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Abstract
The purpose of this dissertation was a critical review of parental awareness and support in relation to the education, behaviour and emotional wellbeing of students with Autism Spectrum Disorder (ASD) in secondary schools, with the emphasis on the collaboration of health, education and social care. The researchers examined the significance of parent knowledge, family-school communication, and multidisciplinary assistance to enhance inclusive practice. In terms of health and social care, the research is relevant since ASD students may tend to need the support provided by education, health and social services, and the role of parents in making such support effective. It employed a secondary research strategy, which is based on a thematic analysis of scholarly publications, governmental reports, and professional guidelines of 2020-2025. Data was gathered through databases like Google Scholar, PubMed and official policy websites like NICE, NHS and the Department for Education. Thematic coding was employed to determine certain patterns in the literature linked to parental awareness, family-school communication, and multidisciplinary support.
The results indicated that even though the United Kingdom legislation encourages inclusive education and parental participation, numerous families continue to have ineffective communication, ignorance, and delays in getting specialised services, especially in terms of transition into secondary education. Three primary themes were found, and these include the knowledge of parents about autism, families and schools working through collaboration, and coordinated multidisciplinary support. Other obstacles to the research were also identified in the lack of trained personnel, institutionalised disparity in provision, and the lack of uniform policy enactment, both in the UK and in developing nations like India. The following are the suggestions of the dissertation based on these findings: introduction of a structured parent training programme, enhanced communication between the school and the family and enhanced multidisciplinary collaboration to provide uniform support to the autistic students. The recommendations are expected to enhance practice in future in health, education and social care by supporting evidence-based, collaborative and inclusive practices.    
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[bookmark: _Toc224461893]CHAPTER 1: Introduction
1.1 [bookmark: _Toc224461894]Introduction
Autism Spectrum Disorder (ASD) has emerged as a critical educational and public health emergency in the United Kingdom in recent years, with recent NHS Digital data indicating that more than 166,041 students were officially diagnosed with ASD in 2024 in the English school system, due to the better identification pathways and the rise of increased awareness in society (National Autistic Society, 2021). The social, behavioural and academic challenges experienced in the secondary school setting are complex for many autistic students, especially in the primary and secondary school transition, which is a time of higher anxiety levels, poor attendance and increased chances of being expelled from school. Paternal awareness, knowledge and involvement have been demonstrated by various UK and international research to have a substantial effect on academic development, emotional regulation and behaviour control (Robinson, StGeorge and Freeman, 2021).
However, many parents complain that the school lacks support or that there is no effective channel for communicating their child’s needs. Most parents reported that schools were not trained in autism-specific strategies to support children, leading to misunderstandings and a lack of cooperation (Crane et al., 2021).
The purpose of the dissertation is to critically analyse the roles of parental awareness and involvement in shaping educational experiences and the wellbeing of autistic pupils, and to identify evidence-based strategies in health and social care to enhance the family-school partnership. This dissertation uses a secondary qualitative research design and applies thematic analysis to examine existing literature, policy, and professional guidance related to parental awareness and support for children with Autism Spectrum Disorder (ASD) in secondary schools. 
1.2 [bookmark: _Toc224461895]Definitions and Terminology
Autism Spectrum Disorder (ASD) is a neurodevelopmental disorder that is characterised by lifelong problems with social communication, difficulty in non-verbal communication, and limited or repetitive behaviour (WHO, 2023). The concept of spectrum reflects the breadth of autistic people’s diverse strengths, learning differences, and support needs.
Parental awareness is the knowledge of parents about ASD characteristics, educational rights, triggers of behaviour, communication strategies, and support systems available through health, education, and social care (Wang et al., 2022).
Parental involvement extends to participating in school meetings, co-building of Individual Education Plans (IEPs) and behaviour support plans, and communication with teachers and allied professionals. The context of secondary school refers to students aged 11-16 in the UK. SEND (Special Educational Needs and Disabilities) and EHP (Education, Health and Care Plan), as well as reasonable adjustments, which are a legal requirement under the Equality Act 2010 and require minimisation of barriers to learning (GOV.UK, 2015).
NICE terms such as multidisciplinary practice, which entail concerted work among teachers, clinicians, SENCOs, mental health specialists, and families, are also used in the dissertation. These terms are necessary for conceptual clarity and to facilitate the thematic analysis that will be conducted later in the dissertation. 
1.3 [bookmark: _Toc224461896]Rationale for Research
The rationale behind the undertaking of the study to examine parental awareness and involvement in the support of autistic children in the secondary schools is due to the persistent disparities in academic performance, behaviour management and mental health outcomes among the autistic adolescents in the UK. Even though inclusion is encouraged by frameworks, numerous families report unmet needs, insufficient teacher competence, and ineffective communication. Anxiety is one of the most commonly reported mental-health difficulties among autistic young people, with many parents indicating that schools often lack sufficient support for managing transitions, sensory needs, and emotional wellbeing (Horgan, Kenny and Flynn, 2022).
Current parental engagement strategies often fail to meet the needs of autistic children because communication between schools, families, and professionals is frequently inconsistent, lacks a specialist understanding of ASD, and does not provide sufficient tailored support during the secondary school transition. The available studies focus primarily on early childhood, and there is little information about the influence of parental awareness on outcomes at the more challenging secondary school level. Australia has examples of international models, Positive Partnerships, which demonstrate a high level of parent-school cooperation, whereas similar UK strategies are inconsistent (Woo, Hadley and Fordham, 2025).
This gap makes additional research necessary because adolescence is associated with new academic demands and social issues that should be informed, supported, and involved parents to avoid disengagement, emotional distress, and rejection. Thus, the purpose of the research is to conduct a critical analysis of evidence-based, multidisciplinary practices that empower parental knowledge and partnership in secondary schools, as part of existing research on inclusive education and integrated health-school support. 
1.4 [bookmark: _Toc224461897]Aim and Objectives 
Research Aim
To critically analyse the impact of parental awareness and participation on the education, behaviour, and emotional wellbeing of children with Autism Spectrum Disorder (ASD) in UK secondary schools, and to identify evidence-based strategies within health and social care that enhance collaborative family–school support.
Research Objectives
· Objective 1: Define and examine the knowledge of Autism Spectrum Disorder among the parents of students in the UK's secondary schools.
· Objective 2: Analyse the link between parental awareness and children's participation in schools, behaviour, and wellbeing outcomes.
· Objective 3: Evaluate the efficacy of existing multidisciplinary models in facilitating parental participation in autistic students' advocacy.
· Objective 4: Provide recommendations for improving communication, training, and support networks among schools, parents, and allied health professionals to enhance inclusivity and reduce disparities in educational attainment for children with ASD.  
1.5 [bookmark: _Toc224461898]Conclusion
This chapter has set the dissertation’s general theme by presenting the context, significance, and current issues related to parental awareness and involvement in supporting autistic students in secondary schools. It has provided the defining terms needed for conceptual clarity and outlined the reasons this topic has been selected, with a focus on gaps in existing research and practice (Luft et al., 2022). The chapter wraps up by reiterating the overall goal and purpose, which will inform the dissertation’s structure and thematic analysis. Chapter 2: Literature Review will be the next chapter, in which theoretical frameworks, policy guidance, and existing evidence regarding ASD, parental involvement, multidisciplinary practice, and inclusive education will be reviewed, thereby defining the conceptual framework for the findings and discussion chapters that follow.   




















