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Early years curriculum 
Section 1 
Education in Wales has undergone lots of change in the last couple of years. The two I will be focusing on are the foundation phase curriculum and curriculum for Wales.
Foundation phase was introducing in 2010. According to The Welsh Government (2015) The foundation phase is a statuary curriculum for all three- to seven-year-olds in Wales to encourage children to be imaginative, creative and to make learning fun for children. The foundation phase main focus is for children to learn through play-based activity.
Curriculum for Wales was introduced in 1988 but recently updated in 2022. The curriculum for Wales is for 3 to 16 year olds to ensure that all schools cover the same main learning criteria and to ensure that learning is constant through Wales (The Welsh Government 2024). Dauncey (2021) says, The Welsh curriculum has four main purposes which are: ambitious, capable learns ready to learn throughout their lives; enterprising, creative contributors ready to play a full part In life and work; ethical informed citizen ready to be citizens of Wales and the world and healthy, confident individuals ready to lead fulfilling lives. The Welsh curriculum also has six principal areas of learning which are expressive arts, health and wellbeing, humanities, language, literacy and communication, mathematics and numeracy, science and technology. Hwb (2018) says that the Areas of Learning and Experience (AoLE) makes connection between the four purposes and the six learning areas, this forms the basis for practitioners to support the individual learners which supports the curriculum for Wales’ main gaol to prepare children for the real-world helping child to thrive and evolve through a learner-cantered approach. However, the foundation phase has seven main learning areas which are personal and social development, language, literacy, and communication skills. Mathematical development, Welsh language development, knowledge and understanding of the world, physical development, and creative development (The Welsh Government 2015). Having seven areas of learning in the curriculum creates a holistic development for young children, however, there are many areas that educators need to cover within a brief period of time unlike the curriculum for Wales that is over a 13-year period. 
One key barrier within the early years setting is resources, space, toys, and prevention. The curriculum for Wales gives staff many choices, which enables teachers to adapt their teaching strategies to each child’s specific needs, creating a more successful and inclusive learning environment (Hwb 2024). Educators are more capable to adjust to resource limits and produce innovative solutions for scape and toy limitations when the curriculum is adaptable (Springer 2023). Additionally, staff training becomes more engaging and appropriate, allowing them to adopt creative strategies that complement the many cultural backgrounds and learning styles of each student (Stegen 2023). This adaptability can be crucial for overcoming barriers and enhancing the quality of early years education. 
However, the choice has responsibility and relies on the staff being invested in what they are teaching. Teachers must have a strong commitment to both what and who they are teaching. This is more than only adhering to a curriculum; it also entails being aware of the requirements of every student and flexible enough to accommodate their unique learning preferences. It involves constantly refining their techniques and producing innovative answers to problems like few resources or bigger class numbers. (Burroughs 2019)
According to Anderson (2024) it is vital for teachers to understand all child’s strengths and weaknesses, allowing the teachers to plan their lessons around their students’ abilities, this will help the children get the best out of their learning experiencing. Without knowing the children’s strengths and weakness the children will have a header time developing in class and in the real world. According to Maulana (2023) regular assessments and observations allow teachers to build a good relationship with their students to be able to understand their strengths and weaknesses, this also allows the curriculum more impactful in the class. 
To be able to teach effectively the Welsh curriculum provides up to date training for all teachers, to be able to adapt to changes in the classroom and learning, education changes consistently with new methodologies, technology and research, the regular training keeps the teachers up to date to provide the best practice for the children as it develops the teachers skill further such as learning new teaching techniques which better engages the student, it also keeps teachers up to date the teaching standers and polices and ensure they are compliant to those ( Ofsteed. GOV.UK  2024). However, many schools often face tight budgets making it difficult to fund all teachers training. The tight budgets in schools are also split between resources, technology and staff salaries making it hard for schools to balance the finances, as training can often be expensive and not all school can afford the training without ex ternal support for the teachers ( Daryton 2023) another disadvantage to teachers training Is time management, according to (Ofsteed 2024 ) teachers workload is often heavy making it a struggle for teachers to balance teacher planning, teaching and marking work leaving little spare time for teachers to go to teacher training while balancing their lives outside of work. 
The foundation phase also offers training, according to Hwb (2022) the Foundation Phase Professional Learning Module was developed to support practitioners in the early years education. The modules are there to help early years practitioners to reflect in their practice, assess their provision and develop their teaching skills. Hwb (2022) also states that the Foundation Phase Professional Learning Modules allow practitioners to do the training at their own pace in their own time unlike The Welsh Curriculum, this helps the practitioners to fit their training in around their schedule helping to ensure that their responsibilities are still being met. Cote (2024) states that learning at your own pace allows the practitioners to absorb the information better and easier to retain the information. They can focus on areas that each practitioners find more challenging or is more specific to their role, making it more effect and easier to apply to their practice. However, like The Welsh Curriculum there is also many imitations to the training in the Foundation Phase, Tabbere (2013) says implementing the training can be intense on resources, trust in those practitioners to do the training in their own time and limited funding. 
Another change is the practitioners being resistant to change in their teaching and claws room. According to Lomba-Portela (2022) any practitioners are comfortable and have confidence with their teaching methods and fear that the new approach many interfere and disrupt their routine and disturb the children if their existing methods work for the children’s leaning and development, adding in a new method may not work in their classroom which creates a barrier in the children’s development. Lomba-Portela (2022) also states that educators may also fear that they will not be able to execute and implement the new methods as well as their existing methods which can lead to the children and setting not developing   and moving forward to be able improve as there is limited support from school leadership, colleagues and training resources. 
The Foundation Phase emphasises on the importance of play in the outdoors on effective learning. The Foundation Phase encourages children to explore and to become active and engaged with the outdoor environment this helps children develop their physical skills, creativity, curiosity, and their personal development (Estyn 2011). Lucchetti (2023) states that outdoor play has a crucial role in a child’s learning and development. Playing in the outside is important for a number of reasons, including the fact that it promotes physical exercise, which helps with the development of coordination, strength, and motor skills. Stress can be decreased, and mental health can be enhanced by exposure to outdoors and fresh air. Children may explore and create in ways that are not feasible indoors because to outdoor settings that foster imagination and creativity. Playing outside with friends fosters the development of critical social skills including communication, collaboration, and dispute resolution. It also cultivates an early appreciation of the natural world and environmental consciousness. Finally, outdoor play offers immersive, hands-on learning opportunities that reinforce academic ideas in a real-world setting. Because of these advantages, outdoor play is essential to a Foundation Phase education (Hagser 2021)

