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	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1


	
	Paraphrase literature in a more effective way to build an argument. 
	I have tried to structure my paragraphs better to make a clear argument. 

	Targed/Target 2
	Revisit the academic writing powerpoints provided in personal tutor sessions, and see also the Harvard referencing handbook for further guidance
	I have used the referencing guide and the cite for write book to make sure my referencing is clearer. I have also used the term ibid as suggested.

	Targed/Target 3
	Develop your academic phrasing.
	I have tried to add more academic phrases to help the tone of my writing. 



Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 


ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	During our second bridging activity, we had to focus on AFL strategies centred around the four pillars. We researched the theoretical underpinnings of AFL. Including John Hattie’s Visible Learning, the great teaching tool kit and ‘successful futures’.
Over the course of the test phase, I trailed different types of AFL strategies covering all four pillars and then had to focus on two for our share day. 
During a numeracy addition session, the class were moving on to writing number sentence using actual numbers. Previously in the week, we used addition in an abstract and pictorial sense and the learners were ready to progress to the concrete skill. The plan was to use tickled pink and green for growth at the end of the lesson to see how confident the learners were using the skill. Questioning was also going to be used to ensure understanding. However, during the activity, it was clear that the children were struggling. From observing and discussions with the LSA it was decided that the learner were not able to correctly form numbers and had some were unable to link the written number to the spoken number. The activity was stopped. 
The children return to the carpet and were given post-it notes. The children were asked to write numbers on the note and myself and the LSA could check what numbers they were struggling with.
This task focused on the quality of questions and feedback.

	What have you learned?

	I have learned how informative AFL can be. From just observing the learners I was able to see what they were finding difficult and what I needed to do in order for the children to move forward in their learning. I was them able to change my teaching and provide different activities to support the learners.

	What next?

	From using AFL during this task I have been able to change my teaching to ensure the children can progress in their learning. I will offer other opportunities for the children to practice their number formation and recognition in the further. 



	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	A blended learning experience was planned during a capacity lesson. Half the class were grouped with me to do a teacher-led activity involving filling objects with pasta and rice. The learners had access to posters showing them half full, full and empty. The other group were asked to work independently. They also had access to the cards and had water and empty bottles to play in. The lesson was planned this way so the children could practice the skill for the lesson and progress from needing support to more independent working. The following day the groups would be swapped over so both groups had an opportunity to participate in both activities. 


	What have you learned?

	From observing the independent group, I was surprised at how focused the majority of the group were. I initially thought that by leaving the children to work independently they would be distracted and struggle to say on task. At some point during the activity, every child used the card to model the capacity in their bottle and even though they were unable to read the cards fluently they were starting to sound out the words full, half full and empty. The children also started to help and guide each other. From this I can see how mixed ability grouping works well as the more able children were leading the group and helping the less able. 

	What next?

	At the start of a new topic, I am going to try and add an independent group to my planning. From this, I will be able to see what prior knowledge the children already have. The use of an independent task also encourages the learners to think for themselves and progress onto needed less support.

	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	During my weekly reflection, my class teacher asked me to concentrate on creating real-life authentic context. The successful futures review explains that learners should be able to make links between what goes on in school and the real world. 
During the course of the week, I was able to try out adding real-life authentic activities into my lesson plans. The first lesson I added this into was a numeracy lesson. The learning objective was to start introducing measuring and the language of length: long, short etc. The topic for the term was ‘People who help us ‘and this week we had started looking at firefighters. I wanted to keep the focus on the topic whilst teaching the pupils a new skill so I decided to cut up a garden hose into different lengths and take the pupils outside so they could try and measuring the hoses with different resources. They used lolly pop sticks and their feet. This also gave the learners the opportunity to feel the house and while they were doing this, they were asked to describe the hoses using the measuring vocabulary and they were also asked to order them from shortest to longest. During the starter for the next lesson, they were then asked to sort themselves into hight order. 


	What have you learned?

