
Social Care Wales

[image: image2.png]PRIFYSGOL CYMRY ————————
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David

N





GRADUATE CERTIFICATE in Consolidation of Social Work Practice

LEVEL 6 - 60 Credits

LEARNER PORTFOLIO
(PORTH AGORED and UWTSD)
	Learner’s name: Georgia Hughes
University Registration Number: 1816109



WALES INSTITUTE for WORK-BASED LEARNING

2018-2019
Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations
500 words (+/- 10%: include your actual word count at the end of each section)



I have been employed within a large Youth Justice Service (YJS) since qualifying as a Social Worker in June 2017. The primary aim of the YJS is to deter young people from entering the criminal justice system through identification and early intervention. Thus we support a number of young people on a preventative basis. Referrals are accepted from a range of services including; Police, Social Care, Education and self-referral from young people and their families. 
The statutory team work in collaboration with young people following their sentencing in the Youth Court. Social Workers, also known as Case Managers adopt a child centred approach, which focuses on social need first and offending second (YJB 2018). A Case Managers role involves undertaking assessment to inform need and risk, engaging the young person in intervention whilst monitoring and ensuring compliance with their court orders. 
The journey to identifying my learning needs for the transition to an experienced practitioner began with reflection on my experience as a newly qualified Social Worker. My involvement in undertaking specialist intervention with young people who offend has been limited until this point. I have been protected by more senior team members. Although colleagues had the best intensions I now lack confidence and doubt my abilities. It is important that this is addressed throughout my third year in practice and monitored within the development review. 
The process of identifying learning needs continued during formal supervision with my Line Manager. Having developed a positive professional relationship, we were able to engage in open and honest conversations regarding my strengths and weaknesses. Tsui (2014) writes that social work supervision is a tool for continual reflection and learning from practice to maintain a quality of service. However Supervisees must be mindful that the process does not become a surveillance mechanism, reducing initiatives and opportunities for creativity (Tsui 2014).
My mentor, Practice Teacher and colleagues also contributed to the identification process during monthly group supervision, as did service users via their feedback gathered at the end of every intervention.
Following this period of consultation in addition to many hours of personal reflection, reading and research the three identified learning needs are as follows:

1. Working collaboratively with young people who display harmful sexual behaviour (HSB), their carers and other involved professionals. 
2. Undertaking analytical assessment of the needs and risks of young people who display HSB in order to inform intervention.

3. Using professional judgement to inform specialist intervention aimed at addressing HSB and safeguarding the young person and their careers, victims and wider community.

HSB has been identified by the Youth Justice Board as a priority area for intervention (YJB 2018). Year on year, the YJS receives increasing numbers of referrals for young people displaying such behaviours (YJS XXX 2019). It is imperative that I possess the confidence, knowledge and skills to support young people and their families in such complex situations.
These three identified learning needs have now been incorporated into my PDR to ensure that they are monitored and evidenced throughout the year. I will use ongoing supervision and attendance at training as processes to reflect on my learning needs and outcomes using Borton’s (1970) three step reflective model. Being constantly mindful of the questions; what? So what? and Now what? (Borton 1970).
WORD COUNT: 543
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  17.8.19 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The YJS received a referral from local Police in respect of 1 who had been issued a Youth Conditional Caution (YCC) for the offence; Sexual Assault of a female under 16. The Crime and Disorder Act (1998) introduced YCC’s as an alternative to prosecution (Ministry of Justice 2013). The conditions of 1’s caution stipulated that he was to undertake a sex offender treatment program as directed by the YJS. I had been allocated the case.
After a period of introduction and relationship building I completed an Asset in collaboration with 1. Designed by the Youth Justice Board (YJB), this holistic assessment relies on the professional judgement of practitioners to develop a focused intervention plan helping to improve the outcomes of young people in the criminal justice system (CJS) (YJB 2014). My assessment concluded that based on 1’s individual needs and risks the Good Lives Model (GLM) would yield best outcomes. This is a strengths based rehabilitation framework focused on building internal capacity and skills, and external resources and support whilst addressing dynamic risk factors (Purvis, Ward & Willis, 2011). 1 and I had previously developed his ‘good life plan’, the purpose of the observation was to review this plan. 
1 has a diagnosis of autistic spectrum disorder (ASD). He resides with his mother, step-father and sister. All member of the family are of white British ethnicity. The home is within a rural Welsh village which has a small population, around 60% of resident are Welsh speaking (Authority XXX). 1 and his family moved to the area five years ago, they originate from an English Authority. Social Workers in Wales have a statutory duty to provide a service in Welsh without individuals having to ask for it. This Active Offer ensures linguistic sensitivity and anti-discriminatory practice (Social Care Wales 2020). Making assumptions about preferred language risked marginalising 1, therefore I ensured that he was given the Active Offer during first point of contact. 1 opted to access a service in English. 
WORD COUNT: 330
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..
1300 (+/- 10%: include your actual word count at the end of each section)


The purpose of this observed session was to undertake a review of 1’s ‘good life plan’, in collaboration with 1. 
Upon receiving 1’s initial referral, I took time to clarify details, read through assessments and case work and engage with external agencies to access additional information. The importance of preparing for social work involvement is highlighted in the Code of Professional Practice (COPP) (Social Care Wales 2017). This preparatory work alerted me to 1’s diagnosis of ASD. 

