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Inclusive Leadership 

Section 1

The role of an inclusive leader within Early Years is critically discussed throughout this assignment, by analysing the role of an inclusive leader in a certain scenario. As a part of leadership, inclusion is becoming more fundamental. Many practitioners in school and early years settings believe that the environment will be a better place for children when parents, practitioners, students, and members of the community are in included in decisions made for the setting (Ryan, 2007). Inclusive leadership is good practice and fundamentally an extension of management of diversity. The focus of inclusive leadership is diversity and the effective and successful management of diversity, allowing all individuals to be included (Fredman and Deane, 2014). However, Leithwood et al (1999, cited in Kugelmass, 2003) believes that inclusion is becoming more of a key challenge for practitioners and educational leaders and suggests that with the on-going diversity, early years and school settings need to succeed on uncertainty, have a bigger volume for collective problem solving and have the facilities to be able to respond to a bigger range of pupils. Making sure that every child is included in early years settings and ensuring they learn to value each other is another challenge for practitioners in early years, who work with children and their families (Hallet, 2016). Being inclusive in an early years setting also means looking after staff, this in turn will positively affect the children’s well-being and that is at the centre of their ability to achieve and learn (Estyn, 2019). 

Guralnick and Bruder (2016, cited in Agbenyega, 2022) believes, early years settings increasing diversity, means ensuing inclusive practice is undertaken as well as a strong leadership to minimise the adverse effects of a child’s developmental weaknesses and vulnerabilities.  Siraj-Blatchford et al (2002, cited in Agbenygea, 2022) found in previous studies that having a strong inclusive and shared leadership will lead to high quality early years and childhood education settings. It is crucial that inclusive leaders recognise and understand that inclusion is something that includes all children and not just those who may have additional needs or are disadvantaged. There should be no exceptions, allowing every child in early years settings to reach their fullest potential in participating in extracurricular activities and the curriculum (Lee, 2021). Mutual recognition and respect is needed to ensure a parent partnership is effective and meaningful (Kambouri et al, 2022). 

The scenario that is spoke about in this section, relates to a five-year old twin girls Ella and Rosie, who are a two of three siblings. Their mum, Julie, is a single parent. Mum has previously experienced mental health issues which have led to her attempting suicide on more than one occasion due to substance misuse. She has now overcome the use of drugs but still suffers with her mental health. A practitioner in the early years setting has noticed that Julie does not socialise with the other parents during pick up times and will stand on the other side of the yard. Rosie and Ella are also very distant from the other children in their setting and will only play with each other. They have been seen on multiple occasions hurting other children when something is taken off them. Julie is unemployed and is currently looking for a job, she is claiming benefits. 

Taking on the role of an inclusive leader, the practitioner ensured that Julie always felt welcome in the setting and if she has any concerns or worries, ensuring she is aware and happy about being able to speak to the practitioners at any time. Ensuring Rosie and Ella’s mum is involved in their learning is a key factor in ensuring they are doing well regardless of their upbringing and background (GOV.UK, 2021).  Also, the practitioners should invite Julie if when they see things that concern them about Rosie and Ella. Sharing information with Mum is a mighty tool to help accomplish a strong relationship with her. Sharing information can be done in various ways to meet the needs of Julie and her preferences (Estyn, 2020). Sometimes, in situations were practitioners have to speak to parents about their children’s behaviour, it can lead to conflict. Preventing conflict is better than curing it. It is more likely that conflict is avoided when leaders create a positive atmosphere where everyone feels valued and appreciated and every individual feels an essential part of the setting (O’Sullivan, 2015). 


The first move that the practitioner has previously done is offer Julie to come into the school for a chat and this gave her the opportunity to express her thoughts or any worries she had about herself or her children. Being inclusive during this meeting was extremely important to ensure benefits of diversity are being gained and to make sure that all individuals within the meeting can contribute to their best ability and it is also an essential component of organisational success (Fredman, Prime and Riggio, 2020). To ensure inclusivity was included in this included in this meeting, Rosie and Ella were also invited. However, Julie did not want them there for the whole meeting as she wanted to express some of her worries about the twins without their presence. To be completely inclusive to Rosie and Ella in the meeting the practitioners and Julie need to ensure they are using inclusive communication, which means sharing information in a way that everyone in the meeting will understand (Scottish Government, 2018). Every individual child has the right to experience the feeling of belonging as this is an essential value (Johansson and Puroila, 2021). 

