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Reflections on early years provision.
Element 1 – Reflective models 
There are similarities to note when looking at Graham Gibbs’ reflective cycle model (1998) and David A. Kolb’s reflective cycle model (1984). Both models consist of a step by step process that practitioners are able to follow in order to reflect effectively within their practice. Bassot (2015) says both models emphasise that people learn from their own experiences. These models are similar in how they encourage practitioners to look at their individual experiences, process their thoughts and then develop the next step with a plan of action. Kolb’s and Gibbs’ models also both work in a cyclical way, where, once all the steps have been complete the process of reflection may begin again. These cyclical methods allow practitioners to reflect on an experiences multiple times and develop and improve their practice over time, while also building on their understanding and knowledge. This may also be seen as a disadvantage as it is a reusable and an ongoing method, therefore could not be used as a onetime method of reflection. Jasper (2003) believes Gibbs’ reflective cycle is an effective process, however, he argues there is no means of closing the cycle. The steps used throughout these reflective methods show that children are able to experience learning through first-hand experiences. Jasper (2003) suggests Kolb created foundations to learn from experiences in order to develop understanding. “He has to see on his own behalf and in his own way the relations between means and method employed and results achieved” (Remind, 2004: 38). Remond (2017) says Dewey believed the children should be coached rather than taught. Both models link to Schön’s (1983) model of reflection on action by reflecting on what happened during the experience and how to develop and improve the outcome. Cambridge Assessment International Education (2020) states Schön believes reflecting on a past event allows practitioners to reconsider the experience and reflect on how their own reflection in action may have contributed towards the outcome or end result.
With every reflection model there are different barriers and challenges that may affect the accuracy of the reflection. Gibbs’ model could be seen as more complex than Kolb’s model, by having six steps of reflection comparing to Kolb’s 4 steps. Gibbs’ model may confuse practitioners with certain steps being too similar to each other. However, Bassot (2015) believes the six steps in Gibbs’ method provides practitioners with useful questions to help reflect at a deeper level. When looking at the effectiveness of each reflection method, the understanding of each steps plays a key role in how the reflection is carried out. Lindon (2012) says it is vital for practitioners to use each step, in order to have a better reflection on experience and be aware of every aspect. The terminology used in Kolb’s reflective model could create a language barrier and could affect the effectiveness of the reflection as the practitioners do not understand each step. Redmond (2017) claim David Boud believed Kolb’s models of reflection lacks detail in observation and reflection therefore is ineffective when reflecting, however, he notes the model is useful when planning activities. Trodd (2016) believes Gibb’s model is a highly effective reflective tool that ensures a structured reflection with an aim of supporting practitioners to develop the critical skills needed when having an insight into children’s play. 
There are many positive aspects as well as negative aspects to consider when looking at these models of reflection. One positive aspect of Gibbs’ reflective cycle is the number of steps in the model. These steps contain different strategies in order to reflect in depth. Kolb’s reflective model ensures learners have experimental learning through their experience. As both these models are cyclical models, the reflection allows the practitioners to learn over time while creating a more accurate and balanced judgement. The feelings aspect of Gibbs’ reflective models may be seen as a positive as well as a negative. Gibbs’ cycle allows practitioners to reflect on their feelings throughout the experience as well as the children’s. However, Middleton (2017) claims the model does not give practitioners the opportunity to explore and develop values. When using Gibbs’ reflective model practitioners may struggle to talk about their feelings and move on to the following step rather than reflecting on how they feel. Trodd (2016) says emotions are an essential part of learning and everyday life which play a key role in how children learn and how practitioners teach and reflect on. Gibb’s reflective model ensures practitioners are able to reflect effectively on children’s holistic development through reflecting on children’s feelings and emotions. Both Gibb’s and Kolb’s reflective models are effective tools to reflecting on an experience alone and also when reflecting collaboratively. Collaborative reflection allows practitioners to giving a more detailed reflection of each step in the cycle with each practitioner giving their own thought of reflection on the experience. This enables practitioners to become effective reflective practitioners by listening to the ideas and developing their understanding and knowledge of reflection in practice. York-Barr et al. (2005) believes one distinct criteria for Dewey’s reflective thinking is that reflection should occur with others. 
Both Kolb and Gibb’s reflective models are seen as effective tools in enabling practitioners to become effective reflective practitioners. Trodd (2016) believes Gibbs’ model of reflection acts as a scaffold for practitioners to understand key aspects of a reflective practice. However, it is important for practitioners to develop deeper understanding of effective reflective practice as this model does not reflect the complexity of critical and reflective thinking (Trodd, 2016). 























