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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

The purpose of this paper is to select an intervention and discuss the use of it for a selected pupil or group of pupils within Key Stage Two (KS2) and how it affects their learning and development. I will critically reflect on its potential effectiveness, along with looking at ways to change or improve it in future to achieve the best possible results.
The pupils involved in this study group are fictional characters made up for the sake of this paper, with traits taken from real children I have met through my time on Professional Teaching Placement (PTE) and other school based volunteering, therefore no names, ages or other information is linked to any one child. The school is situated in a small village at the head of a valley in South Wales, the area is heavily deprived with 75% of children being entitled to free school meals and an ALN percentage through the school of 33%. The study group consists of five children, aged between ten and eleven years old. Of these five children, two and male and three are female. The boys are Tom and Alex, both aged eleven. The girls are Grace, Sarah, and Nia. Grace and Sarah are aged ten, Nia is aged eleven. All pupils are in the same year six class at school and know each other well, Nia and Tom are twins with separated parents, Nia lives with her mother and step-father while Tom lives with the father. All five children are entitled to free school meals and Grace is a looked after child. Academically, Sarah, Nia and Tom are placed within the higher-ability group within class and are sometimes working at lower Key Stage Three (KS3) levels at subjects such as Mathematics and English where they are already working towards some skills outlined in progression step four as outlined in the draft curriculum for Wales 2022 (Welsh Government, 2020) for these subjects. Alex and Grace are placed in the middle-ability group within class. All five children struggle with deeper level thinking and find it difficult to share their thoughts with the class for a combination of fear of having different opinions to others or not understanding how others reach different results to themselves, and therefore were listed for this intervention.
My chosen intervention is Philosophy For Children (P4C), which is a proven enquiry based pedagogy which aims to help develop creative, critical, caring and collaborative thinking skills in children. I will be focusing on the growth of the pupils thinking skills and cognitive ability. During these intervention studies, the teacher / Learning Support Assistant (LSA) acts as a facilitator while the children are encouraged to take the lead. I chose this intervention after a discussion with a teacher and assistant head teacher about a variety of different interventions she has found effective during her time as a teacher. Philosophy For Children was one of several recommended to me, and after a brief spell of research into the aims I quickly noticed how important philosophical thinking can be, and how important the ability to think philosophically effectively can be, particularly if the skill can be mastered at a young age. The ability to think philosophically is proven to help throughout life, not just within school lessons. This links directly to the four purposes of the draft curriculum for Wales by helping children become “ambitious, capable learners, ready to learn throughout their lives” (Welsh Government, 2020).
“Studying philosophy cultivates doubt without helplessness, and confidence without hubris” (Sowey, 2013). As said in the above quote from Sowey, the ability to think philosophically allows you to think not only of if what you believe is true, but also to think about it not being true, without doubting yourself. This will help children, and people in general, to see things from the viewpoint of those who may have a different viewpoint on a subject than themselves.
Piaget is believed to be the first person to make a systematic study of cognitive development. Piaget wanted to measure the I.Q of a child not through how well they could read, count, write, and solve problems, but by which fundamental concepts emerge such as the idea of number, justice, time etc. Piaget’s theory of cognitive development can be broken down into three basic components. These are Schemas, Adaptation processes that enable the transition from one stage to another, and the stages of cognitive development. (Mcleod, 2018)
Piaget believed that children pass through stages in which different types of learning occur. He linked these stages to different age ranges. Stage 1 being birth to two years, he called this the sensorimotor stage where children learn about the world through their senses and the manipulation of objects. The second stage is called the Preoperational Stage and is linked to ages two through seven. Here, children develop memory and imagination as well as being able to understand things symbolically along with the thought of past and future as things that have happened and are yet to happen. The third stage is where the subjects of this paper are thought to be as this covers the ages of seven through eleven. Throughout this stage children become aware of external events and feelings other than their own. They begin to understand other people may have thoughts, feelings and beliefs that differ to their own and become less egocentric, they are thinking logically about concrete events, things they can physically see or touch. The fourth and final stage occurs when children reach the age of 12 and above. At this point they are able to use logic to view the world around them, plan for the future and solve problems they are faced with (Piaget, 1932). In his unpublished dissertation, Lawrence Kohlberg supported the ideas set out by Piaget in his stages of cognitive development and went on to further this work, stating that cognitive development continues throughout a person’s life (Kohlberg, 1976).