[bookmark: _Toc224461899]CHAPTER 2 – Background Information and Analysis
2.1 [bookmark: _Toc224461900]Introduction
The chapter gives the historical, theoretical, international and UK context of parental awareness and support of children with Autism Spectrum Disorder (ASD) in secondary schools. This chapter provides the background knowledge needed to interpret the subsequent findings meaningfully, describing the evolution of ASD knowledge, critical theories that underlie autism-related practice, and international and national models that define family-school collaboration.
2.2 [bookmark: _Toc224461901]Historical Background
Autism has seen a drastic change since 1943, when Leo Kanner described the clinical picture of early infantile autism, and then Hans Asperger described the social communication differences in 1944 (Rosen, Lord and Volkmar, 2021). During the twentieth century, autism was an extremely misunderstood disorder, mostly condemned to the position of a result of the parenting style which prevailed, despite the lack of scientific basis, until the 1970s.
This changed in the 1980s and 1990s when autism was first included in the DSM-III (1980), then further expanded in DSM-IV (1994) as a spectrum diagnosis (Zeldovich, 2018). The change to the DSM-5 (2013) standardised various subtypes (including Asperger’s Syndrome) under one category of ASD.
The most important milestones in the UK were the Autism Act 2009, the first disability-specific legislation in the UK, and later national strategies such as Think Autism (2014) (GOV.UK, 2021). According to the National Autistic Society’s 2020 report, the number of autistic pupils in schools across England has continued to rise in recent years, reaching 166,041 learners, reflecting ongoing increases in diagnostic recognition and support pathways (National Autistic Society, 2021a).
Important players in this development include the work of Lorna Wing, whose theory of the triad of impairments in the 1970s and the creation of the autism spectrum concept have both been central to autism’s diagnostic frameworks (WIMLF, 2025). Other organisations, such as the National Autistic Society (NAS) and Autistica UK, have been instrumental in advocacy and training, as well as in influencing policy discussion. Moreover, the 2000s saw an increase in multidisciplinary research, which expanded knowledge of variations in sensory processing, the mental and health needs associated with co-occurring diseases, and the significance of early intervention (Andersson et al., 2020). An increased focus on the family-school partnership, where augmented parental awareness and systematic support are required, especially in adolescence.  
2.3 [bookmark: _Toc224461902]Theoretical Background
Baron-Cohen, Theory of Mind (ToM) is one of the most significant theories in the study of autism that postulates that autistic people can potentially have a problem with social interaction and communication because they are unable to apprehend the thoughts, intentions and feelings of others (Hopcroft, 2025). During secondary school life, such differences can be a source of misunderstanding with peers and teachers, especially in cases where indirect words or social clues have to be interpreted. In terms of parental awareness, ToM matters since better knowledge of such social-cognitive differences will encourage parents to promote organised methods of communication like giving instructions, visual aids, and predictability (Reiss et al., 2022).
Nevertheless, the theory has been criticised due to offering autism as primarily a deficit and neglecting that autistic individuals undergo the processing of social information differently, instead of being inaccurate (Burnside, Wright and Poulin-Dubois, 2017). The value of this critical analysis to the educational practice is that it is highly possible that teaching methods that are founded on the assumptions of deficit only result in the implementation of interventions that strive to correct rather than adapt learners to learning settings that are conducive to inclusive learning.
Another explanation is the Executive Function (EF) theory, as it pays attention to the brain operations like planning, organisation, working memory, and flexibility, which become necessary to achieve success in a secondary school environment (Gentil-Gutiérrez et al., 2022). Adolescent ASD sufferers can have difficulties in handling homework, switching classes, or adjusting to unforeseen transitions and thus a routine and expectations are important. This awareness of EF complications with parents may facilitate cooperation with schools because parents and teachers can formulate their EF strategies (visual timetables, step-by-step instructions, and reduced transition requirements) together (Wilson and Gross, 2018). Contrary to ToM, which is a social comprehension concept, EF theory focuses on the cognitive organisation of educational involvement.
However, EF theory can be too much about individual constraints and not enough about the environmental influence, such as sensory overload, rigid school organisation, and insufficient personnel training (Sankalaite et al., 2021). This implies that the school environment should also be changed to serve the child and support the relevance of the systemic cooperation between families, educators, and health professionals.
Unlike both ToM and EF theories, the neurodiversity paradigm considers autism as a natural difference in human development, but not a problem they need to be fixed (Dwyer, 2022). This viewpoint has gained weight in the contemporary practice of health, education, and social care and has encouraged inclusive settings, appreciation of autistic personality and collaboration with families. The neurodiversity-based practice in the education area promotes the strengths-based assessment and sensory-friendly classrooms, as well as flexible behaviour policies that necessitate effective communication between schools and parents (Jabr, 2023). In comparison with ToM and EF, which are common in describing challenges, neurodiversity is based on adjusting the environment to suit various needs.
Nonetheless, paradigms can be too simplistic on the issue of support needed by patients with complex learning or mental health challenges, and may conflict with medical models applied to diagnose and allocate services (Hughes, 2020). The significance of this debate to the practice is found in the fact that it shows the necessity to find a way to balance acceptance and the presentation of organised support.
Critically comparing these theories, they provide similar but divergent views on the topic of autism and parental involvement. ToM justifies social communication variations, EF focuses on organisational and mental difficulties, and neurodiversity focuses on environmental adaptation and incorporation. The difference between the educational practices of countries is partially due to the system elements on which systems rely and various theoretical approaches. In countries where strengths-based or neurodiversity-informed frameworks are applied, one would more likely expect higher parental partnership than in a system founded primarily on the medical or deficit model, which may be dependent on specialist intervention as opposed to collaboration. Hence, it is necessary to learn about various theoretical lenses when building effective family-school collaboration and enhancing educational performance among autistic children in high schools.
2.4 [bookmark: _Toc224461903]International Context
Parental awareness and engagement in supporting children with autism are nowadays widely acknowledged as determinants of educational achievement worldwide; however, countries vary significantly in their conceptualisation of autism, the organisation of family-school interactions, and the provision of specialist assistance. In some countries, including Australia, even in countries with structured national programs such as Positive Partnerships, there is explicit training for parents and teachers together, with encouraging results in mutual understanding and continuity between home and school (Positive Partnerships, 2019). The United States has the Individuals with Disabilities Education Act (IDEA), which legally requires parental involvement in all decision-making processes; thus, parental engagement is not optional (U.S. Department of Education, 2024).
Meanwhile, Nordic nations, especially Sweden and Denmark, incorporate support of autism into larger models of welfare and public health, and parental involvement is not viewed as an independent intervention, but rather as a constituent part of the system of development of the child (Zakirova-Engstrand et al., 2020). The global trends are now more focused on multidisciplinary collaboration, education informed by sensory experiences, and a move towards neurodiversity-aligned empowerment.
Nonetheless, these changes do not ensure that limited resources, long assessment waiting lines, and a lack of teacher confidence in autism-specific practices remain issues many regions face, as observed in numerous European Union education reports dating back to 2020 (Hasson et al., 2022). The focus on parental awareness internationally aligns with the common conception that meaningful inclusion involves collaboration among health, education, and family systems.
When comparing the two critically, it is evident that there is a significant inconsistency, dissimilarity, and cultural framing of parental engagement. Indicatively, parent-school interactions, routine, and autism-sensitive pedagogy in the specialised autism school Pathlight Singapore can illustrate how effective parent-school partnerships, regular routines, and autism-aware pedagogy can lead to high academic participation and positive wellbeing (Rispoli, Mathes and Malcolm, 2019).
In comparison, mainstream schools in some regions of Eastern Europe still have to struggle with such impediments as a lack of teacher training, disability-related stigma, and inadequate allied health provision. These factors inhibit parental involvement in their child’s education. On a similar note, although Canada encourages parent coaching and collaborative behavioural planning, the application of both varies widely across provinces (Mirenda et al., 2021). International cooperation, such as the WHO’s Global Autism Public Health Initiative (GAPH), promotes training and parent education models worldwide, but participation remains uneven (Autism Speaks, 2025).
Successful systems have common characteristics, namely time of early intervention, parental training provided in a structured way, multidisciplinary communication, and culturally competent practice, whereas the less successful systems are usually characterised by fragmentation between home and school, insufficient investment in autism-specialist training, and lack of coherent policy direction. Such differences highlight the need to intensify evidence-based approaches to parental engagement in the UK, drawing on the experience of other nations where collaborative models have proven effective in the long term.
2.5 [bookmark: _Toc224461904]National/Local UK Context 
