Part 1
There are multiple ways to effectively manage behaviour in a classroom within the post-16 sector. This essay will outline the current thoughts and beliefs regarding behaviour management and learner engagement by using academic papers and published pieces of legislation while also linking all methods of behaviour management to the professional teaching standards in Wales. 

The first step in behaviour management is identifying what challenging behaviours the practitioner is going to encounter so they can decide how they are going to interact with a disruptive student. There is a long list of challenging behaviours ranging from reluctant learners, avoiding set tasks and using mobile phones to constant talking, substance abuse and coming in late and making lots of noise. 

According to Fred Jones to help manage the behaviour of the classroom a practitioner must first ‘establish firm and fair rules’ an example of these rules would be to not use mobile phones during the session but only use them during breaks in the session (Jones). When looking at professional standards this ties in with the building positive and collaborative relationships with the learners (Government, 2022)


There are multiple theorists who have developed strategies looking at managing behaviour in the classroom. Fred Jones believed the best way to manage behaviour is to ‘prevent the occurrence’. Jones placed a large emphasis of behaviour management on the practitioner, beginning with the setting of ‘class rules’ (Jones). Which works with professional standards of teaching in Wales (Government, 2022) another example of setting rules for the classroom could be to ensure all students arrive to class on time and with the correct equipment. 

Jones later developed the ‘positive decision ladder’ which is a diagram that represents what an ideal process to behaviour management looks like. The diagram is split into two sides, reinforcement and suppression. Reinforcement deals with disruptive behaviour by using instructions rather than discipline, an example would be to build a relationship with the student and then asking them to do specific things that would help with their behaviour and engagement during sessions such as, ‘can you leave five minutes earlier in the morning to prevent yourself from being late?’ instead of directly punishing the student. If this does not work, then the next step would be to speak to the student to ensure everything is well at home and to make sure there are not any external factors causing this type of behaviour (Jones).

On the other hand, Jones says there is the suppression side of the positive decision ladder. This element looks at the punishment side of behaviour management. if attempting to speak to the student and build a relationship does not help with the disruption caused by a student then the teacher can then look at using forms of punishment. For example, if a student is 10 minutes late to the start of class then the teacher would punish them by keeping them for 10 minutes during the lunch break. This may then deter the student from being late again meaning the teacher would not have to discipline the student anymore. (Jones)

Fred Jones implies that a confident and capable teacher would be able to use the decision ladder well and get the best outcomes by using it. However, a teacher who may not be as confident in the positive decision ladder may use it incorrectly, a teacher may do this by skipping steps in the process. An example of this would be to start engaging with a disruptive student to attempt to build a relationship with them by go on to find that this does not work then they would go straight to their ‘large backup response options’ which is the final stage in the positive decision ladder and involves punishment of a last resort such as, removing them from the classroom due to their constant disruption. (Jones)

Correct use of the positive decision ladder comes with experience of teaching and through developing a specific style of teaching.

‘Positive classroom discipline’ links very well with Maslow’s ‘hierarchy of needs’ with the first step making sure everything is well with the student at home and outside of the classroom. By ensuring everything at home and outside of the classroom is well and they are safe, this may give the student a sense of love and belonging through the teacher showing signs of care for them and allows them to feel part of the class. this would also help the esteem needs by feeling the respect they require from the teacher this would help them become motivated through that respect all leading towards the goal of self-actualization (Maslow, 1987).
Another theorist who looked into how teachers can best manage behaviour in the classroom is William Glasser, an American psychologist. Glasser developed what is known as ‘choice theory’. 

‘Choice Theory’ is the belief that all human behaviour is driven by the desire to satisfy the five basic human needs. The five basic human needs are: The need to be loved and accepted. The need to be powerful. The need to have fun. The need to survive. The need to be free.  (Glasser 1999). 

Alongside choice theory, Glasser theorised what is known as ‘Control Theory’ believes that within a learning environment, ‘the rules are the rules’ and students always have the ability to control their own behaviour. Dr. Glasser also says that just because a student may suffer multiple disadvantages such as abusive or negligent parents does not mean they cannot control their own behaviour; they are still able to make conscious decisions to cause disruption to other students learning. Glasser also says that a student from a disadvantaged background should not be given special treatment. An example of when this might happen could be if a student has been working late shifts at their job, they are still expected to hand in any work that has been set on top and to the highest standard they can achieve. 

William Glasser’s behaviour theories are thought to be agree with professional teaching standards in Wales as the enable learners to share responsibility for their own learning after the rules have been set, they are expected to follow those rules and achieve the highest grade they can. It can be said that Glasser works the professional teaching standards in Wales as he provides the same opportunity to all students regardless of whether the opportunity is achievable for some students, the opportunity is still there, Glasser also treats every student with the same equality and requires the same standards from all students.

