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(1.0) Element 1
(1.1) Individual Presentation
https://youtu.be/U0ws5GZK0eQ
[image: YMCA Camp Takodah   Final Project UWTSD]

(1.1) Ethics Form
(1.1.1) Ethical Considerations
In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.
The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form.
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  



(1.1.2) Section A: About You (Principal Researcher)
	1
	Full Name:
	Cole Darley

	2
	Tick all boxes that apply:
	Member of staff
	☐
	Honorary research fellow
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	Institute of Management and Health

	4
	Campus:
	Swansea Waterfront SA1

	5
	E-mail address:
	2314546@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	07482210277

	
	For students:

	7
	Student Number:
	2314546

	8
	Programme of Study:
	BA Sports Management

	9
	Director of Studies/Supervisor:
	Andrew Thomas


Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☒
	NO
	☒

	
	If yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).





(1.1.3) Section B: Details of Research Activity
	1
	Indicative title:
	Enhancing Sports Development and Delivery in YMCA Summer Camps across the New England Region

	2
	Proposed start date:
	28/8/2025
	Proposed end date:
	29/03/2026

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
Purpose of Research Activity
Aims of Research Activity
Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
What the research activity will add to the body of knowledge 
How it addresses an area of importance. 

	3
	Purpose of Research Activity
The rationale for enhancing sports development and participation within YMCA camp programs in the New England region stems from the YMCA’s mission to promote healthy living, youth development, and social responsibility. Sports provide a powerful platform for fostering physical fitness, teamwork, leadership skills, and community engagement among campers. By improving sports programming, the YMCA can better meet the evolving interests and needs of youth, encouraging sustained participation and personal growth. Additionally, enhancing sports opportunities aligns with broader public health goals of increasing physical activity and reducing sedentary behaviours among children and adolescents.

	4
	Aim of Research Activity
· An applied recommendations report that enhances the structure, delivery, and participation outcomes of sports programs in YMCA summer camps.

	5
	Objectives of Research Activity
· To create a presentation and video to propose the project idea and to complete an ethics form to ensure coherence with university standards.
· To review best practices in camp-based sports programming and youth engagement through the form of a literature review.
· To propose actionable recommendations to improve sport quality, participation rates, and inclusivity through the mode of the final project applied recommendations report.​​

	6
	Existing Research
In Summer camps, there arere a wide range of structures and contexts that can affect children’s physical activity levels (Zarret et al., 2014). From organised activities to supportive staff and good use of equipment, there are many ways to make a camper engage with physical activity. Camps are not inherently physical activity-focused and can often have adverse effects if they are poorly run and less structured. Weaver et al. (2014) outlined that training staff can have a positive impact on physical activity levels, improving staff confidence and behaviour, allowing them to engage with children and be more encouraging, suggesting that if staff are trained well, they will actively drive children to be more active. Major barriers to sports participation include cost, lack of programmes and unequal access to facilities (Pandya et al., 2021). Lower income children are less likely to participate and more likely to drop out. 



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☒
	☐

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☒
	☐

	19
	If YES to any of the above, please give details:

	
	14. As this project is sports participation based, it may be used to develop a clear understanding of international sports implementation and opportunities and how similar opportunities can be explored and implemented in Wales.
18. Students may use this project to gain an understanding of the implementation of sports to American YMCA Summer Camps.






(1.1.4) SECTION C: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☐
	☒

	2
	Use of interviews?
	☐
	☒

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☐

	
	Details of any other primary data collection method: N/A
	
	



If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



(1.1.5) SECTION D: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	YES
	NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.
	☐
	☒

	
	Details of any other participant groups: N/A
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?
	N/A

	11
	Who will the participants be?
	N/A

	12
	How will you identify the participants?
	N/A



	
	Information for participants:
	YES
	NO
	N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	14
	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	15
	Will you obtain written consent for participation?
	☐
	☐
	☒

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	22
	If NO to any of above questions, please give an explanation

	
	N/A



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☐
	☒

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	28
	If YES to any question, please provide full details 

	
	N/A





(1.1.6) SECTION E: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:


(this box should expand as you type)
	How you will mitigate the risk to participants:



(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:



(this box should expand as you type)
	How you will mitigate the risk to the investigator:



(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:



(this box should expand as you type)
	How you will mitigate the risk to the University:



(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:



(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☐
	☒

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	





(1.1.7) SECTION F: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
There are no participants for this report.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
There are no participants for this report.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
There are no participants for this report.

(this box should expand as you type)





(1.1.8) SECTION G: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☐

	☐


	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☐

	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	
(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☐

	6
	University computers?
	☐
	☐

	7
	Private company computers?
	☐
	☐

	8
	Home or other personal computers?
	☐
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☐

	10
	“Cloud” storage or websites?
	☐
	☐

	11
	Other – specify:

	☐
	☐

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☐

	15
	Sharing of data with other organisations?
	☐
	☐

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☐

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☐

	18
	Publication of data that might allow identification of individuals?
	☐
	☐

	19
	Use of data management system?
	☐
	☐

	20
	Data archiving?
	☐
	☐

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so, how, and if not, why not?  

	
	
(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☐

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☐



(1.1.9) SECTION H: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	Cole Darley
	Date:  28 October 2025


Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above-named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