Having previous experience employed as a Support Worker for individuals with ASD, I have attended a number of training courses and undertaken personal learning in order to improve my knowledge and better support individuals on the autistic spectrum. Thus, I felt confident that I had the necessary communication skills to support 1 and his family. 
During our previous meeting, I obtained consent to be observed from 1 and his mother. Which I clarified with a follow up telephone call prior to the observation. I was clear that the observation was of myself, my communication skills and practice for the purpose of continued professional development. This was important to dispel any of 1’s anxieties or concerns about the upcoming meeting. Informed consent is a complex issue when working with individuals with additional needs. Reamer (2010) Argues that service users with neurodevelopmental difficulties may not have the capacity to give informed consent (Reamer 2010). Upon reflection, I now feel that I took 1’s consent for granted. Additional time and resources should have been allocated to communicating the observation process, giving 1 space to form a decision. This is highlighted by academics who conclude that Social Workers must possess excellent communication skills, use different communication methods and have in-depth knowledge of the individual (Cameron & Murphy 2006). 
It is also important that I acknowledge not enough consideration was given to power dynamics when asking for 1’s consent. Askheim (2003) believes that individuals agree to an action due to the social structure of power. This places authority on the social position of the Social Worker rather than an agreement between the two parties. These issues are heightened when working with young people within the CJS as the perceived power of the Social Worker is conferred by statutory legislation (Askheim, 2003).
My mentor and I arrived at the family home promptly. We were greeted at the door by 1 who led us into the kitchen. I was mindful to select a seat next to 1 as oppose to opposite. This ensured that 1 was not obliged to maintain eye contact and avoided any stress or anxiety during the session. The session had been planned to ensure that 1’s parents and sibling were away from home which enabled us to discuss matters of a sensitive nature freely and openly. Such conversations would be inappropriate in the presence of 1’s sister. 
Having previously supervised 1, he and my mentor were well acquainted and engaged in pleasantries enabling 1 to feel more relaxed and comfortable. I then spent time explaining her role in the observation and feedback collection along with the objectives of the session and approximate duration of the meeting. The COPP demands that practitioners ‘strive to establish and maintain the trust and confidence of individuals and carers’ (Social Care Wales 2017). By communicating in an open, honest and straightforward manor with 1 it is anticipated that he has developed some level of trust and confidence.  
Although 1 and his family moved to the area from England five years ago, The Welsh Language Measure (WLM) 2011 legislates that practitioners must not make assumptions regarding preferred language. The measures require public bodies to treat the Welsh and English languages on a basis of equality. Providing for the delivery of services in both languages, according to the service user's preference (WLM 2011). This is reinforced by the Local Authority’s Welsh Language Standards which gives further clarity to employees on their duties on the Welsh language (Authority XXX 2015). During my first point of contact, 1 and his parents were presented with an Active Offer of Welsh language services. Described in the Welsh Governments Strategic Framework ‘More than just Words’ as ensuring cultural and linguistic sensitivity whilst maintaining professional standards (Welsh Government 2016). 1 and his parents opted to access a service in English. Within the YJS there are few Welsh speaking practitioners and therefore had 1 opted to access a Welsh service he would have been placed on a waiting list until a bi-lingual Social Worker had capacity for allocation. This, in certain contradiction to legislation is the unfortunate reality perpetuating power inequalities and oppression (Thompson 2003). 
I began the session by distributing copies of 1’s ‘good life plan’ and giving both he and my mentor opportunity to read and familiarise themselves with the plan. Acting on visual cues that 1 was ready to continue, I asked if he would like to review the progress of each outcome. I was aware of the importance of communicating a choice to 1, reassuring him that alternatively I could lead. 1 declined this offer and asked that I begin. The Social Services and Well-Being (Wales) Act 2014 introduced new statutory duties on Social Workers to promote the voice of individuals, offering choice and control over their care and support (Crowder 2013). 
The GLM emphasises a person centred approach (PCA) focusing on 1’s wishes and feelings and incorporating these into the ‘good life plan’. Thus empowering 1 to achieve outcomes most important to him (Kilbane et al 2008). By using the PCA to review the plan, 1 became an active participant, suggesting what was working well and what was not working well and contributing to the update and amendment of the plan. Burnett & Appleton (2002) maintain that adopting the PCA with young people who offend strengthens their motivation to change (Burnett & Appleton 2002). 
Asking a range of closed and open questions enabled 1 to tell his story freely whilst gathering the required information. These different approaches require the practitioner to be skilled in communication (Trevithic 2009). 
Throughout my interactions with 1 I was mindful to communicate genuineness, warmth, acceptance and approval. Lishman (2009) describes the role of the Social Worker as a nurturer, encouraging the individuals to share their perspective of the situation (Lishman 2009). 
Also central to my communication method was active listening and then relaying my analysis of the situation back to 1. Eagen (1990) describes it as more than just a physical presence. Active listening is being alert to the individual psychologically, emotionally and socially (Eagen 1990).
When ending the session, I ensured that I summarised the discussion, offering 1 praise and encouragement for the positive progression towards his good life outcomes. I commended 1 on his participation during the meeting. Together we arranged a future meeting convenient for 1 and exchanged phatic farewells. Thompson (2011) highlights the importance of closing conversations as this signals an ending to individuals with communication difficulties (Thompson 2011).
Upon reflection, although I was satisfied that I adopted a PCA throughout my communication with 1, it is impossible to be completely person centred when engaging young people within the CJS. This is due to the statutory nature of my involvement and the conditions and restrictions placed on their liberty (Madoc- Jones 2008).  
Further, it is important to be honest that there were a number of factors I did not consider. I was overtly aware of 1’s ASD and focused on communication methods to effectively meet his needs. These Included structuring the session, recognising behaviour triggers, using visual prompts and speaking in short, clear sentences (SCIE 2011). I did not however give thought to the impact of gender differences or adolescence. Highlighted in Hall’s (2006) research, males generally require longer to build rapport and have a smaller ‘zone of proximity’, otherwise known as closeness to others (Hall 2006). Similarly, adolescences require additional time to develop confidence in communicating their needs (Thurlow & Marwick 2005). Using the ‘so what?’ element of Borton’s reflective model (Borton 1970), I will ensure that future observations, or co-working scenarios involve an initial meeting dedicated to introductions and developing a professional relationship.  
More positively, I am confident that my first two years practicing as a YJS Social Worker has enabled me to develop the communication skills necessary for an ethically sensitive practice (Thompson 2002), portraying core values of sensitivity, respect, dignity and integrity (Hugman 2008). This is in conjunction with article 40 of the United Nations convention on the rights of the child which demands ‘a child accused or guilty of breaking the law must be treated with dignity and respect’. (Unicef 1990).
WORD COUNT: 1430
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes , she called me to double check I knew the time the day before.

