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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)
I have worked in a disabilities team for over a year and feel my confidence in making decisions has developed and recognise that I have had the opportunity to work with a varied caseload. Working with 16-25 years old clients, has enabled me to learn both children’s and adult’s legislation. Based on my experience in practice I have identified several learning needs to support my development. 

I need to develop my knowledge and skills in completing assessment focusing specifically on outcomes this skill will ensure that I am working within the guidance of The Social Services Wellbeing Act (2014) which says, when carrying out assessments that the local authority must seek to identify the outcomes that the adult wants to achieve in daily life. Outcome focused assessments have proven to improve both physical and mental health of individuals, quality of life, enable individuals to have the opportunity to control their services, ensures the person maintains their dignity as well as enabling individuals to make a positive contribution to the local community (Community Care 2007). Through developing and improving my skills in this area it will enable me to ensure that I am confident in completing assessments which are increasing in complexities as I develop as a worker. Stanley (2018) states that as well as being emotionally supportive, supervision is an opportunity for practitioners to reflect fully on their practice. I will use supervision to develop and improve the level of my assessments as well as accessing suitable courses. 

I also need to become more confident working with other agencies as I recognise the need to work in a multiagency way. I am often left unsure on what role each professional has within the care of a person which can cause confusion. SCIE (2010) recognises that working in a multi-agency way provides a seamless service to individuals with complex needs. I feel that by clearly identifying individuals’ roles it will enable to me to understand processes such of applying for health (joint) funding and who is expected to undertake certain roles. Through developing my knowledge on other services I feel it will provide me with confidence in identifying suitable preventative services. I feel that I need to develop knowledge of other departments and agencies such as roles of different health professionals within the learning disability team, housing, benefits, education etc.

Although I have built good relationships with families and other professionals, I recognise that my confidence is low when challenging what I hear. I feel that a better knowledge and understanding of legislation that underpins my work will provide me with the confidence to discuss and challenge, ensuring that I undertake appropriate intervention and apply professional judgment in complex situations. McGregor (2011) discusses social workers should be able to apply what they have learnt into practice, including understanding legal and policy frameworks. I feel that I am currently applying ‘The Act’, although not confidently. This need can be met by discussing legislation and policies with my supervisor and discuss and challenge with colleagues who have greater experience, I can also attend appropriate courses and research myself. I feel that I need to specifically develop my knowledge on The Mental Capacity Act (2005) as this will enable me to challenge/support appropriately when working with young people, their carers and other professionals.
Word Count 549


Section 3
Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  20/9/20
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
Child 1 is a young lady (17 years old) who lives at home with her parents Adult 1 (mum), Adult 2 (dad) and Adult 3 (older brother). Child 1 has Global Developmental delay and a moderate learning disability. Adult 1 has poor mental health and is currently experiencing depression. Adult 2 also has health concerns which have stopped him from working for 20 years. The family are welsh speakers first language.

Historically the family have been reluctant in allowing professionals into the family home have had poor relationships with previous workers. Child 1 is currently accessing respite for 2 nights a month and also has 6 hours of direct payments in place for socialization, although due to Adult 1’s own anxieties they have not commenced yet. During my most recent visit Adult 2 reluctantly showed me to the kitchen and was honest about the struggles they are currently facing, the home conditions were very poor and although I was in shock at the poor standards they were living in I felt I had to be honest with them and made them aware that I was unsure of the next steps, although wanted to support them in developing a way forward to support themselves as well as Child 1. 

The purpose of my session with Adult 1 and Adult 2 will be completing a carers assessment. This will enable me to clearly identify with them what they are currently able and not able to do and put in place a plan to support a positive change for both 1 and her family as a whole. This would include linking them with relevant agencies. 
Both Adult 1 and Adult 2 agreed that they would be happy for me to be observed when completing the carers. I sought consent on previous visits as well as when I arranged the visit over the phone. I made them aware that they would not be named in any work that I would be completing.