Providing practical support to autistic pupils in secondary schools is a well-established educational and social care imperative across the UK, especially given that during adolescence, pupils increasingly face more demanding academic, social, and behavioural demands (Kennedy, 2023).
Parents have repeatedly stressed that they do not feel schools fully comprehend and address their child’s needs in ways that meet their expectations, leading to communication and collaboration problems. The most recent reviews of practice, such as those by Autistica and the National Autistic Society, indicate that families often report disjointed support and a lack of awareness among school staff (Twinkl, 2025). This issue has been highlighted in high-profile debates in the Education Committee of the House of Commons since 2022, especially in cases of children failing in secondary transition due to a lack of parental instruction, ambiguity in school communication, and insufficient liaison with health services (Moseley, 2025). Therefore, although the national understanding of the significance of parental awareness in education is high, families’ real experiences show inconsistent responses from the secondary schools.
The UK systems of policy put strong emphasis on parental control and combined care of autistic students. The Children and Families Act 2014, the SEND Code of Practice (2015), and the Autism Act all mandate schools to be equal partners in the planning and decision-making process, in particular through Education, Health and Care Plans (EHCPs) (Department for Education, 2015). 
Families often report difficulties when navigating such structures. Local Government and Social Care Ombudsman’s case reviews highlight instances in which schools or local authorities failed to appropriately inform parents about reasonable adjustments or delays in specialist assessments, leading to misunderstandings and increased parental stress (LGL, 2022a). Schools in Hertfordshire and Manchester demonstrate substantial compliance with policy, including well-organised parent meetings, a co-produced behaviour plan, and active SENCO participation, which create a highly supportive environment in which parents feel informed, empowered and included (Hertfordshire, 2022).
Resources, training availability, and local authority priorities primarily differentiate the UK practice. There are also autism education centres in specific regions, such as Camden, Sheffield and Hertfordshire, which provide parent workshops, mentoring groups, sensory testing, and partnerships with community health teams, and serve as powerful models of joined-up family-school provision.
Conversely, the experience of rural areas of the South West and East of England highlights that access to parent training programmes and multidisciplinary support can be diminished by a lack of specialist provision, staff shortages, and long distances to access them. Autism Support Partnership in Camden has been described as employing a very personalised approach to families, and multiple rural councils have been criticised for inconsistent communication and a lack of parental input in secondary transition planning (Saxton et al., 2025).
2.6 [bookmark: _Toc224461905]Conclusion 
This chapter has discussed the historical development of ASD knowledge, the main theoretical perspectives, and worldwide, national, and UK policy advances that have shaped parental awareness and educational collaboration. Though there has been tremendous advancement worldwide and, in the country, there are still many inconsistencies and gaps, especially in the UK, where there are significant discrepancies in parental knowledge, access to support, and school training. The second chapter, Chapter 3 Methodology, will build on this background by elaborating on the secondary qualitative research design, inclusion criteria, appraisal methods, and the thematic analysis approach, which will form the basis of the dissertation’s analytical framework. The gaps identified in Chapter 2, particularly the inconsistencies in parental awareness, communication, and multidisciplinary support, will guide the thematic analysis in Chapter 4 by shaping the key themes used to examine how family–school collaboration influences the educational and wellbeing outcomes of students with Autism Spectrum Disorder.
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[bookmark: _Toc224461906]CHAPTER 3 – Methods and Search Strategy
3.1 [bookmark: _Toc224461907]Introduction
This chapter presents legitimation of how this dissertation was conducted in terms of research methods; a desk-based literature-based approach was adopted in this case. The academic methodology poster was a visual representation of the search strategy, source selection, validation, and analysis process, whereas this chapter elaborates on each of the stages much further. The research method includes secondary research, which identifies, evaluates, and analyses academic publications, policy materials, and professional advice regarding awareness of parents and support of children with autism spectrum disorder (ASD) in secondary schools. 
3.2 [bookmark: _Toc224461908]Search Strategy
In this secondary research study, the search strategy was formulated based on some keywords derived in consideration of the research title and objectives, and the keywords used are Autism Spectrum Disorder, Asperger Syndrome, parental awareness, parental involvement, secondary schools, inclusive education, SEND and multidisciplinary support. There were other terms like EHCP and autism support strategies, which were employed to enhance relevance. The search was narrowed down by using Boolean operators, having AND to combine words, OR to use synonyms, and NOT to eliminate irrelevant searches. An effective search plan was adapted, and the relevant keyword combinations were jotted down to ensure that the search was systematic and consistent with the research objective (Bramer et al., 2018).
3.3 [bookmark: _Toc224461909]Searching for Information
This study used recognised databases and official websites to find academic literature used in the study; these included Google Scholar, PubMed, ProQuest, and UWTSD online library, and policy literature was also a source of literature, including NICE, NHS and the Department of Education in the UK (Gusenbauer and Haddaway, 2020). The choice of these platforms was due to the availability of peer-reviewed publications, governmental publications, and professional recommendations on Autism Spectrum Disorder (ASD), parental involvement, and inclusive education at secondary schools. Relevance filters were used, such as to provide sources only in the English language, peer reviewed publications, and only studies dating back to 2020 to 2025 to provide current evidence. A UK-based research and policy documents associated with SEND, EHCP, and multidisciplinary support in the secondary schools were prioritised. Keywords were narrowed down and combined differently during the search process to eliminate irrelevant studies that included only early childhood autism (Gonçalves and Monteiro, 2023). 
3.4 [bookmark: _Toc224461910]Research Validation
Each of the sources was validated to prevent the use of irrelevant literature available online when qualifying the quality and relevance of the literature to be used in this research. The preliminary screening was performed by skimming through the title, abstract, introduction, and conclusion to identify whether the article was on Autism Spectrum Disorder, parental awareness or secondary school support. The CRAAP test was then applied to the sources, and it evaluates currency, relevance, authority, accuracy and purpose (Kurpiel, 2025). The recent peer-reviewed journals, UK policy documents, and recognised guidelines, including NICE and NHS reports, were prioritised since they contained reliable and evidence-based practice. To discard studies that merely considered autism in early childhood or opinion-based websites, whereas studies that addressed parental involvement, policy of SEND or inclusion in secondary school were not discarded, as they directly addressed the research topic.
3.5 [bookmark: _Toc224461911]Inclusion and Exclusion Criteria 
There were also clear inclusion and exclusion criteria that were used to focus and maintain the quality of the research (Patino and Ferreira, 2018). Sources used were peer-reviewed journal articles, governmental reports, as well as professional guidelines published from 2020 to 2025, focusing on those studies based in the UK concerning Autism Spectrum Disorder, parental awareness, secondary schools, SEND, and multidisciplinary support. Result(s) The NICE, NHS, WHO, and the Department for Education publications were also utilised because they are credible. Sources were filtered out in the event that they were outdated, not directly related to ASD, targeted early childhood, were not in the English language, or were stored on a non-academic website. These were the criteria that made the literature remain relevant, reliable, and in line with the aim of the research (Scharrer and Salmerón, 2016).
3.6 [bookmark: _Toc224461912]Analysing Research 
A thematic coding strategy was applied, using the analysis of the chosen sources, where it is necessary to detect the patterns according to the parental awareness and support of students with Autism Spectrum Disorder in secondary schools (Naeem et al., 2023). All the articles were carefully read, and significant findings, key terms and repeating ideas were marked down in order to generate preliminary labels. Similar codes were then bundled in forming larger themes, which included parental knowledge, interaction between families and schools, and multidisciplinary support and fitted the research aim and objectives. To plan out the analysis, a record was made in tables and spreadsheets of the sources, the main points, and codes so that the themes could be easily followed and employed to arrange the findings in Chapter 4.
3.7 [bookmark: _Toc224461913]Ethical Considerations 
The research was conducted solely on secondary research through the use of available academic literature, policy documents, and professional recommendations and no primary data collection was made (Wickham, 2020). All sources were cited correctly through the use of the Harvard referencing style, and no plagiarism or misrepresentation of findings was observed. Only published and credible resources were involved, and there was an effort to present the literature without bias and fairly. During the selection, analysis, and presentation of evidence, the researcher had a need to ensure transparency, reliability, and academic integrity (Wedderkopp and Rutz, 2024).
3.8 [bookmark: _Toc224461914]Chapter Conclusion
The methods applied in locating, evaluating, and analysing the literature in this secondary research study have been explained. To make the research systematic and reliable, a structured search strategy, inclusion and exclusion criteria, source validation and thematic coding were incorporated. The steps presented a solid basis for the evidence analysis on parental awareness and support of students with Autism Spectrum Disorder in secondary schools. Findings of this analysis will be presented in Chapter 4 in the form of major themes that will be attributed to the research aim and objectives.






