

What Learning Style do you think you are?
Visual/Aural/Read and Write/Kinsthetic

Let’s find out!

Visual §¥) Aural © |

Learn best by seeing Learn best by hearing
information through images, information through
diagrams, charts, and lectures, discussions, and
graphs. music.

Read/Write % Kinsthetic O

Learn best by reading and Learn best by doing, moving,
writing information, such as and experimenting.
textbooks and notes.

Note:

e Most people have a combination of learning styles, rather than just one dominant style.

e Understanding your learning style can help you study more effectively and efficiently.

e Tailor your study methods to match your preferred learning style.

Example: If you're a visual learner, you might find it helpful to create mind maps or use flashcards with images.






1. Create a Conducive Study Environment

e Choose a location free from distractions.

e Turn off notifications on your phone and avoid multitasking.

2. Develop Effective Time Management Skills

Plan your time effectively to balance studies, work, and other

commitments.
Break down large tasks into smaller, more manageable steps.
Focus on the most important tasks first.

3. Practice Active Listening and Note-Taking

Focus in class and avoid distractions.

Take effective notes, use techniques like Cornell notes or mind
mapping.

Ask questions! Don't hesitate to ask for clarification if you're
unsure about something.

| B

Keep your study area clean and organized. |I | | I\

\

vl

SET YOURSELF UP FOR SUCC

4, Develop Good Study Habits
e Review your notes and course material frequently.
e Collaborate with classmates to discuss and understand the /

material. Set up a study group!

5. Seek Help When Needed
e If you're struggling, don't hesitate to seek help from your

lecturer.
e Utilise Study Skills support.

6. Take Care of Yourself

e Get enough sleep
e Fuel your body with nutritious food.

e Exercise regularly, physical activity can improve your mood and

focus.

=SS

4
a AN

e Avoid burnout by taking short breaks during study sessions.

/

4

e Manage stress, do this by practicing relaxation techniques like

meditation or deep breathing.

—r

-
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z): MOODLE

Moodle is a popular online learning platform used by many educational institutions. It
provides a central hub for course materials, communication, and interaction between

students and instructors.

It will be your first port of call for most things.






VLE: YOU

Moodle - Course Tile

CERTHE Employability Skills Cardiff & Swansea
The Moodle Course Page is a central location for
students to access all course-related materials and
information. Here's a typical overview of what you

might find:

Course Overview
Course Materials
Forums

Calendar

Tutor Information
How-to Videos
Support Services

R

M

©©

Moodle - Module Tile

Example: Academic Skills for the Digital Era
(BMSW4013)

Within the main course page, you'll often find
module-specific pages that contain more detailed
information and resources related to individual

DILE

topics or units. These pages might include: _g

e Module Introduction
e Learning Activities

e Lecture Presentations
e Resources

e Assessments

e Discussion Forums






INFOSKILLS E-LEARNING

You will have weekly e-learning to compete, you will need to enrol onto it, log into the intranet,
go to library and learning resources. Click Academic & InfoSkills on the right hand menu, click

Finding & Using Information, then scroll down to click here to get started. Do this now. Once
enrolled you will be able to find it on your Moodle.

Library Infoskills Academic and InfoSkills

Enrolment options p ;

Library Infoskills %) Our Skills programme is designed to create opportunities for students to develop their transferable academic and

information skills, facilitating both their academic success and employability. The curriculum covers a wide range of topics
Module Lead: Roger Covello — from finding library resources to fake news to managing your online presence.
Editing Teacher: Ivana Curcic

Editing Teacher: Connie Davage Our team of Academic Liaison Librarians have developed a series of online Units that allow you to develop your skills
Editing Teacher: Lisa Ellis anywhere, anytime, to suit you. Click the tiles below to get started:

Editing Teacher: Alison Evans
Editing Teacher: Alison Harding
Editing Teacher: Shabina Hassan
Editing Teacher: Doreen McLeary
Editing Teacher: Megan Redmond /
Editing Teacher: Maria Paula Salmoiraghi Finding and Using ;
Editing Teacher: Emily Wild Information ™

v Self enrolment (Student)

Progress: 0/ 7 Progress: 0/ 3

Noenralmant key required.