(2.0) Element 2 - Literature Review (3000 words)
(2.1) Introduction
Youth participation in organised sports is widely considered an important contributor to children’s physical, psychological, and emotional wellbeing. Literature suggests that children involved in structured sports programming see increased Physical Activity (PA) levels, improvements in physical health, and development in social skills such as teamwork, and communication (Eime et al., 2013; Eime et al., 2015). These improvements and outcomes are particularly important and relevant surrounding concerns of a decline in PA levels among youth during out of school periods (Carson and Spend, 2010; Atkin et al., 2016).
Summer camps offer unique environments for the structured, yet informal delivery of sports and PA. Research indicates that camp settings provide opportunities for personal development and experiential learning, facilitated by qualified and supportive staff, accompanied by peer relationships that provide a sense of community. (Wilson and Sibthorp, 2018). Summer camps operated by community-based organisations, such as YMCA of the USA (Y-USA), are positioned to be key providers of accessible sport experience and opportunities. Y-USA's emphasis on enriching young people's lives and giving opportunities to all (YMCA, 2025), aligns closely with pre-established youth development frameworks, like the Positive Youth Development (PYD) principles Lerner et al., (2005) outlined.
Eime, et al. (2013) clearly identified that existing literature surrounding the topic is fragmented at the time of writing, limiting recent research from drawing consistent conclusions. Furthermore, there is limited evidence specific to Y-USA summer camps, particularly in relation to health outcomes and psycho-social development. Therefore, the purpose of this review is to critically examine and synthesise existing research and literature surrounding youth sports programmes quality, standards and outcomes, and consider their implementations in Y-USA summer camps, to identify key themes and limitations within existing literature, highlighting areas for future research.
Community based organisations such as YMCA of the USA (Y-USA) specifically emphasise programmes designed to support physical, social and emotional wellbeing, closely aligning with Positive Youth Development principles (YMCA of the USA, 2025). Research indicates Y-USA prioritises training and intentional programme design which are key to positive developmental outcomes. (Perkins et al., 2007; Holt et al., 2017). Garson et al. (2011) identified that YMCA programmes frequently integrate value-based learning and relationship building into their activities. Contemporary youth sport literature emphasises the importance of this intentionality (Camiré et al., 2012; Bean and Forneris, 2017). 
Community organisations like the YMCA are better positioned than clubs than schools and clubs to reduce barriers to engagement, particularly for young people in low-income backgrounds (Holt et al., 2016; Coakley, 2017). Studies on community sport highlight that inclusive environments actively promote belonging (Watson and Brick, 2018). In camp contexts, inclusiveness is further supported by the immersive nature of programmes (Sibthorp et al., 2013).

(2.2) Theoretical Frameworks
(2.2.1) Positive Youth Development Principle
Positive Youth Development (PYD) is among the most influential frameworks when conducting research on organised sport and youth programmes. PYD emphasises individual and social assets, rather than purely the reeducation of risk behaviours (Damon, 2004; Lerner et al., 2005). The “5 Cs” model is central to PYD: Competence, Confidence, Connection, Character, and Caring, which collectively contribute to a sixth developmental outcome, Contribution to self, community or society (Lerner et al., 2005). Recent empirical work confirms the continued relevance of this framework in sport and PA contexts, displaying sport environments structured around PYD principles are strongly linked with positive psychosocial outcomes and cognitive improvements in youth (Pierce et al., 2017; Holt et al., 2017). 
Sport naturally combines structured activity, interpersonal interaction and opportunities for mastery, making it a unique context for PYD (Côté & Gilbert, 2009). Fraser-Thomas, Côté, and Deakin (2005) suggested that a well-designed sport programme facilitates development of life skills such as leadership and teamwork. This stance is reinforced by recent research demonstrating that intentional programming within sport, including target setting, reflection and mentoring strengthen positive developmental outcomes (Gould & Carson, 2020; Vella et al., 2019). These studies support the claim that developmental outcomes are contingent on programme innovation and quality (Camiré et al., 2012; Bean & Forneris, 2017).
(2.2.2) Experiential Learning
Structured holiday sport programmes that integrate instruction, reflection and supportive relationships are most likely to produce psychosocial benefits (Durlak et al., 2010; Mertens et al., 2021). Kolb’s (1984) experiential learning theory places emphasis on learning through experience and experimentation, and summer camps create these immersive environments by promoting low stakes risk taking as shown in recent works from Sibthorp et al. (2013) and McGuire and Gamble (2020).


(2.3) Physical Health Outcomes
(2.3.1) Physical Activity Levels, Seasonal Decline and Organised Sports
Literature indicates that organised sports participation is associated with positive health outcomes in youth. Structured activity programmes have been linked to increased PA, aerobic fitness, and improved motor-skill competence, compared to unstructured inactive periods (Janssen and LeBlanc, 2010; Strong et al., 2005). Research has shown young people typically engage in lower levels of Moderate to Vigorous Physical Activity (MVPA) during out-of-school periods (Carson and Spence, 2010; Atkin et al., 2016) and Sport-based summer camp programmes can tackle these seasonal declines by providing consistent opportunities for activity engagement.
Evidence suggests that organised physical activity produces higher levels of MVPA among participants. Eime et al. (2013) found children engaged in organised sport are likely to display PA levels meeting guidelines. These findings are upheld in recent studies, for example, Belanger et al. (2020) reported that youth involved in sports clubs achieved significantly more MVPA per week, having acknowledged socio-economic factors. This indicates that structured programmes are effective at increasing PA (Bull et al., 2020; Guthold et al., 2019).
(2.3.2) Physical Activity Patterns in Summer Camp Settings and Health Outcomes
Ridgers, et al. (2012) observed children attending summer camp programmes spent substantial portions of their day engaged with MVPA, particularly those that included organised sports or games. Beets., et al. (2016) further identified that MVPA levels among youth attending summer programmes were notably higher than during the day's programmes did not operate. This is supported by accelerometer-based studies by Troiano, et al. (2014) and Carson, et al. (2017). Beyond activity measures, sports participation in camp contexts has been associated with improvements in specific health outcomes. Cardiorespiratory fitness has been shown to improve among youth engaged with programmes compared to those not (Ortega et al., 2008; Lubans et al., 2016) however research also links participation with musculoskeletal strength and agility in youth (Smith et al., 2018; Stodden et al., 2020).


