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Welsh Activity
Link:  https://soundcloud.com/georgia-thomas-655023063/welsh-activity-conversation/s-ksurxwPB05h?si=823caff801d64c66b6bd8e19be14f9de&utm_source=clipboard&utm_medium=text&utm_campaign=social_sharing 
This is my Welsh activity where I furthered my Welsh language learning and promoted bilingualism by practicing basic, everyday conversations in Welsh.

Script
Welsh Conversation 
Scenario One - Dress Shop

Sefaniad un
Hollie: Helo, sut alla i eich helpu chi heddiw?
Georgia: Dw i jest yn edrych, diolch.
Georgia: Yn wir, allech chi fu helpi i?
Hollie: Wrth gwrs, beth alla i eich helpu chi gydag ef?
Georgia: Dw i'n edrych am anrheg i fy nain, mae hi'n caru unrhyw beth pinc a llawer o flodau.
Hollie: mae gennym gasgliad lovely o ddillad haf sy'n addas i unrhyw oedran, a dwi'n meddwl y byddai'n addas.

Scenario one
Hollie: Hello, how can I help you today?
Georgia: I am just looking, thank you.
Georgia: Actually, could you help me?
Hollie: Of course, what can I help you with?
Georgia: I am looking for a present for my grandma, she loves anything pink and lots of flowers.
Hollie: Yes, that's fine, we have a lovely collection of summer dresses that suit any age, which I think would be suitable.

Scenario Two- Post Office 
Hollie: Talwrn rhif dau os gwelwch yn dda.
Georgia: Bore da, allaf anfon y pecyn hwn os gwelwch yn dda ac mae angen postyn ar gyfer y llythyr hwn.
Hollie: Ie, allaf bwysáu eich pecyn os gwelwch yn dda, rhowch ef ar y pwysau.
Georgia: Ie, diolch.
Hollie: Pa bostyn fyddech chi am ei gael?
Georgia: Rwy'n ei anfon at fy nheulu yn Seland Newydd a dwi eisiau iddo gyrraedd yno cyn gynted â phosibl ac mor ddiogel â phosibl.
Hollie: Rhoaf bostyn dosbarth cyntaf i chi ac os byddwch chi'n ei anfon nawr, gallaf wneud danfon wedi'i olrhain.
Georgia: O! Bendigedig. Faint fydd yn ei gostio os gwelwch yn dda?
Hollie: Bydd hynny'n pedair punt am y llythyr a saith punt am eich pecyn.
Georgia: Allaf dalu â arian parod os gwelwch yn dda?
Hollie: Ie, mae hynny'n iawn.

Hollie: Till number two please.
Georgia: Good morning, can I send this parcel please and I need a stamp for this letter.
Hollie: Yes, can I weigh your parcel please, put it on the scale.
Georgia: Yes, thankyou.
Hollie: What stamp would you like?
Georgia: I am sending it to my family in New Zealand and I want it to get there as soon as possible and as safe as possible.
Hollie: I will give you a first class stamp and if you send it now, I can do tracked delivery.
Georgia: Oh! Great. How much will it cost please?
Hollie: That will be four pounds for the letter and seven pounds for your parcel.
Georgia: Can I pay with cash please?
Hollie: Yes thats fine.



Scenario Three- Coffee Shop with friend
Senario tri: Coffi gyda ffrindiau

Hollie: Wyt ti bron yma?
Georgia: Ydw, rwyf 5 munud i ffwrdd. Mae angen i mi barcio fy nghar yn unig.
Hollie: Iawn, gwelwn ni'n fuan.
Yn y siop goffi
Georgia: Mae'r siop goffi hon yn neis iawn. Ydy hi'n newydd? Mae'r fwydlen yn llawn bwyd blasus.
Hollie: Ydy, mae hi. Des i yma ddoe gyda fy mam. Cawsom y pysgod a sglodion.
Georgia: Mae hynny'n swnio'n neis. Efallai y byddaf yn cael hynny. Er bod y byrgyr yn edrych yn dda iawn.
Hollie: Sut mae dy deulu? A sut mae dy swydd?
Georgia: Mae pawb yn iawn, diolch, ac mae pawb yn iach. Rwy'n mwynhau fy swydd, ond mae'n flin iawn. Beth amdanat ti?
Hollie: Rwy'n falch iawn o hynny glywed. Rwy'n hapus, rwy'n mynd ar wyliau yn fuan i'r Eidal. Rwy'n gyffrous iawn.

