Assignment ECSP6001 Part B
(i) Use selected literature and professional documents to explain the learning principles which underpin the scheme of work, teaching session and resources. Consider the sequence of your scheme of work or syllabus requirements, differentiation and learning, Y Cwricwlwm Cymreig, Literacy and Numeracy frameworks, Digital Competence Framework etc.

In order to address the brief of this ‘micro-teaching’ assignment, I planned, prepared and delivered a thirty-minute micro-teaching lesson on my allocated subject, Modern Foreign Languages (French) for a Key Stage 3, Year 8/9, mixed ability group (in reality my peer PGCE MFL student group). My Scheme of Work covered six lessons on the topic of food in francophone countries throughout the world and included a revision of various tenses in French, a review on how to express opinions, and the introduction of food vocabulary. The lesson I chose to deliver presented dishes from francophone countries and reviewed how to express opinions about them. I chose this lesson as I considered that it corresponds to the Welsh Government’s ESDGC theme on Identity and Culture (Welsh Government, 2008) as it widens horizons, challenging young learners’ perception of food that they may find strange, but which is appreciated in other parts of the world. Also, discovering that French is spoken in many countries throughout the world, outside Europe, highlights the international nature of modern European languages. This subject is topical: a recent Estyn report (Estyn, 2016) indicated that the take-up of modern foreign languages has dropped in Wales in recent years. The Global Futures plan (Welsh Government, 2015) seeks to redress this situation: young people need to be equipped with languages and an outward-looking viewpoint to enhance the economic future of Wales. 
In this essay, an initial discussion of my scheme of work and lesson plan will be followed by a brief analysis of the learning principles underpinning these documents, including differentiation, the Cwricwlwm Cymreig, the Literacy and Numeracy Framework and the Digital Competence Framework.
A scheme of work is a sequence of lessons the planning of which enables the teacher to “think carefully about the exact nature of learning intended” (Pachler et al. 2014, 179). A scheme of work should thus ensure progression, building each lesson on the pupils’ knowledge, skills and understanding learnt in the previous one. To enable this, it needs to follow a logical sequence and be well structured. However, as Steve Smith remarks, this structured sequence should remain adaptable to the “pace and needs of the class in front of you” (Smith, 2018, 5). My scheme of work was a progression from ‘What I have eaten’ using the “passé composé,’ ‘What I like eating’ introducing francophone countries, ‘When and what I will eat’ viewing time zones and ‘le futur simple,’ ‘How I prepare food’ including the ‘impératif’ for instructions, ‘What I should eat’ reviewing ‘le conditionnel’ and healthy food and finally a group-work preparation of a brochure including all the elements learnt in the sequence. In each lesson the four language skills of reading, writing, listening and speaking were included as well as ‘thinking’ which is the catalyst for learning. This scheme of work appears, from the outset, to have a clear topical structure and follow a logical sequence. However, it has not been put to the test of reality in the classroom.
When setting lesson objectives, Smith and Conti (2016) suggest that a subject, specific language content, communications tasks and learning strategies need to be identified to create a statement of objectives. The lesson must then be structured with a starter giving a broad outline of the objectives and eliciting existing knowledge, followed by the presentation of the linguistic and topical content, initially modelling the strategy, which is then put into practice by the students, working alone, in pairs or groups. The lesson should finish with a recap, the students giving examples of the content, or a plenary task such as a game which reinforces the material presented in the lesson. My lesson plan globally followed this model. The starter activity matched words found in the code breaker with flash cards of dishes, followed by the announcement and explanation of the lesson’s objectives. As this micro-teach was made in artificial circumstances (for assessment purposes), no prior knowledge or reference to previous lessons was elicited. The linguistic and topical content, initially modelled, was then put into practice by the students, working in pairs, who created sentences and presented them to the class. Further linguistic content was presented for homework (as the time constraint did not allow this to be done in the micro-teach class). The lesson finished with a plenary game, reinforcing the lesson material.
Three main learning principles (behaviourism, constructivism and social-constructivism), influence contemporary teaching theories. The behaviourist theory was established in the early twentieth century when the Russian physiologist, Pavlov, experimenting the behaviour of dogs, proved that they can be conditioned to salivate even without the presence of food. Thus learning is an ‘observable change in behaviour resulting from experience of stimuli, response and reward’ (Pavlov 1927). The American psychologist, Skinner, demonstrated that this learnt behaviour can be ‘reinforced’ positively, by further reward (praise for example), or negatively by punishment (Skinner, 1953). This behaviourist approach gives weight to teacher-centred learning, employing repetition of desired responses and rewards for ‘desired’ behaviour. In my micro-teach lesson, this is evidenced in the teacher-centred linguistic activities before the students put them into practice. The constructivist theory, in which the Swiss psychologist Piaget argued that humans are ‘lone scientists’ actively making sense of the world around them, considers learning to be an internal process rather than dependent on external stimuli. This learning style is evidenced in the code-breaking activity in my lesson when students were working alone to crack the code. The third learning theory, the social-constructivist model, blends Piaget’s theories with those of the Russian psychologist, Vygotsky, who argued that all cognitive functions originate in social interaction and are then internalised, signifying that communication with others is crucial for learning (Vygotsky, 1987). This is evidenced in the pair-work activities in my lesson in which the learners, working together, were better able to come to grips with and understand the task. Furthermore Vygotsky contended that a child needs support to bridge the gap (the Zone of Proximal Development) between what they can do on their own and the next step in their development. Vygotsky argued “...what a child can do with assistance today, she will be able to do by herself tomorrow” (Vygotsky, 1987). This support, later called ‘scaffolding’ by the American psychologist, Bruner, is currently considered to be a major part of the role of teachers. This ‘scaffolding’ can be seen in the modelling of answers and solutions in my lesson, for example the sentences I gave to model: which country the flag belongs to, in which continent it is found and what people eat there. The students built on this scaffolding to construct new sentences (slide 6).