(2.4) Psychosocial and Developmental Outcomes
(2.4.1) Psychological Wellbeing, Mental Health and Social Skills
Literature indicates participation in organised sport being associated with positive psychological outcomes for children. Structured sports programmes are linked to enhanced self-esteem, reduced symptoms of anxiety and depression, and improved emotional regulation (Eime et al., 2013; Lubans et al., 2016). These benefits are largely reduced during out-of-school periods, when young people experience reduced social contact and fewer structured routines (Biddle et al., 2019; Loades et al., 2020). Recent reviews reinforce the association between PA and mental health in young people. Rodriguez-Ayllon et al. (2019) found that high levels of PA were consistently associated with lower depressive symptoms, and other evidence supports this notion by crediting the presence of social interaction, goal setting and mentorship (Donnici et al., 2021; Doré et al., 2020). 
Continuing from psychological outcomes, organised sport is widely recognised as a key environment for social development. Participation in sports programmes has been linked with improvements to teamwork, communication, cooperation, and peer relationships (Fraser-Thomas et al., 2005; Holt et al., 2017). These social benefits are particularly relevant in youth development. Peer interactions support broader social competence and school engagement (Wentzel, 2017). Summer camps have a unique opportunity to facilitate social development due to their immersive and communal nature. Camps emphasise group activities, shared challenges and collective goal attainment, which promote stronger peer relationships (Sibthorp et al., 2013). Studies indicate that camp participants report increased feelings of belonging and social confidence (Garst et al., 2011; Thurber et al., 2019). Qualitative research suggests that structured sports activities at camps can help youth develop conflict resolution skills and empathy through facilitated group interactions (McGuire & Gamble, 2020).
(2.4.2) - Life Skills and Positive Youth Development Outcomes
Life skills such as leadership, goal setting, perseverance and responsibility are frequently cited as the outcomes of well-designed sport programmes (Gould & Carson, 2008; Lerner et al., 2005). However, contemporary research emphasisesthat these outcomes are not immediate; but rather rely on intentional programme design (Camiré et al., 2012; Bean & Forneris, 2017). Vella et al. (2019) demonstrated that youth participation in sport programmes with deliberate life skills components exhibited greater personal and social development than performance focused environments. Similarly, Gould and Carson (2020) argue that structured reflection, mentoring, and value-based coaching are essential for skill reinforcement (Wilson & Sibthorp, 2018).
(2.4.3) - Role of Adult Leadership and Programme Climate
The quality of adult leadership and the psychosocial climate of sports programmes play a critical function in shaping development. Research has continually underscored the influence of coaches and programme leaders in encouraging supportive environments that enhance youth engagement and wellbeing (Côté & Gilbert, 2009; Harwood et al., 2018). Positive relationships between leaders and youth are associated with increased motivation, emotional safety, and stronger internalisation of positive values (Mageau & Vallerand, 2003; Curran et al., 2015).
(2.4.4) - Summary of Psychosocial and Developmental Outcomes
In summary, organised sports participation is associated with a range of positive psychosocial and developmental outcomes for young people, including enhanced psychological wellbeing, improved social skills, and meaningful life skill development. Evidence suggests that summer camp sport programmes may be particularly effective for fostering these outcomes due to their immersive nature, emphasis on social interaction and facilitation, however, these benefits are contingent on quality, practices, delivery and inclusivity.


(2.5) Inclusivity, Access and Equity in Youth Sport Programmes
(2.5.1) - Structural Access and Participation Barriers
Research consistently shows that inclusivity and equity are central considerations in youth sport, demonstrating that young people from lower socio-economic backgrounds, ethnic minority groups, and marginalised communities face barriers to accessing organised sport, including cost, transportation and availability (Coakley, 2011; Holt et al., 2016). From an equity perspective, access must be understood more than the mere availability of programmes. Fraser-Thomas et al. (2005) argue that youth sport requires intentional design that accommodates diverse needs, abilities and backgrounds. Without intentionality, sports programmes may reproduce social inequalities like privileged participants who already possess economic, social or cultural capital (Bourdieu, 1986; Coakley, 2017). Contemporary research highlights that community organisations like Y-USA play a critical role in mitigating these barriers by offering subsidised programmes, community outreach and flexible participation models, widening access for underrepresented groups (Holt et al., 2016). This is crucial as these barriers not only limit participation but also sustained engagement, thus reducing the developmental benefits associated with structured sport involvement.
(2.5.2) Inclusive Practice and Developmental Equity
Studies grounded in PYD emphasise that developmental outcomes are most likely when young people feel a sense of belonging, psychological safety and social connection within programmes (Lerner et al., 2005; Pierce at al., 2017). Inclusive environments that respect cultural identity, gender diversity and differing physical abilities are therefore essential to ensuring that developmental benefits are equally available. Research on inclusive coaching and programme delivery underscores the importance of staff awareness, cultural competence and reflective practice in fostering equitable sport environments (Vella et al., 2013; Bean et al., 2018). Coaches and camp staff who adaptactivities, use inclusive and appropriate language, and challenge exclusionary behaviours are more likely to support positive psychological outcomes across diverse groups (Hold et al., 2017). In community sport settings, inclusive values embedded within organisational culture, are shown to enhance participation and retention, wellbeing, and social cohesion (Perkins et al., 2007; Watson & Brick, 2018).



(2.6) Programme Quality, Staff Training and Safeguarding
(2.6.1) Programme Quality and Intentional Design
Programme quality is critical to positive developmental outcomes in youth sport participation. Research consistently demonstrates that sports participation alone does not guarantee benefits, but rather, the structure, facilitation, and alignment with developmental goals does (Fraser-Thomas et al., 2005; Eime et al., 2015). Higher quality programmes are characrerised by clear objectives, opportunities for skill progression and emphasis on social interaction (Durlak et al., 2010; Holt et al., 2017). Within summer camp contexts, programme quality is particularly important due to the intensive and immersive nature of participation. Camps that integrate structured sport are more likely to foster both physical and psychosocial development (Wilson and Sibthorp, 2018). Recent research suggests that intentional programme design, linking activities to broader developmental outcomes, enhances positive youth development (Bean and Forneris, 2017; Vella et al., 2019). These findings highlight the importance of understanding sport programmes as developmental, not purely recreational.  
(2.6.2) Staff Training, Leadership and Safeguarding
Adults are central to effective programme delivery and safeguarding within camp settings. Coaches, instructors and counsellors hold a pivotal role in shaping the environment, modelling appropriate behaviour, and ensuring participant safety (Côté and Gilbert, 2009; Harwood et al., 2018). Studies indicate staff trained in youth development principles are more likely to create a supportive, inclusive environment promoting engagement and wellbeing (Mageau and Vallerand, 2003; Camiré et al., 2012). Safeguarding is key to programme quality, particularly in residential and day camp environments. Research highlights that clear safeguarding policies, staff training and consistent supervision practices are essential for protecting participants, and inadequate training can expose youth participants to potential physical, social or emotional harm (Rhind et al., 2015; Brackenridge et al., 2017). Community-based organisations like the YMCA must balance accessibility with rigorous safeguarding standards. Evidence suggests that organisations that invest in ongoing staff development, background checks, and safeguarding education are better positioned to deliver high quality sport programmes (Perkins et al., 2007; Holt et al., 2016). However, this literature also notes a lack of empirical evaluation specific to safeguarding practices and their implementations. 
Studies of camp-based programmes suggest leaders often occupy multiple roles, including mentors, instructors and role models, and when staff are trained to intentionally promote inclusion, reflection and personal growth, youth outcomes are enhanced (Garst et al., 2011; Wilson et al., 2020). Recent research also underscores the importance of culturally responsive leadership to support diverse participants as previously outlined (Holt et al., 2016; Coakley, 2017).


