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Thank you, Claire, for that introduction. Good evening, everyone and thank you all so much for being here today. My name is Alys Jones and I am an early years practitioner, working specifically with young children in primary schools. I am delighted to have this opportunity to talk to you about something that is highly important for those working in education, which is understanding and supporting dyslexia, with a particular focus on developments here in Wales.
Dyslexia is a learning difficulty that affects people across the world, including here in the UK – but what’s important is how we respond to it. Dyslexia is not just a challenge for pupils; it's something that affects families, educators, support staff, and ultimately the success and inclusion of our entire education system. That’s why I’ve chosen to focus on this issue for my poster and this presentation.
During this presentation I’ll talk us through:
1. What dyslexia is and how it affects learners.
2. Why early identification is so important.
3. The tools and strategies used to support diagnosis and intervention.
4. The specific challenges faced by Welsh-medium learners.
Let’s begin with a clear definition. According to oxford University (no date) Dyslexia is a specific learning difficulty, and it primarily affects a person’s ability in reading, writing, and spelling. However, dyslexia is not just about struggling with letters – it goes much deeper. According to the British Dyslexia Association (2009), dyslexia is fundamentally about difficulties with information processing. That means people with dyslexia often find it harder to process and remember information they see and hear. This, in theory, impacts not only literacy, but things like organisation, memory, and sequencing.
Dyslexia is far more common than many realise, in fact Williams (2024) states that dyslexia is the most common learning difficulty here in the UK. According to statistics provided by the Uk Government in 2017, approximately 10% of the UK population has dyslexia, with around 4% of those have severe dyslexia. According to Bishop (2023) in a typical classroom, there is least two or three children with dyslexia. That’s a significant number – and it highlights just how essential it is that we get our support systems right.
Now, something important to remember is that dyslexia doesn’t reflect intelligence or potential. According to Cleveland Clinic (2023), many individuals with dyslexia are extremely capable, creative thinkers, often excelling in areas such as problem-solving, lateral thinking, and creativity. Dyslexia has it’s challenges, but it also comes with strengths – and practitioners need to embrace both to support learners effectively. 
So, how do we identify dyslexia?
Early identification is always a bonus, but this isn’t always the case. According to the National Health Service NHS (2022), signs of dyslexia often become noticeable when children start school. This is when they begin learning to read and write, and practitioners start to see struggles with phonics, letter recognition, or mixing up similar letters like “b” and “d.”
When an early year practitioner and or anybody else notices signs of dyslexia this is what may happen-
One key method used in schools is classroom observation. Teachers are often the first to spot when a child seems to struggle with reading fluency or spelling accuracy. A technique called miscue analysis, as described by Reid (2007), involves listening to a child read aloud and noting patterns in the mistakes they make. This can help identify decoding difficulties, which can be an early sign of dyslexia.
Another important tool is screening. One example is the Dyslexia Screening Test. Fawcett and Nicolson (2004) explains that this type of test focuses on a child’s phonological awareness, memory, and processing speed, which can help identify if a child is at risk of dyslexia. Reid (2007) also highlights checklists as a commonly used tool – these are filled out by teachers or parents. This type of tests mainly focuses on academic behaviours like poor short-term memory, letter reversals, or disorganisation.
But while these tools are useful, many of them are designed primarily for English-medium learners. In Wales, where a large proportion of children are educated through the medium of Welsh, this creates a major challenge.
Which brings me to my next point - Challenges for Welsh-Medium Learners
In fact, the Welsh Government (2012) highlights this very issue, noting that many of the diagnostic tools currently used for dyslexia are not suitable for Welsh-speaking children. This creates a significant risk of under-diagnosis among bilingual learners. not because these children don’t have dyslexia, but because the tools being used to assess them are not appropriate for their language needs. This concern is further reinforced by Thomas et al. (2023), who emphasise the urgent need to develop assessments that are both language- and context-specific. They argue for the creation of tools that include bilingual norms and are designed with practical classroom application in mind, ensuring that all children in Wales, Welsh speaking or not, receive fair and accurate identification and support. 
With this barrier in mind I’d like to focus on the strategy that Wales has put into place which is government funding. A major funding initiative by the Welsh Government is currently supporting the development of the first-ever standardised dyslexia assessments specifically for Welsh-medium learners. According to the Welsh Government (2024), more than £100,000 has been invested into a project at Cardiff Metropolitan University to develop these tools.