[bookmark: _Toc224461915]CHAPTER 4 – Findings and Discussion
4.1. [bookmark: _Toc224461916]Introduction
This chapter presents the findings and discussion based on the thematic analysis of the literature selected for this secondary research study. This chapter aims to critically examine how parental awareness and support influence the education, behaviour, and emotional wellbeing of students with Autism Spectrum Disorder (ASD) in secondary schools. The analysis is organised into key themes identified during the coding process, including parental awareness, family–school communication, and multidisciplinary support. Each theme will be discussed using academic literature, policy guidance, and research evidence to evaluate how these factors relate to the research aim.
4.2. [bookmark: _Toc224461917]Thematic Analysis
Thematic analysis is a qualitative method used to identify, organise, and interpret patterns or themes within data, allowing the researcher to examine repeated ideas across a range of sources (Ahmed et al., 2025). In this secondary research study, thematic analysis was applied to academic articles, policy documents, and professional guidelines related to Autism Spectrum Disorder (ASD), parental awareness, and support in secondary schools. Each source was reviewed carefully, and key ideas were coded using a results summary table developed during the search process. Similar codes were grouped together to form broader themes that were relevant to the research aim (Delve, 2020). Three main themes were identified: parental awareness and knowledge of ASD, communication and family–school collaboration, and multidisciplinary support in secondary education. These themes provide the structure for the following sections, where the literature will be critically discussed in relation to the research question.
4.3. [bookmark: _Toc224461918]Theme 1: Parental Awareness and Knowledge of Autism Spectrum Disorder
Parental awareness of Autism Spectrum Disorder (ASD) is connected with the knowledge level that parents possess about the nature of autism, educational and emotional needs of their child, and support resources which are provided by education, health, and social care services (Wang et al., 2022). Awareness entails being aware of differences in communication, triggers of behaviour, sensory, legal (i.e. Education, Health and Care Plans (EHCP)) and the significance of collaborative work with schools and professionals. Parental awareness is especially relevant in the conditions of secondary education, as in this case, students are subjected to greater academic requirements, social pressures and emotional difficulties that need to be supported both at home and at school regularly (Shebani, Aldhafri and Alsaidi, 2025).
Over the past ten years, there have been notable high rates of a larger number of pupils diagnosed with ASD in the United Kingdom. In 2024, NHS Digital announced that over 166,000 pupils had been diagnosed with autism in England, showing signs of better diagnosis routes coupled with the difficulties in schools and other families (Nen.org.uk, 2020). Changing primary to secondary school is probably one of the most challenging phases among autistic students, with an increase in the levels of anxiety, behavioural problems and refusals to attend school during this phase. When parents are aware of their child's needs, they will find it easier to collaborate with the school to handle such obstacles, but when they lack such information, there will be some misunderstandings, tardy assistance, and schools will experience poor performance.
The importance of parental awareness goes hand in hand with the research objective of this dissertation, which seeks to determine the impact of parental knowledge and parental participation on education, behaviour and emotional wellbeing in secondary school. Existing literature indicates that students are willing to perform better in school, have fewer emotional outbursts and better academic involvement when parents are educated about autism and supportive school structures (José, Rueda and Meneses, 2024). On the other hand, the lack of awareness may lead to confrontation with schools, unmet needs, and poor access to relevant support. Thus, the knowledge about parents is not only a personal but also a structural aspect of a comprehensive education.
There are several theoretical viewpoints which can be used to explain the significance of parental awareness in autism support. Theory of Mind argues that autistic people might struggle with the ability to interpret social cues and intentions and hence with communicating with their teachers and those around them (Gernsbacher and Yergeau, 2019). When parents are conscious of such differences, they are more likely to employ systematic communication, predictable routines, and directive instructions, which can also be communicated to the school staff. The Executive Function theory also describes that the autistic students might not cope with planning, organisation, and change adaptation, which gets challenging during their secondary school years (Gentil-Gutiérrez et al., 2022). When parents are aware of executive functioning, they can collaborate with teachers to bring in visual schedules, step-by-step, and regular schedules. The neurodiversity approach, by comparison, considers autism to be a natural difference and not a deficit and should focus on a modification of the surroundings and not of the person (Dwyer, 2022). This is also in a bid to encourage the parents to lobby for reasonable adjustments, sensory-friendly classrooms, and lenient behaviour policies, and how awareness is the direct progenitor of the kind of support that a student obtains.
Parental awareness is also emphasised by the UK policy. According to the Children and Families Act 2014 and the SEND Code of Practice (2015), parents should be included in the decision-making process regarding the education of their child, especially in the EHCP process (GOV.UK, 2014). Nevertheless, according to the research conducted by the National Autistic Society, a significant number of parents continue to complain that they feel lost in the support system or that they have no understanding of their rights. The National Autistic Society survey revealed that more than 60 per cent of parents believed that schools failed to fully appreciate autism, and that almost half of them took long, slow periods to get the right support (National Autistic Society, 2021). These results indicate that the expectations of policy are not necessarily observed in practice, which interprets the situation in the secondary schools where the staff might lack specific training on autism.
The real world programmes show how parental awareness can achieve better results. Both parents and teachers are offered a structured training approach through the Australian Positive Partnerships programme, specifically, the achievement of communication, behaviour support, and collaborative planning. The programme was evaluated and observed to have enhanced confidence by parents, decreased behavioural incidence and enhanced cooperation between schools and families. The Individuals with Disabilities Education Act (IDEA) in the United States mandates parents to join in every Victorian planning, which has been shown to produce high parental satisfaction and improved academic achievement of learning students with special educational requirements (IDEA, 2024). These instances demonstrate that inclusion becomes more efficient when the knowledge of the parents is actively encouraged.
This theme is also supported by research articles used in the results summary table. Crane et al. (2021) discovered that most parents with autistic children believed that they could not receive guidance from the schools, especially at the secondary school level and as a result, they experienced more stress and less trust in the education system. Horgan, Kenny and Flynn (2022) have found that perception of autism had a strong positive impact on the emotional welfare of children because informed parents had a more likely chance of identifying visual cues of anxiety and accessing proper support. In the same manner, Wang et al. (2022) indicated that parent training programmes enhanced home-based management of behaviours and enhanced collaboration with teachers, which makes it clear that awareness yields practical outcomes on everyday operations. Most of the studies have registered the importance of parental knowledge; nevertheless, certain studies maintain that knowledge alone cannot be used as an intervention, unless the schools are able to make proper provisions, implying that joint responsibility should be undertaken by the family and the school.
Parental awareness has both good and bad implications. Parents who are well informed have better capability to advocate for the child, can participate in planning, and enable emotional regulation, which creates better academic and social results (Liu et al., 2024). Nonetheless, in situations of lack of awareness, parents might feel that they have no say in decision making, leading to frustrations, conflict, and loss of trust in schools. In other instances, the parents are left to do their own study instead of being directed by the professionals, and this may add pressure and inequality among those families who are more knowledgeable and those who are better equipped.