	During both sessions using real-life authentic context, the children were engaged for the whole lesson and from the onset. It seemed to interest them straight away. During the numeracy session, they enjoyed feeling the hose and were starting to understand what they needed to do to measure things. From observation, I could see that most of the class were able to meet the learning objective. After the initial lesson the children were brought back into the classroom and asked to complete different tasks in their books still focusing on measuring. I found that from being outside, touching and physically measuring they could all recall the skills and use it with small object and resources (cm cubes). Some were even being introduced to using a ruler. I think this is a result of using real-life authentic context. I think it provided enough challenge for the pupils and gave them an opportunity to explore.
However, I did find that including real-life authentic context difficult to add into my lesson. 


	What next?

	I am going to try and include some aspects of real-life authentic context into my lesson plans. Especially at the start of learning a new skill. I think that it helped the pupils to engage more and provided a foundation for learning a new skill that they were able to bring back into the classroom.




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	The planned activity aim was to use adjectives to describe characters. This lesson is mainly part of the literacy, language, and communication AOLE. The children are extending their vocabulary to describe well know characters from nursery rhymes. They will form their own ideas and use their imagination and communicate these to the group. This activity also crosses over into other areas of learning. Children will have the opportunity to improve their fine motor skills by practicing their handwriting. The use of Welsh has also been added into the lessons and the children will use newly-learned vocabulary to describe the characters. 

	What have you learned?

	From this activity, I have learned that by using different areas of the curriculum you can connect them together to provide a rich learning environment. It also enables the children to form patterns between subjects that could help to reinforce the skill.

	What next?

	I will continue to add cross-curricula themes into my planning.  This offers the children a variety of learning experiences in one lesson. It provides an inclusive environment for children as you can add different teaching styles and activities into the lessons. This also gives the children the opportunity to add breadth and depth to the learning.











ECAD6008 Assignment: Part 2

This paper will use the pedagogical principle, Assessment for Learning (AfL), as an area for development. This principle will also be used to justify the next steps to improve teaching and learning throughout teaching practice. AfL has been identified as a major contributing factor in improving the attainment of learners. Hattie (2012) states that any intervention can have a positive effect on the attainment of learners, but for it to be of any value it would need to show an attainment gain of more than what a learner would achieve naturally through development. Hattie (ibid) also explained that to find out if certain interventions have had an impact on the learner, it is not enough to just have improved scores at the end, learning must be observed throughout the teaching. Black and Wiliam (1998a) agreed with the assumption and highlighted that a test at the end of an intervention or the end of a series of lessons only proves and ‘encourages superficial learning’ and that exam results do not give teachers the information that is needed to improve teaching and learning, only a summary of what has already been learnt. Black and Wiliam (ibid) suggested that to further develop teaching and learning, the learning or lack of it, needs to be studied during the teaching process. This is the process known as AfL. 

Research suggests that there are two types of assessment, formative and summative. Black and Wiliam (1998a) described a summative assessment as an ‘assessment of learning’ while a formative assessment is an ‘assessment for learning’. Wiliam (2006) explained that ‘The distinction between the two is the intention behind the assessment’. If the intention is to grade a pupil, then this is a summative assessment. An example of a summative assessment is a learner sitting their end of year exams. Black and Wiliam (1998a) had also acknowledged this explanation and concluded that even though summative assessments have their place in education, they only provide evidence of what the student already knows. Hattie (2012) supports this theory stating that a summative assessment cannot provide teachers with the evidence to further improve teaching and learning. He also pointed out that each child is an individual, their learning journey is individual so having all children sitting the same exam is not going to achieve the improvement of teaching and learning. It could be said from the information above that using a summative type of assessment is not as helpful in improving teaching and learning as a formative assessment. 

Formative assessment on the other hand has been described as ‘an ongoing process which is indistinguishable from teaching and learning’ (Welsh Government 2020). After the poor Pisa results in 2012 the Welsh Government introduced the national literacy and numeracy test in 2013 (Barrence 2019). The results from these tests came in the form of a numbered score and the scores were used in a variety of ways but mainly to measure a learner’s progress (Welsh Government 2013). This again is another form of summative assessment. However, more recently these tests have now been changed to incorporate a more formative approach. The tests are now online, and the questions can be adjusted to provide a suitable challenge for the pupils. They also offer feedback so teachers can now use the information to help improve their teaching and the pupils’ learning (Welsh Government 2019). Black and Wiliam (1998b) are in support of this method and have previously explained that summative assessment could improve teaching and learning if used in a formative way. However, the focus of their ‘Inside the Black Box’ (1998) research mainly focused on formative assessment and how it could be used as a tool for both teachers and students. It will give teachers information on how to improve their teaching and give students information on how to improve their learning. 

