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Reflective paper

Introduction
Let us begin by considering what quality symbolises in the Early Years secondly, critically analyse quality assurance furthermore, the tools that are used to judge settings performances reflecting on the benefits, concerns, and limitations. Concluding with an analysis of the points raised within this reflective paper. 

Quality
The first aspect to note is that quality is a collaboration of procedures, policies, systems, and practices of an organisation with the intention to achieve, maintain and strengthen quality within and encompassing the establishment (Williams, 2016). In Wales, the National Minimum Standards is a legislative framework brought into force by the Welsh government, within this framework are different forms of provision that child minders and early year settings need to adhere to, going above and beyond this will ensure quality in settings (Welsh Government, 2016). Additionally, quality is a measure that practitioners strive to offer in the early years, beliefs formed from values and interests and not constructed from what is expected in early years (Moss, 2016). Practitioners whom study and extend their understanding and knowledge impact on change , reflection and quality provision, providing parents with confidence that their children are receiving high quality care in all aspects of the setting (Ritchie, 2015).Therefore, the Welsh Government (2019) states that within early years practitioners and managers should be aware of how quality impacts a child’s development later on, educationally, emotionally, and behaviourally therefore, possessing greater intellectual attainment and social relationships. However, the research established that children who attend part-time school were as competent developmentally as full-time children when they attended settings were quality was upstanding. Taylor 2015 suggests that teacher-child interactive relationships where quality is high have been proven to enhance a child’s language and verbal ability. Within a study conducted results showed that academic attainment was high in all developmental areas when practitioners modelled language competently. Furthermore, to put it more simply, quality when nurtured and provided effectively can provide children developmentally skills that they will attain for life (Moss, 2016).

However, the challenges of providing quality in early year settings needs to be considered. Firstly, Solvason and Webb 2023 state that a small-scale study was conducted and within this it found that each practitioner had a different notion of what interaction entailed, which provided the child with quality provision. Many practitioners think that a child’s emotional well-being during their visit to a setting to be of greatest importance, and other practitioners perceived extended learning to be more valuable for the child. Donaldson states in the review recommendations of his report, “aim to provide curriculum and assessment arrangements that will meet the needs and aspirations of all those with an interest in Welsh education” (Donaldson, 2015, p.112). Additionally, this will enhance professional skills that are already acquired by practitioners, simplifying the basis of their quality provision, and creating an exciting and inspiring educational experience where quality is valued more than quantity (Donaldson, 2015). However, the world is forever changing and funded childcare due to economic, social, and demographic issues is increasing to care and educate young children. Providing quality provision is vital in the long-term outcomes for children in the early years and when funded by governments accountability is imperative (Pascal and Betram, 2018). Moreover, a longitudinal study which is part of the EEL (Effective Early Learning) project took place and within the findings it suggests that experiences in early years have a fundamental effect on their social behaviour and achievement. However, what hadn’t been considered during the project was the child’s date of birth, age during school year and what type of setting was being researched therefore, it suggests that the preliminary data that was endeavouring to explore the connection between process and outcome measures in young children specifies a multifaceted and complex approach (Pascal, et al, 1998).




Quality Assurance
Following on from quality, the next aspect to consider would be quality assurance. Practitioners that are new to their role within management, may benefit by systematically reviewing factors throughout their provision. Within settings that have already been established, utilizing quality assurance will recharge relationships between staff, parents, and children, resulting in amore confident setting (Garvey and Lancaster, 2010). However, some practitioners perceive relationships with parents differently, constructed from previous personal and professional involvement.  Additionally, influenced by national policy and the purpose and priority of each individual setting (Cottle and Alexander, 2014).


ECERS
The first Scale that will be considered is The Early Childhood Environment Rating Scale (ECERS). This was produced by Harms-Clifford whom desired to balance continuity and innovation, researchers generally spend around 2 hours in a classroom assessing (Sakai et al, 2003). The ECERS-R scale was designed to assess provision evaluating children aged between 2.5 to 5 years of age however the ECERS-E was developed for children in pre-school settings. Practitioners implement the scale to reflect, observe and project quality improvement, it is transparent and has precise approach (Nurseryworld, 2012). Additionally, this scale is used globally assessing structural and process aspects of early years. Brunsek et al (2017) maintains that the ECERS and ECERS-R have between 37-43 items and are rated within a seven-point scale. They incorporate space and furnishings, personal care routines, language-reasoning, activities, interactions, programme structure and parents and staff. 






SSTEW SCALE
The Sustained Shared Thinking and Emotional Well-Being Scale is a fairly new tool used in early years to assess practice by observation. Additionally, it aids other tools utilised in settings, with a focus on self-regulation, well-being and focussed thinking on children that is supported by interactions that are sensitive (Siraj, 2015). Countries throughout the world see young children as the future, unfortunately Wales has the highest rate of child poverty in the United Kingdom. Therefore, this scale is fundamental in assisting practitioners with quality provision. However, Waters and MacDonald (2018) state that accuracy of such tools may be perceived by practitioners as difficult, creating an opaque performance rather than professional learning that is engaged. Additionally, Howard et al (2018) suggests that the SSTEW scale may be underestimated for capturing children’s development in there surrounding environment fostering development. Furthermore, the scale is utilized for practice and in-service learning, which assists areas that need investigating.


Conclusion
To conclude, there are many definitions and ideas surrounding the concept of quality. It could be seen as a process, with minimum standards regarded as a foundation that settings build from enhancing quality with their own values, beliefs, and ideas. Within Wales, there is legislation, government acts and guidelines, that equipe childcare settings with the knowledge and support, to provide children with the best possible outcomes developmentally. Additionally, there are many tools that can assist settings prepare for inspections and asses which areas need improving, so practitioners can reflect and nurture each unique child. High quality childcare provision should be provided by practitioners that are fully qualified with the desire to update, reflect and attain new skills. In accordance with the new and old challenges children, families, and practitioners face. 
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