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Storytelling in early years to support Language and digital literacy.

Benefits of storytelling and the use of incorporating digital tools

Lucarevschi (2016) states that the definition of storytelling is when a reader uses a
narrative with dramatized vocals and images to capture the listeners. Them use of
gestures, tone of voice and expressions are uses to connect the reader, listeners
and the story. Satriani (2019) states that there are many benefits to storytelling in
early years. Some of the benefits are that children develop a wide vocabulary
throughout the story being told and what context to use the newly learned words in,
children develop a wider imagination through story telling as this will spark interest
by an adult helping children visualise, guide and interpret the meaning of a story.

Hibbon (2016) states oracy through story telling is an important part of learning as
this is key to learning language and picking up new words, providing reading with
rich vocabulary throughout the story. Harjono (2021) agrees that digital storytelling
can encourage children develop their communication as digital tools allow children to
express themselves creatively before developing the ability to write. Harjono also
suggest have access to digital tools, such as an iPad or tablet it can help to build on
their problem solving using online games to sequence a story while building on their
early knowledge of technology.

Maureen (2022) emphasises the importance of story telling helps children to learn
structure, by an adult dramatizing and pointing out important parts of a story like the
setting or the characters of a story. Maureen also found that allowing children to
access digital stories this gave children more motivation as children could access
this independently, giving them clearer images of the story closely. Cremin (2016)
Agrees that story telling encourages early awareness of developing language and
structure through stories. However, the article also supports that once adults have
modelled a story to children, they will be able to go off on their own to express
themselves telling a story and using their confidence to act out the story amongst
peers showing the development of newly learnt words or phrases but also gestures
and non-verbal cues and communication sKkills.

In the videos the practitioner presents the story of ‘The Very Hungry Caterpillar’. The
story was told to children of the ages 3-4 years old. The setting for the story set by
the practitioner was on the floor at the children’s level where the children were able
to access as Foundations (2024) states that children should feel comfortable in their
surrounding and it should be appealing to children to join like the practitioner in the
video used pillows and a blanket on the floor for a cosy setting.
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Modelling Langquage

The practitioner utilised the variation of the tone of their voice to express different
emotions and used repeated phrases such as “but he was still hungry” to develop
vocabulary development and phonic awareness. Repetition of phrases and sounds
has shown that children will develop better listening skills, recognising patterns and
will become more aware of basic concepts helping, them in later life when they begin
their reading and writing journey (Aspire Early Education and Kindergarten, 2025).

The practitioner used repetitive use of descriptive language such as ‘big, fate
caterpillar”, “tiny Caterpillar” and the use of pointing out colours. The use of
adjectives demonstrates to children how to use these words but also context to use
them in. children are becoming aware of new descriptive words to associate with

images shown to them (Davies, 2024).

Encouraging Engagement

Throughout the storytelling videos, the practitioner used questioned directed towards
the listeners, to make them feel involved in the story. Using questions such as “can
you see the caterpillar?” Or “What colours can you see?” and encouraging the
children to join in when counting with the practitioner by saying “shall we count the
fruit together?” This coincides with the Foundation Phase Framework which shows
that oracy is a fundamental factor in literacy, as practitioners should support children
to communicate what they are doing. This will encourage children to develop their
prediction and reasoning skills (Welsh government, 2015).

Social and Emotional Development

Social Care Wales (no date) states storytelling can help support children when
developing their social and emotional skills. By emphasising the emotions in a story
and showing the children through dramatizing the acting from a practitioner can help
children build their nurturing side and empathy but also can help them understand
their own emotions along with others. The practitioners group story telling gave
opportunity for a collaborative learning experience for the children, this included turn-
taking when asking questions but also shared attention by opening those questions
to the children for them to share their thoughts too. When asked the questioned the
children were asked individually and waited until their turn to speak, showed interest
in the story, showing that they listened and cooperated with the practitioner when
asking direct questions like “can you see the little egg?” and they pointed to the
image (Wesh Assembly Government, 2008)

The story has a message of change which could invite feelings of curiosity of the
children’s own body changing. The practitioner exaggerated the change of the
caterpillar turning into a beautiful butterfly, to which the children respond with awe
and excitement of a beautiful creature. Horton (2016) suggests that this allows
children to feel the excitement of change and the positives that it comes with making
connections with those around them with the similarities but also the curiosities of
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the differences allowing children to develop their literacy skills but their emotional
skills in recognising and processing change.