Element 2 – Briefing paper  
Reflective Practice What is reflective practice?
Lindon (2012) describes reflective practice as a process consisting of critical analysis and serious thought of current practice, evaluating the strengths and implementing a plan for change to improve the practice. Reflective practice consists of looking at our experiences and practice then analysing and evaluating in order to continuously develop both the students and our self and the quality of practice. Loughran (2002) believes reflection enables people to recapture their own experience, think about it and evaluate the experience. Bassot (2015) says reflective practice must be organised in a certain way to be able to undertake in depth, allowing you to benefit fully from it. 
    






Why is it important to become reflective practitioners? Importance of reflective practice?
It is not enough just to do, and neither it is enough just to think. Nor is it enough simply to do and think. Learning from experience must involve links between the doing and the thinking (Gibbs, 2013: 14). Through becoming reflective practitioners, we are able to learn as we go, looking at our experiences and seeing what works best for both the children and practitioners while also noting how we are developing every time we reflect. Australian Children’s Education & Care Quality Authority (2019) believes reflective practice allows us to see through the eyes of the child and their families. This is important for us as practitioners to see how they feel and how they are developing while also helping us to improve our practice. ACECQA (2019) says taking time to listen the children’s voice while critically reflecting allows us to ensure the children’s voices are heard. Article 12 of the UNCRC ensures every child has the right to express their views and feeling (UNICEF, 2019).




















What are the barriers when reflecting alone or collaboratively?
Lindon (2012) notes the barriers when reflecting. One barrier may include avoiding reflective practice and leaving this for senior practitioners due to lack of knowledge and experience. However, reflective practice allows practitioners from every stage to develop both personally and professionally. Other barriers may include:
· Lack of time.
· Lack of understanding.
· Different opinions.
· Lack of experience, 
· The environment.
· Lack of confidence, anxiety about being criticised. 
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Cambridge Assessment International Education (2020) believes reflective practice allows us to review different experiences and make links between these to ensure students continue to make maximum progress.



(Source: Cambridge Assessment International Education, no date available).
Why is reflection effective at developing practice?
“Without reflection we go blindly on our own way, creating more unintended consequences, and failing to achieve anything useful” (Bassot, 2015: 1). Bleach (2014) believes ongoing professional development and reflective practice are vital for staff to ensure quality provision and high standards of teaching in early years care and education. Loughran (2002) says reflection allows both teachers and learners to view their problems from different perspectives. Cambridge Assessment International Education (no date available) say that reflection allows us to ensure all students are having the best practice through learning more effectively and having their learning tailored towards their needs. 








What are the benefits of reflective practice?
Bassot (2015) believes reflective practice allows us to develop our skills, attitudes and professional knowledge while also improving our understanding of practice through: 
· Learning from experience, developing from the positives and negatives.
· Continuous improvement towards quality of service.
· Creating strategies to move forward.
· Developing our self-awareness and self confidence.
· Processing and managing emotions and feelings.
· Children’s voice and views being listened to.
· Positive outcome for the children by enforcing change.
· Continuous professional development.
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Gibbs’ Reflective Cycle (1988)





(Source: The University of Edinburgh, 2019)


Explaining Gibbs’ reflective cycle
Gibbs’ reflective cycle separates into six key steps. The first three steps focus on what happened while the following three steps look at how you can improve the outcome for the future.
1. Beginning with the description, here we explain what happened. While remembering to ask the question where it happened? When? Why? What? and How?
2. Feelings. These consist of your feelings and the children’s feelings throughout the activity. How did feel before the activity, during and after?
3. Evaluate. Focusing on what went well and what did not. What positive aspects did you contribute?
4. Analysis. Here we look at what could have improved the situation. 
5. Conclusion. What could we do differently in the future? Looking at the negatives to prevent these from happening again. 
6. Action Plan. Here we are able to look at the conclusion and progress from these findings. The plan is altered according to the conclusion. 
Once the action plan has been complete the cycle may begin again when doing the same activity or task. Alterations in the action plan will have a positive impact on the reflective cycle the second time around. Expert Program Management (2019) believe this reflection model will help give a more accurate and balanced judgement over time. However, one disadvantage to note is that it can be difficult for people to speak about their thoughts and feelings therefor this step could not be a true reflection. 