Word Count – 328


	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)
I am going to use a reflective model from Schon (1987) Cited in Maclean and Harrison (2011), this will enable me to look at how I reflected throughout the event and again after the event.
The introduction of The Social Services Wellbeing Act 2014 (SSWBA) recognises the need for a local authority to promote the well-being of individuals and their carers who require care and support (Social Care Wales 2017). When completing carers assessments, it is important to focus on outcomes for the carers, providing them with information regarding the assessment process. Providing the carers a list of things to think about before the meeting as well as working in partnership with what the carers identified needs are. It is also important that the carers are provided with an opportunity to talk away from the person they care for (SCIE, 2007). As part of this assessment, I spoke to both Adult 1 and 2 on the phone before my visit and agreed that I would complete a carers assessment. Asking them to think about the care they provide Child 1, identifying what they can and cannot do. Providing them with examples, such as completing house hold chores and supporting with personal hygiene tasks. 
I was aware that Adult 1 and Adult 2’s first language was welsh, although I was conscious that my observer could only understand Welsh. I initiated conversation in Welsh, turning to English to introduce my observer. I suggested that we continue in Welsh as my observer was able to understand the language, agreeing that I would translate if needed. I was aware of the ‘active offer’ and providing a service in Welsh without service users asking, ensuring they had the opportunity to accesses services through the medium of Welsh whilst being treated with dignity and respect. (Social Care Wales, 2020) Although Adult 1 and 2 were happy I felt it was important for the assessment to be completed in Welsh as I would get a true reflection on their thoughts and feelings. The Welsh Assembly Government framework ‘Mwy Na Geiriau’/ ‘More than Words’ has the aim of ensuring that organisations recognize that the ability to access services through the medium of Welsh without the individuals having to request the service (Welsh Government 2016) Williams (2012) highlighted that often Welsh speakers are unable to communicate their wished and feelings and get concerned of getting their words wrong in English. Williams also states that the ability to speak your first language helps to break down barriers, this is a complete reflection on how I see both Adult 1 and 2.
Through reflecting in action I recognised as I entered the house that home conditions had significantly deteriorated since my last visit, after completing initial introductions and reminding the couple the reasons for my visit. I asked if they were willing to show me around the home. I recognized that I needed to be sympathetic in my approach and that it could feel like an invasion of privacy. The Human Rights Act 1998 gives effect to the right set out in the European Convention of Human Rights, this includes the right to a family life, although this right can be breached if it is in the interest to the wider community or to protect other peoples’ rights. impacting on life of Child 1. Citizens Advice (2020).

I was aware of Adult 2 physical health when showing us around the home, The Social Model of Disability helps to recognize the barriers when somebody is being disabled due to their environment and supports independence, choice and control (Scope, N.D). I recognized that the current home conditions were a barrier to Adult 2 living a normal home life, often being unable to use the stairs to access the bathroom or bedroom. Although home conditions were poor I acknowledged that Adult 2 showing us around their home was a big step, I was cautious of pushing too far as I did not want to break the trust and confidence we had built. 
I was conscious of my own values, I was in shock and questioned myself if I was naïve and did not realise this was a normal way of living. I felt conflicted as the Code of Practice wants social workers to promote a positive home environment by promote their well-being, but also wants to develop and maintain trust and confidence. I needed to ensure that I managed the conversation well otherwise I may loose the trust and confidence of the couple.  

 Through reflecting in action, I was able to recognize that the family did want help as they knowingly showed me around the home. I feel that I respected their views and wishes of the couple whilst also building their trust and promoting their wellbeing (Social Care Wales, 2019) 
This prompted my decision of changing the purpose of the visit, recognising the state of the home would need to be addressed urgently and returned to the living room to speak to the couple. I reminded them that I was initially there to complete a carers assessment although felt that it was more important to formulate a plan on how to help them get ‘on top’ of their home conditions, both agreed. I made it clear that as their home was a local authority property I would be contacting the housing officer for support and guidance making them aware that this would be an urgent action and that the housing officer would want to view the entire property.
 I felt I was able to empathize with Adult 2 and sympathetically demonstrate to him that I understood and recognized the struggles he had been facing, whilst also highlighting that there needed to change. 
I recognised that I had noticed him struggling to mobilise around the home and was concerned that current home conditions were too much for him to improve on his own. I was aware of the power imbalance that the couple may be feeling, I allowed them to identify the main changes needed, making them feel that they had the control over their own lives. 
Through reflecting in action, I was able to recognise that Adult 1 required reassurance although, she was seeking this through eye contact and wanting to touch hands. As well as trying to be positive towards Adult 1s body language, I was conscious of my own body language as I did feel uncomfortable with the home conditions and was aware that body language and nonverbal communication are a big part of overall communication. Positive body language can help service users feel relaxed and mirroring body language can help build rapport (Griffiths, 2012). 