One contrasting view to Piaget’s theory that children’s’ development must precede their learning is the Social Development Theory published by Lev Vygotsky that in fact, social learning precedes development. "learning is a necessary and universal aspect of the process of developing culturally organized, specifically human psychological function" (Vygotsky, 1978, p. 90). Vygotsky’s theory differs from Piaget’s in a number of ways. For example, Vygotsky places more importance on the effect cultural and social influence have on cognitive development. While Piaget believed that cognitive development is mostly universal, Vygotsky believed that it varies across cultures. Akin to this, Piaget suggests that cognitive development is based on independent exploration of the world around them whereas Vygotsky claims that how children think, and what they think about are directly affected and influenced by those around them.

It is important within education as whole and within interventions to monitor and record progression as it is made, however large or small it may seem. All progression is significant to a child’s development. Within education, progress is often monitored through assessments and by collecting samples of pupils work. This provides the basis to collect information to gather raw data on the current attainments levels of each pupil based on the work they are able to complete within the classroom. If progression is not recorded and monitored, then as a teacher you lose the ability to see the effectiveness of a task. You could continue for weeks or months without realising that no progress has been made, making the process potentially worthless. That is not to say only academic progress should be considered worthy of time being spent on it. It is also worth noting that progress in relationships and other social aspects can be improved during tasks that may not offer the academic progress expected.
Bruner believes that complex information is able to be understood by a child of any age. 'We begin with the hypothesis that any subject can be taught effectively in some intellectually honest form to any child at any stage of development.' (Bruner, 1960, p. 33). Bruner explained how this works through the concept of a spiral curriculum. This works with complex subjects being taught at a basic level at first, and as knowledge is gained, more complex information is added on at a later date. The spiral analogy depicts subjects being taught at gradually increasing levels. This is similar to the progression steps within the new curriculum for Wales 2022 (Welsh Government, 2020). Bruner is probably best known for his work on the zone of proximal development, which suggests that children are most able to learn when faced with work that is just out of their current reach of attainability. If work is too easy, there is no need for learning to progress, whereas if the work is too difficult and cannot be reached with scaffolding, then the jump in learning is too much and becomes not possible. “[Scaffolding] refers to the steps taken to reduce the degrees of freedom in carrying out some task so that the child can concentrate on the difficult skill she is in the process of acquiring” (Bruner, 1978, p. 19).
As briefly outlined above, my chosen intervention is Philosophy for Children, where the aim is to teach children how to think in a reasonable manner, preparing them to reason and be reasoned with whilst promoting rational thinking in a reflective environment. “The aim of a thinking skills program such as P4C is not to turn children into philosophers or decision-makers, but to help them become more thoughtful, more reflective, more considerate and more reasonable individuals.” (Lipman, 1988). Throughout the Philosophy for Children sessions, the pupils will learn life-skills that can have a positive impact on their personal and social lives, as well as having a positive impact across all areas of the curriculum. For example, P4C encourages children to give full and details responses to questions which helps them in English lessons to expand their answers with well, thought out responses, and can also assist them with their thinking skills in areas such as scientific experiments or other times where higher thinking skills are required to help further their learning. It is important during these sessions to remember that that no answer is wrong. This will help the children feel comfortable in sharing their thoughts and opinions with the group whilst respecting and listening to the differing views and opinions of other children. They will learn to understand that everyone is allowed their own opinion on things through group discussions, facilitated by a trained member of staff where needed but primarily led by the children themselves. The staff member may need to facilitate at times if the discussion is not moving effectively, or if no opposing viewpoints have been offered in order to help children enter into the thought processes of listening to opposing ideas. Children will be in charge of selecting their own questions and coming up with a variety of viewpoints, but of course the staff member is there to support the group where necessary and ensure questions and thinking remain philosophical. These discussions will help them understand their own thoughts on a variety of subjects, and help them see that it is possible, and sometimes a very good idea, that peoples opinions on a subject can change based on reasons given by others in a discussion. The aims of P4C link closely to the four purposes of the curriculum for Wales (Welsh Government, 2020) in that it promotes an education that emphasises the importance of independent thinking to help prepare children for an ever changing world, along with highlighting the strong links to the community and communication.