Reflective practice models
· Kolb reflective cycle (1984)
· Gibbs reflective cycle (1988)
· Schön model (1991)
· Rolfe at al.’s reflective model (2001)
· Driscoll model (1994)
· Johns’ model structured reflection (2006)
· Atkins and Murphy model (1993)





Links to further reading 
Critical reflection in practice video - https://www.youtube.com/watch?v=UqjEY-kJFjo
Bassot, B. (2015) The Reflective Practice Guide. Oxon: Routledge. 
Sellers, M. (2013) Reflective Practice for Teachers. London: SAGE. 
Study guide: Reflective practice video - https://www.youtube.com/watch?v=HedCG30WqSI 













[bookmark: cysill]Element 3 - Reflective log 
	Brief description of the activity 

	Colour matching activity. Children collect items from around the classroom and place in four different coloured hoops. One adult working with two children age six years old. Both children have very little verbal communication, however, children are able to communicate through a communication board and copy words said by adult. 


	Aim/Objective of the activity

	· Children to work independently when identifying four different colours, including, red, yellow, blue and green. 
· Children being able to identify different shapes.
· Children independently able to count the objects in the different coloured hoops. 


	Your role

	During this activity I prepared the recourses including the hoops and communication board as well as leading the activity. The activity had been planned by the classroom teacher for the children’s numeracy session. I modelled the activity in order for the children to see both visually and verbally what the activity involved. Throughout the activity I observed the children and offered support and encouragement when needed. I continually encouraged the children to try naming the colours and shapes of the objects, by doing so myself firstly, both children were then able to copy. While observing, I noted any development that occurred throughout the activity, I also noted any aspects the children found difficult to be able to alter these in the future.  


	Positive aspects 

	The children enjoyed exploring the different coloured objects. Once the children were allocated a colour the activity then worked better as they could focus on a specific colour. The children enjoyed comparing each other’s findings, this gave them opportunity to interact after working alone during the task. Children completed the activity and accomplished one of the aims by counting the objects independently. 



	Challenging aspects

	The children remained engaged during the explanation of the activity, however, once the children began looking around the classroom for different objects, they lost focus of what they were looking for. The number of colours in this activity proved too complicated for the children as introducing too many colours was overwhelming. Reinforcing the aims throughout the activity helped the children focus.  


	What knowledge did you demonstrate?

	I demonstrated a knowledge of understanding for the children’s needs and what they required to help them communicate. I took initiative when the children were struggling with the activity and adapted the plan. Understanding the children’s development level allowed me to ensure we worked on developing their speech and language, fine motor skills, cognitive development and their social and emotional development. 


	What skills did you demonstrate?

	Throughout this activity I displayed good organisation skills by preparing and gathering the resources before the activity, ready for children to begin immediately. Clear communication skill was used throughout the activity, ensuring the children understood the activity. Problem solving skills were also displayed when noticing the children were losing focus and immediately changing the planning to ensure the children continued with the activity. Listening skills were often used while children worked independently and when interacting. Good time keeping and planning ensured the children could completed the activity in the set time while also ensuring they were not rushed. 


	Which values did you demonstrate?

	During the activity I ensured the children had plenty of time to look around the classroom for objects. I remained patient while the children tried identifying the different shapes and also listened to the children try to repeat the name of the shapes. I displayed a positive attitude while encouraging the children.  Ensuring the communication boards were available for both children ensured they felt included and were able to communicate effectively. Professionalism was kept throughout the activity and respect was given to both me and the children while talking and listening. While observing, the children were able to approach me with any questions or for support.  

	What could be done differently in future?  