The UK Department for Education released an article in September 2022 giving their advice for behaviour in school. The article was aimed at school leaders and staff, governing bodies within education, trust boards and proprietors within education. 

In the article the Department for Education include a list of what a school should do when developing a ‘behaviour policy’. Educators should include an underlying purpose as to why they are creating detailed plans on how to behave correctly when in an education setting (Gov, 2022). Arguably the most important step when creating a behaviour policy is ensuring all staff receive regular training on topics such as additional learning needs and mental health awareness to help them better understand what a student may be going through and that they are not just being disruptive, there are other factors causing the disruption (Gov, 2022)




Part 2
In this reflection I will be using Gibbs reflective cycle and I will be looking at two professional observations from two different lecturers, I will be reflecting on my own behaviour management and completing an action plan based on my own behaviour management.

In the first professional observation I observed a Lecturer A who taught a Level 5 Sports management class of approximately 10 students looking at sports infrastructure and facilities. This took place in the IQ building of University of Wales Trinity Saint David in SA1 Swansea. 

During the session I felt like the lecturer had the class under control for the most part and allowed the session to flow nicely with many points of discussion. However, when in deep discussion students started to disagree on some things, the lecturer noticed the signs of this early and was quick to redirect the discussion in a different way. At first, I felt like this was an abrupt way to stop a discussion and start a new one, although upon reflection I realised that this was the best way to deal with the situation before it got out of hand fairly quickly. 

I feel that the overall of the session went very well in regard to behaviour management and supporting learner engagement. In particular the way lecturer A dictated the flow of the discussion and how they noticed signs of disengagement and disagreement early therefore remaining in complete control of each potential situation that may have risen.

I feel that the managing of behaviour went so well in this session because of how early signs of how disagreements within discussions amongst the students with louder personalities in the classroom the lecturer was able to shut it down without hesitation by swiftly moving on and not by calling the student out for the way they were acting or disrupting the other students therefore causing any sort of embarrassment for the disrupting student and also avoided disrupting the class further if the student reacted badly to be called out on their behaviour. 

I learned that by redirecting the attention of the students away from a specific topic during a class discussion by asking questions or by asking some of the quieter students who may be less likely to cause any sort of disruption to the other students I am able to avoid any conflict that a topic may be caused and I learned that by doing this I will be working in line with Professional teaching standards in Wales through taking control of my sessions I will be demonstrating commitment to my students, commitment to their learning and commitment to the students safety by ensuring that I am able to spot any sport of possible conflict or disruption brewing and either correct the behaviour or redirect any negative energy into something constructive for the class or the specific student.

The second observation I completed was with Lecturer B during a class involving Level 6 Sports Management who was teaching strategic sports event management. This took place in the IQ building of University of Wales Trinity Saint David in SA1 Swansea. 

This was the first full session back after the Christmas break and the students were noisier and more boisterous than usual, which was to be anticipated. However, Lecturer B was quick to settle the students down and explain the importance of the final semester on the course. During the session multiple students were disruptive and showed a lack of respect for Lecturer B and their fellow students. Lecturer B spoke to them respectfully and asked them to stop causing disruption and focus on the task at hand as it was extremely relevant to the assignment explained earlier on. 

I felt like this worked fairly well during the session as most of the disruptive students began to focus on the task set and show more respect towards their classmates and towards Lecturer B. 

At the end of the session, Lecturer B asked the students who caused the most disruption to stay behind after they had finished just to speak to them privately. The lecturer asked if they all enjoyed the Christmas break and asked how they found the first half of the year. They were also asked if everything was alright and if they needed any extra support during class as this sort of disruption was very of character. 

The student seemed to respond well to the conversation and felt like they were being listened to by Lecturer B rather than being told they were solely in the wrong which may have caused even further need for some behaviour management. 

I feel that the route taken by Lecturer B was the best course of action as the students responded well to being treated like adults rather than children which links with transactional analysis (Solomon, 2017). 

I have learned how important it is to speak to students like they are adults rather the child because more than anything they just want to be treated with respect and they will treat you with the same sort of respect. By listening to students and listening to any problems they may be having I may be able to change the whole experience then get as a student in university and by changing the way they behave in class could change their grades entirely.

Reflecting on my own behaviour management during a class I taught to Level 5 sports management students based on the topic of sports infrastructure surrounding the Commonwealth Games held in Birmingham 2022. 

I feel that I should have commanded the class better than perhaps I should have in regard to ensuring all students are switched on and engaged in the feedback session after a research task was set. Students continued to discuss their research in their pairs while other pairs were answering questions and providing their findings based on the task. 

