	Targets
	How you have worked on this
	An example can be found on

	Target 1 Engage with more robust, academic literature including articles in peer-reviewed journals.
	I have used books and resources from the library. I have also ensured to use reliable websites such as the Welsh Government documents. 
	Throughout my assignment and my reference list. 

	Target 2
Be critical of the literature that you refer to when possible
	I have looked over how to write critically and have done research into how to critically reflect. 
	Shown throughout my assignment however, it is shown when the assignment discusses using a translator and the benefits literature suggests however it has been critically analysed to having disadvantages – page 8. 




ECAD6013: The Learner: Who am I teaching?
Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical).

The response should include:
1. A written reflection. (3,500 words)
2. A one-page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies. (1,500 words)
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Part 1 

Daniela Bagan is an eight-year-old girl and was born in Ukraine, where she has lived all of her life up until April 2022. Daniela and her family have fled from Ukraine where the war broke out in March 2022 and have now been granted housing in the county of Pembrokeshire. Unfortunately, due to the situation Daniela has not been in education for around six months and is about to join her new school this September. Furthermore, in order to protect Daniela’s right to privacy, her name has been fictionalised and similarly details regarding her school, community and family have also been anonymised as this is important according to BERA guidelines (BERA 2018). Also, according to the United Nations Convention on the Rights of the Child (UNCRC) and Article 16, the child has the right to have their privacy protected (UNICEF, 2009). 

Children need to be supported when they experience change as new situations can make children anxious due to worrying about making new friends, losing old friends and not being in a familiar setting (Beith, Bulman and Tassoni, 2008, p.154). From interaction with Daniela’s family, she has already experienced vertical transition of joining her old school from being at home but due to the events Daniela has experienced the transition to her new school may be difficult. A vertical transition is defined as a major change in a child’s everyday routine and life (RHONDFFA CYNON TAF, n.d). According to the Welsh Government, pupil progression is the main focus of the new Curriculum (Welsh Government, 2022). Literature from Paul Main (n.d) explains that pupil progress is relating to a pupil understanding what they are learning and “to move towards a desired, improved and refined state”. In the last few months, Daniela and her family have encountered many traumatic occurrences such as loss of friends and family, separation, living in a state of war and seeking refuge and these events understandably affected Daniela’s development socially and emotionally. Daniela’s first language is Ukrainian and therefore has been identified as an English as an Additional Language (EAL) pupil. Research defines an EAL pupil as being “exposed to a language at home that is known or believed to be other than English” (Department for Education, 2020). Daniela can speak very limited English and is therefore anxious about learning new things, being in a new community and having new routines to adjust to without being able to understand the language around her. As a result of Daniela being out of education, her progression is being affected negatively therefore, this assignment will discuss the ways in which Daniela will be supported in order to aid her progression. 

Being a refugee can affect a child in different ways according to literature, families emigrate from countries and seek refuge for many reasons and in Daniela’s case it has been due to the Russian invasion on her country. It has been noted that due to a child and their family rarely having an option about leaving their home it can then lead to attachment issues and confusion due to leaving behind familiarity (Mentally Healthy Schools, n.d). Also, it is suggested that children who experience fleeing their homes and having their education disrupted can find entering a new school and community “extremely challenging” (Mentally Healthy Schools, n.d). 

Moreover, in order to help Daniela and her transition into her new school a meeting has been held Daniela and with the stakeholders in her life such as: Daniela’s parents, new teacher and teaching assistant (TA), and a translator from the Minority Ethnic Achievement Service (MEAS) (Pembrokeshire County Council, 2021) who will be working closely with Daniela in school. The central aim of the meeting was to familiarise Daniela with her new school, classroom staff and her translator and also to give her the opportunity to create a one-page profile (please see Part 2 of this assignment). A one-page profile is important as it helps the stakeholders and professionals understand what is needed in order to support a certain individual but also gives an insight about who they are (social care institute for excellence, 2017). Also, according to research upon one-page profiles, after they have been created it ensures that the correct provisions have been put in place personalised to the learner and then a decision can be made to see if a child requires an “Individual Development Plan” (Carmarthenshire County Council, n.d). Furthermore, prior to Daniela creating her one-page profile, a discussion between all stakeholders took place in order to create a support plan (please see Part 2) in order to help out with Daniela’s needs and put key provisions in place. The support plan will focus closely on Daniela’s vertical transition into school, her English as an Additional Language being her barrier and also her areas of development which have been identified as being Emotional and Social including her language development. 