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Georgia explained the week before that another worker was coming with her to this meeting to watch her. It was explained that they were not there to watch me.



	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Well prepared we talked about what we had agreed last session.

	  How has the social worker listened to you and respected your views and wishes?


	I asked for the meeting to be later as I was busy working in the morning, she changed this for me.

I had asked for information about housing which they brought with them.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used
	Yes. 


	How has the social worker’s involvement met your expectations for this visit?

	Yes 

	Are there any other comments or suggestions that you would like to make?
	No 


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others concerning the safeguarding of a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), specific dimensions of working in Wales and relevant social work theories. 
4000 words (+/- 10%: include your actual word count at the end of each section)


The following critically reflective case study is based on a Section 47 Child Protection Enquiry undertaken in collaboration with a colleague from Children’s Services. The study contains a discussion of Welsh, UK and international legislation relevant to the safeguarding of the child and makes reference to the person centred approach, motivational interviewing and ecological social work theories. The case study relates to a family comprising of adolescent female 2 and her mother 3, both of whom will be introduced in turn. The case study includes a description of the Social Work objectives and context for initiating safeguarding procedures. 

The organisation Children in Wales (2014) defines safeguarding children as a broad term used to cover all aspects of promoting a child’s welfare. This includes protecting a child from maltreatment, aiding their development, keeping them safe and ensuring they have the best outcomes (Children in Wales 2014). 

Described as a single aspect of safeguarding, child protection is focussed on protecting a child who is suffering from, or likely to suffer from, significant harm. Significant harm can include maltreatment, abuse and neglect, a single traumatic event or an accumulation of events damaging to the child’s development (The Children Act 1989). Every child, regardless of gender, sex, age, race, religion or belief, disability or sexual orientation, has a right to equal protection from harm. (NSPCC 2019).
Social Workers practicing in Wales are governed by comprehensive Welsh, UK and international safeguarding legislation which sets out the rights of the child and responsibilities, guidance and procedures for professionals. This legislation will now be discussed individually with references made to the current case study. 

Prior to the introduction of The Children Act 1989, legislation relating to safeguarding children was scattered across various Acts and judicial rulings. Legislation was inconsistent and notoriously complex. The Children Act (1989) was a landmark development, creating a framework to promote the best interest of the child (Allen 2005). This set of laws, which were strengthened further in 2004 introduced a clear definition of significant harm, describes the effects of sexual, physical, emotional abuse and neglect and a combination of the different types. The Act laid out a set of safeguarding principles and outlined the State’s role in intervening in family life (Westwood 2014). 
The All Wales Child Protection Procedures 2008 (AWCPP 2008) is a piece of legislation unique to Wales. It is underpinned by the principles contained within the Children Act 1989. The procedures were created as a guide to inform child protection practice in each of the Local and Regional Safeguarding Children Boards across Wales (Welsh Government 2008). It outlines how child protection referrals, actions and plans should be made and carried out. Collaborative working and communication between agencies is identified as key in order to identify vulnerable children and protect them from harm and abuse (NSPCC 2019). 

The Social Services and Well-Being (Wales) Act 2014 (SSWBW Act 2014) provides Wales with its own unique framework for social services. The focus of the Act is prevention and early intervention, giving individuals a stronger voice, more choice and control over their care and support (SSWBW Act 2014). The Act became law in April 2016 and replaces Part 3 of the Children Act 1989, referring to support for children and families provided by local authorities. The flagship Welsh policy aims to give individuals greater freedom to decide on services whilst delivering consistent and high quality care (Social Care Wales 2017). However critics of the Act argue that during an era of austerity and minimal entitlement, few such services exist much to the detriment of people living in Wales (Clements 2017).

Following Lord Laming’s inquiry into the death of Victoria Climbie, the Children Act 2004 placed a requirement on all Local Authorities across England and Wales to set up Local Safeguarding Children Boards (LSCB) tasked with safeguarding and promoting the welfare of children in their area (Estyn 2017). Within North Wales the regional Safeguarding Children’s Board consists of representatives from the six Local Authorities, Betsi Cadwaladr University Health Board, North Wales Police, The Probation Service and other relevant agencies (North Wales Safeguarding Board 2018).

Additionally, The SSWBW Act 2014 established The National Independent Safeguarding Board whose duties are to provide support and advice to Local Safeguarding Boards to ensure that they are effective. The National Independent Safeguarding Board is also responsible for reporting on the effectiveness of arrangements to safeguard children and adults and making recommendations for improvements to Welsh Ministers (National Independent Safeguarding Board 2018).

During the course of this program, Welsh Government introduced The Wales Safeguarding Procedures (2019) in order to update and strengthen both the SSWBW Act 2014 and Working together to Safeguard People volumes 1,4,5,6. The procedures are made up of three sections; safeguarding adults, safeguarding children and procedures relating to allegations against professionals. It provides clear guidance and expectations for practitioners working with children and adults, explains their responsibilities and how to meet them (Welsh Government 2019). 

More widely, The Human Rights Act 1998 incorporates the European Convention on Human Rights (1951) into UK law. It comprises of fourteen articles which set out the fundamental rights and freedoms that every individual living in the UK is entitled to (Equality and Human Rights Commission Wales 2018). In Social Work terms, the Act is at the very least an opportunity to promote best practice. At best it enforces a culture of rights and empowerment (Bramer 2007). Article 8 of the Act enshrines the right to a private and family life, however for purposes of safeguarding 2, the Local Authority can restrict this right. This interference must be necessary and proportionate (Wilson 2008). 
The United Nations Convention on the Rights of the Child (UNCRC) is hailed by Unicef as the most complete statement of children’s rights ever produced (Tobin 2019). The international human rights treaty consists of fifty four articles and outlines the social, cultural, civil, economic and political rights that all children are entitled to. The Convention came into force in the UK in 1992, all UN member states except for the United States have ratified the Convention (Unicef 1990). Introduced by Welsh Government in 2011 the Rights of Children and Young Persons (Wales) Measure (2011) placed Wales firmly on the map as champions for children’s rights. The measures integrate the UNCRC into domestic law, ensuring that children’s rights are included in all policy and decision making in Wales (Welsh Government 2011). Articles related to this case study concerned with the safeguarding of 2 include; Article 3; the best interests of the child must be a top priority in all decisions and actions that affect children, Article 12; every child has the right to express their views, feelings and wishes in all matters affecting them and Article 19; Governments must do all they can to ensure that children are protected from all forms of violence, abuse, neglect (Unicef 1990).