Enrol me

Overall progress %
prog





MODULE HANDBOOK

1.Log onto Moodle

2.Go to Academic Skills for the Digital Era (BMSW4013)
3.Go to Module Information

4.Click Module Handbook

The Module Handbook serves as a comprehensive guide for
all assignment-related information. It includes detailed
descriptions of each assignment, outlining expectations,
assessment criteria, and deadlines. It is the primary
resource for students to refer to throughout the course to
ensure they are meeting requirements and staying on track.

222222





ASSIGNMENTS

Assignment 1

Task 1-700-word Essay (14.02.25)

ask 2 - 700-word Report (28.02.25)

ask 3 - b-minute Individual Presentation (w/c 24.03.25)

Assignment 2 - 1500 Reflective Essay (21.03.25) &%/

b

HELPFUL i .
Make a note of these in your diar
TIPS ! your diary

7/_l.-'..'
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ALRIGHT, LISTEN UP TEAM

You might not be solving crimes in the traditional sense, but the skills
you're developing are no different from those of a seasoned detective. Let
me explain...

Critical Thinking and Problem-Solving: As detectives, we analyse evidence

and connect the dots to crack the case. You're doing the same when you

break down assignments and tackle complex problems, figuring out how
all the pieces fit together to find a solution.

Attention to Detail: We know it's the small details that can make or break a
case—like the thread that links a suspect to a crime scene. You’'ll need that
same precision in your work. Don’t overlook the little things in your lectures
and assighments, because they often carry the most important clues.

222222






Communication Skills: We talk to witnhesses, report our findings, and work
with others to get the job done. In the same way, you need to communicate
your ideas clearly, whether you’re writing a paper or explaining your
thoughts in class. Every bit of communication counts.

Research and Investigation: Just as we dig through files and track down
leads, you’ll be doing research—reading sources, collecting data, and
investigating every angle to back up your arguments and ideas. Every fact
you unhcover helps solve the puzzle.

Collaboration and Teamwork: In detective work, we rely on our colleagues,
sharing insights and piecing things together. You’'ll be doing the same in
group projects. Listen to your peers, respect their ideas, and work together
to get to the best conclusions.

222222





Ethical Judgment and Integrity: We follow the law and adhere to ethical
practices, never cutting corners. In your academic journey, you must do the
same—be honest, avoid plagiarism, and approach your work with integrity.

So, while you may not be solving crimes -- yet, the skills you're honing are
the same ones that detectives use every day to crack tough cases.

Keep sharp, and remember: the best detectives always stay curious and
committed to the truth.

222222





TASK: REFLECTION

In the Class Notebook, answer the questions and reflect on your first lecture
using the prompts provided. You will nheed to do this every week.

QR CODE HERE






Scan for
\, DigiCentre /
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Digital Skills

Digital skills refer to the abilities and knowledge needed to effectively use digital tools
and technologies. They encompass a wide range of competencies, including using a
computer, operating systems and software, internet navigation, digital
communication, content creation, data analysis, cyber security.

One of the most important skills you will need in university and in most workplaces.
We have a dedicated Digital Skills Advisor who can help you with these skills.

Jessica Hill, Digital Skills Advisor
Email: j.hill@uwtsd.ac.uk





USEFUL WEBSITES & APPS

%%

Cite Them Right

a valuable resource for
students and researchers
looking to properly cite their
sources. It provides
comprehensive guidance on
various citation styles

RefWorks

another popular reference
management software that
can be a valuable tool for
students and researchers.

Google Drive

an excellent tool for
collaboration, especially
when working on group
projects.

One Note

a comprehensive note-
taking app that offers
features like handwriting
recognition, audio recording,
and integration with other
Microsoft products.

AnKki
Create flashcards and use
spaced repetition to

memorize information
effectively.

One Drive

is a popular cloud storage
service that offers similar
features to Google Drive





WEBSITES & APPS

Microsoft Teams

a collaborative hub for
students and educators. It
provides a space for team
chats, file sharing, online
meetings, and more. Think of
it as a virtual classroom or
workspace.

Canva

a design tool that can be
used to create visual notes,
diagrams, and mind maps.

Miro

a collaborative whiteboard
platform that allows you to
work on projects with others
in real time.

v

UWTSD Online Library

A digital resource center that
offers access to a wide range
of educational materials,
including e-books, articles,
databases, and online
tutorials. It's like a virtual
library at your fingertips.