While P4C is often used because of its benefits to the core curriculum studies such as language and mathematics which we will discuss in further detail later, it is also an effective way of improving children’s understanding of their emotions, and the emotions of those around them. Teaching children that other people may have different opinions on things will allow them to see things from other people’s perspectives. This means that should there be an altercation, they are able to think about it and understand how someone else may be feeling because of it, or understand why they are feeling the way they are. This can further help in schools that employ tactics such as training student to be “emotion coaches”, where children are trained to understand the emotional needs of their peers, and are taught how to approach people in a helpful manner to peaceably resolve situations.
As for the benefits given toward core curriculum studies, P4C can open the door to incredible question and thinking. These skills can have an incredibly positive effect on studies throughout the curriculum, from discussions in English to problem solving in mathematics, and in drawing scientific conclusions from interesting hypotheses.
Young people talk to each other and as a result, it is believed that they are far more influenced by their peers than was previously thought. This could be due to easy nature of communication in the modern day through social media and mobile phones, but no matter what, they talk and that talk means something to them. They remember what is discussed between friends because it is memorable. It is important that adults make classroom talk just as memorable, and this can be done through philosophy.
Philosophy for Children is a whole school approach, and can be used in every part of the curriculum with all ages and abilities. Whether being used as a class, as groups, within school councils or even with parents and governors, the principles remain the same. The Philosophy for Children initiative talks about a concept called the 4 C’s. These are ‘Collaborative’, ‘Caring’, ‘Critical’ and ‘Creative’ thinking. These are the four main directions students are encouraged to focus their thinking. These four staples of thinking also give teaching staff a foundation from which to base their teachings and facilitating within P4C sessions.
Philosophy for Children is currently being used in over 60 countries around the world. This is a signal that there is a universally high level of belief in the effectiveness of the initiative. In 2015, Durham university carried out an “Education Endowment Foundation (EEF) Efficacy Trial” to measure the efficiency of the initiative on the benefits it gives to reading, writing and mathematics. They found that P4C has the biggest effect on disadvantaged children. These children made 4 months additional progress in reading, 3 months additional progress in maths and 2 months additional progress in writing. Pupils in Key Stage Two made two months additional progress in both reading and maths, and both teachers and pupils alike reported that Philosophy for Children had a positive influence in the pupil’s self-esteem, listening skills and confidence when speaking. (Durham University, 2015). This test was carried out under a “Best Practice” situation across 40 schools. A second test to determine the effectiveness of the initiative was carried out under every day conditions across 200 schools, with 75 schools recieving P4C and 125 set to act as business as usual. The results of this study are set to be released in Spring 2021.
Professor Keith Topping and Psychologist Steve Trickey conducted a large scale study which they published in 2001 detailing the results of children experiencing one P4C session per week. The results concluded that pupils achieved serious gains in reasoning skills, both verbal and non-verbal, as well as listening, questioning, communication, behaviour, reading and understanding. They report that there was also a statistically substantial increase in their IQ scores over the period of a year as opposed to zero gain from the control group. (SAPERE, n.d.)
There are, of course, limitations to the Philosophy for Children initiative, and one such limtation is the level of training staff have received prior to beginning to teach philosophy to children. If the staff member assigned to facilitate the sessions is not both confident and competent in their ability to understand, teach and promote philosophy then they will not be well situated to promote the childrens philosophical thinking. This means the early levels of pupil progression are going to be limited to the ability of the facilitator. Providing the facilitator has enough knowledge from the training to give pupils a good early understanding, then it is still possible for the pupils, as the leaders of the sessions, to grow their thinking and cognitive skills without higher levels of input from the member of staff. If this were to happen, then the difficulty for the member of staff would be in mapping or recording pupil progress. Pupil progress can also be a difficult aspect to record during the process of these sessions as discussions are interactive and, hopefully, lively. Without a form of regularly occuring standard assessment of some kind, there may be periods of time where no official tracking takes place. If a regularly occuring form of assessment is imposed, this could dull the sense of creative thinking that P4C aims to achieve in it’s learners, as pupils will instead try to give the answers they think are needed to get them the best possible results.