In conclusion, the Curriculum for Wales, and the Foundation Phase both significantly influence early childhood education in Wales. The Foundation Phase, which was implemented in 2010, places a strong emphasis on play-based learning to help kids ages three to seven develop their imagination, creativity, and enjoyment. In contrast, the Curriculum for Wales, which was revised in 2022 and covers the ages of 3 to 16, emphasises holistic development through its six Areas of Learning and Experience and four purposes. The Foundation Phase focusses on early childhood development with seven distinct learning areas, laying the groundwork for lifetime learning, even though both curricula strive to offer a well-rounded education. Both, nevertheless, must contend with issues including scarce resources, the requirement for continual professional growth, and opposition to change. A supportive and adaptable approach to teacher preparation, sufficient money, and a dedication to ongoing development are necessary to overcome these obstacles. Wales can guarantee that its educational system efficiently promotes the growth and welfare of every student by tackling these issues.
Section 2 
The unique child concept emphasizes the individualist of each child. It recognises that every child is different, develops at their own pace and children do not develop in the same ways. This concept supports educators to adapt their teaching to the needs of each child in their classroom by doing this it makes sure that every child is being supported in school that best suites them and their abilities ( Porter 2021). This concept is important when I come to assessment within early years school, it ensures that each child’s needs are adhered to and that each child and teacher knows their specific strength and areas of development for each child. Nutbrown (No Date) states that by doing these teachers can create a inclusive and more effective learning environment. It also helps teachers to recognise every child’s area in which the child needs more support in, helping the child to develop further with the addition support. 
I will be looking at two different assessment types which are observation and SOGS, I will also be researching if these include the unique child concept. 
Observation assessment is watching and taking notes on how the child engages with activities, other pupils and their surrounding environment. This assessment type allows teachers to understand each child’s learning style, their interests, and their development progress. This also allows teachers to be able to have a better understanding of what they need to do to tailor their teaching methods to that specific child. This also provides an opportunity for early intervention( LaGarry 2019). Brodie ( 2024)  states that this type of assessment is best used in early years settings, where the children in those setting are still developing their verbal and writing communication  skills. 
According to Fawcett (2016) says the observation assessment supports the unique child concept by offering a thorough comprehension of every child's own developmental path. Teachers can pick up on the finer points of a child's behaviour, learning preferences, interests, and requirements by conducting methodical, ongoing observation. Flook (2019) 
says Teachers can better assist each child's growth and development by customising their interactions and instruction with this individualised approach. A teacher could decide to include more tactile learning opportunities in their lessons after observing, for example, that a certain child learns best via hands-on activities. Furthermore  teachers may see any areas in which a child might require more help, such social skills or speech and language development, and then carry out focused interventions to meet those requirements. The procedure is not without difficulties like time restrictions, and the requirement for appropriate training can all reduce the efficacy of observational evaluations(Neaum 2016). Effective observation in early childhood settings can be significantly limited by factors such as staff-to-student ratios, class size, and time limits. It is challenging for teachers to provide each student individualised attention and carry out in-depth observations in larger class sizes (GOV.UK 2011). The capacity to conduct comprehensive and frequent observations is further limited by time limitations brought on by educators' already full schedules of planning, instructing, and administrative duties. Furthermore, Perlman (2017) says greater staff-to-student ratios reduce the quality of observation since it is difficult for instructors to focus on all the students at once, making meaningful and customised observations difficult. Maximising the efficacy of observation-based evaluations requires addressing these obstacles with sufficient staffing, controllable class numbers, and time set out for observations.
GOV.UK (2023) says despite these obstacles, the knowledge gathered from close observation is crucial for developing an inclusive, adaptable learning environment that values and fosters each child's uniqueness. Teachers may create a more encouraging and successful learning environment by emphasising each student's individual qualities and potential.