This theme has a strong linkage with the other themes in this dissertation. Parental awareness has a direct impact on communication with the school since informed parental awareness has a higher likelihood of participating in school meetings, learning educational jargon, and involvement in planning. The support of many disciplines is also influenced by it, since parents who are educated about the system receive services offered by health, education, and social care. Hence, parental awareness is the basis of collaboration and inclusive practice, and thus, it is one of the core issues of how it is possible to facilitate the support of autistic students in a secondary school setting.
4.4. [bookmark: _Toc224461919]Theme 2: Communication and Family–School Collaboration in Supporting Students with ASD
Communication and cooperation between families and schools is one of the central elements of inclusive learning among students with Autism Spectrum Disorder (ASD) (Garbacz, McIntyre and Santiago, 2016). Family-school collaboration is the process of actively connecting parents, teachers, Special Educational Needs Coordinators (SENCOs), and other professionals in order to help a child with their academic advancement, behaviour and emotional state. This partnership would be even more crucial in the context of secondary schools, where pupils experience more complicated social situations, teaching that focuses on specific subjects, and more autonomy and thus can present further challenges to autistic pupils. In the absence of effective communication, parents might end up being outside the decision-making process, and schools might end up lacking the necessary information about the needs of the student.
Family school collaboration has long been acknowledged by the research on education. The theory of ecological systems by Bronfenbrenner describes development in a child as a consequence of an interaction between various environments, one of which is the home environment, the school environment, and the social systems in general (Guy-Evans, 2025). This theory argues that these environments have stronger communication and the child has more consistent support; however, in cases where there is weak communication, the child can face difficulties in adapting. In the school setting, autistic students will deal with many teachers instead of a single class, which exposes them to the risk of receiving inconsistent assistance. Parents are thus central to passing information regarding routines, triggers, and effective strategies, so communication is vital to effective inclusion.
According to statistical evidence conducted in the United Kingdom, a significant proportion of families of children with Autism Spectrum Disorder are still facing problems in communication and cooperation with schools (Hastings et al., 2021). According to a survey carried out by the National Autistic Society, approximately 70 per cent of parents believed that school staff did not fully comprehend the needs of their child, with more than half of the participants indicating that they would communicate with schools inconsistently or poorly, especially when their child was required to move to secondary school (National Autistic Society, 2021). Equally, it was emphasised by the House of Commons, Education Committee (2022) that the number of complaints regarding Special Educational needs and disability (SEND) provision increased significantly, and most of the parents stated that they were not consulted as much as they should and agreed upon and were unaware of what support their child could receive (Parliament.uk, 2024). Government statistics provide further evidence of a steady rise in the number of Education, Health and Care Plans (EHCPs) applications, with more than 473,000 pupils in England in 2023 receiving SEND support, exerting further pressure on schools and local authorities (Department for Education, 2025). The above results imply that despite the fact that UK legislation recommendations are on parental partnership, several families continue to face a patchy contact, especially on the secondary school stage, wherein the educational system is further complicated and entails the incorporation of various educators and services.
The UK laws favour the participation of parents in schooling. Both the Children and Families Act 2014 and the SEND Code of Practice (2015) provide that schools must collaborate with parents and consult with them with regard to support, especially where an Education, Health and Care Plan (EHCP) applies (Department for Education, 2015). Schools are thought to have effective communication, frequent review, and parents should be given a chance to participate in planning. Nevertheless, studies indicate that local authorities do not have the same implementations. The Local Government and Social Care Ombudsman case review has revealed cases where parents were not advised about support available or processes in the EHCP were not completed on time, resulting in stress-related concerns and a lack of trust in the education system (Local Government and Social Care Ombudsman, 2019). Such issues prove that communication is a personal and structural problem, which is connected to resources, the training of the staff, and the organisation of local authorities.
As real life programmes demonstrate, creating an autistic student result can be enhanced considerably through better communication. In the United States, the education code of the Individuals with Disabilities Education Act (IDEA) mandates that schools shall recruit parents in the entire educational planning process (Dragoo and Graber, 2024). Investigation of IDEA implementation has demonstrated that in cases where parents attend regular meetings and get clear information, there is a higher chance of students reaching the educational goals and having fewer behavioural problems. Yet another case is the EarlyBird Plus programme created in the UK by the National Autistic Society, which trains parents and teachers to increase their understanding of autism and enhance their communication (Spurgeons, 2025). Evaluations of this programme noted an increase in parent confidence, greater behaviour management and cooperation between home and school. These results indicate that misunderstanding could be minimised and more unified assistance offered to autistic students with the help of structured communication programmes.
The value of collaboration is also highlighted in research articles that were reviewed to make this study. Crane et al. (2021) discovered that parents tended to have the view that their knowledge about their child was not appreciated within schools, and especially when transferring to secondary level, this came with frustration and less trust. Likewise, Hasson et al. (2022) demonstrated that the low quality of communication between parents and professionals was related to the increased anxiety rate among the autistic adolescents because the support strategies were not implemented consistently. Conversely, Mirenda et al. (2021) demonstrated that collaborative engagement between parents and teachers in the development of behaviour plans resulted in improved classroom participation and the reduction of behavioural episodes in the students. Even though these studies concur that the concept of collaboration is helpful, they also note that the effective nature of communication takes time, training, and organisational backing, which is not always present in mainstream secondary schools.
There are both educative and emotional implications of communication issues. In the event that the schools and families collaborate, students have a higher chance of getting regular, relevant adjustments and emotional assistance, which would result in improved attendance and academic performance. Nevertheless, in case of poor communication, parents might feel schooled-out, and teachers might fail to know the needs of the child, leading to behavioural problems, refusing school or being thrown out (Buchanan and Clark, 2017). Secondary school may be even more difficult since the students change teachers, and it would become more difficult to keep the same strategy and approach without close parental participation.
The theme is significantly related to the rest of the themes that were identified in this dissertation. Communication requires parental awareness, as parents who have knowledge of autism will be in a better position to explain the needs of the child to the teachers (Azad et al., 2016). It is also related to multidisciplinary support since, frequently, successful collaboration involves school cooperation with health professionals and social care services. In the absence of effective communication among all the parties, the support can be ineffective as it might be divided. Thus, family-school collaboration is not a singular condition but rather a component of a broader system that is related to the educational and emotional performance of students with Autism Spectrum Disorder conditions in secondary schools.
4.5. [bookmark: _Toc224461920]Theme 3: Multidisciplinary Support and Inclusive Practice in Secondary Schools