Although I was able to communicate verbally with Adult 1 and Adult 2 I felt unsure if they were taking on board and implementing the changes needed. Through reflecting in action, I changed how we were planning to move forward. I recognised that I needed to break down the tasks and talk them through each. Asking both, separately to repeat what we had planned and agreed.  Questioning each point and asking them how we were able to achieve each point. This reassured me that they had retained and understood the information. 
On reflection of the home visit, although I did not complete the intended task of completing a carers assessment, I feel that I made the right decision as addressing the current home conditions was a priority. I ensured that there was effective communication between myself, Adult 1 and Adult 2. I also feel that as I reflected ‘in action’ I have been able to identify a better way of communicating with the family and with reflection ‘on action’ I will continue to develop my way of communicating with the family to ensure that we continue to work closely with this family as well as a regular dialogue of communication, including telephone calls direct with Adult 1 and Adult 2, regular contact with other professionals and regular home visits including announced and unannounced. Reflecting further on action, I question whether Adult 2 was cooperating willingly or whether he felt he needed to comply with, I feel that on future visits I will be more aware of this. 
I felt that I kept the visit person centred, continuously adapting my approach and plan. Changing my method of communication, making it easier for them to understand and altered my way of conversation to ensure that they were identifying the main changes needed. Through summarising I felt that this provided Adult 1 especially with smaller points to remember, which I felt that she took on board. 
Word Count 1427


Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?


	Yes if Vicky was running late, she always calls ahead.

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?


	Yes she did

	Were you clear why the social worker met with you today?


	Yes she explained

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very good, very helpful

	  How has the social worker listened to you and respected your views and wishes?


	Very good

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, she spoke welsh to us


	How has the social worker’s involvement met your expectations for this visit?

	Very good

	Are there any other comments or suggestions that you would like to make?
	Very happy with her, we have a good relationship with her.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)

I will focus this piece of work on a specific case which I have worked on during my time in my current place of work. I will reflect on my role within the situation described and specifically look at the safeguarding aspects of the situation. In order to reflect constructively I will be using the Schon model (1987) cited in Maclean and Harrison (2011), this will enable me to look at how I reflected during the event and again after the event. Reflection in action means that I will be reflecting whilst carrying out the activity, and recognised that an individual can be nervous about something new or an unfamiliar situation. Reflection on action is when I will be reflecting after the event has taken place and I will be able to turn my thought on reflection into knowledge which will support future situations  (Royal College of Nursing, 2016). 
Blackwell (2019) identifies that here is not one single reflection framework which is the right one to critically reflect and highlights the importance of an individual using a model which ensures a practitioner Is comfortable in using and finds most useful. Reflective models must ensure that practitioners analyse assumptions, have an awareness of the social context of the situation and a degree of doubt about existing knowledge, beliefs and values. 