The following section entails a critical reflection of my professional involvement implementing safeguarding procedures in respect of 2.  
The YJS received a referral from North Wales Police in respect of 2, an adolescent female previously unknown to the department. 2 had been apprehended shoplifting and was issued a Community Resolution, the conditions of which stipulated that she was to engage with the YJS for a number of statutory intervention sessions.
2 lives in a largely populated, urban town with her Mother (3), both females are of white British ethnicity. 2 and 3 originate from an English Authority, however the family have now lived in Wales for approximately ten years. Social Workers practicing in Wales have unique duties set out by the Welsh Language Measures (2011) to deliver a service in Welsh without individuals having to ask for it. The measures are reinforced by the Local Authority’s Welsh Language Standards which gives further clarity to council employees for their duties on the Welsh language (Authority XXX 2015). This is described in the Welsh Governments Strategic Framework ‘More than Just Words’ as making an Active Offer and ensures anti-discriminatory practice (Social Care Wales 2020). Making assumptions about preferred language risked oppressing and marginalising 2 and 3, therefore I ensured that all initial written correspondence was bi-lingual and during first point of contact 2 and 3 were given an Active Offer. Both clarified that they preferred to access a service in English. The National Occupational Standards for Social Care Workers places a duty on professionals to assess need, risk and circumstances in partnership with those involved (Social Care Wales 2011). In order to work collaboratively, individuals must be able to communicate in their preferred language.

My initial social work objectives were to develop a professional relationship with 2 and 3 and undertake an Asset need and risk assessment to inform the subsequent intervention. Unfortunately this was not an easy task as 3 was extremely evasive and resistant to my involvement. After attempting to engage 3 via written and telephone correspondence without success, it took a number of announced and unannounced visits to be granted access to the home and meet with 2 and 3. During my initial visit, 3’s social presentation was extremely concerning, she was anxious, irritable, erratic and fixated on certain topics of the conversation. The home conditions were troubling including much of the furniture in a state of disrepair, rubbish strewn throughout the home and a generally unclean condition. During the meeting 3 received a telephone call which enabled me to speak with 2 alone for several minutes. 2 apologised for her Mother’s behaviours and explained she suffered from a mental health condition, she added that 3 had not been ‘herself’ for some time. After ascertaining that 2 felt safe to remain at home with 3 I ended the session and left the property with an agreement to continue the assessment the following week. 
The All Wales Child Protection Procedures (2008) state that professionals should share their concerns with the child, parent or carer and seek agreement prior to submitting a referral to the Local Authority (Welsh Government 2008). Considering 3’s unpredictable social presentation during our meeting, I felt that such discussions would heighten the situation and place 2 at risk of harm. Following the visit I immediately submitted a child protection referral to Children’s Services and discussed my concerns with their Duty Team Manager.
Local Authority XXX employs a Duty Team Manager who is responsible for reviewing all child protection referrals and deciding an appropriate course of action. Such actions could include; a referral to early help services, allocation to a Social Worker for completion of a part 2 or 3 assessment determining if the family meets criteria for care and support, holding a strategy discussion, or alternatively take no further action (AWCPP 2008). I was to later discover that the Local Authority had also received two referrals from 2’s education provision and, upon receipt of my referral the Duty Team Manager decided to convene a strategy meeting. The purpose of which was to decide whether the enquiries will proceed further and if so, plan the process of the enquiries (AWCPP 2008).
As a professional making a referral I was invited to attend this strategy meeting. Present were also representatives from 2’s school, the Police and Duty Team Manager who chaired the meeting and concluded, with the agreement of all parties that a Section 47 Enquiry should be undertaken at the earliest convenience. The Duty Team Manager requested that I support the allocated Social Work to complete the enquiry. Working alongside the Social Worker to undertake the S47 is an example of practicing social work in multi-disciplinary contexts, as outlined in the National Occupational Standards (Social Care Wales 2011).
The AWCPP 2008 define the purpose of a Section 47 enquiry (S47) as a determination of what, if any action is needed to promote and safeguard the welfare of a child (Welsh Government 2008). The enquiry is led by a qualified Social Worker, the child and family should be enabled to participate fully in the process. A S47 involves assessing the needs of a child, the capacity of the parents and the wider family environmental factors to ensure the child is safeguarded (HM Government 2018). 

This approach to undertaking S47 enquiries; considering persons and their surrounding environment is referred to in social work literature as the ecological perspective, or systems theory. The theory originated from Philosophist Ludwig Von Bertalanffy who concluded that complex and multifaceted parts of a system fit together as a functional whole. This was later adapted to Social Work practice by theorists such as Goldstein (1977) and Fordor (1976).

The system theory recommends a full assessment of the individual and all of their interactions with other systems in the environment. Based on their multi-system assessment the Social Worker can determine the most appropriate system in which to intervene (Teater 2010).  

The case was allocated to a Social Worker within the Authority’s Children’s Services department who prior to meeting with the family made enquiries and gathered information from all involved agencies. The North Wales Safeguarding Board recently published an information sharing brief. The purpose of this brief was to highlight the importance of information sharing to the safeguarding process. This has been emphasised by child practice reviews into the death or serious abuse of children and young people (North Wales Safeguarding Board 2019). By speaking with the adult mental health service the Social Worker was able to establish that 3 does have an allocated mental health worker, however had disengaged several months earlier. The service also confirmed that 3 had ceased use of her medication. 