The term multidisciplinary support can be defined as the collective provided by professionals in education, health and social care in the process of assisting families with Autism Spectrum Disorder (ASD) (LaFrance et al., 2020). In high schools, they usually comprise teachers, Special Educational Needs Coordinators (SENCOs), educational psychologists, therapists and mental health practitioners. Inclusive practice refers to the adaptation of the school environment, instructions and the policies of behaviour so that students with extra needs can be able to engage in the process of education (Bisio, 2022). This could include routines, sensory modifications, behaviour management plans and individualised learning plans for the autistic students. Since the needs of autistic adolescents tend to be complicated, assistance provided to such children is usually most effective when the collaboration of several specialists is involved, as opposed to separate teachers.
The management of autistic students in the United Kingdom has evolved and evolved to be more integrated through education, health and social care instead of being based on the sound medical model. The Autism Act 2009 and the strategy to Think Autism facilitated collaboration between services, whereas the Children and Families Act 2014 provided the Education, Health and Care plan (EHCP) where support should be planned together (Parliament.uk, 2021). The EHCP presupposes collaboration between professionals and parents in the identification of needs and the provision of the relevant assistance till the age of 25 (Education Advocacy, 2020). This system has been created to enhance inclusion, but it has been found that the success of this system is conditional on whether trained staff are available and services communicate well with each other.
This is the theme that is directly correlated with the research question, as the knowledge of parents is not sufficient to promote better outcomes unless the necessary services are offered. Without the help of schools, therapists and local authorities, parents can have knowledge about the needs of their child, and they are likely to have their needs not fulfilled. Organisation, emotional regulation, and social interaction are some of the main aspects that students with ASD might need assistance in, and they normally need more than one professional to provide input (El Horr de Moraes, Begeske and Aguilar, 2025). So, it is possible to state that the success of inclusive education is rooted in the effectiveness of various services, cooperation and the involvement of parents in the process.
According to the statistical indicators, the demand for specialist support in the UK has grown greatly. The Department for Education (2023) shows that over 473,000 pupils are given SEND support in England, and over 389,000 have an EHCP, but the numbers continue to grow on a yearly basis (Roberts, Long and Danechi, 2024). Long waiting times in assessments have also been reported by the House of Commons Education Committee (2022), and in the case of some of the affected families, it has taken up to twelve months to get a specialist input assessment (Ashdown, 2025). These forces render schools challenging in offering coherent multidisciplinary support, especially in the secondary school, where there are multitudes of teachers whom students interface with. According to Ofsted reports, training on autism is frequently minimal, and, consequently, the schools are most likely to implement the strategies of inclusion without the extra help of external professionals (Hasson et al., 2022).
Some theoretical explanations justify that multidisciplinary practice is required. According to the Executive Function theory, students with autism might experience problems with planning, organisation and changing their positions, which is even more problematic in secondary school where students switch between classes and the subjects (Southon, 2022). Psychologist or therapy support might be required, though, besides teaching in the classroom. An inclusive practice is enforced by the neurodiversity perspective as well, as it implies that, instead of modifying the student, the environment should be changed to suit the specific needs. The ecological systems theory of Bronfenbrenner also brings attention to the view that various environments determine development, which implies that cultural competence needs to incorporate the home, school, and broader service coordination (Tong and An, 2024).
The UK policy greatly encourages multidisciplinary working. According to the SEND Code of Practice (2015), the local authorities should also seek to cooperate with education, health, and social care, and parents should also be involved in the decision-making (Hodkinson, 2023). Joint working between professionals and regular meetings with families, with reviews of the families, are also recommended in the NICE guidelines on autism. Local Government and Social Care Ombudsman (2022) provided examples of situations when the delay in EHCP assessments, as well as the lack of coordination between services, contributed to the absence of support for autistic students (n8research, 2025). These issues may be the cause of more stress among the parents and less confidence in the education system.
As demonstrated by the real-life programmes, multidisciplinary practice may be applied effectively to enhance the results. In the UK, Teacher and school staff training through the Autism Education Trust helps teachers understand more about autism and promotes group work between the teacher and families (Neuroinclusive Education Network, 2025). Programme reviews and assessments indicated that staff confidence was higher and supported autistic students in mainstream schools. The other example is the Camden Integrated SEND Service in London, whereby education, health, and social care team members collaborate to give joint assessments and frequent meetings with parents (Camden, 2022). Reports released by the Camden Council indicated that families participating in the programme had quicker access to support, as well as being more satisfied. The inclusive education model in Finland is often considered an example of good practice internationally, as schools have access to multidisciplinary teams within the education system, allowing early intervention and continuous support for students throughout secondary education (Sirkko, Kotilainen and Takala, 2024).
The significance of coordinated support is also revealed in the reviewed research works of this dissertation. According to Andersson et al. (2020), adolescent autists who received both educational and mental health support demonstrated better outcomes in terms of emotional wellbeing compared to those who received school support. The study by Zakirova-Engstrand et al. (2020) revealed that the level of confidence in the parents increased when professionals communicated and collaborated, thus eliminating the necessity of parents to organise services independently. Nonetheless, other studies also mention that multidisciplinary work may prove to be complex due to the lack of clarity regarding responsibilities, as well as the lack of resources in services, causing delays and frustration for the families.
There are thus ambivalent implications of multidisciplinary support. Cooperation between services may also increase the chances of having consistent strategies, timely assessment, and emotional support, which is why the students will have improved academic participation and wellbeing (Johnson et al., 2022). Nevertheless, in case of fragmentation of such services, parents can report stress, delays and distrust of the system. The situation in secondary schools might cause specific challenges as they have to cooperate with numerous specialists and handle a significant population of students.
This theme has a strong relationship with the other themes that have been addressed in this chapter. The support provided by a multidisciplinary team is also based on parental awareness, since more enlightened parents can seek assistance and know the support they require. It also highly depends on proper communication between families and schools, as cooperation is impossible in the case of a lack of specific information. All these issues combined demonstrate that parental knowledge is not the only way to ensure that students with Autism Spectrum Disorder in the secondary schools achieve better outcomes, but the cooperation and coordination of efforts by the education system, the health system, and the social care system is also essential.
4.6. [bookmark: _Toc224461921]Chapter Conclusion
The chapter has given the results of the thematic analysis using the chosen sources of literature on parental awareness and support of students with Autism Spectrum Disorders in secondary schools. It was found that there were three prominent themes, including parental knowledge and parental awareness, family-school interaction and multidisciplinary support. It was discussed that, despite the strong promotion of inclusion and parental involvement by policies in the United Kingdom, several families continue to receive uneven support, most communication, and lag in receiving specialist services. Other important findings also emphasised that autistic students could achieve positive results when there is collaboration between the parents, schools and health and social care practitioners. In general, the discussion shows that parental awareness cannot work well without good cooperation and well-organised assistance patterns. The next chapter will also assess these findings further and make recommendations on how better parental support and inclusive practice in the secondary schools can be enhanced.