(2.7) Strategy Implementation in Youth Sport and Camp Programmes
Effective youth sport and summer camp programmes depend not only on strong theoretical foundation, but also, the successful implementation of informed strategies. Research consistently shows even well-designed programmes can fail at producing positive outcomes if implementation quality is weak or inconsistent (Durlak & DuPre, 2008). In a youth sporting context, this involves translating broad developmental frameworks into solid, concrete practice through staff training, structured activities and intentional design as previously identified (Hold et al., 2017). Studies suggest that programmes with clear guidance are more likely to deliver consistent experiences for young people (Vella et al., 2013; Bean & Forneris, 2017). 
Implementation research highlights the importance of balancing structure and flexibility however, with community-based programmes requiring adaptability as well as core programme principles in order to meet the diverse needs of participants (Fixsen et al., 2005). Overall, literature suggests that successful strategy implementation in youth sport relies on intentional planning, adequate staff, and organisational systems that prioritise delivery. Durlak et al. (2011) outlined the importance of reflection and evaluation within implementation processes to further support continuous improvements and long-term programme sustainability.


(2.8) Gaps and Future Directions in Youth Sport and Camp-Based Research
Despite the growing body of literature supporting the developmental potential of youth in summer camp programmes, several gaps remain that limit theoretical and practical applications. While many studies report positive psychosocial outcomes associated with sports participation, few consider the long-term outcomes (Holt et al., 2017; Lerner et al., 2005). There is therefore limited evidence regarding the ongoing persistence of skills developed such as confidence, leadership, and social responsibility beyond participation in programmes. Another notable gap is the lack of differentiation between types of programmes in the context of structure, staffing, and organisational value (Coakley, 2011; Bean and Forneris, 2017). This limits the ability to identify the most effective types of programmes at promoting PYD. Future research would benefit from context-aware approaches that examine how different organisations differ at delivery of developmental outcomes. Throughout the literature reviewed, there is also a relative lack of youth voice, despite PYD frameworks emphasising youth agency. Many studies rely heavily on adult perspectives, programme evaluations and coach reports (Camiré et al., 2012). This is particularly important moving forwards as understanding the experiences of marginalised groups, is crucial to providing quality programming for them (Coakley, 2017).
In terms of future direction, integrative, multi-theoretical approaches that combine PYD with experiential learning and social ecological perspectives (Holt et al., 2016; Pierce et al., 2017). Such approaches would allow researchers to not only examine developmental outcomes, but also the mechanisms needed to shape them. There is also growing recognition for the need to focus on research that translates theory into practical guidance for staff training and programme design (Velle et al., 2013). Overall, future research should prioritise how intentional sport and camp programmes can promote equitable and sustainable youth development. This will strengthen the evidence base and enhance the capacity of community organisations when delivering meaningful developmental outcomes.



(2.9) Conclusion
This literature review has critically examined and analysed the role of organised sports within summer camp contexts, with particular emphasis on programmes delivered by community organsations like the YMCA of the USA. Drawing on established theoretical frameworks including Positive Youth Development and experiential learning, paired with empirical research, the review highlights the significant potential of structured sport programmes in supporting young people's physical health, psychological wellbeing and broader developmental outcomes. Evidence consistently demonstrates that when sports is delivered with intention, supported by staff and practices, it can contribute meaningfully to positive youth development, particularly during out of school periods when physical activity and social engagement often decline.
However, the review also identifies important limitations within existing literature, notably the fragmented nature of research specific to summer camps and the limited evaluation of organisational strategy, quality of implementation, and safeguarding practices. While the YMCA’s missions and values align closely with evidence-based youth development principles, there remains the need to better understand how these principles are utlised across diverse camp settings and how strategic implementation influences programme design. The literature also suggests that central mechanisms for beneficial development include access, equity, staffing, and programme quality, however, these are crucial and not optional. 
In response to these findings, the next phase of work will focus on the development of a strategic implementation applied recommendations report for YMCA summer camps. Grounded in the evidence synthesised within this review, the report will aim to translate theory and research into practical, context-sensitive guidance for programme design, staff training, and delivery. By bridging the gap between academic research and applied practice, the applied recommendations report seeks to support Y-USA in strengthening programme quality, enhancing developmental impact, and ensuring equitable access to high-quality sport experiences for young people across its summer camp provision.
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(3.1) Executive Summary
This recommendations report offers both the basic principles of theory surrounding successful sports programmes and a practical framework to boost sports participation in YMCA summer camps based on academic research and proven best practice. The report highlights the importance of programme quality, staff skills, inclusivity, and the overall experience of participants. These elements influence both engagement and developmental results.
The underpinning research indicates that participation in sports depends on more than just the availability of activities. It is shaped by the design, delivery and experience of activities, needing to prioritise enjoyment and social interaction to continually engage diverse ranges of participants. These approaches lead to positive psychological, social and behavioural outcomes.
This report identifies the importance of participant-centred approaches, including game-based activities and flexible session design. The value of ongoing monitoring and evaluation is highlighted in this report, which makes clear, actionable recommendations for YMCA summer camps so they can remain responsive, effective and provide environments for participants to develop and engage with high quality sport programming.
(3.2) Introduction
Sport programmes at camps are vital to promoting physical activity, social development and overall wellbeing among young people. Structured sport not only influences physical activity, but improves mental health and develops skills like teamwork, communication and confidence (Eime et al., 2013; Holt et al., 2017).
In addition to physical benefits, sports participation supports social and psychological outcomes like self-esteem, social relationships and resilience. In camp settings, where young people engage in social contexts daily, well designed sports programmes can make a significant contribution to developing relationships and independence.
However, including sports in camp programmes does not guarantee high participation or positive experiences, this depends on factors like structure and delivery. Programmes need to meet participant needs and preferences, and research has shown that young people are more likely to participate if the activities are rewarding, inclusive and suitable for their ability (Camiré et al., 2012; Bean and Forneris, 2017).
Camps offer both opportunities and challenges for effective sports programme delivery as camps provide young people with diverse abilities, confidence levels and prior experiences. The short duration of camps makes immediate engagement and impressions crucial. Staff also have a major impact on the experience of participants, requiring adaptable, inclusive approaches that engage all participants.
The informal and recreational nature of camps set them apart from traditional sports contexts like schools and clubs, but this flexible environment supports innovative programme design but requires a shift from performance focused approaches. Programmes should prioritise enjoyment, participation and personal development, and understanding these outcomes is crucial to creating a programme that better meets the needs of young people and aligning with the YMCA organisational aims.