ToDolist

a fantastic app for managing
tasks and staying organised,
especially for students.

Microsoft Stream

a platform for sharing and
managing video content.
Students can record their
own How To Tutorials.





REFERENCE LIST

Cottrell, S. (2019) The study skills handbook. 5th edn. London: Red Globe Press.

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and
development (Vol. 1). Englewood Cliffs, NJ: Prentice-Hall.
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Lesson Plan



		Topic: The Art of Presenting

		Class: Group A Swansea





		Date: 17/02/25



		Length of lesson: 3.5 hours

		Number of students: 30



		Resources required:

· Presentation

· Computers for students to use







		Aim of Lesson

To introduce students to the key principles of effective presentations, including planning, preparing, practicing, performing, and presenting. Students will also learn to incorporate audience engagement and use visual aids effectively.





		Learning Outcomes – The Learners Should Be Able To:



· recall the five key stages of delivering a successful presentation: Plan, Prepare, Practice, Perform, and Present.



· explain the importance of tailoring content and visuals to the audience’s needs and explain how these elements contribute to an effective presentation.



· demonstrate the use of effective body language, voice control, and visual aids to deliver an engaging presentation.



· design and deliver a 3-5 minute presentation incorporating key strategies learned in the course, including audience interaction, clear structure, and appropriate visual aids.





		Previous student knowledge required for the session:	

Basic understanding of public speaking and familiarity with presentation tools, for example PowerPoint.







		Anticipated difficulties (if applicable):

· Nervousness or anxiety discussing and applying what they learn to their practice presentations.

· Difficulty in using Powerpoint









		Professional Standards (where are these being met within the session)

Professional Values





V3 - Use scholarship, research, or professional learning, or other evidence-informed approaches as a basis for effective practice. The content of the lesson is grounded in research-based approaches to presentation skills, including best practices in body language, voice control, and the use of visual aids, ensuring the session is evidence-informed.



Core Knowledge



K1 - How learners learn, generally and within specific subjects. The session incorporates knowledge of how students learn best when presenting, including techniques to reduce anxiety and build confidence, which are key to student engagement in this subject.



K2 - Approaches to teaching and/or supporting learning, appropriate for subjects and level of study. The teaching methods used, including active learning (for example, group discussions), are tailored to the context of higher education and the specific subject of presentation skills.



Areas of Activity



A1 - Design and plan learning activities and/or programmes. The lesson is carefully planned, incorporating structured stages: introduction, development, practice, and conclusion, ensuring that the students engage in meaningful learning activities at each step.

















Lesson Detail:



		

Stage 

		

Focus

		

Strategy 

		

Time 





		Introduction



























Development 















































Plenary/conclusion









		Introduction to presentation techniques















Explanation of the 5 P’s of presentations









Designing visual Aids



Group Presentations vs Individual Presentations 







Review and wrap-up

		Discuss the importance of clear communication and planning. 

Class discussion: Define presentation, what the different purposes are. Find out who has previously given presentations. Ask them to reflect on the experience. 





Present each stage: Plan, Prepare, Practice, Perform, Present. Use examples and student input.







Discuss good and bad uses of images, fonts and colors. 





Class discussion: What are the advantages and disadvantages of each type.







Recap the main points -  content, body language, audience interaction. Q&A session.

Students should complete a 20 minute reflection on the session.

		20 Minutes

















60 Minutes











15 Minutes 





20 Minutes









35 Minutes











		Assessment Strategies: when and how are they included within the lesson?





Formative assessment - Throughout the session, observe students’ engagement and participation during discussions and activities.
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LEARNING OUTCOMES

Upon successful completion of this lecture, students should be able to:
e recall the five key stages of delivering a successful presentation: Plan, Prepare, Practice,
Perform, and Present.

e explain the importance of tailoring content and visuals to the audience’s needs and
explain how these elements contribute to an effective presentation.

 demonstrate the use of effective body language, voice control, and visual aids to deliver
an engaging presentation.

e design and deliver a 3-5 minute presentation incorporating key strategies learned in the
course, including audience interaction, clear structure, and appropriate visual aids.