In terms of professional teaching standards in Wales, in future I will look out for the learning and demonstrate the respect to all students by ensuring when a specific student is feeding back to the class then the rest of the class are listening and asking relevant questions to further their own learning and being held accountable for their learning (Gibbs, 1970)
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	Teacher

	Lecturer A

	Date
	06/02/2023


	Group
	L5 Sports Management 


	Topic/Context
	Sports Infrastructure and Facilities 


	Notes on the lesson:

	
· Lecturer A began the session by allowing a flowing discussing among the students after asking what they felt made a sporting infrastructure.
· when the students were in deep discussion there were many disagreements which lecturer A spotted before they got too out of hand and quickly diffused by redirecting their attention to another question








	

· Lecturer A continued to consistently ask questions to the students to ensure they remained in control of the session and dictated the flow of the session.



	What I have learned:

	
· I learned that by redirecting student’s attention, conflict during sessions can be avoided effectively and without affecting how the confidence of the students by not calling them out directly for causing disruption or conflict 

	

	Targets to improve my own practice (mapped to professional standards):

	· When looking at my own practice I will look to take control of any discussions that take place during my sessions 
· To match professional standards, I will demonstrate a commitment to my students, their learning and their safety by ensuring that I will spot any sort of conflict brewing and dissolve the conflict before it escalates 
	















Teacher Observation Form 
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	Teacher

	Lecturer B

	Date
	02/02/2023


	Group
	L6 Sports Management


	Topic/Context
	L6 Strategic Sports Event Management



	Notes on the lesson:

	
· First full session back after the Christmas and exam break.
· Students were excitable and fairly boisterous to begin with.
· Lecturer B was quick to settle the students down by emphasizing the importance of their final semester on the course.
· There was a small minority of students who were not respecting the standards being set by Lecturer B
· At the end of the session Lecturer B kept the students causing the most disruption behind to speak to personally to ensure everything was okay with them and to ensure there was not something wrong which may have caused them to be disruptive during class.



	

· Students reacted positively to the conversation with Lecturer B as they felt like they were being listened too rather than being told that they are in the wrong regardless of any external factors that may have affected their behavior 

	What I have learned:

	
· I have learned the importance of asking questions and listening to the students more important than disciplining them
· By listening to any problems students may be having could change the whole experience a student is having at university and could help with how they behave in class which could lead to improved grades 








	

	Targets to improve my own practice (mapped to professional standards):

	· To align myself with professional standards I will Build positive and collaborative relationships by checking up on students who I feel may be struggling and by ensuring all students know that they are able to speak to myself about how they feel they are doing in my class.

	· 
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Lesson Plan

	Topic: Birmingham Commonwealth Games Sports Infrastructure
	Class: L5 Sports Management 


	Date: 10/02/2023

	Length of lesson: 1 hour
	Number of students: approx. 15

	Resources required:
· PowerPoint 
· YouTube



	Aim of Lesson

To discuss and understand the infrastructure surrounding the Commonwealth Games 2022 held in Birmingham.




	Learning Outcomes – The Learners Should Be Able To:

To confidently explain what facilities were built and repurposed and what were the cost implications

To be able to argue for and against the sustainability of the infrastructure of the Games

To gain the ability to understand and explain what the Carbon Neutral Legacy for Birmingham 2022 is.




	Previous student knowledge required for the session:	

None 




	Anticipated difficulties (if applicable):

IT difficulties
Not every student learns in the same way therefore may not take to my style of teaching. 



	Professional Standards (where are these being met within the session)

I will be paying close attention to the students’ needs and be respecting that different people learn at different rates. 

I will also be attempting to integrate the welsh language into the lesson. 






































Lesson Detail:


	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction




























Development 




























































































Plenary/conclusion

	Introduce topic 

Watch a video released by the Commonwealth Games 






















Talk about the different facilities surrounding the Commonwealth Games 












Research task in pairs 
























Pairs feedback the research task




What do the students think?


Talk about the legacy of the Games 





































Ask the students if they felt the games were a success.
	
Lecture 


























Discussion 














Group work/case study




















Discussion 









Lecture


























	2 minutes 


5 minutes






10 minutes 

















15 minutes

5 minutes



























































	Assessment Strategies: when and how are they included within the lesson?

Question and answer session at the end of the lecture




	Informal reflection (to be completed after the session)

The class flowed well

I could have commanded the room better

Presented the presentation and my knowledge/ experience confidently and clearly.

















	What am I going to improve?
	I want to improve how I command a classroom and my ability to gain students attention with minimal effort 
	

	How will I improve it?
	I will ask for students’ attention with a sense of authority and build relationships with the students by showing the resect that they want to receive in order for them to reciprocate that respect.
	

	When will I improve it by?
	I aim to improve this by my next teaching observation which is the end of March. This allows me time to improve my relationship with the students enough to have my respect for them reciprocated 
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