[bookmark: _Toc224461922]CHAPTER 5 – Conclusion and Recommendations
4.7. [bookmark: _Toc224461923]Overall Conclusion 
This dissertation examined how parental awareness and involvement influence the education, behaviour, and emotional wellbeing of students with Autism Spectrum Disorder in secondary schools. The study used a secondary research approach and thematic analysis to explore existing literature, policy guidance, and professional evidence. The findings showed that parental knowledge plays an important role in supporting students, but effective outcomes depend on strong communication between families and schools and the availability of coordinated multidisciplinary support. Although UK legislation promotes inclusive education and parental partnership, the research identified ongoing gaps in practice, particularly during secondary school transition and access to specialist services. The research aim and objectives were addressed by analysing evidence on parental awareness, collaboration, and support systems, demonstrating that improved cooperation between parents, schools, and professionals is essential for achieving better educational and wellbeing outcomes for autistic students.
4.8. [bookmark: _Toc224461924]Recommendations 
4.8.1. [bookmark: _Toc224461925]Recommendation 1: Structured Parent Training and Awareness Programmes
The introduction of parent training and awareness programmes for secondary school students with Autism Spectrum Disorder is one of the primary recommendations. The results of this dissertation revealed that parental awareness has a profound influence on behaviour management, emotional wellbeing and academic involvement, although most parents claim that they do not know much about autism and existing support services. Frequent workshops and guidance sessions, as well as information resources, should be undertaken in schools so that parents can become familiar with autism features, learning rights, and support mechanisms. The training of EarlyBird Plus and Autism Education Trust, amongst others, has reported positive results in the UK in achieving more parent confidence and collaboration with the schools (Anderson et al., 2021). One can also use a similar strategy in India, where people still lack awareness of autism, and many parents rely on the services provided privately since there might be a lack of school-based support. The Indian Ministry of Social Justice and Empowerment has reported that there are growing cases of children with developmental disorders whose access to trained professionals is uneven, particularly in rural areas (Amazonaws, 2026). Parent training at schools, online, and community centres may help to understand and decrease the stigma. Nevertheless, such hindrances as no funding, insufficiently trained personnel, and school time restrictions exist. The recommendation is realistic and feasible by ensuring low-cost training online modules, cooperation with NGOs, and government-enhanced awareness campaigns, which help to overcome these barriers.
4.8.2. [bookmark: _Toc224461926]Recommendation 2: Strengthening Communication and Family–School Partnership Systems
The second suggestion is the elaboration of clearer and more consistent communication systems between schools, parents and professionals. The results presented in Chapter 4 indicated that one of the primary causes of parents feeling sidelined when making decisions is associated with poor communication, especially when students are transitioning to secondary school and when planning EHCP is involved. The schools are supposed to implement systematic communication, such as frequent review gatherings, online communication, and written support strategies, which will be disseminated to the parents. The SEND code of practice in the UK focuses on parental involvement; however, according to the records of the Education Committee, most parents continue to have infrequent interactions with schools (Desforges and Abouchaar, 2003). The necessity of effective communication in India is even higher, as not all schools have a specialist employee, and parents tend to hire the services of independent therapists. The lives of parents differ between states in India because there is a wide variation in the implementation of the Rights of Persons with Disabilities Act (2016) that promotes inclusive education (Varma and Kumar, 2026). Schools would be able to enhance their cooperation by hiring trained facilitators who would deal with communicating with families and external professionals. The primary obstacles to this recommendation are large classes, a high workload for teachers, and the absence of training related to specific communication on autism. Such barriers may be overcome through short professional development courses for teachers, the use of digital communication tools in an effort to cut down on teacher workload and promote co-operation between schools and organisations that are locally based.
4.8.3. [bookmark: _Toc224461927]Recommendation 3: Improving Multidisciplinary Support and Access to Services
The third recommendation to be reinforced is the multidisciplinary support systems so that the students with autism spectrum disorder can be assisted with the educational, health, and social care services coordination. The study established that parental awareness and communication are not enough in the absence of specialist support or in a delayed fashion. The UK EHCP system was created to support in an integrated manner, yet most of the families have been facing lengthy waiting periods during evaluation and reduced access to therapists (Adu, 2025). More educational psychologists, speech and language therapists, as well as mental health professionals in schools, would enable a larger number of students to be intervened earlier and consistently served. Multidisciplinary services are also more necessary in India, since the centres of specialists are usually present in the cities, and some families cannot obtain professional assistance (Pati et al., 2021). Regional inequality in resource distribution has an impact on government programmes like the Samagra Shiksha programme, which seek to offer inclusive education (Prajapati, 2017). Schools can do better by establishing collaborations with hospitals, NGOs, and community organisations to assist in offering collective services. Obstacles to this recommendation are the lack of professional, financial and regional disparities in the implementation of the policy. The tele-health services, shared resource centres and government training schemes will help reduce these challenges by increasing the number of qualified specialists. Ensuring the enhancement of the multidisciplinary collaboration would assist in making sure that parents, as well as schools, have the assistance they require to provide educational and emotional outcomes to autistic students.
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4.10. [bookmark: _Toc224461930]Appendices
	Year
	Event
	Importance of ASD Awareness and Parental Support