Unfortunately, due to the way Daniela and her family had to seek refuge here in Pembroke there is no up-to-date information to show where Daniela is at with her academic achievement. From research and detail provided upon Daniela it is evident that so far, her development has been positive, and she has been meeting her development milestones with no cause for concern. From recent life events, it has been explained by Daniela’s parents that she is showing indications that she is behind in her emotional development and is struggling within this area due to the trauma that she has been through. From research, children who have gone through traumatic life events find managing and showing their emotions difficult and explaining how they feel a struggle (The National Child Traumatic Stress Network, 2018). In addition to this, with Daniela only speaking very limited English she is growing more concerned with not being able to express her emotions verbally in her new school and to the people around her. Theory from John Bowlby suggests that if attachments are not secure within the early years it can have a negative impact on the child’s ability to form future relations and bonds (Aubrey and Riley, 2019, p.155). Daniela’s parents have advised that she has always been strongly attached to her parents and other caregivers such as her grandparents, and she has always trusted that her parents will always be there to collect her from school so has never grown nervous of being separated from them. However due to recent trauma from being separated from immediate family members (grandparents), it has led to Daniela now having anxiety in regard to starting her new school and being away from her parents during the school day. Daniela’s parents suggested they are not concerned about Daniela having separation anxiety due to the fact that she overcame this when she went through her first vertical transition from home to school when she was younger. Literature also advises that separation does tend to stop when a child enters school (Doherty and Hughes, 2014, p.339). 

As discussed in Daniela’s support plan, separation anxiety is one of her areas to be supported therefore activities have been put in place to help with this. Firstly, one support strategy to help with Daniela’s separation anxiety is the use of a visual timetable/routine within the class. From research upon this area, it has been
identified that some children who have had a period of absence from school and are experiencing separation anxiety benefit from having a visual timetable that they can look at and refer to during their school day (Mentally Healthy Schools, n.d). The visual timetable was created during the meeting with Daniela and her stakeholders, and this gave her a sense that it was created with her parents which gave her comfort. 

There is much literature that supports the use of visual timetables and implies that they have many strengths to helping children overcome anxiety. Some research into this support strategy by Kelly (2017) suggests that a strength is children can become anxious by not being aware of what is coming next in their day therefore visually showing a child early on in the day their routine/plans for the day can help with children not being anxious. Furthermore, evidence from the NHS Wales supports the use of visual timetables reducing anxiety and also states that this support strategy eases the difficulty of language skills and enables the child to take more time to process what they are going to be doing that day without having to verbally discuss it (NHS Wales University Health Board, n.d). This strategy will be useful due to the fact that Daniela is worrying about not being able to communicate or understand her routine due to only having limited English. 

However, on the converse side there is some literature that suggests some weaknesses of using visual timetables as a support strategy. A source of literature advises that time has been seen to be a barrier of utilising visual timetables (Stackhouse and Wellington, 2011). However, in order to overcome this suggested barrier, the timetable has been made within good time of Daniela starting school and has been discussed with herself, parents, and classroom staff. Furthermore, Daniela’s separation anxiety as mentioned has a big impact on her emotional development and therefore it is important that the support given is being reviewed to ensure it is having a positive impact or whether it needs to be changed. As outlined in the support plan in Part 2, her separation anxiety will be monitored closely but will not be discussed directly with Daniela and if it is, it will not be addressed as “separation anxiety”. With support from her visual timetable, Daniela will become used to her new routine and will become settled with knowing either mum or dad will be there to collect her at the end of the school day. We will review this at the end of the first term and will then rethink the visual timetable as a support strategy. In addition to this area of support, the development of Daniela’s separation anxiety links to the Progression Steps of the new Curriculum for Wales (Welsh Government, 2021). The Progression Step that Daniela is working to meet within this area comes under the Health and Well-being Area of learning and experience and it is progression step 2 (PS2) “I am beginning to notice when I need help to manage my feelings” (Welsh Government, 2020). 