WHAT IS A
PRESENTATION?

a speech or talk in which a new product, idea, or
piece of work is shown and explained to an
audience.

(Oxford Languages, 2024)





WHAT IS THE

PURPOSE OF A » \/

PRESENTATION?

\
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e Informing

e Persuading
* |Nspiring

e Entertaining






WHAT MAKES
A GOOD
PRESENTATION
A\ VS
A BAD
PRESENTATION?





HOW WOULD YOU PLAN

A PRESENTATION?
o
N
AN

\
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THES5P'S OF
PRESENTATIONS





PLAN

Set Clear Objectives: Outline goals and main messages.
Organize Content: Structure flow to enhance clarity.
Audience Alignment: Tailor content to meet audience
needs.

Enhance Coherence: Ensure every part serves a purpose

\. to avoid disjointed messaging

oy
AR
=

o
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PREPARE

Research Thoroughly: Use stories, examples, and credible
references.

Structure Your Content:

Introduction — Explain the topic choice and why it matters.
Body — Organize information logically.

Summary — Reinforce key points and add references.
Create Visuals: Use slides to support, not overwhelm,
your points.

Prepare Notes: Use note cards for main points, avoid full
SCripts.





PRACTICE

Polish Transitions: Practice smooth and clear transitions

between points.

Anticipate Questions: Prepare for audience inquiries and
possible surprises.

Build Confidence: Rehearsing reduces anxiety and increases

adaptability.






PERFORM

Voice Control:

Emphasize key points, vary tone, and avoid
monotone.

Speak clearly, slowly, and project your voice.

Avoid filler words (um, er, you know).

Body Language:

Stand confidently and plan any movement.
Use meaningtul gestures, and avoid
distracting motions.

Make eye contact to engage the audience.






PRESENT

Manage Nerves: Even experienced speakers feel
nervous.

Body Language & Voice: Use gestures and tone to
add energy.

Audience Interaction: Stay responsive and adjust
based on reactions.

Hold Attention: A dynamic approach captivates
and keeps focus.

Pace Yourself: Take deep breaths, keep water
nearby.






PASSION O

Show Enthusiasm: Passion for your topic inspires

others. [’
Engage Deeply: Genuine interest resonates and

builds audience connection.

Inspire Action: A heartfelt presentation leaves a

lasting impression.





THE 5 P'S

Plan thoughtfully, prepare
thoroughly, practice diligently,
perform dynamically, and deliver
with passion.






TASK: Create a 3-5 minute presentation for the case you have been working on in class.

**This presentation must be uploaded to Moodle before 9AM on the day of your lecture week
commencing 10th March. See link on Moodle.





DESIGNING VISUAL AIDS

e Use a “visual hierarchy”, for example, arrange elements by
importance (e.g., bold titles, larger fonts for main points).
e Maintain consistency throughout (fonts, colors, and sizes)

e Don’t be afraid of white space! Include adequate spacing to
% avoid clutter
e Use contrasting colors to ensure readability (e.g., dark text
on a light background).
e Include charts, diagrams, or photos that directly support
the message.
. e Don’t overuse animations or excessive decorative elements.
) )






DESIGNING ¢
VISUAL AIDS ?

NN

\ /[
\ N\ B

o Use clear, professional fonts (sans-serif for digital screens, serif for print).

e Ensure readability at a distance, especially for presentations.

e Be aware of cultural sensitivity. Choose symbols, colors, and visuals appropriate for the audience.
e Consider interactive elements to engage the audience.





but you also need to be able to

' ‘; You may have amazing visual aids

\ deliver an engaging presentation.
[/

m /

=== DELIVERY
TECHNIQUES





e Look at your audience, not your slides or notes, to create a connection.

o Sweep the room to include everyone, avoiding focus on one person or group.
e Use a strong, steady voice with appropriate volume and pacing.

e Vary your tone to emphasize key points and avoid monotony.

e Incorporate purposeful hand gestures to emphasize points.

o Stand confidently and move naturally; avoid fidgeting or rigid postures.

e Transition visuals at the right time, explaining what they show without over-relying on them.
e Use visuals as a complement, not a substitute, for your spoken message.

e Ask questions, 1nvite 1nput, or respond to audience reactions to foster engagement.