(3.3) What Makes Young People Enjoy Sports?
Enjoyment is the primary factor influencing young people's participation in sports. Activities must be enjoyable, engaging, and socially rewarding; thus, enjoyment should be prioritized in programme design rather than treated as a secondary outcome.
A key determinant of enjoyment is the social environment in which activities take place. YMCA camps are uniquely positioned in this aspect due to their immersive group-based nature. Participants find themselves in a new social setting where they are encouraged to form friendships. Positive peer relationships and a sense of belonging significantly increase motivation to participate in sports (Sibthorp et al., 2013).
Structure and delivery of activities also affect sports enjoyment. Traditional sports typically use repetitive drills and rigid formats, which may not suit all participants, especially those less experienced. Game-based and interactive approaches are more dynamic and engaging, allowing participants to develop skills in a less formal setting.
Variety is another key factor in sustained enjoyment of sports. At summer camps, participants generally engage in multiple activities over short periods, so providing a diverse range of sports and games helps maintain interest and prevent monotony, which allows participants to explore new activities and discover personal preferences.
Enthusiastic and supportive staff greatly enhance sports sessions. Providing positive reinforcement, encouragement, and adapting activities creates an environment where young people can build confidence. Confidence is a leading factor in enjoyment, as anxious participants disengage quickly, especially when skill levels are involved. Coakley (2017) found that overly competitive environments hinder enjoyment by reducing motivation and self-esteem.
(3.4) The Power of Social Connection in Camps
The social aspect of camps is a significant factor when influencing participation in youth sport. Unlike traditional sports settings, camps provide immersive environments where young people engage in continuous social interaction, allowing them to form relationships and develop a sense of belonging.
Keynote:
This sense of belonging is strongly linked to increased motivation and willingness to participate (Holt et al., 2017).
When participants feel truly socially connected to their peers, they are more likely to engage in activities, even those outside their comfort zone. Positive peer relationships reduce anxiety, increase confidence, and create a supportive environment that encourages participation. This is particularly important for select individuals who may lack confidence and previous experience in sports environments.
The structure of sports programmes can either support or limit social interaction. Activities that promote teamwork, collaboration, and shared goals are the most effective at fostering social connections, compared to those that focus on individuality and performance. As such, integrating social elements into sports delivery is essential for enhancing engagement.


(3.4.1) Recommendations
· Use team-based activities to encourage interaction
· Rotate teams to promote new friendships
· Incorporate group challenges and cooperative games
· Include brief icebreaker activities within sessions
· Encourage team identity (names, colours, etc.)
(3.5) Increasing Participation in Sports
Building on the key principles that influence enjoyment, it is important to consider how these can be applied to increase participation in camp sports programmes. While enjoyment plays a critical role, participation is also shaped by the activity structure, delivery, and how young people experience it. It is important for the emphasis of participation to be placed on enjoyment rather than competition.  
Programmes focusing on effort and engagement are more effective in creating an inclusive environment. Supportive and safe environments also encourage young people to participate and feel comfortable, respected and free from judgement. Positive reinforcement and encouragement from peers promote environments where participants are willing to try new activities without fear of failure.
(3.6) Creating a Positive Motivational Climate
The motivational climate created during sports sessions influences participation, enjoyment, and sustained engagement. Research distinguishes between two primary types of climate: performance-focused and mastery-focused. Performance-focused environments often emphasise winning, comparison, and ability, whereas mastery-focused environments prioritise effort, improvement, and participation (Camiré et al., 2012).
Within camps, where participants have diverse abilities and motivations, a mastery-focused approach is particularly important. Performance-driven environments may benefit a small proportion of participants but can discourage those with lower confidence or less experience.
Staff play a central role in establishing the motivational climate. Through communication, feedback, and behaviour, staff influence how participants perceive success and failure. Positive reinforcement, encouragement, and an emphasis on improvement rather than outcome contribute to a supportive environment that promotes engagement. Conversely, negative comparisons or an overemphasis on competition can reduce confidence and discourage participation.
In addition, the structure of activities contributes to the overall climate. Activities that allow for continuous involvement, equal participation, and achievable challenges are more likely to support a mastery-focused environment. This reinforces the importance of aligning session design with motivational principles.


(3.7) Individual Differences in Participants
Activities need to be structured to suit a wide age range, each with differing developmental needs, physical capabilities, and levels of independence which require programme structures to be adapted to ensure they are appropriate and effective for everyone.
Younger participants may require simpler instructions, shorter activity durations, and greater levels of supervision. Their engagement is often influenced by variety and pace, making it important to design sessions that maintain attention and minimise inactivity, and therefore respond better to clear, straightforward tasks.
In contrast, older participants may benefit from more structured activities and increased autonomy and are more capable of understanding complex rules and multi-stage activities. Adjusting the complexity of tasks ensures that activities remain appropriate and accessible. Adapting programmes based on age ensures that activities are delivered in a way that aligns with developmental stages, improving overall effectiveness and maintaining engagement across all groups.
Continuing, mixed ability groups present both opportunities and challenges for sports delivery. Without appropriate adaptation, activities may become too challenging for some participants while failing to sufficiently engage others. Effectively managing these groups requires adapting activities in a way that maintains engagement for all participants. Modifying tasks and adjusting difficulty means mixed ability environments can promote inclusivity, peer support, and shared learning.	



(3.8) Using Creativity in Planning
Incorporating creativity and gamification into YMCA summer camp programmes can significantly enhance the way activities are delivered and experienced. Rather than relying on traditional or repetitive activity formats, introducing creative elements and game-based structures can transform standard sessions into more immersive and dynamic experiences.
Creativity in activity design also allows for greater flexibility in how programmes are delivered. Standard sports or exercises can be adapted into themed or scenario-based activities, making them more engaging without requiring additional resources. This approach is particularly useful in maintaining interest over extended camp periods, where repetition of traditional formats may reduce engagement.
Importantly, the use of gamification should be structured and intentional. Without clear rules or objectives, game-based activities can become disorganised. Therefore, creative elements must be integrated in a way that maintains clarity while enhancing the overall experience.
(3.8.1) Recommendations
· Incorporation of Point-Based Systems
· Themed Activity Design
· Difficulty Progression Mechanics
· Team-Based Challenges
· Clear Rule Structure
· Reward and Recognition Elements
(3.9) Programme Scheduling
Effective programme scheduling is essential to ensure that camp activities are delivered in a logical, balanced, and efficient manner over the duration of the camp. While individual session design focuses on how activities are conducted, scheduling determines when they occur and how they are distributed across each day and throughout the wider programme.
A well-planned schedule ensures that activities are organised in a way that maintains participant energy levels and avoids unnecessary fatigue. Poor scheduling—such as placing multiple physically demanding activities consecutively—can lead to reduced participation and decreased effectiveness of sessions. Therefore, it is important to consider the sequencing of activities to create a balanced programme.
Scheduling must also account for practical constraints, including facility availability, equipment access, and staffing capacity. Without careful planning, clashes between activities or overuse of resources can occur, leading to delays and disruption. A structured timetable ensures that all resources are used efficiently and that sessions run according to plan.
In addition, variety over time is a key consideration. Repeating the same activities at similar times each day can make the programme predictable. A well-designed schedule introduces variation across days to maintain interest and provide a broader experience.