In addition to Daniela’s emotional development, something that has been highlighted from looking at her one-page profile and what needs a lot of support is her social development. Social development according to research is the process of children learning how to socialise with the other people around them, in their school and community, and also how they develop relationships with other people around them (Family Programs SCAN of Northern Virginia, 2022). From knowledge, social development links closely with emotional development which is a main area for support in Daniela’s transition also. Furthermore, Daniela’s most prominent barrier in her vertical transition is knowing very limited English and as discussed in the meeting she is worrying that this will negatively affect her in her socialisation and making new relationships. 

As stated in Daniela’s support plan (Part 2), it is important to her to make new friendships in her new school but fitting in with her new peers and being able to communicate with them is a concern for Daniela. Therefore, a support strategy that has been set up and discussed with Daniela’s parents, translator and classroom staff is the Classy ‘Buddy’ Intervention. From research, a class buddy is a helpful peep who will help enable a child settle into their new class, school and learning routines (National Association for Language Development in the Curriculum, 2015). 

As outlined in the support plan, Daniela will be paired with one pupil who speaks a great standard of English and will be happy and confident with helping Daniela. Theory from Lev Vygotsky, states how social interaction for children is a necessity in order to develop (Vygotsky, 1978). Vygotsky has a theory of ‘More Knowledable Other’ (MKO) which is referring to someone who understands something that the other does not or to a higher standard and is usually referring to a learner as explained by Saul Mcleod (2022). The theory of MKO links closely to another theory of Vygotsky’s which is the Zone of Proximal Development (ZPD) which is “the difference between what a child can achieve independently and what a child can achieve with guidance and encouragement from a skilled partner” Saul Mcleod (2022) outlined in research. The chosen pupil will be informed of them becoming Daniela’s buddy in the first week of term (where Daniela will not be in school yet) and will be given an insight into what they need to be doing to help and how they will be supporting Daniela. In addition, Daniela’s buddy has been selected through much discussion with the class teacher and TA to ensure they are picking the most suitable peer for a buddy and to become Daniela’s MKO. In addition to Daniela’s class buddy helping her with her learning, they can also help her to socialise, play and make new friends as it was proposed by Vygotsky that learning through play and school is “equally important and they should both generate a zone of proximal development” (Aubrey and Riley, 2019, p.59). 

From deeper research into the social strategy of a ‘Buddy’, there is much said that supports the fact it carries many strengths and helps a child with English as an Additional language or a child joining a new school ease and progress in their transition. A strength that has been noted in literature, is the fact that the class buddy intervention does not just help a child create a possible friendship but also gives the child the opportunity to model their first language and engage a peer (ASPIRATIONS, 2021). This may benefit Daniela with growing confident and feeling proud of being able to show off her identity and language to her peers as they will be interested. Another strength according to research about using this support strategy is that the chosen buddy will demonstrate good English language to Daniela and will therefore not only help with her socialisation but will help her to develop her language skills (Solihull Metropolitan Borough Council, n.d). This is important for Daniela as her biggest barrier in her transition is her limited English therefore having a buddy as a MKO will help her to progress. Also, as stated by this source, it may not only just benefit Daniela but being a buddy will also “reinforce” the learning for the buddy (Solihull Metropolitan Borough Council, n.d). 

On the contrary, some studies suggest limitations for the use of a class buddy in order to help with the child’s progression and transition period. One source suggests the idea that it may be difficult to keep up with and make time for due to the buddy needing to be observed and some time to discuss their responsibility with the classroom staff (Aberdeen City EAL Service, n.d). Literature that discussed the strengths of this support strategy also gave a converse side and stated that the buddy may feel pressurised and may even negatively impact on their learning (Solihull Metropolitan Borough Council, n.d). With much consideration and time, this strategy will be used but will support the buddy as equally as Daniela. Furthermore, this strategy in order to have the greatest impact on Daniela’s transition process and progression will be monitored regularly with discussion with Daniela and also her ‘buddy’. 

Establishing the idea that a ‘buddy’ as a support strategy is useful also came from personal placement experience where a child from Syria had joined the school in the new term and was working with a selected classroom buddy. It was really interesting to see the bond the two children had and how the child who transitioned from school into Syria progressed through this support strategy. 

By the end of the first half term, it is the aim and hope that Daniela will be confident and will have developed some friendships in her class. Linking to this, socialisation beyond school will be encouraged and discussed with Daniela’s parents. This support strategy links in with the Progression Step from the Welsh Curriculum under the Languages, Literacy and Communications Area of Learning (Welsh Government, 2021). It links with PS2 under “Languages connect us” which is “I can understand that people use different languages” (Welsh Government, 2021). 