Scenario three: Coffee with friends

Hollie: Are you nearly here?
Georgia: Yes, I am 5 minutes away. I just need to park my car.
Hollie: Okay, see you soon.
At the coffee shop
Georgia: This coffee shop is very nice. Is it new? The menu has lots of tasty food.
Hollie: Yes, it is. I came here yesterday with my mother. We had the fish and chips.
Georgia: That does sound nice. I might have that. Although the burger does look very good.
Hollie: How is your family? And how is your job?
Georgia: Everyone is okay thankyou and everyone is well. I am enjoying my job, but it is very stressful. What about you?
Hollie: I am very pleased to hear that. I am happy, I am going on holiday soon to Italy. I am so excited.

Scenario Four: Catching up
Sgwrs 1: Dal i fyny

Hollie:
Helo, sut wyt ti?

Georgia:
Rwy'n dda diolch, dim ond ychydig yn flinedig. Beth amdanat ti?

Hollie:
Ie yr un fath, mae wedi bod yn wythnos hir. Beth wyt ti wedi bod yn ei wneud?

Georgia:
Yn bennaf gwaith prifysgol a gweithio shifftiau. Roedd gennyf aseiniad i'w gyflwyno ddoe.

Hollie:
O, neis, sut aeth e?

Georgia:
Rwy'n credu ei fod wedi mynd yn iawn, ond roeddwn i'n poeni amdano.

Hollie:
Dyna'r rhan waethaf bob amser. O leiaf mae wedi ei wneud nawr.

Georgia:
Yn union, rwy'n teimlo ychydig yn fwy ymlaciol nawr.

Hollie:
Oes gen ti unrhyw gynlluniau ar gyfer y penwythnos?

Georgia:
Nac yn wir, dim ond mynd i ymlacio a efallai cwrdd â rhai ffrindiau.

Hollie:
Swnio'n dda, rwyt ti'n ei haeddu.

Conversation 1: Catching up

Hollie:
Hey, how are you?

Georgia:
I’m good thanks, just a bit tired. How about you?

Hollie:
Yeah same, it’s been a long week. What have you been up to?

Georgia:
Mostly university work and working shifts. I had an assignment due yesterday.

Hollie:
Oh nice, how did it go?

Georgia:
I think it went okay, I was stressing about it though.

Hollie:
That’s always the worst part. At least it’s done now.

Georgia:
Exactly, I feel a bit more relaxed now.

Hollie:
Got any plans for the weekend?

Georgia:
Not really, just going to rest and maybe meet some friends.

Hollie:
Sounds good, you deserve it.

Scenario 5: At college/uni
Yn y coleg/prifysgol

Hollie:
Wnest ti ddeall y ddarlith honno yn gynharach?

Georgia:
Ddim gwir, rwy'n teimlo fy mod i wedi colli hanner ohoni.

Hollie:
Yr un yma, aeth mor gyflym.

Georgia:
Dw i'n mynd i adolygu'r sleidiau yn nes ymlaen, gobeithio y bydd yn gwneud mwy o synnwyr.

Hollie:
Ie, rhaid i mi wneud hynny hefyd. Wyt ti'n dechrau'r aseiniad heddiw?

Georgia:
Efallai y dechreaf heno, dim ond i gael rhywbeth i lawr.

Hollie:
Dyna syniad da, rydw i'n aml yn aros rhy hwyr.

Georgia:
Yr un yma, rwy'n trio bod yn fwy trefnus.

Hollie:
Gad i fi wybod os wyt ti eisiau astudio gyda'n gilydd.

Georgia:
Ie, byddai hynny'n helpu mewn gwirionedd.