	1943
	Leo Kanner describes early infantile autism
	First clinical identification of autism as a distinct condition

	1944
	Hans Asperger describes social communication differences
	Early recognition of spectrum characteristics

	1970s
	Lorna Wing introduces the spectrum concept
	Shift from single disorder to a range of conditions

	1980
	DSM-III includes the autism diagnosis
	Formal medical recognition improves assessment

	1994
	DSM-IV expands autism spectrum categories
	Increased diagnostic accuracy and awareness

	2009
	Autism Act (UK)
	First UK law focused on autism support

	2013
	DSM-5 introduces Autism Spectrum Disorder (ASD)
	Unified diagnosis improves consistency

	2014
	Think Autism Strategy (UK)
	Emphasis on support, inclusion, and services

	2015
	SEND Code of Practice (UK)
	Strengthens parent-school collaboration

	2020+
	Increased diagnosis and focus on family-school partnership
	Greater need for parental awareness in secondary education


[bookmark: _Toc224462195]Table 1 Timeline of Autism Diagnostic and Policy Development
	Keyword
	Synonyms
	Boolean Used
	Example Search

	Autism Spectrum Disorder
	ASD, autism
	OR
	ASD OR autism

	Parental awareness
	parent knowledge, parent involvement
	OR
	parental awareness OR parent involvement

	Secondary school
	secondary education, high school
	OR
	secondary school AND ASD

	Inclusive education
	SEND, special education
	OR
	ASD AND inclusive education


[bookmark: _Toc224462196]Table 2 Keyword Search Strategy
	Inclusion Criteria
	Exclusion Criteria

	2020–2025
	Before 2020

	Peer reviewed
	Blogs

	ASD related
	Not ASD

	Secondary school
	Early childhood only

	English
	Non-English

	UK / international policy
	Opinion articles


[bookmark: _Toc224462197]Table 3 Inclusion and Exclusion Criteria
	Author
	Year
	Country
	Study Focus
	Method
	Key Findings
	Theme

	Crane et al.
	2021
	UK
	Parents’ experiences of autism support in schools
	Qualitative interviews
	Parents reported a lack of communication with schools and a limited understanding of autism by staff, especially during secondary transition.
	Communication & Collaboration

	Horgan, Kenny & Flynn
	2022
	Ireland
	Emotional wellbeing of autistic adolescents
	Literature review
	Parental understanding of autism is linked to better emotional regulation and reduced anxiety in school settings.
	Parental Awareness

	Wang et al.
	2022
	USA
	Parent training programmes for ASD
	Experimental study
	Parent education improved behaviour management and cooperation with teachers.
	Parental Awareness

	Andersson et al.
	2020
	Sweden
	Multidisciplinary support for ASD students
	Mixed methods
	Students receiving support from education + mental health services showed improved wellbeing.
	Multidisciplinary Support

	Zakirova-Engstrand et al.
	2020
	Sweden
	Parent–professional collaboration
	Qualitative study
	Parents felt more confident when services shared information and worked together.
	Multidisciplinary Support

	Hasson et al.
	2022
	EU
	Inclusion of autistic students in mainstream schools
	Policy review
	Lack of teacher training and weak communication were major barriers to inclusion.
	Communication & Collaboration

	National Autistic Society
	2021
	UK
	Parent survey on education support
	Survey
	70% parents felt schools did not fully understand autism, and many reported poor communication
	Communication & Collaboration

	Department for Education
	2023
	UK
	SEND statistics
	Government report
	Over 473,000 pupils are receiving SEND support, increasing pressure on schools.
	Multidisciplinary Support

	House of Commons Education Committee
	2022
	UK
	SEND provision review
	Government report
	Delays in EHCP and a lack of parental involvement were reported
	Communication & Collaboration

	Autism Education Trust
	2020
	UK
	Teacher training programme
	Programme evaluation
	Training improved teacher confidence and support for autistic students
	Multidisciplinary Support

	Mirenda et al.
	2021
	Canada
	Behaviour planning with parents
	Case study
	Joint planning between parents and teachers improved classroom behaviour
	Communication & Collaboration

	Ministry of Social Justice, India
	2021
	India
	Disability and autism support
	Government report
	Limited specialist services and uneven awareness across regions
	Multidisciplinary Support

	Samagra Shiksha Programme
	2020
	India
	Inclusive education policy
	Policy report
	Promotes inclusive schooling, but implementation varies
	Multidisciplinary Support

	Positive Partnerships
	2019
	Australia
	Parent–teacher training programme
	Programme evaluation
	Parent training improved cooperation and reduced behaviour problems
	Parental Awareness
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Table 4 Results Summary Table of Reviewed Literature
	Code
	Meaning
	Theme

	parent knowledge
	awareness of ASD
	Parental Awareness

	parent training
	training programmes
	Parental Awareness

	school communication
	meetings/contact
	Communication

	parent involvement
	planning participation
	Communication

	EHCP delays
	support delays
	Multidisciplinary Support

	therapist support
	psychologist / SENCO
	Multidisciplinary Support

	transition stress
	secondary school difficulty
	Communication

	teacher training
	autism knowledge
	Multidisciplinary Support

	inclusive practice
	classroom adjustments
	Multidisciplinary Support

	family stress
	parent anxiety
	Parental Awareness


[bookmark: _Toc224462199]Table 5 Coding Table by theme
	Criteria
	Meaning
	How was it applied in this study
	Example

	Currency
	How recent the information is
	Only sources published between 2020 and 2025 were included to ensure current research on ASD, parental awareness, and secondary education.
	Recent NHS, DfE, and journal articles were prioritised.

	Relevance
	How closely the source relates to the research topic
	Sources had to focus on Autism Spectrum Disorder, parental involvement, secondary school, SEND, or multidisciplinary support.
	Articles on early childhood only were excluded.

	Authority
	Credibility of the author or organisation
	Peer-reviewed journals, government reports, and recognised organisations such as NICE, NHS, WHO, and Department for Education were used.
	National Autistic Society reports included.

	Accuracy
	Reliability and correctness of the information
	Sources with clear evidence, references, and research methods were selected. Multiple sources were compared to confirm findings.
	Studies with unclear data were excluded.

	Purpose
	The reason the information was produced
	Academic, research, or policy sources were included, while opinion blogs or promotional websites were excluded.
	Peer-reviewed articles preferred over websites.


[bookmark: _Toc224462200]Table 6 CRAAP Model Used for Source Validation

	Theme No
	Theme Name
	Description
	Relevance to Research Aim

	1
	Parental Awareness of ASD
	Parents’ understanding of autism, behaviour, educational needs, and support systems such as SEND and EHCP, and how this affects student behaviour, learning, and wellbeing in secondary school.
	Examines how parental knowledge influences outcomes for students with ASD.

	2
	Communication and Family–School Collaboration
	Interaction and partnership between parents, teachers, and professionals, including meetings, planning, and information sharing to support autistic students.
	Explores how communication affects the support provided in secondary education.

	3
	Multidisciplinary Support and Inclusive Practice
	Cooperation between education, health, and social care services, including teachers, SENCOs, therapists, and local authorities, to provide inclusive support.
	Evaluates how coordinated support improves education and wellbeing for students with ASD.
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