Even though Daniela has English as an Additional Language (EAL), this according to the Welsh Government is not an additional learning need (Welsh Government, 2021) and is something that with support can be overcome. According to literature, “Linguistic and ethnic diversity is now part of the everyday classroom reality for teachers” (Leung, 2001, p1). As mentioned, the main barrier that Daniela has in her transition process and impacting on her progression is her limited English Language and is an area which has an impact on her socialisation and emotional development. Many theorists discuss language development and have different theories upon it. Noam Chomsky believed in the ‘Nativist Theory’ and the idea that children develop their language through repeating sounds that their parents use and then linking them to words TeachKloud (2017) explained. Also, Chomsky theorised that people are “born with a Language Acquisition Device (LAD)” which is something that creates and picks up on the rules of grammar TeachKloud (2017). By contrast, Jean Piaget (1923) theorised that a child’s language development moves in the same line as their cognitive development (Like Maria, 2020). From research, it seems that different theorists have different opinions on how a children develops their language best. 

Along with the support strategies that have been put in place to help Daniela’s socialisation and emotional development, within her support plan, strategies have been planned to further support her English language development. Some of the support plans discussed already also provide support with her language development but these strategies solely focus on this area of development to help with her transition and to overcome her main barrier. 

One support strategy that will be used are ‘Visual Aids’ which will be used in order to give Daniela something visual to see and put together with key words and phrases. Recent literature suggests that providing EAL pupils with visual aids give them the opportunity to make sense of what is being taught to them which makes it more inclusive for them (The Bell Foundation, 2021). The visual aids will consist of things like key words/phrases with matching images, matching games and signs around the classroom and these will be constructed with help from her MEAS translator and the class teacher to ensure accuracy. Many findings from research suggest that this support strategy has strengths that help provide EAL pupils with the opportunity to progress and transition smoothly within school. One strength found through research is the idea that Daniela will not be the only child benefitting from seeing multilingual resources around the class, the visual aids will be in Ukrainian, English and Welsh which gives the pupils the chance to learn from each other and to step in to being the MKO in Vygotsky’s theory of the ZPD. Moreover, another key strength found from research is that visual aids can explain things to an EAL child that books and classroom staff may not be able to (Quecan, 2021). Also suggested by literature, is that visual aids can help to reduce anxiety in EAL children and help them to be more confident in learning another language (Quecan, 2021). From personal, professional experience with talking to teachers whilst on Bridging Days, many teachers agree with the use of visual aids and how much it benefits those children with EAL who needs support. 

Another support strategy that is going to be put in place as briefly mentioned will be employing a translator from an outside agency to do language workshops with Daniela. The translator will be employed from the MEAS as discussed earlier. These workshops/sessions will happen once a week and one-to-one with the translator. The sessions will give Daniela the opportunity to learn and recap her English but will also give her the opportunity to be bilingual as she will be able to speak to someone in Ukrainian. However, it has been considered that this support plan may be at a disadvantage because of the school having to employ an outside agency which can be expensive. 

Progression in this area will be monitored closely and will take much time and perseverance to help Daniela and her development. An informal assessment will take place at the end of the half term to see when Daniela is with her progression, this evaluation tool is supported from research from (Black & Wiliam, 2005) as they theorise that children learn through assessment. Records of work will be compared from the start of the term to the end to see how it has changed. This area of progression comes under the Languages, Literacy and Communications Area of Learning (Welsh Government, 2021). Daniela is working towards PS1 “I am beginning to write using familiar words and phrases” and “I can experiment with newly-learner vocabulary” (Welsh Government, 2021). 

This study was undertaken to explain how Daniela would be supported in her progression through her vertical transition in her new school with EAL as a barrier. It is evident that the process of helping Daniela in her transition to her new school will require much help and support from her stakeholders which are: the classroom staff, parents, translator and Daniela herself to have the best effect on her progression. By her stakeholders working collaboratively will ensure she is getting the most support because from literature collaboration increases the chances of success and efficiency Sarah Ribeiro (2020) explains. Overall, the chosen interventions as discussed in the support plan and throughout this assignment seem to fit well for Daniela and will be reviewed closely. Furthermore, as indicated in this assignment from further research, emotional and social development all combine with the language development and impact on progression. Research states that emotion is “one of the most neglected influencers in teaching and learning” Marc (2021) and from this assignment and doing wide research it appears that emotion has a big impact on socialisation and language development. 