Black and Wiliam (1998a) explain that to prove teaching is producing learning you need to observe the learning as it is happening. Formative assessment or Assessment for Learning as it is now called (The assessment reform group 1999) has been identified as a major contributing factor in influencing attainment in school pupils. This is because it gives teachers the opportunity to see what is being learnt and how it can be moved forward. The relationship between AfL and attainment has been widely investigated and research has shown that AfL strategies have positively influenced learners’ attainment (Hattie 2012). Hattie (ibid p.251) found that using AfL has more of an effect on attainment than reducing class sizes, a leaners home environment, diet, and exercise. However, Bloom et al (1965) would disagree with some of Hattie’s research. Their theory explains that children living in severe deprivation have a small chance of achieving in school. This indicates that the home environment has a significate effect on attainment. Despite this, numerous studies support Hattie and have shown that AfL is effective in closing the gap between high and low achievers (Fuchs and Fuchs 1986 cited in Black and Wiliam 1998a). Research in this area also shows that AfL strategies are particularly helpful for raising the attainment of lower achievers (Fuchs et al 1997). Kirschner, Sweller & Clark (Cited Didau 2014) have also considered the effectiveness of AfL and have proposed that that observing the learning as it is happening might not be a true reflection on what has been learnt. They went on to say that this is because the learning or skill would not have had time to be transferred to long term memory. From this information, it could be said that to see what has been fully learnt from teaching both types of assessments are needed. First, AfL to be sure that the teaching is producing the right skills and to improve the learning. Then, a summative assessment to see what learning has been retained. Ideas provided by Black and Wiliam (1998a) support this theory. They have suggested that summative and formative assessments should work alongside each other.