I currently work in a team that manages individuals between the ages of 16 and 25 who have disabilities. This means that I practice under both children and adults legislation although for this case I will focus specifically on adult legislation as a young adult will be the focus of my work. 
The young person at the centre of this case is a 23-year-old female (Adult 1) who is of white, welsh origin. She has a diagnosis of a mild learning disability. Previously Adult 1 has lived on her own, although concerns were raised by professionals at the time and she returned to live with her mother. Since previous Social services involvement, Adult 1 has left the family home and no longer speaking to mother or step father. Adult 1 most recent situation seen her living with family friends on a small holding, husband (Adult 2) and wife (Adult 3) and their 8 year old grandson (Child 1). 
On my initial visit to Adult 1 I was conscious of the Active Offer and providing a service in Welsh without someone having to ask for it. I asked if they would prefer communication in Welsh or English. As a fluent Welsh speak I am confident that I would be able to support young people and their families in providing a service through the medium of welsh (Care Inspectorate Wales 2020). Adult 1 chose to undertake the assessment in English although would greet me with Welsh sayings such as ‘Bore Da’ on each visit. I responded ant continued a simple conversation in Welsh, before changing the conversation back into English. Being enabled to speak in your chosen language can make you feel more comfortable, (Prysor, 2012). I feel my ability to offer Adult 1 the opportunity to speak in the language of her choice did make her comfortable. Although Adult 1 chose English, she appeared to relax after using simple phrases, Gruffydd (2012) identifies that being able to communicate in Welsh can support the formation of relationships.
Adult 3 had requested an assessment for care and support with the consent of Adult 1. The assessment was requested as although she was willing to support Adult 1, due to recent allegations Adult 1 had made against family members, Adult 3 did not think it was appropriate for her to support with personal care. I was able to commission personal care support for Adult 1 and this enabled me to remain involved and continued with regular visits.
The family life cycle is a theory plays a role in social work as it looks at the ongoing impact of family dynamics have on the opportunities of individuals within the cycle and recognises that personal crises such as abuse, or divorce can cause disruption to the family cycle. (McGoldrick and Shibusawa, 2012) The current circumstances of Adult 1 make me consider if the allegations of sexual abuse have played a part in disrupting Adult 1s life cycle and disrupted her, it also makes me question if there were further disruption in Adult 1s life that had impacted on her. 
My regular visits began to feel more formalised and controlled and I felt like I was being pressured and made to feel more uncomfortable. Adult 3 would want any phone calls to go through herself and not direct through Adult 1. Our meetings changed from being informal in the living room and then to the dining room where Adult 3 would take notes, on one occasion as I wanted to speak to Adult1 alone I was told that I would only be aloud to speak o her in the caravan in the yard.  I felt that Adult 3 was disabling Adult 1 and I felt that with support Adult 1 would be able to become independent in travelling within the local community and cope with daily life with minimal support.
Reflecting in action, I can remember feeling uncomfortable and that something was not right although I was unable to understand why. I felt that I was unable to identify what was happening. I felt frustrated although recognized that I will not always be able to know or understand what is going on that that I needed to control what I was able to, this included ensuring that Adult 1 received the support she needed, documenting everything thoroughly and continuing to ensure that I worked with Adult 1 at the centre of the work I was doing, I continued to be person centred and included Adult 1 in all aspect of the support I provided.
Reflecting on action, I feel that although I felt something was wrong I was unable to do anything at the time. I don’t feel that I would have been able to do anything differently and felt that through being persistent and logging everything it supported my ability to relay the facts through having regular supervision, I feel it provided me with an opportunity to discuss my feelings and express my concerns even though I knew I was unable to identify what exactly was going on. I questioned different ideas and researched possible scenarios, I was beginning to think of reasons why I was being stopped to seeing Adult 1 and was becoming more suggestive with my support, offering Adult 1 support to access th local community. This would provide me with opportunities to see Adult 1 out of the home environment. As well as identifying different ways of seeing Adult 1 I also considered and discussed different scenarios. XXX Safeguarding Board (2017) provides examples of modern day slavery, these include bonded labour where a person becomes indebted to others and forced to work to pay off a debt and forced labour, where work undertaken is against an individuals’ will or where punishment if the work is not carried out. Identifying signs including having their movements restricted, looking neglected, lack of belongings, mistrusting others, and limited family contact. Although I am unable to prove I feel I need to be considering different reasons behind the change in behaviours. From reading previous assessment I was aware that Adult 1 was a larger individual although is now of slim build, Adult 1 no longer leaves the home unaccompanied although previous assessments highlight that she has lived independently. 