Schedule of growing skills (SoGS) assessment is a developmental screening used to assess the developmental level of children from birth to five years old. SoGS has nine key areas which are: Passive Posture, Active  Posture, Locomotor, Manipulative, Visual, Hearing and Language, Speech and language, Interactive social, and Self- care social. The assessment used play-based activities to observe the children’s reactions, providing a developmental profile which outlines their strengths and areas for further development (GL-Assessment 2024). According to Bellman (2013) By evaluating different aspects of development, each focused area assists in the early detection of both strengths and possible delays. By using a comprehensive approach, all facets of a child's development are taken into account, enabling focused interventions and assistance where required. Teachers and carers may better understand a child's requirements and modify their teaching methods to support optimum development by going over these important topics.
The unique child concept is supported by the Schedule of Growing Skills (SoGS) evaluation. By assessing several developmental domains, it enables teachers to pinpoint students' areas of strength and possible need for assistance. This customised strategy guarantees that every child's distinct developmental trajectory is identified and that suitable interventions may be put in place to promote development. By emphasising individual requirements, SoGS contributes to the development of a customised learning environment that celebrates and fosters the individuality of every child (Williams 2013). 
Time restraints can have a big effect on how well the SoGS evaluation works (Thompson 2023). Teachers frequently balance a variety of duties, such as class planning, instruction, administrative work, and parent relations. There is hardly much time in this hectic routine for making thorough and regular observations. It can be challenging to find the time necessary to observe, record, and consider each child's development throughout a normal school day in order to meet the SoGS assessment's depth of observation requirements. Assessments that are quick or inadequate due to a lack of time may overlook crucial aspects of a child's development. To lessen this obstacle, it is imperative to set out specified times for assessments in the school calendar and make sure teachers have time set aside for this important task.
In conclusion, the unique child concept is well-supported by both the Schedule of Growing Skills (SoGS) and observation assessment, but they do it in various ways, each with distinctive advantages and disadvantages. Teachers may adjust their teaching strategies and treatments based on real-time findings because to observation assessment's exceptional ability to provide a continuous, detailed picture of each child's individual developmental path. High staff-to-student ratios, time restrictions, and the requirement for suitable training can all work against this strategy, which promotes an inclusive and adaptable learning environment.
The SoGS assessment, on the other hand, provides a thorough, structured analysis of several developmental domains, aiding in the early detection of both strengths and possible delays. This methodical approach guarantees a comprehensive developmental profile and focused treatments, which makes it an effective means of addressing each child's particular requirements. However, time limitations and the requirement for certain observation times may potentially restrict the efficacy of SoGS.
Although both approach has benefits, observation assessment may be more adaptable and directly receptive to the children's continuous development, which makes it significantly more in line with the unique child concept. However, the most thorough assistance for each child's particular developmental requirements would probably come from a combination strategy that makes use of both structured tests like SoGS and ongoing observation.