After initiating contact with 3, the Social Worker organised a meeting with her and 2 to undertake the S47 and explained that I would be assisting with the enquiry. During the afternoon of the meeting, the Social Worker and I arrived at the home and met with 3 who led us inside. It was clear that 3 was anxious as she paced restlessly around the room. The Social Worker explained our role and the purpose of the S47. I was open and honest with 2 and 3 that following my previous visit I had submitted a child protection referral due to my concerns regarding 3’s mental health and her non-engagement with the YJS process, explaining that this could result in 2 being unfairly criminalised. I was aware that both the social position of the Social Worker and I, and the statutory nature of the S47 created a significant power in-balance and therefore made efforts to redress this by using open body language, selecting a seat at equal height to 2 and 3 whilst actively listening to their thoughts and views. Upon critical reflection, I may have been naïve to think that my actions had created an atmosphere of collaboration and inclusion and further steps should have been taken to re-balance power (Bell 2007). The department of health describe a three step process of achieving partnership in child protection; providing information, involvement and participation (Department of Health 1995).

Using the framework for assessment as a guide, the Social Worker and I asked 2 and 3 questions relating to 2’s developmental needs, 3’s capacities to respond appropriately

and enquired about wider family and environmental factors (Department of Health 2000). I was cautious to convey respect, compassion and empathy during all of my interactions with 2 and 3 to reflect our discussions of deeply personal and sensitive matters.

The framework for the assessment of children in need and their families was published in 2000 by the Department of Health. Its purpose is to provide a systematic way of collecting and analysing information about children and reflects the principles of the UNCRC and Human Rights Act 1998 (Fowler 2006). Research argues that it is good practice to give a blank copy of the assessment framework to parents in order to enable their understanding and participation in the process. Unfortunately this is something we did not do during the enquiry, perhaps negatively impacting on 2 and 3’s participation and collaboration as equal partners.
On further reflection, enquiring about 3’s mental health in the presence of 2 may not have been appropriate and could have caused her harm and distress. Best practice would have been to meet with 2 in the home and then gain consent to see 3 at a later time.  
Throughout all of my interactions with 2 and 3 I was overtly aware of the need to adopt a person centred approach (PCA). The National Occupational Standards highlight the need to engage people in social work practice (Social Care Wales 2011). Extensively supported by Government, policy makers, practitioners, and individuals using services, principles of the PCA include; listening, connecting, sharing power and taking responsive action (Dowling et al 2006). Research confirms that the benefits of employing the PCA are far reaching. It takes us to the heart of good social work practice and includes both helping families with difficulties and anti-discriminative practice in action (Forrester et al 2012). However, there are critics who argue against employing the approach in the safeguarding arena. Laird (2014) argues that by promoting PCA’s Social Workers may be discouraged from examining the evasive and manipulative strategies which some parents deploy. She concludes that more emphasis should be placed on psychodynamic theories which focus on aspects of deceit and exploitation. To achieve best practice Social Workers must be confident, assertive and familiar with theoretical knowledge in the nature of conflict (Laird 2014).
The Social Worker asked 3 for permission to speak with 2 alone in order to ascertain her views. The AWCPP (2008) outline a practitioners responsibility to ensure the child’s wishes and feelings are heard by seeing the child separately and listening to their perspective carefully (AWCPP 2008). At this request, 3’s mood heighted further, she became agitated and began to talk incoherently about individuals controlling and manipulating 2. The National Occupational Standards encourage Social Worker to exercise professional judgement in complex situations (Social Care Wales 2011). I asked 3 if she would come with me into the kitchen and allow the Social Worker to speak privately with 2. Although reluctant, 3 agreed to my request and led us out of the room. Critically reflecting on my practice in this situation, although my actions had the desired outcome, asking 3 to meet with me separately whilst she was presenting in such a heightened and agitated stated could have placed my personal safety in jeopardy. Atkins (2013) writes that child protection practitioners should be aware of risks to their safety and take precautions to minimise these risks, such measures could include co-working and meeting individuals in open, public areas (Atkins 2013). If faced with a similar situation, best practice would be to call an end to the meeting, and continue only after giving 3 ample opportunity to calm and stabilise. 
Further, in order for 2 to effectively convey her views and wishes into the S47 she must feel comfortable and at ease (Unwin and Hogg 2012). Asking for 2’s perspective whilst 3 was in a heightened emotional state, just outside the room may not have yielded the best responses. Additionally, communicating with adolescents who have experienced trauma, abuse or neglect can present challenges, teenagers may require support to recognise and communicate their feelings (Lefevre 2010). I do not feel that engaging 2 in this situation would have allowed adequate space and time to truly ascertain her perspectives. Reflecting on this experience, meeting with 2 in school would have been a more appropriate course of action, the calmer environment away from 3 could have encouraged 2 to disclose additional important information.  
During my discussions with 3, she made reference to the poor home conditions, highlighting areas of damp in the kitchens and bedroom and describing the noise coming from neighbour’s properties during the early hours of the morning. She described her motivation to maintain a clean and tidy home as low due to these factors. 3 expressed her desire to move out of the property and obtain appropriate accommodation closer to local resources and amenities. 

Research into child protection practice has found that the greater the parental involvement the better outcomes achieved (Waterhouse & McGhee 2002). Therefore, I asked 3 if she would agree to some support with seeking alternative accommodation, explaining the role of the Authority’s housing department. I used my knowledge and skills in motivational interviewing (MI) to try and enhance 3’s motivation by communicating empathy, exploring her resistance and making reflective statements (Forrester et al 2012). When working with resistant families there is a growing evidence base for the effectiveness of using MI techniques. MI is a person centred communication method based on respect, initially developed as an alternative to advice giving and confrontational methods. It provides the opportunity to enhance motivation, explore, and resolve ambivalence (Miller & Rollnick 2013). The intervention is based on four general principles; expressing empathy, developing discrepancy, rolling with resistance and supporting self-efficacy (Coulshed & Orme 2012).