Going forward, although Daniela’s parents have been involved a lot within the production of the support plan and the discussions to her progression, the interventions could integrate the home life in more. For example, maybe more home links such as bringing in an item from home that comforts Daniela or a ‘home school link book’ which would involve Daniela’s parents more. However, from extensive research, it seems apparent that the chosen interventions have worked in other schools and also during personal professional experiences. This assignment has worked towards the professional standards for teaching and leadership which “describe the skills, knowledge and behaviours that characterise excellent practice and support professional growth” (Welsh Government, 2018). I feel as though the barrier and transition that I have chosen to discuss has been linking closely with effective Pedagogy. This is because throughout the assignment, it has been discussing consistently how we will work to get Daniela to have the greatest outcomes in her learning which pedagogy centralises (Welsh Government, 2018). Going forward, in future placements and professional experience I would like to talk with as many teachers and staff about the situations they may have come across that are similar to Daniela’s and how they have approached them. 




























Part 2 
One Page Profile 
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Pupil Support Plan – Daniela Bagan 

Daniela is eight years old and was born in Ukraine. Daniela has lived in Ukraine since she was born up until March this year where the war broke out in her hometown. Due to having to flee Ukraine because of the war, Daniela has not been in education for the last seven months and is therefore behind in her development and is currently in a vertical transitional period of her life by joining our year four class after not being in school since March. Daniela can speak very limited English as Ukrainian is her first and main language, therefore we have identified Daniela as a child with English as an additional language (EAL). Due to the fact that Daniela and her family had to seek refuge so rapidly from Ukraine, there is very limited detail in regard to Daniela’s academic achievement and ability. It is however said that Daniela enjoys drawing and writing in her language. 

Daniela is due to join the school in the new September term within the second week and is going to be joining Year 4. The class that she is going to be joining consists of 29 peers, a full time Teaching Assistant (TA) who works to support the teacher. 

Daniela and her family since they arrived on April 10th , had been living in a hotel in the centre of Pembrokeshire however have recently been put into securing housing in the local community of Carmarthen, with support from the local community and authority. Furthermore, since Daniela has arrived in Wales it has been communicated from her family that she has been eager to get back to learning but is feeling very anxious with her limited English and meeting new friends. 

In order to help with Daniela to transition into her new school as smoothly as possible, a support plan has been produced to aid with this. Daniela’s support plan has been created with the help and guidance of her parents, class teacher and a translator. Funding will be used for a translator to come in to help aid Daniela from an outside agency, this will be discussed in the support plan. 








Term One  

	Area for support 
	Intervention/activity to support
	Who will be involved?
	Curriculum Links 
	Evaluation and review

	Settlement 
Daniela has moved to a new country and community that is very different from her previous home. She is now going to be learning a new language and culture. 
	Prior to Daniela’s arrival –
The children will learn some basic key words and phrases in order to aid Daniela settle in. This will also make Daniela feel more welcome to her new school, class and country.  
	Year 2 -teacher and teaching assistant 
School Staff
	Languages, Literacy and Communications (LLC) PS2 and PS3

Languages connect us
· I can understand that people use different languages (PS2).
· I can understand that there are connections between language, culture and identity and that these differ within Wales and around the world (PS3)
	This will be an ongoing process with year 2 and the school staff. The Ukrainian language will be taught to allow the children/staff to make Daniela feel as welcome as possible. The idea of the children learning bits of a different language is a positive and good experience for them. 

	Socialisation 
Daniela has communicated that making friends is important to her but is struggling with the idea of being in a new school and also being around a new language and therefore thinks this will hold her back from making new friends. Daniela is also worrying about communicating with her peers and she does not understand enough of the English language to talk properly with peers. 
	Class ‘Buddy’ Intervention
This intervention will consist of pairing Daniela up with one pupil who speaks good English and will be happy to help Daniela. – MKO Lev Vygotsky Theory. 

The chosen pupil will be informed of this prior to Daniela’s arrival and will be given some insight to her before she joins the class. 