After a fortnight of Adult 1 receiving personal care support, a referral came in from the company. Adult 1 had disclosed to the worker on shift that Adult 3 had been hitting her. Peoples First (N.D) state that adults can be considered at risk if they are over 18 and has needs for care and support, is experiencing risk, neglect or abuse or if they are unable to protect themselves from risk or actual abuse or neglect. 
This referral resulted in the safeguarding officer assigned to the case contacting myself to gain additional information which then lead to the decision by the safeguarding officer that a strategy safeguarding meeting with all professionals involved. This included the police, the manager of the childcare team as Child 1 was also open to services, the Safeguarding officer who was chairing the meeting and I was supported by my manager.
During the meeting I did feel out of my depth, I was unsure of what to expect as It was the first time I had attended a strategy meeting. I was asked my opinion on Adult 1s capacity, although I had never had any reason to doubt capacity, I was the only one in the room that had met Adult 1 and although I was confident that I felt Adult 1 had capacity, I was worried about providing my professional judgment in such a situation. 
The United Nations Convention on the Rights of Persons with Disabilities (CRPD) CRPD is an international human rights treaty adopted in 2006, the UK agreed to follow it in 2009. By following CRPD the UK have agreed to eliminate disability discrimination, enabling individuals with disabilities to live independently in the community, ensure they are accessing inclusive education as well as ensuring that individuals with disabilities are protected from exploitation, violence and abuse.  (Equality and Human Rights Commission, 2020) Through knowing key pints of legislation it enabled me to understand the reasons behind the need to ensure the safety of Adult 1.
Reflecting on the meeting, I feel that there was little else I would have been able to do in preparation for the meeting. I was able to discuss Adult 1 and her difficulties and feel that I done this confidently. The meeting made me think about what I say and do and how this impacts the overall end decision.  
Although through taking a short amount of time to research The Mental Capacity Act (2005), I was able to reassure myself that I had provided the information as I am to assume that a person has capacity to make a decision unless proved otherwise. I also need to remember that a person does not lack capacity just because they make an unwise decision (NHS 2018).
As a result of the meeting it was decided that the police wanted to interview Adult 1 regarding the allegation, it was agreed in the meeting that as I had best relationship with Adult 1, I would collect her from the home and support her to the station I was called by police that morning that it had been arranged for me to collect Adult 1 and needed to be down the station by a specific time. I felt that this calmed my nerves as the police had made the first contact and took this pressure off me, as the police had made them aware that I would be arriving and they had agreed the plans with Adult 3 for me to collect Adult 1. 
I was concerned about the confrontation that may present when collecting Adult 1, although on reflection and further discussions with colleagues and my own research I realise that if there was any concerns around Adults 2 and 3 allowing professionals to see an adult at risk on their own, Section 131 of The Social Services Wellbeing Act (2014) enables an adult at risk to be seen on their own, this is known as an APSO (Adult Protection and Support Order) (XXX Safeguarding Board, 2019a) 
During the police interview I was asked to act as an appropriate person for Adult 1. XXXX Police (2020) state that the role of the appropriate person is an important safeguard in assisting a vulnerable adult during the interviewing process. The role is to support communication between the young person and the police. I feel I was able to support Adult 1 in explaining what the police was telling her in a different way. Although this did not change the fact that Adult 1 continuously said that she did not know what police were talking about. Reflecting in action, I felt frustrated as I didn’t feel like she was being honest and I felt that she was not using her opportunity to get the support I felt she required. During the interview the police left the room, Adult 1 then asked me what was going on. I explained that when professionals are told worrying things that have a duty to report. I told Adult 1 that carers, social workers police are all professional and have a duty. Adult 1 said that she understood this as she done a course in college on safeguarding she then said that it was something that she had told a carer although continued to say that she did not want to say anything to police. I was then called out by police, and they discussed that they cannot do anything if she is not confirming what has happened. Although they did confirm that they would still be contacting Adult 3 soon to ask for a statement, I was told that they would make me aware of this before they arrange anything.  Reflecting on action, I don’t feel that I would have been able to change how I supported Adult 1 during the interview. I also feel that although my frustration I was feeling is justified, I now recognise the situation that Adult 1 was in and the reasons why she was choosing not to say anything. 