At this point the Social Worker and 2 came to join us in the kitchen, I summarised our conversation for the Social Worker’s benefit, explaining that Mum wishes to move out of the property due to the noise and poor conditions. I asked 3 again, if she would consider accessing support for this. 3 refused defensively stating that she did not require any support and could move independently, further adding that she did not want services interfering with her and 2.  Using reflection in action, I concluded that continuing this conversation would be futile as 3 appeared unable to rationalise. Instead, the Social Worker and I explained the process of what will happen next, thanked 2 and 3 for their time and contributions to the S47 and finally drew a close to the meeting. 
The Social Worker and I returned to the Office to reflect on our visit and record the enquiry process adopting the signs of safety assessment tool. This maps the complicating factors including past harm and future danger, existing strengths and safety, and the next steps to achieve safety and goals (Tunell & Edwards 1999). Firstly, the complicated factors included Mum’s mental health condition, the impact this was having on her parental capacity and running of the family home. During her private discussions with the Social Worker, 2 had disclosed that she has been supporting 3 with her mental health for a number of years, prompting her to attend appointments and encouraging her to take medication. 2 was open with the Social Worker that 3 had disengaged from all support for a period of three months and her mental health had rapidly deteriorated during this time. She described 3’s symptoms of paranoia irritability, anxiety and depression. 2 shared that her biggest wish was for 3 to become ‘better again’. Secondly, there were many protective factors including; 2 and 3’s close and loving relationship, 2’s willingness to provide elements of care and support for 3 and 3’s eligibility for mental health support. By including 2’s voice and wishes into the goals, it was clear that the lead support need was for 3’s mental health to improve. 

A completed S47 comprises of all child protection referrals, information gathered from other professionals, events leading to the investigative interview, the timing, setting and individuals involved in the discussions. Further, the AWCPP (2008) sets out timescales for the S47 enquiry process. This Includes writing up the assessment contemporaneously and as fully as possible within twenty four hours (Welsh Government 2008). 
Within Authority XXX the outcome of a S47 is decided by the Duty Team Manager. There are three possible outcomes which include; concerns are not substantiated; concerns are substantiated but the child is not judged to be at continuing risk of significant harm, concerns are substantiated and the child is judged to be at continuing risk of significant harm. In this case, the Duty Team Manager agreed with the recommendations of our enquiry. Concerns were substantiated and 2 judged to be at continuing risk of significant harm. The risks cited included Mum’s mental health condition, disengagement from mental health services, ceased use of medication to control the symptoms and poor home conditions. All of which present an ongoing risk of neglect and emotional harm for 2.  
The Social Worker convened a Child Protection Conference which took place ten days following the S47 in adherence to the AWCPP (2008). Although 2 was invited to attend she chose not to, instead preferring to attend school. The purpose of a child protection conference is to analyse all the concerns and information which has been obtained from section 47 enquiries, make judgements about the likelihood of a child suffering significant harm and decide what future action is required to safeguard the child and promote their welfare (AWCPP 2008). Professionals unanimously voted to list 2’s name on the register under the category neglect. During the conference a provisional child protection plan was agreed, subject to the thoughts and wishes of 2, which the Social Worker endeavoured to seek following the conference. The AWCPP state that this provisional plan must be developed into a robust and detailed plan during at the first core group meeting (Welsh Government 2008).
The North Wales Safeguarding Board (2017) have developed a protocol to safeguard children who’s parents have severe mental health problems and/ or substance misuse. The protocol promotes coordinated responses from all services involved with the child and their parents, improve communication between services and ensures the early identification of those children who may be at risk of harm. Contained within the protocol is an assessment form to be used by services supporting adults with a mental illness. This assessment of parental capacity aims to determine if children are at risk (NWSB 2017). Although the purpose of this case study is to critically reflect on my practice, I feel that it is worth noting that this protocol had not been followed by professionals involved in 3’s care and support. Perhaps had this been adhered to, preventative or early help support on a non-statutory basis could have minimised the risk of significant harm to 2.   
In conclusion, the following critically reflective case study was based on a Section 47 Child Protection Enquiry undertaken in respect of 2, an adolescent female and involving her mother 3 as the primary carer for 2. The enquiry was undertaken in collaboration with a colleague from Children’s Services. The author described Welsh, UK and international legislation relevant to the safeguarding of 2 and made reference to the person centred approach, motivational interviewing and ecological social work theories.
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Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The SSWBW Act 2014 defines an adult as an individual aged eighteen or over (SSWBW Act 2014). All adults should be able to live free from fear and harm and have their choices and rights respected.
Safeguarding refers to the protection of an ‘adult at risk’ from neglect, abuse or exploitation. Explanations of national, local and organisational safeguarding legislation will now follow.
Perhaps, the most significant rights based legislation in the UK is the Human Rights Act 1998. It comprises of fourteen articles setting out the fundamental rights and freedoms that every individual in the UK is entitled to (Equality and Human Rights Commission Wales 2018). Central to safeguarding principles, the Act provides that; every individual has the right to live free from coercion, intimidation, oppression and harm (Article 2), everyone has the right not to be tortured or treated in an inhumane way (Article 3) and everyone has the right not to be discriminated against (Article 14). 