	There are a few changes that could be done to the planning of this activity in the future including,
· Introducing less colours at the same time,
· Items in a bag/box,
· Focusing on one specific area, 
· Introducing a specific shape,
· Having the activity outdoors. 
Introducing one or two colours to begin with, rather than four colours at the same time will help the children learn the colours easier and help keep their focus while looking for objects. Once the children have learnt these colours and are able to identify objects of these colours then another colour may be introduced to the children. This may help children from feeling overwhelmed with a mixture of new colours. 
Having items prepared in a bag or a box is a way of remaining the children in the same area for the duration of the activity. Keeping the children in the same area may help them from losing focus when moving around the classroom. This could also be included as an introduction for the activity, once the children are confident with what is asked of them during the activity, they are then able to go find objects around the classroom.  Focusing on one specific area may also be used as an introduction to the activity, for example, the children could collect different coloured objects from a Farmyard tuff tray and return these to the hoops every time. This could minimise the distractions available and keep the children on task. 
To develop this activity in the future I would ask the children to find objects of a specific shape, for example, only find square objects while continuing to separate into the coloured hoops. Children could again compare each other’s findings while this time comparing the different sizes of the square objects. However, this would only be possible once the children are confident with their shapes.
Having the activity outdoors allows you to introduce different colours including black, brown, white and grey. These could include items such as stones, flowers and wooden sticks. The aim and objectives for the activity may also be able to change from identifying different shapes to creating patterns, comparing sizes and lengths and also looking at symmetry. 
Children completed one of the three aims with little help needed when counting. Similar aims may be used again for activities in the future; however, shape cue cards could be made available to help children identify the shapes successfully. This could improve the children’s social development by working together to determine the name of the shape. 

























Element 4 – Personal Development Plan 
	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Talk to Careers Support at University.
	To look at different career options following on from my degree. To help build confidence my with interview preparations.
	Contact online or visit Student services when University campus re-opens.
https://www.uwtsd.ac.uk/careers/
	Online through email. 
	Before September 2020

	PGCE
	To build on the knowledge learnt during the Early Years degree and progress to a teaching career. 
	Apply through UCAS when portal opens in October. https://www.uwtsd.ac.uk/pgce-primary/
Cost of £9,000 to study a PGCE. PGCE bursaries available to apply for to help cover the cost https://www.uwtsd.ac.uk/teacher-education/pgce-bursaries/


	Course through University of Wales St David on the Swansea campus.
	Length of course is 1 year. After completing Early years degree.

	Understanding Autism 
	Currently working in a centre within a primary school supporting children with Additional Learning Needs. Many of the children in the centre have Autism Spectrum Disorder. Course will further my knowledge and understanding of Autism. 
	Online course. Free course. 
https://www.open.edu/openlearn/science-maths-technology/understanding-autism/content-section-overview?active-tab=content-tab
	Open University.  
	Before September. 

	British sign language 
	To learn a language and be able to communicate effectively with children within my workplace.
	Online course available to view for up to a year. https://www.british-sign.co.uk/learn-online-british-sign-language-course/
Possibility to progress on to level 2 by doing a British Sign Language course through work. 

	British Sign website. 
	After finishing degree. 

	Confidence in public speaking/ talking to parents 
	Help build confidence when speaking to parents, when having meetings and when presenting new idea.
	Shadowing a fellow employee with more experience. Learning while working. Presenting oral presentation as part of my Early Years Degree will help build confidence in public speaking.
	Workplace.
University 
	During the workday. Building confidence daily. 

	First Aid 
	To be prepared for any incidents that may occur in the workplace. 
	Booking course through British Red Cross website. https://www.redcrossfirstaidtraining.co.uk /courses/first-aid-at-work-courses-uk-mainland/
Possibility to attend course through work.
	British Red Cross running a course in Carmarthen.
	3 days course. Before July 2021.

	Early Years Degree 
	To learn more about education in the early years. Build knowledge by learning through theory and practice.  Early Years as a route into a PGCE programme. 
	Full time flexible course over a period of two years. 
	University of Wales Trinity Saint David, Carmarthen. 
	Currently studying. Finish in July 2021. 
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