This is targeted at students aged 11 to 17, and the goal is to trial these assessments across schools in Wales to make sure they are accurate, accessible, and fair.
As Dr Rhiannon Packer from Cardiff Metropolitan University said and I quote directly here
open quote- Top of Form
"We are thrilled to have received the funding from Welsh Government which will now allow the team of researchers at Cardiff Met to work closely with young people in secondary schools and improve the access arrangements for GCSEs and A levels, as well as supporting teachers in working with learners with literacy difficulties, such as dyslexia. With this funding, the team can complete a suite of assessments and standardise them, so they can be used by practitioners in the future."- Close quote
Bottom of Form
 (Dr Rhiannon Packer, Welsh Government, no date)
The Welsh government (2024) explains that this funding doesn’t just help with diagnosis – it directly links to exam access arrangements. Once students are correctly identified as having dyslexia, they can benefit from accommodations like extra time or assistive technology. 
But the Welsh Government’s commitment doesn’t stop there. In the 2024–2025 financial year, they have allocated £592 million for Special Educational Needs and Additional Learning Needs provision. That’s an increase of £42.3 million from the previous year – a 7.7% rise (Welsh Government, 2024). That kind of sustained investment sends a clear message: supporting learners with additional needs is a priority. 
However, I’d like to highlight some of the challenges. While the investment in Additional Learning Needs (ALN) and Special Educational Needs (SEN) is a step in the right direction, this funding is not always distributed evenly across Wales. For instance, Merthyr Tydfil currently receives the highest amount of SEN/ALN funding per pupil – £1,796 – whereas Monmouthshire receives just £987 per pupil (Welsh Government, 2024). That’s a difference of over £800 per child. 
As well as this, adequate funding is a great strategy as it also creates opportunities for teacher training. In Wales the University of South Wales is actively delivering training and providing practical resources to help teachers recognise the signs of dyslexia and respond appropriately in the classroom (University of South Wales, 2024). These efforts are reinforced by organisations like the British Dyslexia Association, who offer clear, evidence-based guidance to support schools in becoming more inclusive and dyslexia-friendly.
In fact, the British Dyslexia Association (2009) emphasises that a whole-school approach is vital. It’s not enough to focus on individual pupils in isolation. Instead, dyslexia-aware strategies should be embedded into the ethos of the school, into lesson planning, and into everyday classroom delivery—across all subjects and age groups and sadly without adequate funding this is unrealistic. 
Conclusion
To conclude what’s been said today dyslexia is a common, lifelong learning need that affects around 10% of the UK population and requires early identification and ongoing support (British Dyslexia Association, 2009; Gov.uk, 2017; NHS, 2022). While tools like miscue analysis and screening tests are helpful (Reid, 2007; Fawcett & Nicolson, 2004), they aren’t always suitable for Welsh-medium learners. The Welsh Government (2024) has responded by funding Cardiff Met to develop the first standardised Welsh-medium assessments. As Dr. Rhiannon Packer (Welsh Government, no date) explains, this will help ensure fairer exam arrangements. Wider SEN/ALN funding is increasing, but uneven distribution remains a concern. Finally, teacher training and whole-school approaches remain vital (British Dyslexia Association, 2009). Supporting dyslexia is about more than diagnosis – it’s about inclusion and equity.
Thank you so much for listening, I’d be happy to answer any questions you may have. 


Question 1. How do funding differences across Wales affect support for students with dyslexia?
Excellent question. Uneven funding means that some areas, like Merthyr Tydfil, may have more resources for staff training, assessments, and interventions, while others, like Monmouthshire, may struggle to provide the same level of support (Welsh Government, 2024). This creates inequality in access to diagnosis and assistance. Students in lower-funded areas might face longer waiting times or less tailored help, which can significantly impact their academic progress and confidence.
Question 2. 
Why is it so important to have dyslexia assessments specifically for Welsh-medium learners?
Another Great question, Because most current tools are designed for English speakers, they don’t always work well for children who learn in Welsh. This means some bilingual students might not get identified as dyslexic, even if they are. Using assessments made for Welsh-medium learners makes sure we’re testing them fairly and giving them the support they need.
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