Part 7 of the SSWBW Act 2014 refers to safeguarding adults. It is underpinned by the overarching duties of the Act that everyone has the right to feel safe and secure. To ensure this the Act makes safeguarding everybody’s business. The Act places statutory duties on Local Authorities to make enquires and decide whether action should be taken when there is reasonable cause to suspect that a person in the area is an adult at risk (SSWBW Act 2014). 
The SSWBW Act 2014 also introduced a statutory requirement for each region to have a Local Safeguarding Adult Boards (LSAB). Thus placing adult safeguarding on the same footing as child safeguarding. Summarised into four phrases, the role of North Wales Safeguarding Adults Board is to; prepare, prevent, protect and peruse. That is, ensuring safe employment practices and corporate safeguarding policies, preventing neglect, abuse and exploitation in the community, care homes and hospitals and having a consistent approach to investigations, plans and deprivation of liberty safeguards (NWSB 2020). 
The Wales Safeguarding Procedures (2019) will come into force on 1st April 2020 in order to update and strengthen both the SSWBW Act 2014 and Working Together to Safeguard People volumes 1,4,5,6. They specify essential responsibilities for practitioners including recognising and reporting an adult at risk. The procedures clarify that clear evidence of abuse may not always be present, suspicion of abuse or neglect can take the form of concerns rather than known facts. This could be based on information derived from a variety of sources or an accumulation of concern over time. It concludes that in every situation, concerns should be reported (Welsh Government 2019).
This overarching national legislation is reinforced by Authority XXX’s safeguarding measures. 
The policy lays out clear guidelines for safeguarding adults and promoting their welfare, as well as protecting employees in a position of responsibility from potential allegations of abuse. It outlines the responsibility of every employee in every service to safeguard the welfare of adults. This includes the Chief Executive who holds general responsibility for ensuring that there are effective policies and procedures in place and that these are implemented within the Council (Authority XXX 2019).
Mirroring Authority XXX, the YJS have developed a robust safeguarding policy which has been approved by the LSAB, the policy sets out duties for employees and volunteers to identify and report adults at risk.
WORD COUNT: 550
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Social Workers practicing in children’s services in Wales are governed by comprehensive safeguarding legislation including the UNCRC, SSWBW Act 2014 and AWCPP 2008. Within each, there is a consensus that the welfare of the child is paramount. Based on this the legislation sets out statutory duties for the Local Authority to intervene if it is suspected that child is suffering from, or likely to suffer, significant harm including; maltreatment, abuse and neglect (the Children Act 1989).
Similarly, robust safeguarding legislation protects the rights of adults. This includes the Human Rights Act 1998, the Mental Capacity Act 2005 and The SSWBW Act 2014. Part 7 of this Act refers to the statutory duties on Local Authorities to make enquires and decide whether action should be taken when there is reasonable cause to suspect that a person in the area is an adult at risk (SSWBW Act 2014). 
However, in contrast to children, all adults, including those deemed at risk have the right to make unwise decisions (Koubell 2016). This includes the choice not to take action to protect themselves from harm. It is only in extreme circumstances that the law could intervene. This is when an adult is assessed to lack capacity in that area, or where the concerns extend to the safeguarding of children, for example if they are living in the same household (SCIE 2016).
Capacity is defined within the Mental Capacity Act 2005 as the ability to make decisions, it is important to note that capacity is time and decision specific and therefore can change. An individual may lack capacity because of an illness or disability such as a mental health condition, dementia or learning difficulty (MCA 2005). It is only in circumstances where an individual lacks capacity that the Local Authority has the right to intervene and enforce safeguarding measures.
In Wales, Safeguarding Adult Practice Reviews are a multi-disciplinary process to identify the lessons that can be learned from complex or difficult safeguarding cases and implement changes to improve services (Welsh Government 2016). Similarly, Child Practice Reviews have replaced Serious Case Reviews and are the new arrangements for undertaking multi-agency reviews when abuse or neglect of a child is known or suspected (North Wales Safeguarding Board 2017).
Additionally, the process for reporting safeguarding concerns for adults and children differs. Within Authority XXX, a ‘child protection referral’ form is completed and submitted to Children’s Services. To report and adult at risk an ‘adult safeguarding form’ is completed and submitted to the single point of access. These forms are used by all six Local Authorities in North Wales and have been agreed by the North Wales Local Safeguarding Board.
WORD COUNT: 440
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


This final section entails a critical reflection of my development using Borton’s (1970) three step process widely adopted by Social Workers to reflect on the real world of practice (Jasper 2003). Firstly, “What?” is understanding what has happened. Secondly, “So What?” is conceptualising and evaluating the experience. Finally, “Now What?” encourages reflection for future situations (Skinner & Mitchell 2016).
Working collaboratively with young people who display harmful sexual behaviour, their carers and other involved professionals. 

Throughout the program I have attended courses including ‘collaborative conversations’ and ‘working with challenging or hard to reach families’. Such training advocates adopting a person centred approach to achieve collaboration. 

I have also researched and sought permission to attend training within a London legal centre during which Barristers lectured on the importance of collaboration. This I felt echoed the main principles of Welsh legislation the SSWBW Act 2014. It involves consulting with individuals, giving them choice and a voice in decisions thus motivating them to achieve change (Aldgate 2002). I feel that adopting this collaborative approach has encouraged young people to become accountable for their Court Order and increased motivation for desistance. 

I have been allocated a number of young people convicted of sexual offences and pride myself in adopting this PCA in all my work with the young people, their families and professionals. Striving to ensure they are treated as partners in the Court Order. I have received positive feedback from my Manager during supervision and within her quality assurance of my assessment and intervention plans and upon reflection feel confident that I have achieved this learning outcome.

Finally, thinking ‘now what?’ the most vital piece of learning for future practice is the importance of overcoming barriers to working collaboratively. The most significant of which is being aware of the unequal distribution of power and making efforts to redress this by giving individuals as much choice and agency as limits allow.
Undertake analytical assessment of the needs and risks of young people who display HSB in order to inform intervention.

Upon the suggestion of my Manager, I completed AIM3 training in order to achieve this learning outcome. AIM3 is a multi-disciplinary specialist assessment for young people displaying HSB. Shortly after completing the course I was allocated a young person who was required by the Court to participate in an AIM3. In collaboration with a colleague we swiftly completed the assessment which concluded that the young person required extensive intervention using the GLM. 
Having only completed one AIM3 assessment, I continue to lack confidence in my skills and knowledge. Discussions with my Manager have concluded that this learning outcome has been only partially achieved. Considering ‘now what?’ it is vital that I am allocated any future young people requiring AIM3 assessments in order to strengthen and develop my skills.
Using professional judgement to inform specialist intervention aimed at addressing HSB and safeguarding the young person and their careers, victims and wider community.

When working with young people displaying HSB using the GLM a ‘good lives plan’ is developed which requires use of professional judgement to update or amend the plan based on changes to risk or need.
I feel that my skills lie in making effective professional decisions which is critical when everyday practice can involve high-risk situations (Vibeke & Turney 2017).  I am confident that I have achieved this learning outcome and upon discussing with my mentor, feel that she is in agreement. 

