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Case Study 2 
What is abuse?
Child abuse occurs when a child is harmed by an adult or another child. This harm may be a single occurrence or happen repeatedly over time. Abuse can be physical, sexual, or emotional and can include neglect. Neglect can be described as the absence of love, care, and attention, and failure to meet the basic needs as specified by Maslow’s Hierarchy of Needs (1954) this is abuse (NSPCC Learning 2020). Every child has the right to be protected from violence, abuse and neglect as stated by Article 19 of the United Nations Convention for the Rights of the Child (UNCRC), (NSPCC Learning 2020; UNICEF 2019). Neglect, according to Working Together to Safeguard Children (1999) is the ongoing failure to meet a child's essential physical and psychological needs, which can significantly impair their health or development. This may include inadequate provision of food, shelter, or clothing, as well as failing to protect a child from harm or ensure access to medical care. Additionally, neglect can involve a lack of responsiveness to a child's emotional needs (Working Together to Safeguard Children, 1999: 2.7). Howarth (2007) shares there are six different types of neglect that should be considered, including medical, nutritional, educational, emotional, physical and lack of guidance. They emphasise that different forms of neglect affect various stages of development in distinct ways. For example, in the case of Ben from Case Study 2, being of primary age, neglect can lead to delayed cognitive development, making school a source of frustration and distress. Visible signs of neglect, such as dirty clothing, may cause embarrassment and social difficulties. Children lacking boundaries might struggle to adhere to school rules, and neglect that includes failure to ensure regular school attendance is likely to impact their academic achievement.
It is important to address instances of abuse and/or neglect to limit the chances of experiencing Adverse Childhood Experiences (ACEs). This refers to traumatic events that occur during childhood, which can lead to negative long-term effects on health, particularly mental health. Hughes et al. (2018) for Public Health Wales emphasise the importance of addressing ACEs to reduce the risk of future illness and mitigate the impact of negative adult experiences. By recognising and intervening early, communities can work towards breaking the cycle of trauma and promoting better health outcomes for individuals affected by ACEs.

Recognising and Recording
Education staff play a crucial role in identifying potential indicators of abuse or neglect through their daily interactions with pupils and direct work with families. Everyone who works with children has a responsibility to promptly share any information that may impact a child's welfare NSPCC Learning 2023). They are responsible for referring any concerns to the appropriate agency, typically the social services department (Working Together 1999. 3.11) through the Designated Safeguarding Officer (DSO). 
When recognising the signs and symptoms of child abuse, particularly neglect, it is crucial to follow safeguarding procedures to protect children from significant harm. Early identification and intervention can prevent further abuse and promote the well-being and safety of children. This can happen through observations by staff working with children, a third party bringing their observations to staff and disclosures from children (NSPCC Learning 2020).
Any organisation that works with or interacts with children should have safeguarding policies and procedures to ensure their safety. Implementing and adhering to effective safeguarding policies and procedures helps protect children from adults and other children who may pose a risk (NSPCC Learning No Date).
Identification of abuse can happen through personal observation, a third person’s observation or by direct disclosure. In Case Study 2 there is a combination of factors that have brought the potential neglect to the attention of the practitioner. This is where the knowledge and understanding of signs and symptoms and the appropriate training of the practitioner is paramount.
The practitioner had begun observing the child following the advice of Baginsky (2022) that observations are vital for gaining a complete understanding of a child’s needs and vulnerabilities, as well as for identifying safeguarding issues. When recording evidence, the practitioner must be accurate, recording only the facts, and when dealing directly with a disclosure these facts should be recorded as the disclosure is being shared or as soon after as possible using the words and vocabulary used by the victim. Reid and Burton (2017) stress that documenting observations is essential, as it offers evidence, aids decision-making, and enhances case management.
 Notes should be written in ink, signed, and dated, with the details of the practitioner included. If there are any concerns of the practitioner, it is essential they ask the DSO for guidance, information can also be found using Wales Safeguarding Procedures (2019). By following the policies and procedures of the setting the information will be shared with the relevant parties and the responsibility to include external agencies will be with the DSO, the practitioner can enquire whether their concerns have been dealt with for confirmation and to ensure there is no break in the referral (NSPCC Learning 2023).
When considering the Children Act (1989) c41, section 17 the local authority has a duty of care to provide support that the family needs, while considering the child’s opinion, this is also in line with Article 3 and Article 12 of the UNCRC (UNICEF 2019). In cases of neglect, it may be necessary to consider financial factors affecting the family. Support may be available through the school, in particular breakfast club and free school meals. Addressing the link between deprivation and educational attainment is also a top priority for the Welsh Government. As discussed in FaCE the Challenge Together (No date) in 2014, the Welsh Government published a program for action titled "Rewriting the Future: Raising Ambition and Attainment in Welsh Schools." Learners from deprived backgrounds often have parents or carers who are less involved in their children's education and may find schools intimidating, for various reasons. This intimidation may become a factor in communications regarding the need for help, resulting in the family becoming at risk. The Children’s Commissioner for Wales (2024) shares that around 30% of children in Wales are living in poverty and are worried about not having enough to eat. The Welsh Government (2024) have put forward their strategy to combat this and believe they have developed five objectives to guide their efforts. However, the Children’s Commission (2024) believes these objectives fall short and do not reflect the seriousness of the challenges facing children and young people in Wales today.