Having regular meetings with Julie will ensure her children are safe and it will help build a relationship with supports any safeguarding and child protection issues that are brought up, as hopefully, Julie will feel comfortable enough to open up about any issues they may be experiencing at home (Lester, 2019). No parent should be excluded from their child’s setting, they must all feel included and listened to by every practitioner that works with their children. The practitioners also need to trust the parents’ role of supporting their children’s development, well-being and learning (Birth to 5 Matters, 2021). Relationships with parents is a key factor is success within early years settings and to allow children to gain the most effective experience in their education (Kelly, 2016). There is research that shows that parents being involved in their child’s education and working in partnership with practitioners, leads to producing a better community-school relationship and contributes to higher achievements academically (Lawson and Alameda-Lawson, cited in Baker 2016). A quality early years setting ensures they are engaging with parents and families through opportunities for sharing information, building relationships with other families of children within the setting and mutually agreed educational and developmental goals (Rodd, 2013). 
Although working with parents is a big part of children’s education, there can also be barriers. One barrier can be not having enough time. Parents who work may not be available the same times as practitioners as they may work at different times through the day (The Scottish Government, n.d.). A study was taken, and it was found that poor communication is another barrier in parent involvement. This can give parents that impression that the setting is somewhat not ‘family friendly’. It can mean parents are not aware of events or are receiving inconsistent information about events happening in the setting (Baker, 2016). 

It is essential that the practitioners work together as a team to gain a complete overview of Rosie and Ella’s situation and create a corresponding approach to ensure full support (NSPCC, 2023). Any information that may have a negative impact on the children’s well-being needs to be shared with the appropriate person, as this is a responsibility everyone who work with children have (NSPCC, 2023). It is also vital for safeguarding and protecting the wellbeing, health, and happiness of the children and also to provide efficient and effective services that are made to suit the needs of Julie and her children (Children’s Workforce Development Council, 2008). 

Because of Julie’s past in substance misuse and mental health issues, there will be multiagency teams working alongside the practitioners in the setting to support Julie and the twins. She was offered support from the first meeting with the setting to help her overcome this addiction and to help manage her mental health. She has been seeing a substance misuse worker who has helped her manage her recovery, helped get Julie better housing for er and her children which gives her children the space they need. They also helped Julie with emotional and practical family support (National Career Services, n.d.). Julie, Rosie, and Ella are also working with a family support worker who is specialised in working with people who have are/ have been addicted to drugs or alcohol (National Career Services, n.d.). They will have regular visits with the family support working within the setting and at home to ensure they are supported fully to make sure progress and their desired result is achieved (Prospects, 2018). It is important that as a setting support is put into place for Julie as this also effects Rosie and Ella, as stated in the UNCRC (United Nations Convention on the Rights of the Child) article 6 and 27, children have the right to receive basic survival and care (UNICEF, 1989). It is extremely important that agencies working in partnership have good communication because during a study by Aubrey (2011), the majority of respondents felt due to a lack of communication between agencies there were problems create and half believed that because of this, it could create a change in professionals availability from different agencies and demoralise the success multi-agency work due to a lack of and poor communication between different agencies. 

The practitioners next step was to play a vital role in unlocking opportunities for work for Julie as well as opportunities or work for the children’s development. The setting can expand Early Childhood Education Care and from this it can decrease the high level of child poverty. Wilson and Paull (2020) believe that if there was an increased in funding for Early Childhood Education and Care, more hours for free childcare can potentially mean less likelihood of living in poverty as adults as they may have better results in school. Children’s educational awards and achievements in their setting has been found to increase when they feel they have the support they need from practitioners and adults in their home and community environment (Reina et al, 2013). 

As stated in the scenario above, Julie is unemployed currently looking for a job and seeking benefits. This means that Julie and her children do not have much money and are classed as living in poverty. The stress people gain from living in poverty has been proven to have a lasting impact on a child’s brain development and this effects the capacity to learn and gain new skills, the capability to regulate and control stress and the ability to choose beneficial adaptations to adverse situations in the future (Theoharis and Scanlan, 2020). 

Early years settings and schools are not isolated from other organisations, they are an essential part of a network of statutory, voluntary organisations and private sector that support and serve the community (Welsh Government, 2016). However, to ensure the setting is inclusive it will need to locate itself inside society. Practitioners need to consider their position in the broader context (Gibson and Blandford, 2005). Community early years settings that are highly effective make sure they include community and family engagement to their planning and self-evaluations and development processes (Estyn, 2020). To ensure the setting is an effective community setting, the leader needs to ensure Julie is aware that the setting places her, her family and their community in the centre of all that the school has done and will do moving forward, this will gain trust and build on the relationship Julie has with the practitioners (Estyn, 2020).  