Critically reflecting on my experiences of using professional judgement to inform HSB intervention, I feel that too much of my focus has been on the individual, their needs and risks.  ‘Now what?’ I must ensure that any future intervention is restorative in focus and considers the significant impact on victims, along with the individual’s parents / carers. 
I continue to have many learning needs in order to develop into an experienced practitioner. By identifying two learning needs I can systematically review and critically reflect on them, as with this program. Within the YJS we support young people up to their nineteenth birthday, this is an extremely significant transition period into the world of adulthood and consequently adult supervision. My learning needs as described below are based on my limited experience of engaging young adults and undertaking the associated assessment and intervention.
1. Undertake analytical assessment of the needs and risks of young adults who display HSB using the OASys Violence Predictor (OVP) and risk for Sexual Violence Protocol.
2. Engaging young adults in HSB intervention using the Horizon program. 
The YJS Asset contains a self-assessment section which ensures that the views of young people and their carers are thoroughly considered at regular points of the intervention (YJB 2014). This feedback was a vital tool for reflection on my practice. The overarching theme of these self-assessments was that families felt worried about the future and confused about how or where to seek help following the end of their community Order. This has a profound impact on my practice and the way I dealt with endings and closure. With guidance from my mentor during supervision, I now ensure that in collaboration with the young person and his family we develop an ‘exit plan’ containing a robust list of local services and resources applicable to the young person and information regarding the referral process. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	28/03/19

	2
	20/06/19

	3
	03/09/19

	4
	19/11/19


	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Georgia has become a valuable member of the team and her progress has been evident throughout her practice. Georgia has effectively represented the service in many situations, her confidence has grown to the point that she has taken on specialised roles including that of Court Officer and Bail and Remand Officer which are complex and demanding roles. This role requires extensive knowledge of legislation and procedures. Georgia is required to advise the magistrates and work in collaboration with the Crown Prosecution and Legal Advisors. 

This role also requires the utilisation of specific skills and knowledge to ensure that the rights and needs of young people are balanced with the needs of victims and risk to the wider communication. This aspect of this statutory role often causes ethical dilemmas. Having known Georgia as her Practice Teacher I am aware that she is a reflective practitioner and this is further evidenced in this portfolio as she discusses these conflicts analytically. Georgia has also identified a greater need for her practice to be more balanced in terms of victim perspective in Section 6. 

Georgia has vast experience of direct work with young people and their families as she has been responsible for the supervision of Community Court Orders. This work requires excellent communication skills in order to build effective relationships in what are often very difficult circumstances. Georgia’s personable and caring approach has resulted in her being able to engage young people which is often challenging given the statutory requirement for them to engage. She is well respected by young people, carers and colleagues. 

Georgia has been required to complete comprehensive assessments, reports and is required to devise individualised Intervention Plans of need and risk. This plans are underpinned by theory and knowledge of evidenced based approaches. 

Georgia had identified areas for development at the onset of the completion of this portfolio such as a desire to gain experience of working with young people who display sexual harmful behaviour (SHB). She has also undertook SHB training early into her career which is a credit to her and evidences her desire to take responsibility for her own development. Georgia has actively sought out opportunities for training to extend her skill base. As evidenced in the service user feedback, Georgia is able to adopt non - judgemental practice when working with young people whilst managing risk of harm.

Her reflective account evidences her regard for ensuring working in partnership with the young people and families with whom she works. Georgia has ensured that the young person and their family were fully informed of process and the purpose of intervention. Georgia has ensured that the environment is suitable for practice ensuring that the young person is comfortable and prepared. There is also evidence of consideration of cultural issues and potential barriers for engagement.

Due to ensuring a thorough assessment of need was completed prior to this visit, Georgia was aware of the challenges for this young person in relation to his diagnosis of ASD and she adapted her approach accordingly. Georgia has gained a significant amount of experience of working with young people with neurological conditions. Always striving to improve her practice, Georgia is able to critically reflect to identify area for improvement such as being aware of power issues and gaining of consent.

This area of work is also extremely demanding in terms of employee well - being due to the sensitive nature of details of abusive crime shared from police and Crown Prosecution Service. Georgia has consistently proved herself to be a safe practitioner by making effective use of supervision to consider the impact of the area of work. This is crucial for self-care and effective practice.    

As evidenced in her critical reviews, within her various roles, Georgia has been required to work collaboratively with many other professionals from various disciplines across the two counties of Conwy and Denbighshire. Georgia has actively participated in various professionals meeting including MAPPA, High Risk Review and Child Protection Conferences. She has worked closely with education, Social Services, the Police, Probation, mental health services and the Courts, and in doing so has established excellent professional links.

Georgia has completed an extensive amount of training which is well documented within these reflective pieces and within her Personal Development Review. As such Georgia’s practice is evidence based and she is well practiced in reflecting on the theory that underpins her practice. Experience and training has resulted in her ability to effectively deal with challenging and complex situations. Georgia is a dedicated and enthusiastic Social Worker who is always striving to achieve and improve her practice and knowledge base and as such she has identified future learning goals to extend her experience of completing assessment and intervention of those young people who display sexually harmful behaviour.  
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It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
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(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
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3. Name of Learner’s Agency: Conwy & Denbighshire Youth Justice Service
Agency Contact details: Conwy & Denbighshire YJS, Conwy County Borough Council, PO Box 1, Conwy, LL30 9GL.
Name: Team Manager Carys Jones
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Address: Conwy & Denbighshire YJS, Conwy County Borough Council, Coed Pella, Colwyn Bay.
Telephone Number: 07775856053
E-Mail address: Karen.richardson@conwy.gov.uk
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CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
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PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Georgia Hughes 

	Name of Team/Agency 
	Conwy & Denbighshire Youth Justice Service

	Name of Mentor 
	Karen Richardson 

	Name of Line Manager 
	Carys Jones 


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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