(3.10) Managing Environmental and Weather Constraints
YMCA summer camp programmes are often delivered in dynamic environments. External factors such as weather conditions, facility limitations, and space constraints can directly affect the feasibility and effectiveness of planned activities. Managing these constraints effectively requires ongoing awareness and the ability to make immediate adjustments to ensure sessions remain practical and functional. 
Outdoor environments, while offering valuable opportunities for physical activity, are inherently unpredictable. Sudden changes in weather, such as rain or extreme heat, can influence participant performance, disrupt planned sessions, affect the usability of outdoor spaces making activities unsafe to continue. Similarly, indoor spaces may present limitations in terms of size, equipment availability, or shared usage. As a result, staff must continuously adapt activities to align with current conditions rather than relying solely on pre-planned formats.
In addition to environmental factors, programmes must include failsafe measures to ensure continuity in the event of disruption. This involves having pre-planned alternatives that can be implemented quickly without compromising the structure of the day. Without such measures, unexpected changes can lead to inactivity, disorganisation, and loss of programme quality. As a result, staff must continuously adapt activities to align with current conditions rather than relying solely on pre-planned formats.
Effective management of environmental and weather constraints is therefore dependent on flexibility in delivery and the ability to make practical, real-time decisions. This ensures that sessions can continue to operate efficiently, even when conditions are not ideal.
(3.10.1) Recommendations
· Pre-Identified Backup Locations
· Activity Adaptation for Weather
· Environmental Assessment
· Equipment Flexibility Planning
· Clear Decision-Making Protocols
· Hydration and Break Adjustments
· Clothing and Equipment Adjustments
· Flexible Intensity Management


(3.11) Equipment and Resource Management
Effective management of equipment and resources is essential for ensuring that programmes run efficiently and without disruption. Activities often rely on the availability and condition of equipment, and poor management in this area can lead to delays, reduced activity time, and inconsistent delivery.
Equipment management involves more than simply providing resources; it requires structured systems for organisation, distribution, and maintenance. Without clear processes, equipment may become misplaced, damaged, or unavailable when needed, impacting the quality of sessions.
Resource allocation is a major consideration. Camps often operate with limited equipment, requiring careful planning to ensure that all activities can be delivered effectively. This includes distributing equipment appropriately across sessions and avoiding over-reliance on specific resources.
In addition, maintaining equipment in a usable condition is critical. Damaged or poorly maintained equipment can reduce effectiveness and may limit how activities are delivered. Regular checks and upkeep are therefore necessary to ensure consistency and reliability.	
(3.11.1) Recommendations
· Centralised Equipment Storage System
· Clear Allocation of Resources
· Tracking of Equipment Use
· Regular Equipment Inspections
· Resource Rotation Planning
· Reduced Dependency on Equipment in the Event of Contingencies



(3.12) Risk Management
Effective risk management is essential to ensure the safety and wellbeing of all participants. Due to the active and often physically demanding nature of camp activities, there is an inherent level of risk that must be carefully controlled. A structured and proactive approach to risk management not only reduces the likelihood of injury but also ensures that staff are prepared to respond appropriately when incidents occur.
Risk management within this context involves identifying potential hazards, assessing the level of risk associated with activities, and implementing appropriate control measures. These risks may include environmental factors, equipment-related issues, and participant behaviour. Failure to adequately manage these factors can result in preventable incidents and negatively impact programme delivery.
A key component of effective risk management is consistency in procedures across all staff members. Without clear and standardised processes, responses to risk can vary, increasing the likelihood of error. Therefore, it is essential that all staff understand their responsibilities and follow established safety protocols at all times.
In addition, contingencies for emergency situations are critical. While prevention is the priority, staff must also be equipped to respond quickly and effectively to incidents such as injuries or sudden illness. This requires both appropriate training and clearly defined emergency procedures.
(3.12.1) Recommendations
· Comprehensive Risk Assessments for all activities
· Standardised Safety Procedures
· Pre-Session Safety Checks
· Staff Training in Safety and Emergency Response
· Defined Staff-to-Participant Ratios
· Clear Emergency Action Plans (EAPs)
· Incident Reporting Systems 


(3.13) Behaviour Management
Effective behaviour management maintaining a safe, organised, and productive environment. Given the diverse age ranges and personalities of participants, instances of disruptive or inappropriate behaviour are likely to occur. Without clear systems in place, such behaviour can interrupt activities, reduce overall session effectiveness, and impact the experience of other participants.
Behaviour management should be approached through structured systems rather than reactive responses. Establishing clear expectations from the outset allows participants to understand acceptable standards of conduct. When expectations are consistently reinforced, it creates a predictable environment in which participants are more likely to regulate their own behaviour.
Consistency is critical If rules are applied unevenly or consequences vary between staff members, participants may become confused or test boundaries. A unified approach across all staff ensures fairness and reduces the likelihood of repeated disruptions.
It is also important to address behaviour in a timely and proportionate manner. Ignoring low-level disruption can allow it to escalate, while overly harsh responses may negatively affect participant cooperation. Effective behaviour management requires a balanced approach that maintains control without unnecessarily interrupting the flow of activities.	
(3.13.1) Recommendations
· Clear Code of Conduct
· Consistent Rule Enforcement
· Strategic Positioning of Staff
· Minimising Disruption to Activities
· Clear Consequences Framework
· Parental/Guardian Communication


(3.14) Communication Strategies
Communication needs to be clear and efficient to ensure participants understand instructions and risks involved. Communication ensures that activities run in safety and to plan and that transition between activities is smooth and safe. Ineffective communication can lead to safety risks, confusion, and delays.