e Tailor your delivery based on their reactions or level of understanding.





e Fully hear the question, then restate it for clarity
HAND LING and audience understanding.
e Admit when you don't know an answer and offer
Q&A’ S to follow up.
e Handle critical or challenging questions with
composure.
e Address your answer to everyone, not just the
person who asked.
e Wrap up the session with a clear final question
and a brief recap






INDIVIDUAL VS
GROUP

KESENTATION

N m






INDIVIDUAL PRESENTATION

Advantages:
e Full control over content and delivery.
e Clearer, unified voice and message. ‘

e Easier to manage time and pacing. N\ ‘/?
\ ~{
Challenges: \ a
e All preparation and delivery responsibility falls on one K
erson. ‘
P \

e Limited perspectives and creativity.

e No backup if something goes wrong. /






GROUP PRESENTATION

Advantages:
Combines diverse skills and perspectives.

Shared workload for preparation and delivery.

Backup support during the presentation.

Challenges: '

Coordination can be time-consuming. " |
Risk of inconsistent delivery styles.

Unequal contribution may cause conflict.






REFERENCE LIST

e Global Conference Alliance (2024) What are the 5 P’s of a Powerful Presentation at a
Conference? Available at: hetps://globalconterence.ca/what-are-the-5-ps-of-a-powertul-
presentation-at-a-conference/ (Accessed on 13 November 2024)

e Oxford Learners Dictionary (2024) Definition of Presentation. Available at:
hetps://www.oxtordlearnersdictionaries.com/definition/english/presentation?q=presentation

(Accessed on: 13 November 2024)
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Purpose

The Professional Standards Framework:

—demonstrates to learners and other stakeholders the professionalism that
colleagues and institutions bring to teaching and/or supporting learning.

—acknowledges the wide variety of local and global contexts in which
higher education operates, and the diverse practices and roles that contribute
to high-quality learning.

—identifies three related sets of Dimensions: Professional Values,
Core Knowledge and Areas of Activity.

— presents, through four Descriptors, incorporating the Dimensions, a set of
criteria statements against which individuals may evidence their practice.

— fosters critically evaluative, reflective and evidence-informed
approaches to teaching and/or supporting learning in diverse academic
or professional settings.

—enables individuals and institutions to review and enhance practices in
teaching and/or supporting learning, providing a focus for initial and continuing
professional development.

— provides a structure to support institutions and individuals in
advancing higher education practices to meet the evolving needs of
learners and society, such as acting in support of the United Nations
Sustainable Development Goals.

— provides a structure through which individuals and institutions may
gain recognition for approaches that support high-quality learning.

Professional Standards Framework for teaching and supporting learning in higher education 2023 Page 2






The Professional
Standards Framework

DESCRIPTORS

DESCRIPTORS
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DESCRIPTORS
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Dimensions

What are Dimensions?

— Dimensions are 15 statements which inform and describe practice.
They are arranged as three related sets of five Professional Values,
five forms of Core Knowledge and five Areas of Activity. Each set of
Dimensions has its own stem statement. Essential to professional practice,
these identify what professionals do to enable high-quality teaching and/or
support of learning in higher education.

— Professional Values:
underpin all forms of Core Knowledge and Areas of Activity.
They are the foundation of professional practice.

— Core Knowledge:
informed by the Professional Values, representing key forms of knowledge
required to undertake the Areas of Activity. There are multiple and diverse
forms of knowledge which are connected to and shaped by communities
and contexts.

— Areas of Activity:
bring together the Professional Values and forms of Core Knowledge,
showing the essential activities that support delivery of effective practice.

Professional Standards Framework for teaching and supporting learning in higher education 2023 Page 4






Professional Values Core Knowledge

In your context, show how you: In your context, apply knowledge of:

respect individual learners
V1 and diverse groups of learners K1

promote engagement in learning
V2 and equity of opportunity for K2
all to reach their potential

use scholarship, or research,

or professional learning, or other K3
V3 P _ g,

evidence-informed approaches

as a basis for effective practice

how learners learn, generally
and within specific subjects

approaches to teaching and/or
supporting learning, appropriate
for subjects and level of study

critical evaluation as a basis
for effective practice

appropriate use of digital

T ot K4 and/or other technologies,
respond to the wider contex and resources for learning
V4 in which higher education

operates, recognising requirements for quality

implications for practice K5 assurance and enhancement,

and their implications for practice

collaborate with others to

V5 enhance practice e
R\ b
\NO /Vg
& Vs,
o £
& s

Areas of ACtIVIty In your context, demonstrate that you:

A1 design and plan learning A3 assess and give
activities and/or programmes feedback for learning

A2 teach and/or support learning Ad support and
through appropriate approaches guide learners
and environments

A
A
=
-
o
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m
2
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enhance practice

AS through own
continuing professional
development

Professional Standards Framework for teaching and supporting learning in higher education 2023
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Descriptors

What are Descriptors?

— Four Descriptors, each consist of an introduction and a set of three
criteria statements.

— These define the key characteristics of four broad categories of practice.
Incorporating the Dimensions, each Descriptor identifies the extent of practice
required to meet it and recognises the variety of practice and roles undertaken
by professionals who teach and/or support learning.

—Individuals use the Descriptors to plan their development and evidence their
practice to achieve professional recognition.

— Institutions use the Descriptors as a basis for initial and continuing
professional development and recognition programmes, to inform career/
progression pathways and support talent development.

— Professional organisations use the Descriptors as a basis for activities
and recognition frameworks that support the professional development of
individuals and institutions.

DESCRIPTORS

DESCRIPTORS
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DEScRrIPTORS
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Descriptor 1

D1 is suitable for individuals whose practice enables them
to evidence some Dimensions. Effectiveness of practice in
teaching and/or support of learning is demonstrated through

evidence of:

D11

use of appropriate Professional Values,
including at least V1 and V3

D1.2

application of appropriate Core Knowledge,
including at least K1, K2 and K3

D1.3

effective and inclusive practice in at least
two of the five Areas of Activity

Descriptor 1 aligns with Advance HE
recognition as Associate Fellow.

Professional Standards Framework for teaching and supporting learning in higher education 2023 Page 7






Descriptor 2

D2 is suitable for individuals whose practice with learners has
breadth and depth, enabling them to evidence all Dimensions.
Effectiveness of practice in teaching and/or support of high-
quality learning is demonstrated through evidence of:

D21

use of all five Professional Values

D2.2

application of all five forms
of Core Knowledge

D2.3

effective and inclusive practice in all
five Areas of Activity

Descriptor 2 aligns with Advance HE
recognition as Fellow.
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Descriptor 3

D3 is suitable for individuals whose comprehensive
understanding and effective practice provides a basis from
which they lead or influence those who teach and/or support
high-quality learning. Individuals are able to evidence:

D31

a sustained record of leading or
influencing the practice of those who teach
and/or support high quality learning

D3.2

practice that is effective, inclusive
and integrates all Dimensions

D3.3

practice that extends significantly beyond direct
teaching and/or direct support for learning

Descriptor 3 aligns with Advance HE
recognition as Senior Fellow.
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Descriptor 4

D4 is suitable for highly experienced individuals whose
practice involves a sustained record of effectiveness in
strategic leadership of high-quality learning. Their impact is
extensive. Individuals are able to evidence:

D4.1

sustained and effective strategic leadership

of higher education practice, with extensive
impact on high-quality learning: within or beyond
an institution, or across a discipline or profession

D4.2

development and implementation of effective and
inclusive: strategies, or policies, or procedures, or initiatives,
to enhance practice and outcomes for learners

D4.3

active commitment to, and integration of,
all Dimensions in the strategic leadership
of academic or professional practices

Descriptor 4 aligns with Advance HE
recognition as Principal Fellow.
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Relationship to Advance HE
individual professional recognition
and institutional accreditation

Advance HE recognises individuals who meet the requirements
of one of the Descriptors of the Professional Standards
Framework (PSF) through the award of a category of Fellowship.
Advance HE institutional accreditation provides a mechanism
through which professional development programmes can be
confirmed as being aligned to the PSF enabling those who
complete them to be recognised as an Associate Fellow, Fellow,
Senior Fellow or Principal Fellow. Guidance and support is
offered through the work of Advance HE to higher education
institutions wishing to be accredited for their application and use
of the PSF.

Please see www.advance-he.ac.uk for further details.
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