Settings and schools being community focused is very important as they should be focused on emotional, social and health needs of all children and this includes having access to coherent range of services and facilities and personal learning plans. They also provide engagement with the wider community, this allows opportunities and mechanisms to be provided to build capacity within the local community (Welsh Government, 2022). 

To conclude, an inclusive leader should include parents, guardian, families and communities within the setting environment which will ensure everyone has a sense of belonging. The practitioner in the scenario above showed they were an inclusive leader by supporting the mum of children in their setting by ensuring she is always welcome to talk and offering her support to overcoming her substance misuse and mental health issues. Inclusive leadership and practice means having successful and effective practice in diversity making every individual feel welcome and that they belong. 

Section 2

The New Curriculum for Wales (Welsh Government, 2020) policy will be critically evaluated within this section and whether it encourages inclusive leadership in Early Years settings. The term policy is used in a variety of different ways. Depending on where someone lives, the position on written policies differs. It is, however, good practice to consider important areas specific to where a policy could help support a particular early year setting. This shows good professionalism, and it is easy for parents and carers to be handed a copy for them to review or revisit (Professional Association for Childcare and Early Years, 2018). Although policies do vary between different work settings, they all come with the same purpose which is, to encourage consistency and encourage a cohesive and organised environment where completing a range of different tasks is straightforward. This ensures staff members are staying on track and companies accomplish their goals but at the same tine avoiding unnecessary incidents (Nieweler, 2023). Working in early years settings can be a busy job where the children are the main priority. However, this can mean sometimes forgetting about policies. Policies made by those who are leaders of a setting make a huge difference to the practitioners in the setting and the way they work (Fitzgerald and Kay, 2016). 

The New Curriculum for Wales (Welsh Government, 2020) is hoping to achieve a more inclusive curriculum. It is a curriculum that has been created in Wales but is made around the best and most creative ideas from all over the world (Welsh Government, 2021).  The Welsh Government (2017) states that they have changed the curriculum because improving education is a nation mission in Wales. The New Curriculum for Wales is becoming more inclusive as they are pushing to learn more about history of Wales and diversity within communities which includes, Asian, Black and Minority Ethnic groups and this is an obligatory part of the curriculum (Welsh Government, 2022). Additionally, the new curriculum for Wales, aims to provide practitioners and leaders with the agency and autonomy to adjust both their content and how they deliver and provide the differentiation desirable to make an inclusive setting, with potentially creating truly inclusive teaching practices throughout the whole curriculum (Knight and Crick, 2021). The Curriculum for Wales have four main purposes which are ambitious capable learners, ethical informed citizens, enterprising, creative contributors and health confident individuals. They are a shared vision and ambitions for all young people and children in Wales. The curriculum sets high expectations for all children, to national and individual well-being, challenge ignorance and misinformation, and inspire civic and critical engagement (Welsh Government, 2022). 

However, the problem presented by the New Curriculum for Wales is whether the four main purposes and the Six Areas of Learning and Experience, add to the coherent integrated curriculum they’re intending to achieve. However, the Welsh Government believe that the Six Areas of Learning and Experience, contribute to the Four purposes (Gatley, 2020). The argument is whether to Six Areas of Learning and Experience are actually the best system to meet the Four Purposes, and it is questioned how a subject based curriculum might have a role to play in achieving these four purposes. If the New Curriculum is unsure about the relationship between the six areas of learning and the four purposes, then practitioners are left with the difficult job of resolving them themselves, which can cause confusion about what to teach to bring in the four purposes and will mean different practitioners will implement the curriculum is different ways (Gatley, 2020). 

Knight and Crick (2021) suggest that adjusting the new curriculum is to ensure the understanding of inclusive practice is central, having a non-inclusive curriculum would be a barrier to inclusive practice. Opertti and Brady (2011, cited in Knight and Crick, 2021) believe that to make an inclusive curriculum it will need to combine the strength and density of key factors like valuing diversity , comprehensive citizenship education and the right to having long life learning, by having options available, flexibility, and being considerate of all children in the setting, to ensure they are getting their personal right to an education. 

Welsh Government (2022) states the New Curriculum focuses on a more integrated approach to teaching and learning. The six areas in the new curriculum are, Health and well-being, expressive arts, science and technology, literacy and communication, humanities and mathematics and numeracy (Welsh Government, 2020) and they bring together familiar regulations and inspires meaningful and strong connections between them. The important disciplines play a vital role, especially while children progress and start to specialise (Welsh Government, 2022). An integrated curriculum lets children to practise learning in a holistic way, without having limitations often imposed by subject boundaries. Learning which is created across traditional subject areas and learning experiences that are made to be mutually reinforced are acknowledged by integrated learning. Integrated learning allows children to develop their ability to transfer their learning to any setting (Nebraska Department of Education, 2017).