Communication needs to be adapted to suit all age ranges and levels of understanding of participants involved in the activity. Complex instructions may lead to young people misunderstanding the tasks required leading to inefficiencies and increased need for repetition. With the wide range of ages and abilities within camps structured communication is essential to be understood by all participants to ensure they are engaged.
The use of non-verbal methods such as demonstrations, signals, and visual cues can help improve clarity of the instructions staff are trying to communicate. These methods are particularly useful in noisy or outdoor environments where verbal instructions may not always be effective.	
(3.14.1) Recommendations
· Concise Instruction Delivery
· Use of Demonstrations
· Use of Command Words as Attention Indicators
· Hand Gestures and Physical Actions
· Checking for Understanding


(3.15) The Role of Staff
Staff play a central role in the planning, organisation, and delivery of programmes. Beyond leading activities, staff are responsible for ensuring that sessions run efficiently, safely, and in line with programme objectives. Their role extends across preparation, delivery, and post-session responsibilities, making them essential to the overall success of the camp.
One primary responsibility of staff is session preparation. Including organising equipment, setting up activity areas, and ensuring that all resources are ready prior to participant arrival. Effective preparation reduces delays, maximises active time, and contributes to a more structured and professional delivery.
During sessions, staff are responsible for maintaining organisation and flow. This involves managing time effectively, ensuring activities progress according to schedule, and making necessary adjustments where required. Poor organisation can lead to inactivity and confusion, whereas well-managed sessions maintain momentum and engagement.
Staff are also accountable for participant supervision. This includes monitoring attendance, being aware of participant locations at all times, and ensuring that individuals are accounted for during transitions between activities. Effective supervision is particularly important in dynamic environments where participants may be moving between different areas.
Finally, staff have a responsibility for post-session duties, including equipment collection, resetting activity spaces, and reflecting on session delivery. These tasks ensure that subsequent sessions can run smoothly and that continuous improvements can be made.	
(3.15.1) Recommendations
· Pre-Session Preparation Protocols
· Defined Staff Roles During Sessions
· Time Management
· Structured Supervision Practice
· Post-Session Review Processes
· Clear Accountability Expectations


(3.16) Staff Training and Development
Effective staff training and development ensure the consistent and high-quality delivery of programmes. While staff may arrive with varying levels of experience, structured training ensures that all individuals operate to the same standard and are equipped to fulfil programme requirements.
Initial training provides the foundation for staff performance. This should include an introduction to programme expectations, operational procedures, and key responsibilities. Without a clear onboarding process, inconsistencies in delivery are likely to occur, which can impact overall programme effectiveness.
Beyond initial preparation, ongoing development is equally important. Camp environments are dynamic, and staff must be able to refine their skills and adapt to challenges as they arise. Continuous development ensures that staff performance improves over time rather than remaining static.
In addition, providing opportunities for reflection and feedback allows staff to identify areas for improvement and build on their strengths. A structured approach to development not only enhances individual performance but also contributes to overall programme quality.	
(3.16.1) Recommendations
· Comprehensive Staff Induction Programme
· Continuous Training Sessions
· Performance Feedback
· Opportunities for Skill Development
· Mentoring or Support Structures
· Standardised Training Materials


(3.17) Safeguarding and Participant Wellbeing
Safeguarding and participant wellbeing are fundamental responsibilities within camp programmes. Ensuring that all participants are protected from harm and supported in a safe environment is essential for both ethical and operational reasons and this extends beyond physical safety to include emotional wellbeing and overall welfare.
Safeguarding requires a structured approach that ensures all staff understand how to recognise, respond to, and report concerns. Participants may be vulnerable in unfamiliar environments, making it essential that clear systems are in place to protect them from potential harm or inappropriate situations.
Wellbeing also encompasses the general care of participants throughout the programme. This includes ensuring that individuals are comfortable, supported, and able to fully engage in activities without distress. Factors such as fatigue, hydration, and emotional state must be considered as part of overall participant care.
A proactive approach to safeguarding and wellbeing ensures that potential issues are identified early and addressed appropriately. This requires vigilance, clear procedures, and a strong emphasis on duty of care across all aspects of programme delivery.	
(3.17.1) Recommendations
· Clear Safeguarding Policies
· Designated Safeguarding Leads
· Mandatory Reporting Procedures
· Participant Welfare Monitoring
· Confidentiality and Professional Boundaries




(3.18) Developing a Strong Programme Identity
Establishing a strong programme identity creates a consistent and recognisable summer camp experience. Programme identity refers to how the camp is perceived by participants and parents, including its values, structure, and overall character. 
This contributes to how the camp is remembered after participation and likely that participants will recall their experience positively and distinguish it from other programmes. A clearly defined identity helps differentiate the programme and ensures consistency across all aspects of delivery.
Without a cohesive identity, programmes may feel disjointed, with individual sessions lacking connection to a broader purpose. In contrast, a well-defined identity provides a unifying framework that links all activities and experiences together. This allows participants to understand what the programme represents and what they can expect from it.
A strong programme identity is built through consistency in themes, messaging, and delivery. This may include the use of recurring concepts, structured progression systems, or identifiable features that make the programme distinctive. When participants can recognise patterns and continuity across sessions, it enhances the overall coherence of the experience.
(3.18.1) Recommendations
· Defined Programme Theme or Concept
· Standardised Activity Framework and Structure
· Clear Programme Messaging
· Memorable Programme Features
· Alignment Across Staff Delivery


(3.19) Monitoring and Evaluating Participation
Monitoring and evaluating participation outlines how effective programmes are engaging participants. To correctly identify if activities are achieving their intended outcomes, accurate tracking of participation levels are essential to programme design and delivery.
Participation should be evaluated through active involvement, qualitative observation, within the sessions not solely by attendance, quantitative data, as within a camp setting a participant may be physically present but not fully engaged in the activity.
Tracking participation over time allows patterns to be identified, such as differences between activities. This information is valuable for identifying which aspects of the programme are most effective and which may require adjustment.
In addition, structured evaluation of participation enables data-driven decision-making. Rather than relying solely on assumptions, staff can use recorded information to refine scheduling, adjust activity selection, and improve overall programme effectiveness.	
(3.19.1) Recommendations
· Observe Engagement
· Daily Participation Reviews
· Structured and Consistent Data Collection
· Identification of Participation Patterns
· Use Data to Inform Adjustments