Scaffolding and Sustained Shared Thinking Approaches

During the video the practitioner showed that they could demonstrate scaffolding, by
guiding the children by repeatedly demonstrating instructions through questions or
prompts of modelling. For example, the use of digital tools of clicking the next button,
how to scroll or zoom in and out. The practitioner used visual tools to represent the
change in the book, such as using props of small caterpillars then to use big
caterpillars to represent the size change. This helps the children understand the
change by visibly and verbally, allowing there to be shared sustained thinking by
allowing the children and practitioner to work together highlight the change in the
stage of the book (Learning Journals, No date). Hamaza (2025) suggests this links
with Vygotsky’s Zone of Proximal Development. As the practitioner gives a gentle
nudge of support to steer the children in the right direction, it gives the children
opportunity to progress their current skills further. Tomasello’s theory of social
interaction agrees with Vygostsky’s theory, as it states children learn through
modelling and interactive guidance from an adult and having the experience of joint
shared attention to allow children to take in what is being modelled to them like when
the practitioner in the video would ask “what colours is the egg?” followed by “can
you find something else that colour?” guiding the children to make those connections
and only once that connect has been established will shared sustained thinking be
achieved (UCL, 2019,)

Floating theory (2012) states that Steven Pinker’s theory suggests that language
development is basic instinct rather than a skill we learn throughout our childhood.
From this theory the linking to the story the practitioner chose, the story gives
children the ability to enjoy the story as it is simple and repetitive allow this to support
children’s development. However, he believes that this is just human instinct to enjoy
a story rather than an enriched learning experience. Furthermore, according to the
Welsh government (2022) it highlights how children have learning experiences when
reading a story by holding a physical book, turning the pages and being able to sit
and observe the book with an adult. Or when using digital stories, a child is learning
the ability to scroll, click and identify icons new to them. Pinker’s theory gives a
useful understanding of how children find stories so engaging but as early years
practitioners there are many sources to follow to find the right learning experience for
children.

How Storytelling effects everyday experiences?

Toronto Metropolitan University (no date) suggests that story tellings is a
fundamental part of developing imagination. Children who have been exposed to
stories will use the knowledge and experience of seeing a story modelled to them.
During their play, children will use the techniques to create imaginative characters
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based off what they have seen and heard when the practitioner named everyday
foods or creature in nature.

TeachKloud (2025) states that Jean Piaget’s theory on cognitive development,
through stages, in which the child starts at one stage and develops and learns
climbing up the stages. This theory can be enriched by the help of those around the
children, but the child will take what has been learned and test the new knowledge
during their play. Practitioners can change the environment to suit the children’s
interests and plan activities that with help develop their curiosity. When the
practitioner was reading the story, they used gestures and sounds to imitate the
caterpillar eating to make the story more capturing by the sounds effects to keep
their interest but also showing them to be confident in their role play. The practitioner
named everyday food items that the children can use in their role play, or insects that
they can use to find and explore during an outdoor learning experience, to carry on
with the knowledge they learned from that story.

Like Piaget theory of stages, David crystal’s theory is that children learn over 5
stages, where each stage shows great progression on the development of language
as a child grows but some stages may intertwin with others (Camerons Blog, 2017)

Crystal disagrees with Piaget’s theory and believes that children learn and develop
their language through social interaction by listening, talking and joining in with other
children or adults. So, when the practitioner is reading the story in the video, the
children are developing and learning language by shared story telling through the
using props, repeated phrases and the continuous conversations and questioned
initiated all the way through the story. This supports crystals theory that learning
through playful communication. Hwb (no date) shows that children in early years
should be encouraged to participate in story time. Linking to Crystal’s theory children
should be talking, asking questions and exploring together rather than waiting until
they reach the higher stages that Piaget suggests.

Practitioners hold a huge role in the learning journey of children, when story telling is
a fundamental part of their language and literacy development, communication and
digital literacy skills. Practitioners show children through expressive storytelling,
repetition, open-ended questioning, practitioners a key element in children
expanding their vocabulary, developing understanding of the structure of stories and
improving listening skills. Practitioners should choose to incorporate digital tools
such as iPads and tablets into their story time to encourage creativity and
engagement, allowing children to independently explore while building technological
competency. The use of various methods such as sustained shared thinking,
scaffolding and modelling support children’s social and intellectual development.
Overall storytelling, traditional or digital, create enjoyable experiences to create
confident language growth in early years.