I feel that The Rational Choice Theory provided me with a simplistic way of seeing the situation from Adult 1s perspective. The choices are seen as rational if they meet an individuals to achieve specific goals. Preferences express both positive and negatives outcomes that individuals form when weighing up their decisions (Browning et.al., 2000). For Adult 1 this could be that she was thinking if she didn’t tell anyone about the physical abuse, she would be able to stay with Adult 2 and 3 or if she did tell the police about the incident she may be worried that she did not have anywhere to stay. This way of thinking provides clear outcomes with actions. 
On the journey taking Adult 1 home, she was not happy about the interview and was also worried about what she was going to tell Adult 3. I explained ‘duty of care’ to Adult 1 who said she understood the reasons although continued to deny that she had said anything. I reassured Adult 1 that I was her social worker and was there to support her and advised that she could contact me through a variety of ways. We went through what she would do if she wanted to leave the property, how would she get in contact/out of hours/ numbers etc. I was not happy leaving Adult 1 although had no reason to doubt Adult 1s capacity (NHS 2018). Reflecting in action I felt as though I was confident that Adult 1 is kept as safe as possible and has the knowledge to support her to leave if she so wished.
On return to home Adult 2 and Adult 3 were on the yard with three friends. Adult 1 got out of my car and walked towards them. I could see that they were not happy. They began getting verbally aggressive towards Adult 1 and I soon realised that I needed to get out of the car as I reacted to a situation. 

