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[bookmark: _Toc212478082]Introduction
This report is a reflection on what I have learned during the academic skills module. I concentrate on the key experiences, particularly, on the challenges I had associated with paraphrasing. English is not my first language which implied that some tasks were difficult. I present what has worked out, what has not worked out, and how the experiences have enabled me to become a better student. The report applies the Gibbs Reflective Cycle to organise my thinking regarding classroom activities and personal development.
[bookmark: _Toc212478083]Description of Experiences
Week 4 I was taught the time management strategies and priorities. The module helped me to plan tasks with various levels: urgent and important tasks have to be completed now, important but non-urgent ones are to be planned, urgent but non-important may be delegated, and those that are not urgent or important should be dropped (Crawford et al., 2024). This experience was mixed. Others were challenging due to the fact that I am not a first language learner of English.
The module included vital skills in studying. I got to know about paraphrasing; paraphrasing involves the use of alternative statements to convey the same information. This was highly challenging to me (Aprianto et al., 2024). The academic process consists of a few steps, which are: study, research questions, paraphrasing in your own language, research to make new knowledge, and summarising the most significant facts in an easily understandable way.
I was also informed on referencing. The information you require in regards to books is: surname, initials, year, italicised title, edition (where applicable), place of publication, publisher. The CRAAP test aids in the assessment of whether sources are good: Currency (when was it published), Relevance (how it relates to your topic), Authority (who wrote it), Accuracy (how well the information is correct) and Purpose (why the writer wrote about this).
[bookmark: _Toc212478084]Analysis and Personal Reflection
What Went Well
A number of things were successful in the module. The time management plan enabled me to plan my coursework. I have also learnt that I should first complete the assignments and I can better plan my time studying. This helped in alleviating stress on deadlines.
Lecture skills such as active listening were useful in enhancing my knowledge. I was taught how to pay attention to the important things instead of taking notes. This results in improved revision notes (Lim et al., 2022). The process of taking notes became more applicable when I began to think over the content rather than copying.
The proper referencing practise was effective. I am now able to create proper Harvard reference. I know how to make a distinction between in-text citations (Author, Year) and references in the end. This is the building I have grown to be comfortable with.
[bookmark: _Toc212478085]What Went Poorly
The biggest difficulty was paraphrasing. It was highly difficult to come across alternative words with the same meaning (Aprianto et al., 2024). I was not used to using English as a first language, which is why I had difficulties locating some other words. My preliminary efforts remained too close to the original text or modified the meaning accidentally. Through writing, academic writing employs complex language, which I do not apply in my daily conversation in English (Yahia and Egbert, 2023).
There were a number of issues that complicated paraphrasing. I had insufficient vocabulary in English and was not aware of enough synonyms. Business terms such as stakeholder engagement or strategic alignment cannot be easily described by the use of simple terms. I was not using sufficient vocabulary when I was trying to paraphrase, and my sentences sounded incoherent or clumsy.
The meaning of paraphrasing is also something that I misinterpreted. Originally, I believed that it was sufficient to replace a few words. I have learned now that effective paraphrasing requires full restructuring without altering the meaning (Aprianto et al., 2024). This was significant to study and complicated the task.
[bookmark: _Toc212478086]How These Experiences Helped My Learning
The module helped me acquire better academic skills despite the challenges. The knowledge of paraphrasing principles, though still problems to me, provides me with a foundation to work on. Identifying the weaknesses is the initial step to their correction (Zhai et al., 2023). The module provided me with the structured assistance in the form of its clear explanation of the paraphrasing technique (Yahia and Egbert, 2023).
Acquisition of self-regulated techniques enhanced my general approach of studying. The module was teaching me about writing self-efficacy, or the belief that one is able to accomplish academic tasks successfully (Zhang and Zhang, 2024). In other areas, my confidence in paraphrasing needs also improved significantly. Some skills such as time management made me feel more in control regarding my studies.
The Reflective Cycle developed by Gibbs allowed me to become more reflective on my experiences. The framework (description, feelings, evaluation, analysis, conclusion, action plan) provided me with a clear method of learning through what took place (Lim et al., 2022). Such an approach to thinking will enable me to keep on improving once the module is over.
[bookmark: _Toc212478087]My Strengths and Area of Improvement.
My greatest strengths are organisation, proper referencing and the ability to work on challenging tasks. Applying the time management framework revealed that I am able to put to practise what I learn. I want to say that my regular referencing demonstrates that I am concerned about academic dishonesty.
My primary weakness that requires development is language skills. My vocabulary is in urgent need of development. I will also develop language skills by reading academic journals every now and then and marking various expressions (Yahia and Egbert, 2023). By using tutor-feedback, I will be able to practise paraphrasing and become better at it. It may be simplified by splitting complex sentences in simple ones and then reassembling them.
Creating confidence in academic writing requires further practise. You feel confident when you can accomplish more difficult tasks (Zhang and Zhang, 2024). I will begin with brief passages and gradually increasing the length of the passages will develop my skills. Targeted help would be provided by using the services of the non-native English speakers.
[bookmark: _Toc212478088]Conclusion
The primary issue that was identified in this report as my barrier to academic skill module is paraphrasing. The fact that it was really difficult to convey the ideas with other words and structures was the result of language barriers. Nevertheless, the module provided me with precious competencies in a number of aspects. The time management, referencing and study skills were also enhanced significantly. Learning about academic dishonesty helped me to stick to my honest work. That process of reflection per se was helpful because it allowed me to assess the experiences in a systematic way. In the future, I will concentrate on the use of vocabulary and practise in paraphrasing to bring out my weaknesses. The effect of the module extends beyond short term competence, and it will provide a baseline of future development on my business studies course.
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