2416818 ECEY5004 1863 Words

References

Aspire Early Education. (No date). The Benefits of Storytelling in Early
Childhood. online Aspire Early Education. Available at:
https://www.aspireearlyeducation.vic.edu.au/resources/the-benefits-of-
storytelling-in-early-childhood/ (Accessed 26 Oct. 2025).

Camerons English Blog. (2017) How do children learn languages? Blog 1
June. Available at:
https://cameronsenglishblog.wordpress.com/2017/06/01/how-do-children-
learn-lanquages/ (Accessed: 26 October 2025).

Cremin, T., Flewitt, R., Mardell, B. and Swann, J., (2016). Storytelling in Early
Childhood: Enriching language, literacy, and classroom culture.

Foundations. (2024). Unlocking Worlds: The Importance of Story Time and
Reading in Childcare Centers. online Foundations. Available at:
https://www.foundations.com/news/benefits-reading-daycare-
centers/?srsltid=AfmBOoglL5 00 vNKrxqydsb4IVnkCDVOWIiPylI3GADPNV1F
ORR00g82F4 (Accessed 26 Oct. 2025).

Harjono, H.S. and Wiryotinoyo, M., (2021), August. Exploring the benefits of
digital storytelling for enhancing teaching and learning. In The 3rd Green
Development International Conference (GDIC 2020) (pp. 262-265). Atlantis
Press.

Insight Collective Social Care Wales. (No date). Storytelling for well-being.
Online. Available at:_https://insightcollective.socialcare.wales/a-storytelling-
framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-
being-
test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%?2
Oconfidence%20in%20communication. (Accessed 26 Oct. 2025).

Lucarevschi, C.R., (2016). The role of storytelling on language learning:
A literature review. Working Papers of the Linguistics Circle, 26(1),
pp.24-44.

Maureen, L.Y., van der Meij, H. and de Jong, T., (2022). Evaluating storytelling
activities for early literacy development. International Journal of Early Years
Education, 30(4), pp.679-696.

Rebecca Hibbin (2016): The psychosocial benefits of oral storytelling in
school: developing identity and empathy through narrative, Pastoral
Care in Education, DOI: 10.1080/02643944.2016.1225315


https://www.aspireearlyeducation.vic.edu.au/resources/the-benefits-of-storytelling-in-early-childhood/
https://www.aspireearlyeducation.vic.edu.au/resources/the-benefits-of-storytelling-in-early-childhood/
https://www.aspireearlyeducation.vic.edu.au/resources/the-benefits-of-storytelling-in-early-childhood/
https://cameronsenglishblog.wordpress.com/2017/06/01/how-do-children-learn-languages/?utm_source=chatgpt.com
https://cameronsenglishblog.wordpress.com/2017/06/01/how-do-children-learn-languages/?utm_source=chatgpt.com
https://www.foundations.com/news/benefits-reading-daycare-centers/?srsltid=AfmBOoqL5_00_vNKrxqydsb4lVnkCDVOWiPyl3GADPNV1FORRoOg82F4
https://www.foundations.com/news/benefits-reading-daycare-centers/?srsltid=AfmBOoqL5_00_vNKrxqydsb4lVnkCDVOWiPyl3GADPNV1FORRoOg82F4
https://www.foundations.com/news/benefits-reading-daycare-centers/?srsltid=AfmBOoqL5_00_vNKrxqydsb4lVnkCDVOWiPyl3GADPNV1FORRoOg82F4
https://www.foundations.com/news/benefits-reading-daycare-centers/?srsltid=AfmBOoqL5_00_vNKrxqydsb4lVnkCDVOWiPyl3GADPNV1FORRoOg82F4
https://insightcollective.socialcare.wales/a-storytelling-framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-being-test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%20confidence%20in%20communication.
https://insightcollective.socialcare.wales/a-storytelling-framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-being-test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%20confidence%20in%20communication.
https://insightcollective.socialcare.wales/a-storytelling-framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-being-test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%20confidence%20in%20communication.
https://insightcollective.socialcare.wales/a-storytelling-framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-being-test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%20confidence%20in%20communication.
https://insightcollective.socialcare.wales/a-storytelling-framework-for-social-care-in-wales/storytelling-practice/storytelling-for-well-being-test#:~:text=Storytelling%20can%20have%20a%20powerful,to%20develop%20confidence%20in%20communication.

2416818 ECEY5004 1863 Words

Satriani, I. (2019) “STORYTELLING IN TEACHING LITERACY: BENEFITS
AND CHALLENGES", English Review: Journal of English Education, 8(1),
pp. 113-120. doi: 10.25134/erjee.v8i1.1924.