There is a chance that, by creating a rounded inclusive curriculum as a part of reforms, where individuals’ personal needs are catered to in an inclusive national curriculum, However, it is still unclear that these reforms have been created in a consistent way, so therefore will allow the educational system to carry on and function as required (Knight and Crick, 2021). 

The Curriculum for funded non-maintained settings is a part of the new Curriculum for Wales. This part of the curriculum states that they recognise and celebrates the individuality of all children and what they personally bring to their learning experiences, allowing the children to be included in the planning of their own learning (Welsh Government, 2022). This policy believe that belonging is essential and when children are young, they develop a sense of how they will fit into the various groups to which they will belong in (Welsh Government, 2023).

It recognises that children are influenced by the environment around them as well as the adults around them and they learn and develop from the everything they hear, see, and do. Practitioners have the responsibility to positively influence children’s development by making an inclusive and accessible setting environment that celebrates equal opportunities to allow the children to thrive (Welsh Government, 2022). 

The Curriculum for funded non-maintained nursery settings have reflective questions through for practitioners and leaders to follow. There are inclusion reflective questions to help guide practitioners and leaders reflective on their practice. These questions make sure practitioners have the correct resources and routines in their setting to challenged or reinforce stereotypical thinking, and it also questions them on how they know they have done this. It also questions practitioners whether the resources they do have in their setting authentically signify a variety of communities living within the local area, nationally as well as internationally (Welsh Government, 2022). By having visitors come in and speak to the children or going on educational trips can help the children as well as the practitioners’ ideas about diversity around the world (GOV.UK, 2021). 

To conclude, the New Curriculum for Wales offers integrated learning using the Four Purposes and the Six Areas of Learning, allowing children to learn in a holistic way. However, there are questions as to whether the six areas of learning are actually the right vehicle to meeting the four purposes. The Curriculum for funded non-maintained settings, recognise, and celebrates the individuality of children and what they bring personally to their own learning experiences. This is a way to ensure children are included in the planning and organising of their own learning. 

Section 3 

Inclusion and inclusive leadership mean recognising that all children are individuals and all have a different range of characteristics that make them unique and different. Being inclusive means that those different characteristics will not stop any children from taking part in cultural, social, and economic life. Children should always have the opportunity and the right to take part in activities and they should feel confident enough to take part out of their own choice (Brodie and Savage, 2015). 

When considering diversity and the way educators and practitioners support children in their setting to learn, those individuals need to ensure they are reflecting their personal understanding of language, cultural, family and social influences on the children’s learning and he awareness of prejudices and assumptions about their ability, race, disability, gender, social class and parenting, because these can act as barriers to children’s learning (Hallet, 2016). There are studies showing that children start to gain an understanding of their gender by the age of two or three. They may find themselves follow gender stereotypes by avoiding toys or activities that are believed to be for a certain sex or the opposite sex to themselves (UNICEF, n.d.). 

To tackle inequality of gender in early years there needs to be strategies put into place. One strategy is gender-responsive education sector planning. It is a whole system approach which achieves gender equality throughout education. The planning will include different activities like, advocacy awareness, implementation of training, policy design, evaluation, and monitoring (Global partnership of education, 2019, cited in UNICEF, 2022). Gender transformative ECD programming and policy advocacy goal is to ensure boys and girls both access the support, care and services they need to grow healthy, survive and develop to their full and highest potential. The programming also pays precise attention to changing unequal and unsatisfactory gendered power relations (Plan international, 2017). 

As well as ensuring there is a diverse curriculum for children in the early years, it is also just as important that there is diversity with members of staff. The composition of early years and childhood education settings is primarily women. Working with children is regarded widely as ‘women’s work’ (Nutbrown, 2012, cited in Siraj-Blatchford and Hallet, 2013). There is a problem with the lack of men who work in the early years and education work sector and the lack of representation of minority and black ethnic groups in the workforce (Siraj-Blatchford and Hallet, 2013). Having a mixture of both male and female practitioners will show diversity in the workplace. In pre-school settings in the UK, men make up just 2% of teachers (Culhane and Bazeley, 2019).  

There is no evidence to show that women are ‘naturally’ better with children in early years education than men. Recruiting more men in early years settings shows children as early as possible that women and men are equal and are both capable and responsible of looking after the children (Early Years Alliance, n.d.). A gender imbalance has been thought to be a contributing influence of the growth of gender stereotypes however there are varying arguments about how increasing the amount of men in early years settings will be of benefit to children (Culhane and Bazeley, 2019). 
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