Reporting and Referring
In accordance with the Well-Being of Future Generations (Wales) Act 2015, practitioners have a duty to ensure the safety of children in their care, enabling them to be resilient, healthy, and prosperous in the future. To achieve this, immediate and effective reports must be made with referrals being delivered through the appropriate channels. The Department for Education (2016) share after Serious Case Reviews how professionals must create safe and trusting environments where children feel comfortable expressing their views, taking into account their age, development, and communication needs. This is especially crucial for children who may be threatened by abusive parents or have developmental challenges. Ensuring that children can be seen individually and speak freely is vital, particularly when they show early signs of neglect or emotional abuse but struggle to articulate their concerns. Listening to the voice of the child is key to understanding their experiences and needs (DfE 2016).
When reporting the practitioner must follow the child protection procedures of their setting or organisation. If the situation arises where the DSO cannot be approached, if they are implicated for example, the practitioner should contact the Chair of Governors within a school or a member of the local child protection services team from the local authority, they can be contacted through the website of the authority applicable. Services will conduct a risk assessment to evaluate the situation and take necessary actions to protect the child. This may involve statutory intervention or providing other forms of support, which could include referring the case to the local authority for further assistance (NSPCC Learning 2024). 
Neglect is characterised by a long-term pattern of behaviour. Adults who suspect that a child's needs are not being met should document individual incidents to create a comprehensive overview of the child's lived experience. These records should be shared with relevant agencies to inform decisions regarding the appropriate support needed for the child and their family.


Responsibilities of the setting
There is a movement to criminalise the failure to act when it is discovered that a child has suffered serious abuse, resulting in death or serious injury. Individuals who knew or suspected the abuse and did not act on that information can be prosecuted. This places even greater responsibility on practitioners. When following the Teaching Agency (2013) Teaching Standards section 7 practitioners have a duty to safeguard and promote the welfare of children while following the policies and procedures of their setting. This can put extra pressure on practitioners who may already be struggling with the barriers associated with reporting concerns. Howarth (2007) states practitioners encountering potential cases of child neglect are presented with a complex challenge in determining whether a specific concern requires a referral to social work services, also emphasising that referral practices are influenced not only by the nature of the concern but also by a variety of other factors unrelated to the specific child's needs. The factors to consider involve both intellectual and emotional engagement. Burton and Reid (2017) agree in chapter 19 stating safeguarding situations present early years practitioners with some of the most personally challenging and distressing experiences in their careers.
The DSO should also consider the effect on staff when dealing with safeguarding incidents, as highlighted by Burton and Reid (2017) they occur in every setting, and every experienced staff member has dealt with them at some level. These episodes can significantly impact both the practitioner and the team. Some practitioners suggest that while there is ample training on safeguarding as a concept, there is much less training available on managing the personal impact of a safeguarding issue and on how to conduct oneself during a safeguarding episode.
While the DSO, an official requirement for the setting to appoint, should take the lead in reviewing and setting child protection and safeguarding policies and procedures, it is crucial to remember that safeguarding children is everyone's responsibility. This includes regular safeguarding and child protection refresher training and considering the distressing experience involved. The DSO must ensure that staff, governors, and volunteers understand their roles and responsibilities, recognising that policy informs practice by outlining these responsibilities and how to fulfill them. Policies should be detailed and comprehensive to ensure effective approaches to safeguarding, child protection, and achieving positive outcomes (Social Services and Wellbeing (Wales) Act 2014 section 30.
A teacher's responsibilities extend beyond education to include safeguarding students' well-being and rights. According to Section 157 of the Education Act 2002, schools have a duty of care for the health, welfare, and safety of all pupils. In line with the Welsh Government's "Keeping Learners Safe" (2022) and "The Wales Safeguarding Procedures" (2019), all staff must be knowledgeable about and up to date with safeguarding practices. When making a referral the DSO must follow the Data Protection Act 2018 (GDPR), section 2, ensuring careful consideration of how personal data is collected and shared.
Burton and Reid (2017) share that an inter-agency approach to protecting and promoting the well-being of children is not new; the Children Act 1989 outlines the duties and powers for collaboration among social services, education, housing, and health departments. The work between these departments can have a profound impact on the child and family involved but have a duty of care as shared by the Children Act 1989 c41 part 4 section 3. It is hopeful that intervention and agency involvement will be a positive influence on the family and child involved.
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