TeachKloud. (no date). Play Theories for Early Childhood Educators. [online]
Available at: https://teachkloud.com/early-childhood-education/play-theories-
for-early-childhood-
educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educato
rs,about%20implementing%20theories %20in%20practice? (Accessed 26 Oct.
2025).

TeachKloud. (No date). Play Theories for Early Childhood Educators. Online.
Available at:_https://teachkloud.com/early-childhood-education/play-theories-
for-early-childhood-
educators/#:~:text=By%20encouraging%20narrative%20play %2C%20educato
rs,about%20implementing%20theories%20in%20practice? (Accessed 26 Oct.
2025).

Toronto Metropolitan University Pressbooks. (No date). Storytelling and
Perspective-Taking. Online. Available at:
https://pressbooks.library.torontomu.ca/childthink/chapter/7 -storytelling-and-
perspective-
taking/#:~:text=1f%20you%20think%20about%20the,social%20cognition: %20t
heory%200f%20mind. (Accessed 26 Oct. 2025).

UCL IOE. (2021). Sustained Shared Thinking in the Early Years.

Online. University College London. Available at:
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-
early-years?utm_source=chatgpt.com (Accessed 26 Oct. 2025).

UK Research and Innovation. (no date). Children’s experience, understanding,
and use of adjectives. online. Available at:

https://gtr.ukri.org/projects?ref=ES %2FP010296%2F 1#/tabOverview
(Accessed 26 Oct. 2025).

Welsh Government (no date). Modern foreign languages — guidance for Key
Stages 2 and 3. Available at: https://hwb.gov.wales/api/storage/f04a3d1f-
c708-4f09-b862-

2a8812445ab0/237065073 16040703 3180548.pdf(Accessed: 26 October
2025).

Welsh Government. (2022). Curriculum for Wales — Guidance.
Online. Available at: https://www.gov.wales/curriculum-wales-2022-guidance
(Accessed 26 Oct. 2025).

Welsh Government. (No date). Foundation Phase Framework. (pdf) Available
at:_https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-



https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://teachkloud.com/early-childhood-education/play-theories-for-early-childhood-educators/#:~:text=By%20encouraging%20narrative%20play%2C%20educators,about%20implementing%20theories%20in%20practice?
https://pressbooks.library.torontomu.ca/childthink/chapter/7-storytelling-and-perspective-taking/#:~:text=If%20you%20think%20about%20the,social%20cognition:%20theory%20of%20mind.
https://pressbooks.library.torontomu.ca/childthink/chapter/7-storytelling-and-perspective-taking/#:~:text=If%20you%20think%20about%20the,social%20cognition:%20theory%20of%20mind.
https://pressbooks.library.torontomu.ca/childthink/chapter/7-storytelling-and-perspective-taking/#:~:text=If%20you%20think%20about%20the,social%20cognition:%20theory%20of%20mind.
https://pressbooks.library.torontomu.ca/childthink/chapter/7-storytelling-and-perspective-taking/#:~:text=If%20you%20think%20about%20the,social%20cognition:%20theory%20of%20mind.
https://pressbooks.library.torontomu.ca/childthink/chapter/7-storytelling-and-perspective-taking/#:~:text=If%20you%20think%20about%20the,social%20cognition:%20theory%20of%20mind.
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years?utm_source=chatgpt.com
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years?utm_source=chatgpt.com
https://www.ucl.ac.uk/ioe/case-studies/2021/feb/sustained-shared-thinking-early-years?utm_source=chatgpt.com
https://gtr.ukri.org/projects?ref=ES%2FP010296%2F1#/tabOverview
https://gtr.ukri.org/projects?ref=ES%2FP010296%2F1#/tabOverview
https://hwb.gov.wales/api/storage/f04a3d1f-c708-4f09-b862-aa8812445ab0/237065073_16040703_3180548.pdf
https://hwb.gov.wales/api/storage/f04a3d1f-c708-4f09-b862-aa8812445ab0/237065073_16040703_3180548.pdf
https://hwb.gov.wales/api/storage/f04a3d1f-c708-4f09-b862-aa8812445ab0/237065073_16040703_3180548.pdf
https://www.gov.wales/curriculum-wales-2022-guidance
https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf

2416818 ECEY5004 1863 Words

7e2e126d8077/foundation-phase-framework.pdf (Accessed 26 Oct. 2025).



https://hwb.gov.wales/storage/d5d8e39c-b534-40cb-a3f5-7e2e126d8077/foundation-phase-framework.pdf