A strength of P4C that has been recorded in the studies/tests mentioned is that it builds confidence when speaking. This will open the door to endless possibilities of growth, particularly in those pupils that find it difficult to speak up in group or whole class settings such as the children detailed in this paper in not only self-confidence, but also in their spoken language skills, making them more comfortable with sharing their thoughts in front of their peers. This will hopefully lead on to increasing overall engagement in sessions.
Looking at the results of her research project on the impact of P4C in primary schools. Sharon Phillips says that the initiative has very good links to the Curriculum for Wales 2022 (Welsh Government, 2020) and goes on to say “It suggests that the desired learning outcomes of P4C support the ideals of the new curriculum and also provides a model for excellent teaching and learning within the context of the wider curriculum” (Phillips, 2019, p. 1). 
Using the results and data of the EEF efficacy trial discussed above, the Nuffield Foundation funded Dr Nadia Siddiqui, Professor Stephen Gorard and Dr Beng Huat See, all of Durham University to lead further research into the non-cognitive impacts of Philosophy for Children such as the relationships between pupils, their peers and their teachers, pupils confidence, well-being and self-esteem, pupils’ voice and how they engage with opinions that differ from their own as well as teachers attitudes towards pupils learning (Hillman, 2017).
Philosophy for Children is designed to be a whole school approach and is capable of being used throughout every aspect of the curriculum to enhance pupil engagement within the classroom and if used effectively, create a generation of deep, ethical thinkers capable of overcoming obstacles they are presented with in a manner we have not seen before. If children can be taught to think philosophically at a young age and given the skills to continue to expand their philosophical thinking throughout their lifetime as (Kohlberg, 1976) suggests is how cognitive development continues to grow then even before they reach adulthood ,they are ready to be ethical, enterprising citizens of the world (Welsh Government, 2020). To achieve this, schools would need to ensure thorough philosophical thinking training for all staff within the school to allow the philosophical teaching to be continued and built upon throughout children’s progression through the school. For the pupils involved in this paper, they would benefit greatly from being involved in teaching their classmates what they are being taught within the Philosophy for Children sessions. This will help that way of thinking to spread into the playground which has the potential to reduce emotions from over-whelming children involved in altercations and can teach them ways of dealing with such situations calmly, rationally, and ethically.
It would be an interesting approach to also open up the concept of philosophical thinking to parents and school governors, this could be a useful approach for teaching the wider school community how to think philosophically giving pupils more opportunities to have deep discussions about subjects they would not normally get a chance to discuss with adults. The opportunity is also there to give pupils with a solid understanding of deep thinking practices the chance to lead sessions withy not only other pupils as suggested above, but with members of the wider school community. This can further grow their confidence in speaking publicly and open more doors for future involvement and engagement with their time in school, further preparing them for the world beyond school and their community, which again links to the four purposes of the new curriculum for Wales 2022 (Welsh Government, 2020) and outlined in Professor Graham Donaldson’s Successful Futures report (Donaldson, 2015).
At the end of writing this paper, I have come to the conclusion that Philosophy for Children can be a highly effective practice within schools, and as I have never experienced or seen any part of it before this assignment during my PTE experiences or time spent volunteering in schools, I am under the belief that it is currently under-used within my local area. It is an initiative that I now have a lot of interest in and intend to continue to research into. There are some potential issues that could be raised with it as nothing in education is perfect, and it could lead to some interesting discussions once children pick it up and begin to practice its use outside of formal sessions. A concern I have over the effectiveness of this initiative does not lie with the pupils, but with the willingness of some teaching staff who may feel strong enough to keep up with the progress in cognitive and deep thinking of some students.
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