The work and research of Wiliam has been influential in improving education in Wales. This assumption had been made from the review of information that has been presented in the Successful Futures report (2015), which has underpinned the New Curriculum for Wales (CfW 2021a). This report was proposed by Donaldson (2015) and has elements of Wiliam’s work on improving teaching and learning throughout. The four purposes which are integral of the CfW need to be in a ‘clear line of sight’ of any assessment process (Donaldson 2015). Suggesting that when planning and reflecting on AfL the four purposes need to be considered and used during both processes. For example, Donaldson (ibid) proposed that ‘all young people should be..’ on the way to becoming what is laid out in the four purposes suggesting this is what effective AfL should be working towards. 
To better understand AfL it may be important to recognise that there are three main elements involved in the successful use of AfL. According to the Welsh Government (2010a), these are categorised as, the quality of questioning, effective feedback, and self and peer assessment. Black and Wiliam (1998a) described two other areas of AfL which are, sharing the learning criteria and as previously stated, the formative use of summative assessment. These extra strategies have not been ignored by the Welsh Government. They explain that ‘Summative tests should be seen to be a positive part of the learning process if used formatively. They also mention sharing success criteria amongst the detailed description of their three elements (Welsh Government 2010a). This suggests that they are both also important factors in the successful implementation of AfL. As seen above there are disparities between opinions of the elements of AfL however, it could be argued that despite this, AfL is still seen to be an important part of improving teaching and learning. Sadler research backs this and states that ‘Formative assessment is concerned with how judgments about the quality of student responses (performances, pieces, or works) can be used to shape and improve the student's competence’ (1989, p.120). Suggesting that it is not the element that is important but how the information gathered is used to improve teaching and learning. 
As suggested by Black and Wiliam (1998b) and the Welsh Assembly Government (2010b), the use of feedback is an effective tool used in AfL. Hattie (2012) support this and reported that one of the most used and productive forms of AfL is feedback. He also reported that feedback is one of the most influential strategies for achievement. However, it has been said that feedback could also have zero or negative effects on a learner’s attainment. Wiliam (2002, cited in Aubrey and Riley 2019) discovered that forms of feedback such as marking could end up ‘demoralising’ learners. Black and Wiliam (1998a) had already discussed this and concluded that if feedback focuses on ‘ego involving’ praise and grades, learners could fear mistakes. This suggests that learners could fear making mistakes for fear of not receiving a good grade or praise. Hattie (2012) explains are mistakes are an important part of learning as they provide room for improvement. The statement suggesting praise could hinder learner’s attainment is not supported by Skinner. Skinner (1957 cited in Aubrey and Riley 2019) explained that the use of praise as positive reinforcement can be used to aid learning. While this may be true, in this case, praise and grades could lead to learners being fearful of making mistakes thus hindering improvements in learning. This is supported by The Welsh Assembly Government (2010a) as they also associate the use of grades and marks with producing negative effects. 
Sadler (1989) explained that effective use of feedback will close the attainment gap between learners. Wiliam (2006) supported this and reported that only constructive feedback will raise attainment levels. Wiliam (2011) continued to elaborate on this and explained that just to give feedback is not helpful, children need to know the errors and how to correct them to further learning. This idea shows support of many other ideas of effective feedback. It has been said that effective feedback should be clear, produce thinking on behalf of the learner, guide further work and children should have the opportunity to make amendments (Welsh Government 2010a). It is also reported that to ‘close the gap’ mentioned above by Sadler, teachers need to know where their pupils are and where they are meant to be, their attention needs to be captured, and direct the attention towards an option for improvement (Hattie 2012). Another important part of feedback is giving learners time and the opportunity to make improvements as Wiliam (2011, p, 12.) stated that ‘even the best-designed feedback is useless if there is no time to act upon it’. 
The implementation of AfL during teaching practice started early in the planning phase. The idea was to use self-assessment with a reception class to find out how confident they felt after completing a mathematical addition activity. The Welsh Government (2010a) stated that to be effective, AfL should be part of the planning process. The plan was to ask the children if they were tickled pink or green for growth. A similar type of technique had been documented by Black et al (2003, cited in Aubrey and Riley 2019) by using a traffic light system to gauge what the children had understood from a lesson. This strategy using tickled pink and green for growth had already been used during this placement and it was found that some of the children would copy what their friends had picked. This observation is supported by Bandura’s social learning theory (1971 cited in Aubrey and Riley 2019). According to this theory, children learn through observing others and will sometimes copy. Further research in this field suggests that children will model their peers (Macdonald 2016).  To try and counteract this, questioning was to be added to the strategy to check the learners understanding. The questioning was also implemented to support the learner’s development of their critical thinking skills. This skill is ‘integral of the four purposes’ (Welsh Government 2021b). From using these AfL strategies the objective was to use the evidence from the questioning and the self-assessment to continue to further the children’s learning or change teaching methods if it was needed. As the learners had already used addition in a concrete and pictorial sense during the start of the week and, were successful in doing so the plan was to progress onto using addition in an abstract way. From observing the lesson, it was clear that the children were struggling with the task and had become disengaged. Despite being able to use addition by grouping objects together and making number sentences using pictures, when it came to producing number sentences, most of the class were unable to complete the task. It was decided that this was not due to the learners being unable to use addition, it was because of difficulties in recognising and being able to correctly form numbers. 