Class Portfolios/All About Me page
On the first day of term, the children will make a portfolio to describe themselves and these will be put up on display in the classroom. This will also have an image attached of the children, therefore Daniela will be able to see a visual aid to help get to know her peers. 
	Class pupil will be selected by the classroom teacher and TA. 









Whole class. 
	Languages, Literacy and Communications (LLC) PS2 

Languages connect us
· I can understand that people use different languages (PS2).

	Progress in this area will be monitored regularly with discussion with Daniela and also with her ‘buddy’. By the end of the first half term, hopefully Daniela will be more confident and would have developed some friendships within her class. Socialisation beyond school will be encouraged and discussed with Daniela’s parents. 

	Separation Anxiety
Understandably, from what Daniela has experienced back in Ukraine, she is anxious about being away from her parents for more than a couple of hours. Daniela has worries that her parents are not safe or may not be there when she finishes her day. 
	Visual Timetable/Routine 
Before Daniela joins her new class, a visual timetable will be created in order to aid Daniela in learning her new routine. The visual timetable will consist of her routine from school drop off and pick up. 

Drawing time/mindfulness 
As stated in Daniela’s one page profile, she is very fond of drawing. Daniela will be given the time to do some drawing when she feels anxious as this is known to calm her down. 

	Class Teacher/staff will create this timetable together. 






Daniela will be given time alone for this or can sit with her class buddy/TA.
	Health and Well-being (H+WB) PS2
· I am beginning to notice when I need help to manage my feelings (PS2).
	Daniela’s separation anxiety will be monitored closely but will not be discussed directly with her as “separation anxiety”. With much support and guidance, Daniela will get used to her routine and will come to know that mum or dad will be there to collect her at the end of the day. Over time, Daniela will become settled hopefully. 

	Language 
Daniela can speak very little English and communicates in her first language (Ukrainian). Daniela cannot have a fluent conversation in English and is therefore nervous when it comes to socialising and learning English. Daniela becomes stressed when she is trying to engage in a conversation as people speak too quickly for her. Also, Daniela can read/write some key words in English but is keen to develop this. 
	Visual Aids 
This will be used in order to give Daniela something visual to see and put together with key words/phrases. The visual aids will consist of:
· Key words/phrases with matching pictures for example ‘hello’ with a photo of someone waving. 
· Matching games. 

Bilingual signs around the classroom

Language Workshop 
Within this intervention, Daniela will be given one-to-one time with a translator to learn and recap her English, learn to write and read. However, this will also give her the opportunity to be bilingual and be able to speak to someone in Ukrainian. 
	Class Teacher and TA to prep these with the translator from the outside agency. 







As above. 


Outside agency translator.
	Languages, Literacy and Communications (LLC) PS1
· I am beginning to write using familiar words and phrases. 
· I can experiment with newly-learner vocabulary. 

	Progress in this area will be monitored closely but will be the area that will take much perseverance and time to help Daniela in her development. 

An informal assessment will take place at the end of the half term in order to see where Daniela is. 

Records of Daniela’s work from the beginning of the term to the end will be compared. 

If more support is needed we will bring In more support from the outside agency translator. 
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T am kind, caring and a good
Age: listener. " ’
8 years old ;
I am friendly, helpful and always
Year: share my things.
Year 4 T am respectful.
I try my best with everything.
I am a good drawer and enjoy
drawing pictures of the outdoors.

What is important to me:
It is important to know that my family are safe and that we are altogether in a safe
home.

I feel happy knowing that my parents are safe during the day.
I like knowing that my parents are going to be picking me up at the end of the

school day.

Being able to draw and write my feelings down when I feel anxious or upset.

I like fo be told if my routine is going to change as I do not like change and like to
be prepared.

I do not like loud noises or arguments.

How to support me:
o I speakalittle English but need a lot of help and support understanding when

people talk about things, I do not know the English for or talk fast.

I need help adapting to change and new routines.

I feel nervous meeting new people and making new friends.

Please be sensitive towards me as I am very anxious and worry about lots of things
that may seem small to you.

I get scared if I am in a dark room with no light so, please be sensitive to this.
Please help me to manage my emotions and discuss how I am feeling even thought T
speak little English.

Please do not shout or raise your voice as this makes me nervous and I will not be
able to deal with it how others may.

Please be patient with me when I am trying fo tell you something or answer
questions.