Hollie:
 Did you understand that lecture earlier?
Georgia:
 Not really, I feel like I missed half of it.
Hollie:
 Same, it went so fast.
Georgia:
 I’m going to go over the slides later, hopefully it makes more sense.
Hollie:
 Yeah I need to do that too. Are you starting the assignment today?
Georgia:
 I’ll probably start it tonight, just to get something down.
Hollie:
 That’s a good idea, I always leave it too late.
Georgia:
 Same here, I’m trying to be more organised.
Hollie:
 Let me know if you want to study together.
Georgia:
 Yeah that would help actually.

Scenario 6: Making Plan
Sefyllfa 6: gwneud cynlluniau
 Hollie:
Beth wyt ti'n ei wneud yn nes ymlaen?
Georgia:
Mae gen i waith am 5, felly dim ond yn paratoi ar gyfer hynny.

Hollie:
O ie, sut mae'r gwaith yn mynd?

Georgia:
Mae'n iawn, dim ond prysur mwyafrif y gwaith yn y rhan fwyaf o'r amser.

Hollie:
O leiaf mae'n gwneud i'r shifft fynd yn gynt.

Georgia:
Yn union, dw i'n casáu pan fydd hi'n dawel.

Hollie:
Un peth tebyg. Wyt ti'n gweithio'r penwythnos cyfan?

Georgia:
Dim ond dydd Sadwrn, mae gen i ddydd Sul i ffwrdd.

Hollie:
Dyna ddim yn rhy wael yna.

Georgia:
Ydw, rwy'n edrych ymlaen at gael diwrnod i ymlacio.

Hollie:
 What are you doing later?
Georgia:
 I’ve got work at 5, so just getting ready for that.
Hollie:
 Oh yeah, how’s work going?
Georgia:
 It’s alright, just busy most of the time.
Hollie:
 At least it makes the shift go quicker.
Georgia:
 Exactly, I hate it when it’s quiet.
Hollie:
 Same. Are you working all weekend?
Georgia:
 Just Saturday, I’ve got Sunday off.
Hollie:
 That’s not too bad then.
Georgia:
 Yeah, I’m looking forward to having a day to relax.

Scenario 7:  Parent and Teacher
Ssenario 7: Rhiant a Athro

Rhiant: Helo, diolch am gyfarfod gyda mi.

Athro: Wrth gwrs, dim problem o gwbl. Sut alla i helpu?

Rhiant: Dim ond eisiau siarad am fy mhlentyn. Yn ddiweddar, nid ydynt yn ymddangos yn hapus iawn yn yr ysgol.

Athro: Mae'n ddrwg gen i glywed hynny. Allwch chi ddweud ychydig mwy am beth sydd wedi digwydd?

Rhiant: Ydw… pan ddychwelant adref, maent yn drist weithiau. Maent yn dweud nad ydynt am ddod i'r ysgol.

Athro: Mae hynny'n rhaid bod yn anodd i chi. Ydynt wedi dweud pam y teimlant felly?

Rhiant: Rwy'n meddwl efallai mai'r iaith yw hi. Adref rydym yn siarad Sbaeneg yn bennaf, ac maent dal yn dysgu Saesneg… ac hefyd Cymraeg.

Athro: Mae hynny'n gwbl ddealladwy. Gall dysgu dwy iaith newydd ar yr un pryd fod yn heriol ar y dechrau.

Rhiant: Ydw, rwy'n poeni y gallent deimlo'n drysu neu'n cael eu gadael allan yn y dosbarth.

Athro: Rydym wedi sylwi eu bod ychydig yn dawel, ond maent yn ceisio, ac mae hynny'n gadarnhaol iawn.

Rhiant: Dim ond eisiau iddynt deimlo'n hapus ac yn gyfforddus yr wyf.

 
Parent: Hello, thank you for meeting with me.
 
Teacher: Of course, no problem at all. How can I help?

 Parent: I just wanted to talk about my child. Lately, they don’t seem very happy at school.

 Teacher: I’m sorry to hear that. Can you tell me a bit more about what’s been happening? 
Parent: Yes… when they come home, they are upset sometimes. They say they don’t want to come to school.

 Teacher: That must be difficult for you. Have they said why they feel that way? Parent: I think maybe it is the language. At home we speak mostly Spanish, and they are still learning English… and also Welsh.

 Teacher: That’s completely understandable. Learning two new languages at the same time can be challenging at first.

 Parent: Yes, I worry they feel confused or left out in class.