Section 3
Is there a link between a  child’s well-being and play-based learning in the outdoors 
An educational strategy known as "outdoor learning" involves taking children from the conventional classroom and placing them in natural settings. It places a strong emphasis on individual choice, child-led learning, and experiences that are tailored to each child's particular requirements. It has been demonstrated that this method significantly improves children's wellbeing by promoting their holistic physical, emotional, and cognitive development. ( Walter 2019)
The Connection Between Outdoor Learning and Well-Being
There are several established advantages to outdoor learning. Its capacity to control emotions is among its greatest benefits. Children benefit from the soothing effects of natural settings, which help them cope with stress and anxiety. This soothing impact is facilitated by the sensory sensations that nature offers, such as the sight of trees, the feel of soil, and the sound of birds ( Patel 2022)
According to Wanderwildschool (2023) child-led learning, in which children are allowed to explore and learn at their own speed, is also supported by outdoor learning. This independence and self-assurance are fostered by this autonomy. Due to their innate curiosity, children are more motivated and involved when they are allowed to select their own activities and pursue their interests. Since every child is unique and learns at their own rate, this method of instruction is in line with the unique child idea.
Personalized and Individualized Learning
Another important component of outdoor education is personalised learning. Estyn (2011) says teachers may learn about children's interests, strengths, and opportunities for growth by watching them in their natural environments. With this knowledge, educators may successfully assist each child's development by customising their interactions and instructional strategies. A child who has a strong interest in insects, for instance, can be encouraged to watch and record several kinds, promoting literacy and scientific curiosity.
An exceptional chance to study in a fresh way is offered by outdoor learning spaces. For certain children, the emphasis on academic accomplishment and structured learning in traditional school settings can be limiting (GOV.UK 2016). Outdoor environments, on the other hand, are dynamic and unexpected, which promotes flexibility and problem-solving. Children develop resilience and critical thinking abilities as they learn to deal with obstacles including uneven terrain, shifting weather patterns, and encounters with wildlife.

Learning in the Real World
The fact that outdoor learning places education in the actual world is one of its many noteworthy benefits. Children are experiencing the environment directly, not simply learning about it. Children have a greater knowledge and respect of nature thanks to this experiential learning method. When children can witness flowers blooming, leaves dropping, and seeds growing in their natural environment, for instance, a lesson on plant life cycles takes on greater significance ( Waite 2011)

Limitations of Outdoor Learning
Outdoor learning has many advantages, but it also has disadvantages. The need for particularly qualified educators who are at ease and familiar with outside environments is one of the main disadvantages. The efficacy of this strategy may be limited since not all instructors possess the knowledge or self-assurance necessary to conduct outside activities (Kivirant 2023)
Excelsior Multi Academy Trust (2023) says the weather is yet another important obstacle. The weather has a significant impact on outdoor learning, and adverse circumstances like rain, intense heat, or cold can cause scheduled activities to be disrupted. To guarantee continuing learning, schools must have alternate strategies and appropriate indoor alternatives. Learning through Landscape (2023) says when studying outside, health and safety can be of greatest concern. Thorough risk assessments and ongoing supervision are necessary to guarantee children's safety as they explore natural environments. It might be logistically difficult for schools to make sure children are dressed appropriately to protect them from the weather.

The Foundation Phase and Outdoor Learning
Recognising the value of outdoor learning in early childhood education, Wales' Foundation Phase curriculum incorporates it into its structure. A trend towards using the outdoors as a learning environment was prompted by this integration, which was partially caused by a shortage of personnel and resources in traditional classroom settings. In the Foundation Phase, outdoor learning fosters children's physical, creative, and personal development by encouraging them to explore, be active, and interact with their environment (Estyn 2011).
Forest Schools

A particular kind of outdoor education known as "forest schools" has gained appeal all over the world since its inception in Scandinavia. They emphasise holistic development and are distinguished by frequent sessions in natural environments, such as woodlands. Forest Schools are based on the idea that children learn best when they are actively involved in activities and encouraged to take risks Forest School Association (2023). Children engage in activities including constructing shelters, cooking over open fires and exploring environmental paths during a Forest School. The purpose of these exercises is to increase self-assurance, fortitude, and independence. Children can form a strong bond with their natural surroundings since Forest School programs are long-term, sometimes lasting many months or even years.
Forest Research (2022) have demonstrated the beneficial effects of Forest Schools on children' motivation, focus, and sense of self. Forest Schools foster a lifetime love of nature and vital life skills in children by offering a caring and engaging atmosphere.
The Link to Well-Being
The numerous advantages that outdoor learning provides make the link between it and a child's wellbeing clear. It has been demonstrated that regular exposure to nature enhances physical health by promoting active play and decreasing sedentary behaviour. By lowering stress and anxiety, elevating mood, and encouraging serenity and relaxation, it also enhances mental health (White 2014). Kaizar (2023) states that children can acquire social skills and forge close bonds with their peers in outdoor learning spaces that promote collaboration and social engagement. Additionally, having the opportunity to experiment and take chances in a safe environment increases self-esteem and confidence.
Conclusion
in conclusion, the outdoor education such as Forest Schools and Wales' Foundation Phase offers a potent teaching strategy that supports the idea of the individual children. Outdoor education promotes cognitive, emotional, and physical development by offering individualised, child-led learning opportunities in natural environments. The advantages of outdoor learning greatly exceed the disadvantages, regardless of certain obstacles including weather, health and safety issues, and the requirement for qualified teachers. Children's wellbeing may be greatly improved by including outdoor learning into the curriculum, which will also help them gain vital life skills and a stronger bond with nature. All students may benefit from a more inclusive, interesting, and productive learning environment if educators address these issues and make the most of outdoor learning.
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