Differentiation, “the process by which differences between learners are accommodated so that all students in a group have the best possible chance of learning” (TDAS 2007), requires that all pupils (ranging from those with the most difficulties to those with the highest abilities) be included, and have access to a lesson which all will find challenging. This necessitates lessons to be planned and resources created for all levels of students with extra scaffolding for the students who require it. Also homework, marking, feedback and seating arrangements in the classroom have to take differentiation into consideration. Convery and Coyle (1999) categorised differentiation by text, task, outcome, support, ability, interest, variety and range. ‘Task’ (different depending on abilities), ‘support’ (varying on needs) and ‘outcome’ (different response to the same task) are now the most relevant in current literature (Driscoll et al., 2014). In my micro-teach, I had two More Able and Talented (MAT) learners in my class whom I placed, separated, at the back of the class and one autistic learner and another visually impaired learner whom I placed in the front. Having the two learners requiring the most scaffolding and assistance at the front of the class meant I could check their progress more easily. I had also prepared 24-font written worksheets and resources on buff-coloured paper for the visually impaired learner. The two MAT learners were given an extension task and additional reading with a QR code and extended homework.
Estyn described the Cwricwlwm Cymreig as “The notion of a distinct Welsh dimension to the curriculum of schools in Wales” (Estyn, 2001). It is a statutory requirement for teachers to provide pupils with “opportunities to develop and apply their knowledge and understanding of the cultural, economic, environmental, historical and linguistic characteristics of Wales” (Curriculum Cymreig, 2009), so that everyone living in Wales, including pupils who are new to Wales, (Estyn, 2006) has a common sense of belonging, of Welsh place and heritage. I included something representing Wales or ‘Welshness’ in all lessons in my micro-teaching. In the taught lesson I added the Welsh flag and included a modelling sentence saying that people eat Welsh cakes in Wales.
With the aim of raising standards of literacy and numeracy in schools, it has been a statutory curriculum requirement, in Wales, since 2013, for “teachers of all subjects to identify and provide opportunities for learners to apply literacy and numeracy across the curriculum” (Welsh Government, 2013). For numeracy, the development of numerical reasoning, number skills, measuring and data skills are expected and for literacy, oracy, reading and writing. I embedded numeracy tasks for each lesson in my SOW, including my taught lesson. Oracy, reading and writing are an essential part of language learning and so are automatically present in the lessons. Furthermore, since September 2018, schools in Wales have started to introduce a programme of Digital Competence which will be implemented in 2022 on a cross-curricular basis. Aware of this important development, I integrated elements of digital competence into my micro-teaching, scheduling QR codes for extension tasks for MAT learners and Kahoot activities for plenaries. 
Thus in my micro-teaching SOW, lesson plan and teaching, I endeavoured to integrate and apply, to the best of my ability, the elements I had learnt from my university lectures and further reading. 
(1644 words instead of 1500....)
References
Convery, A. and Coyle, D. (1999) Differentiation and Individual Learners, London: CILT.
Driscoll, Patricia, Macaro, Ernesto and Swarbrick, Ann (eds.) (2014) Debates in Modern Languages Education. Oxon: Routledge.
Estyn (2001) Y Cwricwlwm Cymreig. The Welsh Dimension of the curriculum in Wales: good practice in teaching and learning. 
Estyn (2016) Modern foreign Languages. https://www.estyn.gov.wales/sites/default/files/documents/Modern%20foreign%20languages.pdf (Accessed: 21 November 2018)
Pachler, Norbert, Evans,M., Redondo, A., Fisher, L. (2014) Learning to Teach Foreign Languages in the Secondary School (Fourth Edition). Oxon:. Routledge. 
Pavlov, Ivan. (2015) Conditioned Reflexes: An Investigation of the Physiological Activity of the Cerebral Cortex (Reprint of 1927 edition). Martino Fine Books. 
Skinner,Burrhus, Frederick. Science and Human Behavior, 1953.  http://www.bfskinner.org/product/science-and-human-behavior-pdf/ (Accessed: 21 November 2018)
Smith, Steve. (2018) Becoming an Outstanding Languages Teacher. Oxon: Routledge.
Smith, Steve, Conti, Gianfranco (2016) The Language Teacher Toolkit. Independent Publishing Platform.
TDAS (Training and Development Agency for Schools) (2007) Professional Standards for Teachers: Core Professional Standards. Gov. UK. Dept of Education
Vygotsky, L.S. The Collected Works of L. S. Vygotsky: Problems of General Psychology, Including the Volume Thinking and Speech (Cognition and Language: A Series in Psycholinguistics). 1st ed. 1987. New York & London: Premium Press
Welsh Government (2015) Global futures A plan to improve and promote modern foreign languages in Wales 2015–2020. Available at: https://beta.gov.wales/sites/default/files/publications/2018-02/global-futures-a-plan-to-improve-and-promote-modern-foreign-languages.pdf (Accessed: 21 November 2018)
Welsh Government (2008) Education for Sustainable Development and Global Citizenship Information for teacher trainees and new teachers in Wales. Available at: http://learning.gov.wales/docs/learningwales/publications/081204infoteachertraineesen.pdf (Accessed: 21 November 2018)

1