 Teacher: We’ve noticed they are a bit quieter, but they are trying, and that’s really positive. 

Parent: I just want them to feel happy and comfortable.
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                                      Multilingual Practice In The Early Years


1.Introduction
According to François Grosjean et al. (2013, p.7), bilingualism is the use of two or more languages (or dialects) in everyday life. In Wales the ability to speak Welsh as a first or an additional language has become increasingly important due to the number of Welsh speakers decreasing annually.  Looking at the results from the Annual Population Survey (Welsh Government and APS, 2025) it shows us that in September 2019 there were 874,600 Welsh speakers in Wales compared to 2025 where there are 828,500. Despite it being the official language of Wales, Welsh speaking in Wales still requires active encouragement. In 2017 the Welsh Government published Cymraeg 2050: A million Welsh Speakers (Welsh Government, 2017). This is a strategy to increase the number of Welsh speakers in Wales to 1 million by 2050. This paper sets out to explore the benefits of bilingualism and its effects on brain development, divergent thinking and its link to early years framework and practice. It will also explore the benefits of Welsh as an additional language and how it directly impacts/supports the children of Wales. 

2. Benefits of Bilingualism
Naturally, children have the capacity and ability to learn more than one language at their age. Their interest in language is quite huge (Pransiska, 2017). Children who grow up speaking two languages develop strengths that shape the way they learn and connect with others. Bilingualism is often seen only as a practical skill for communication, but research in educational psychology shows it is far more (Castell Britton, 2025). While the communicative advantages of bilingualism are widely known, research shows lesser known advantages include mental health benefits. Salgado-Garcia et al. (2026) stated that during their study it revealed that, within a U.K. population, and after controlling for confounding variables, early bilingual children exhibited lower levels of internalizing (e.g., anxiety, emotional difficulties) and externalizing (e.g., aggression, hyperactivity) than their monolingual peers, consistently across the ages 3–11 years. Despite these advantages there is research that shows being bilingual can be at a disadvantage at a younger age but then can progress with age.  The results from the study undertaken by Perry et al. (2026) proved an initial educational disadvantage for multilingual learners at age 11, as they engage with an educational system in a language that they have not yet mastered, but faster progress than monolinguals that left them ahead by age 16. Despite these findings Perry et al. (2026)  also stated that in the study simultaneous multilinguals showed higher cognitive scores compared to monolinguals at both ages in cross-sectional analyses. Taking these findings into account, it could be said that although bilingualism may present initial challenges in early education, it could possibly lead to significant cognitive, educational and psychological benefits over time. 

3. Welsh/English as an Additional Language (WAL/EAL)
Within the context of this paper, the term Welsh as an additional language (WAL) is used to describe children who are learning Welsh and/or English as a second language or subsequent language, regardless of whether their first language is English or another home language. English as an additional  language (EAL) refers to children whose home language is neither Welsh or English. Both groups are learning additional languages despite their home language.  There is a lack of statistics on WAL and EAL children in Wales but reviewing the data  from the annual census of maintained schools in Wales, 66.64% of schools in Wales are English medium. It is fair to say that within these schools most children will learn Welsh and English additional languages. Despite learning Welsh and English in lessons there are opportunities for the children to learn as Jones and Bhatt (2016) note “they learn it mostly through the normal school day, through playing and socialising, and through learning other subjects. Research says this is the best way to learn a language”. Jones and Bhatt (2016) describe in their report several case study schools  identified WAL pupils who, as they progressed through the school, came to outperform their peers. They also state that this was generally the case when pupils had arrived at the beginning of the Foundation Phase (Jones and Bhatt, 2016). Despite these positive findings, the research also found that in general, teachers were concerned that they did not have the expertise or the resources to adequately provide the support WAL pupils need(Jones and Bhatt, 2016).  Jones and Bhatt (2016) concluded that overall, evidence from case study schools and Latecomer Centres indicates the need for greater expertise in supporting WAL pupils among school teachers with WAL appropriate resources to facilitate their learning. In Wales, EAL children will have to learn English and Welsh alongside each other, more so in English medium schools. Alongside their verbal skills, they will have to learn how to read and write in these additional languages, maybe even to help non-English/Welsh speaking parents. Approximately 40% of children worldwide learn to read in a language other than their home language or in two languages simultaneously (Jones et al., 2026). In a study conducted by Jones et al. (2026), the results showed that teaching literacy skills in Welsh can help bilingual children improve their skills and these skills can also transfer to English. It also discovered that children who received earlier interventions made more progress than those who received it later. Overall, the findings showed that learning in one language can support development in another, highlighting the importance of well-timed and targeted interventions for bilingual learners. 