(3.20) Implementation Strategy
A realistic, structured implementation strategy is required to successfully implement the recommendations in this report. Without a clear execution plan, even well-developed recommendations may not translate into meaningful improvements in practice. A phased, organised approach is required to ensure effective integration across programmes.
Implementation should be approached in stages to allow for manageable change and minimise disruption to ongoing delivery. Attempting to introduce all changes simultaneously may lead to inconsistency and reduced effectiveness. A phased approach enables staff to adapt progressively while maintaining programme stability.
Clear allocation of responsibility is also essential. Each implementation aspect should be assigned to specific individuals or roles to ensure accountability. Without defined ownership, there is a risk that key actions may not be completed or maintained over time.
In addition, timelines should be established to guide the implementation process. Setting realistic timeframes enables planning, monitoring, and evaluating progress. This ensures that changes are introduced systematically rather than reactively.
Finally, ongoing monitoring of implementation is necessary to ensure that changes are applied correctly and are producing the intended outcomes. We should make any necessary adjustments to refine the process and improve effectiveness.
(3.20.1) Recommendations
· Staged Implementation
· Clear Implementation Timeline
· Regular Progress Monitoring
· Adjustment Based on Feedback



(3.21) Innovation and Continuous Improvement
Well structured programmes provide a strong foundation for effective sports delivery, however, ongoing development is required to adapt to changing needs and expectations. Continuous improvement involves regularly reviewing current practices and finding areas for enhancement. Without continuous improvement programmes risk becoming ineffective overtime, if refinements are not made periodically. Innovation refers to the introduction of new ideas, methods, and approaches, which may include new formats for activities, schedule modifications, or introducing alternative delivery methods. A well structured approach ensures that changes are informed by observation and feedback from participants and parents. By utilising innovation in programming, camps can ensure they maintain high standards and continue to evolve year after year.
(3.21.1) Recommendations
· Regular Programme Reviews
· Trialing New Activities
· Encourage Staff and Participant Input
· Adapting Based on Outcomes
· Maintaining Records of Successful Practices


(3.22) Final Recommendations
Based on the analysis presented in this report, the following key recommendations are designed to enhance the effectiveness, organisation, and long-term impact of programmes. These recommendations focus on priority areas anticipated to produce the most substantial improvements when implemented together.
1. Establish Structured and Consistent Programme Delivery Systems
Develop clear frameworks for session delivery, scheduling, and resource allocation to ensure efficient and consistent implementation of activities. Standardised systems will reduce variability between sessions and improve overall programme organisation.
2. Implement Comprehensive Staff Preparation and Development
Adopt a structured approach to staff induction, ongoing training, and performance development. Consistent staff standards will enhance delivery quality and increase programme reliability.
3. Strengthen Operational Planning and Organisation
Enhance planning processes for scheduling, equipment management, and facility use to minimise disruptions and maximise active participation time. Effective organisation is essential for programme success.
4. Prioritise Participant Safety, Welfare, and Safeguarding
Consistently apply robust safeguarding procedures and wellbeing practices. A safe and supportive environment is critical for participant protection and programme credibility.
5. Integrate Flexible and Adaptive Delivery Approaches
Develop the capacity to adapt activities in response to changing conditions, including environmental factors and participant needs. Flexibility will enable programmes to function effectively in dynamic contexts.
6. Enhance Engagement Through Innovative Programme Design
Incorporate creative and gamified elements into activity delivery to sustain participant engagement and provide diverse experiences throughout the camp.
7. Improve Accessibility and Reduce Barriers to Participation
Address logistical and structural barriers, such as cost, transportation, and resource access, to ensure programmes remain inclusive and widely accessible.
8. Establish Clear Pathways for Continued Participation
Offer participants opportunities and guidance to remain active after the camp by establishing connections to ongoing programmes and external organisations.
10. Develop a Cohesive and Recognisable Programme Identity
Create a consistent and well-defined programme identity that unifies all aspects of delivery, enhancing participant experience and supporting long-term recognition.
(3.23) Conclusion
This report outlines an extensive framework to improve the design, delivery, and long-term impact of YMCA Summer Camp programmes. Focusing on programme structure, staff, safeguarding, resource management, and engagement allows for practical and actionable strategies to improve the overall effectiveness of the programme. 
The importance of structured organisations paired with adaptability is a central theme of this report, using well defined systems, clear processes and consistent delivery provides the foundation for a high-quality sports programme, and the integration of these elements ensures that programmes remain reliable.
The report also highlights the importance of taking an integrated approach to programme development, emphasising the need for alignment in all areas. This integrated approach enables YMCA camps to operate cohesively and deliver a consistent experience in every session.
Beyond immediate delivery, the report also highlights the importance of sustainability and progress. By supporting continued participation, reducing barriers to access, and embedding systems for monitoring and continuous improvement, we ensure the programme's impact extends beyond the camp environment.
Implementing these recommendations will help YMCA summer camp programmes run more efficiently, adapt more effectively, and provide a higher-quality experience for all participants. With a structured, flexible approach, YMCA can strengthen both the immediate delivery and the long-term value of its programmes.
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(4.0) Reflection / Conclusion / Recommendations (key learning points) 
The title of this project was ‘Enhancing Sports Development and Delivery in YMCA Summer Camps  across the New England Region with the main aim being to create an applied recommendations report that enhances the structure, delivery and participation in summer camp programmes in YMCA summer camps. The project thoroughly investigates and highlights key findings in the literature review, which are used to professionally and academically underpin the report, making realistic and actionable recommendations and providing a clear structure for YMCA camps to follow. Overall, the research in the literature review highlighted that often sports programmes rely too heavily on traditional practices and outdated methods, and proceeded to outline the positive impacts that various strategies and frameworks can have if implemented appropriately. The final project consisted of several recommendations, clearly outlined in the final section and conclusion. Some of the key recommendations were having consistency in programme delivery, improving programme planning and organisation, focusing on participant wellbeing and safety, and developing a clear and cohesive programme identity.
This project has been important in order to understand the importance of implementation and not just theory. Without adequate implementation, theory does not hold any true value to an organisation, there needs to be a clear framework in order to successfully connect and link the theory o every day practice. Due to constraints within existing research, it was hard to identify key anchor sources relating to YMCA specific research. Much of the research found in the Literature Review, focussed on either Summer Camp settings, or Sports Programming, but very few focussed on both. This made it difficult to paint a picture of what sports programming within YMCA camps looked like on a wider scale, outside of specific studies conducted on a small scale.
In conclusion, this project has contributed to the betterment of YMCA summer camp programming, allowing for a clear and actionable framework to be utilised in order to better participant experience, and increase engagement with sports and physical activity for life.
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