The task was abandoned, and the children were brought back to the carpet. Post-it notes were used as a form of AfL. The children had to write a number on their note and had to match the number to the spoken word. This enabled further information to be gathered in the hope to help change teaching and support the learning of the group. Black et al (2003) and Wiliam (2016) had previously described a similar task as an inclusive way to ask questions and gather information from the whole class. Another aim of this task was to try and meet the diverse needs of every learner (Welsh government 2021b). From this, it was seen, that for the group of children to achieve the lesson objective of writing an addition sentence using numbers, first there needed to be an improvement in number formation and recognition skills. In order to offer the children constructive feedback, they individually received the feedback after the lesson. During this session, the children were directed to the incorrectly formed numbers in their books. Correctly formed numbers had been added with a green highlighter and the children were given time to make improvements. From the evidence above great care was used to avoid using ego involving praise during feedback for fear it would not be effective. To further develop this skill, the learners were also given the opportunity to partake in an activity to help practice forming their numbers during their morning rotation tasks.  
This activity has proven to be successful as it has identified gaps in the learner’s knowledge that was stopping them from progressing in their learning. According to Black and Wiliam (1998 cited in Aubrey and Riley 2019), this is the key to successful assessment for learning. Finding elements of teaching that need to be changed to improve attainment. However, after reflecting on the use of AfL, there are other aspects to consider ensuring productive improvements during teaching practice. During the trial of AfL discussed above it could be said that it is imperative to know where your learners are before starting a task. This statement is supported by Hattie (2012). He explained that teachers need to know the level of their students, where they need to be and how they are going to get there. It could be said that these learners were not developmentally ready to achieve the learning objectives for that lesson. It has been suggested by Piaget that children develop in stages and are unable to progress to the next stage in development until it is appropriate for the child (Jarvis and Chandler 2001). Montessori (1870) also explained that children learn best through practical tasks (cited in Glazzard and Percival 2010). Perhaps the children in the above observation were not developmentally ready to learn addition using numbers and that a more practical task should have been used to teach the skill. 
As discussed above the Welsh Government (2010a) state that AfL should be included in the planning process. AfL was included during planning however, it could be said that the plan was too rigid. Hattie (2012) states that teachers need ‘to be flexible’. The observation supports this however as the lesson had to be changed to support the learning. What it also shows is that different strategies of AfL can be used at the same time to improve teaching and learning. During this lesson questioning and feedback were both used to inform changes in teaching. From this it could be said that moving forward, a lesson plan should include different elements of AfL. It could be then up to the teacher to be flexible during the lesson and select which strategy is suitable depending on how the lesson is flowing. It has already been suggested that summative and formative assessments together can be used to improve teaching and learning (Black and Wiliam 1998a). But what has also been documented is the overlap of the different strategies or strategies being used together. For example, Aubrey and Riley (2019, p, 253.) state that ‘feedback allows both teachers and learning to come together to access where the learners is…’ this show both teachers and learners giving feedback together. Also, Black et al (2003) explain that peer assessment could be used to complement self-assessment. Both suggest that different elements of AfL can be used together to improve teaching and learning. This is also supported by using AfL in the classroom.
In conclusion, the aim of this essay was to identify a pedagogical principle and use it to develop teaching practice. AfL has been discussed throughout this essay and has been seen as an important aspect of teaching. Evidence suggests that AfL has a profound effect on the development of teaching and learning and that using AfL strategies can have more of an effect than a learner’s home life, diet, and exercise (Hattie 2012). Black and Wiliam (1998a, 1998b, 2003) and Wiliam (2006, 2011, 2016) have both been influential in understanding the importance and effectiveness of AfL and have provided evidence and research explaining the different elements involved in AfL. There are some criticisms of AfL (Didau 2017) but, education in Wales (WAG 2010a, 2010b, 2020) have included AfL in publications to support teaching in Wales. Using AfL during teaching practice has shown its effectiveness and changes were made to teaching to best support students learning. During this process, it has been discovered that to improve during teaching practice and move into the next part of teaching placement some areas could be developed further. Firstly, observation has been recognised as a form of feedback. During teaching, it was observed that the children were struggling with the lesson. The observation itself provided important feedback which was used to modify teaching. This hopefully resulted in providing a range of creative learning opportunities to support the learner in becoming enterprising, creative contributors set out in the four purposes (Welsh Government 2012b). Secondly, more effort is needed to understand the level of where learners are at. This is to ensure that the activities planned for the learners are suitable for their level. Hattie (2012) explained that to improve the attainment of learners, the teachers need to know the level of their learners. Thirdly, that different AfL elements can be used in conjunction with each other and used flexibly to provide more evidence for the teacher. From having input from different strategies teachers can get a clearer view of what the learners are retaining thus, changing their teaching to suit. It was also noted above that the aim for AfL was to have the four purposes in mind when developing teaching and learning. By considering this and reflecting on the findings above, it is hoped that there will be improvements made in planning, teaching, and learning throughout the next phase of teacher training.  
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