4. Bilingualism and Brain Development
 The brain is most sensitive to experience during childhood, when it is changing most dramatically. For example, it is considerably easier to learn a second language as a toddler than as an adult (Mclaughlin et al., 2018). The early years of a child’s life represent a critical window for brain development, during which the brain’s high level of plasticity makes it especially well suited to acquiring language. Research suggests that exposure to more than one language during this period challenges the brain to manage two separate linguistic systems simultaneously, which in turn supports the development of key cognitive skills including attention, mental flexibility, working memory and the ability to switch between tasks (Chanda Oska, 2025).These skills are considered essential not only for academic success, but for everyday functioning more broadly. It is worth noting, however, that research in this area does not always produce consistent findings, with results varying depending on factors such as research methods used, the languages involved, Children's labels of proficiency and their wider socio-cultural backgrounds (Chanda Oska, 2025).


5. Divergent Thinking
Divergent thinking is the ability to generate many different ideas in response to a single question or problem (ScienceInsights, 2026).  In a study conducted by Bai et al. (2023), it was found that divergent thinking develops progressively in children, with abilities such as fluency, Originality and mental operations. All showing steady improvement as children get older. In particular was memory retrieval, which is a key process within divergent thinking. It was found to develop at an increasing rate over time rather than at a steady pace. While researching, it is clear that the link between bilingualism and divergent thinking is apparent as Baker (2026) noted, that bilinguals have advantages on certain thinking dimensions,particularly in divergent thinking, creativity, early metalinguistic awareness and communicative sensitivity. Some could have opposing thoughts on this due to results found in studies such as the study on Children's divergent thinking and bilingualism by Booton et al. (2021). The study investigated the effect of bilingualism on children's divergent thinking. The results did not suggest there is an effect of bilingualism on creativity in terms of divergent thinking, at least as it was defined and measured in the study (Booton et al., 2021).

6. Links to Early Years Frameworks and programmes

According to Welsh Government (2015) schools and settings where English is the main medium of communication, children’s Welsh language skills should be progressively developed throughout the Foundation Phase by implementing the Welsh Language Development Area of Learning.  The Welsh Language Development Area of Learning is a part of the foundation phase framework that shows the writing, reading and oracy skills that the children should be able to progress to and have the support to do so.The Welsh Language Development Area of Learning in the Foundation Phase includes learning the language gradually and naturally through first-hand experiences, support and respect and praise for effort (Welsh Assembly Government, 2008). According to Welsh Government (2025), expanding Welsh-medium early years provision is a “top priority”, working alongside Mudiad Meithrin to establish 150 new early years provisions over a 10-year period. Programmes such as Flying Start and Cymraeg for kids support families and workforce development in supporting the children's progression (Welsh Government, 2025). It is fair to say that these initiatives promote early language exposure, supporting the development of bilingualism and Welsh as an additional language by encouraging children to engage with Welsh from a young age. While the Welsh Government Strategy mentions expanding Welsh medium education, It could be argued that this may overlook their needs of children in English medium schools. However, these initiatives could still benefit English medium learners such as increased exposure to Welsh through resources, learning Welsh in lessons with Welsh strategy informed teachers and wider community use can support Welsh as an additional language development. 


7.conclusion
In conclusion, this paper has explored the wide-ranging benefits of bilingualism and WAL For young children, including the foundation phase. It has demonstrated the positive impact on brain development, divergent thinking, mental health and educational outcomes.Evidence from frameworks such as the Foundation Phase and Cymraeg 2050 highlight Wales’s commitment to nurturing bilingual citizens from the earliest age. As demonstrated through the Welsh conversation activity, Welsh language development can be furthered by everyday life and conversations.
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