I text my manager ‘!!!!’as I felt that I did not know how the situation was going to unfold and wanted to get a message of some sort as soon as possible. I was conscious of the Local Authoritys lone Working policy and ensuring I kept myself as safe as possible.  I then got out of the car to support Adult 1, the couple continued to be aggressive and were not happy that Adult 1 had made such allegations. They discussed that the police had called and asked Adult 3 to go to the police station as soon as possible so that they could speak to her regarding an alleged assault. Adult 3 told me I was not welcome on the property and asked me to ‘take Adult 1 with you’, Adult 1 walked off upset and walked down the lane. I then jumped returned to my car and followed Adult 1 down the lane. After catching up with Adult 1, I asked her if she wanted to get back in, she got in the car and I drove off. As I knew the area well, I knew that I was able to drive to a local car park where I would be safe to call manager for further support and guidance. 
Through reflecting in action, I felt angry and frustrated, the police had told me that they would be contacting Adult 3 later in the week to take a statement. I recognised that I needed to ensure the safety of Adult 1 and felt guilty that I had put her in a situation where she was being challenged and questioned by Adults 2 and 3. I was now more familiar with applying The Mental Capacity Act (2005) to this case and felt that I was able to provide Adult 1 to leave the property with me as she had the capacity to make her own decision. I feel that if Adult l chose to stay on the premises I would have been concerned for her safety. I also considered how I implemented the code of practice. The code of practice seeks social workers to promote well-being, voice and control of individuals while supporting them to keep safe. Along with respecting the rights of an individual whilst making sure that their behaviour does not harm themselves or others. If Adult 1 had decided to stay I feel that I would have not ensured her safety although would have been working within the Mental Capacity Framework and she would have been in control, voicing her wishes and feelings (Social Care Wales 2019).
On reflection I feel that I did handle the situation well although feel that this was helped as Adult 1 had removed herself from the property and it made my role easier as I did not have to manage Adult 2 and Adult 3. I feel that if Adult 1 remained on the property I may have struggled to diffuse the situation, had I been put in this situation I would have called the police officer that I had been dealing with throughout the case to support further.
Although I recognise that Adult 1 is no longer at risk of imminent harm or abuse, I still recognise that she is an adult at risk and that she requires support to develop herself and to be supported to be as independent as possible. I feel that now that Adult 1 is now living away from Adult 2 and 3 it may provide her with the opportunity to develop. Parsons (1951) stated that Systems Theory that individuals are part of their environment and individuals are shaped by co-dependent and indistinguishably linked systems. These include being influenced by systems which are related such as communities, families and education establishments. There are connected to wider systems such as geography and economy. Through recognising how these different systems interconnect it will provide me with a greater understanding of how the systems can breakdown. Enabling me to identify and providing support specific to the breakdowns.
Adult 1 has lost connection with her family although I feel that if I can continue to work with her I will be able to identify and support the relationships that she had, if appropriate. If these are unrepairable, would look to build different systems of support that would enable Adult 1 to continue to develop. These would need to be explored further although I would be able to look at friendship groups from school and college as well as the wider family network as well as low level floating support workers within the community and groups such as peoples first. 
Looking at the situation from another perspective, Bowlby cited in Rees (2007) suggests that attachment experiences in early childhood form internal working models enabling children to develop preconceptions of relationships both negative and positive. Through positive attachment it enables a child to develop by exploring, learning and relating information appropriately. These positive experience are important to support resilience, adaptability, safety and the regulation of stress. Through conversations with Adult 1, it was clear that her childhood was very unstructured and unstable, she has not had the opportunity or been supported to develop the ability to forge strong relationships in the past, I believe that as Adult 3 has provided Adult 1 with her own room, made her feel part of the family it has made her feel wanted and part of the family. I believe this adds to the reason why Adult 1 chose not to tell the police. 
Although through reflection, it enables us to challenge ourselves and others, maintaining professional curiosity, awareness of myself and creativity in my work. (BASW, 2020) I feel that working cases like this provided me with the confidence in knowing that I am able to deal with difficult situations and recognise that I am not on my own when safeguarding young people on my caseload and that we will not always know the answer or reasons behind individuals’ actions and recognise the need to identify changes in behaviours
Social Care Wales (N.D) recognises that Psychological abuse can include threats of harm, coercive control, verbal abuse, withdrawal from services, humiliation that are used to harm, punish or frighten individuals. I feel that on reflection Adult 1 could have been exposed to psychological absue as well as possible financial abuse, although recognise that collecting this evidence can often take time. 
The Deprivation of Liberty Safeguards/standards (DoLS) protect the rights of adults in hospital and residential care homes. Although DoLS can be used in other settings when an application is authorised to the court of protection. DoLS will be replaced later this year with an updated safeguard, known as Liberty Protection Safeguards. (SCIE, 2017). 
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Section  5
Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)
By working in Wales, I need to ensure that as well as following British and European legislation, that I am working under legislation specific to Wales. The greatest piece of legislation that the Welsh Assembly Government is The Social Services and Well-Being (Wales) Act (SSWBA) 2014, this provides the framework for social workers to practice within Wales (The Social Services Wellbeing Act 2014).
Within the SSWBA, part 7 of the act specifically states that professionals must have a regards for international legislation along with considering the principles of the United Nations Conventions Right of the Child (UNCRC). Under the terms of the UNCRC governments are required to meet childrens basic needs and enable them to reach their full potential. Children have basic fundamental right and this is acknowledged within UNCRC. These include the protection form violence, abuse or neglect and life survival and development. (Save The Children, N.D). The principles of the UNCRC have been embedded into the SSWBA, Wales were the first country to embed the principles of the Act. (Children’s Commissioner for Wales, 2017) 
The Welsh Assembly Government now have Regional safeguarding boards and are a key mechanism for organisations within the area to ensure the cooperation to safeguard children and adults who are at risk (XXXX Safeguarding Board, 2019b).
The Childrens Act 89, S47 Is the main part of legislation that oversees the safeguarding of children and is referenced to within the SSWBA. The Act stated that the local authority will make enquiries if necessary whilst they consider if joint action is required to safeguard and promote the welfare of the child. 
The Local Authority I work with have implemented the Signs of Safety approach within all children Services, the approach seeks to balance the strengths of the family along with their goals. It enables better planning for the individuals involved and also promotes the development of the exisiting goals. This method of working forms a practical cooperative method of working and encourages the cooperation and involvement of the families and their support networks within the planning (XXX Local Authority).
The All Wales Child Protection procedures were recently changed to Wales Safeguarding Protection Procedures, these procedures are a vital part in safeguarding children. These procedures standardised procedures for the regional safeguarding boards, ensuring that there is referrals, plans and actions in place. A key principle of the new procedures is that the protection of children is the responsibility of all involved with the child and their family. It is vital that clear partnership working and communication between agencies is shared to ensure that vulnerable children are supported to be kept safe away from abuse and harm. The Wales Safeguarding Procedures provide the process for both adult and children. (Children in Wales, N.D)
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)
A major difference in safeguarding children and adults is The Mental Capacity Act (2005), the act only applies to people aged 16 and over, The Mental Capacity Act 2005 provides professionals with a framework to assess whether an individual is lacking capacity. This becomes vital in the safeguarding of adults as this enables people over the age of 16 and who are deemed to have capacity to make ‘unwise decisions’ regardless of the risk they are placing upon themselves (SCIE, 2016).
The European Convention of Human Rights (1998) ensures that an individual has a right for family and private life by law. This means that adults have the choice to a homelife where there will be no intervening from authorities apart from in very rare circumstances (Equality and Human Rights Commission, 2017).

This is different for children under the age of 16 as capacity can not be implemented, however children under 16 are able to consent to their own medical treatment under this age via an assessment called ‘ Gillick competence’ (Young Minds N.D).
Similarly to capacity, consent is vital in safeguarding adults. If an individual who is deemed to have capacity does not consent the local authority are unable to intervene as they have no powers to intervene. This is different to safeguarding a child, The Childrens Act 1989 states that the ‘welfare of the child is paramount’. CAFCASS (2017) when court proceedings are in place, children are appointed their own independent person - a ‘childrens guardian’, they  ensure the arrangements made for the child are in their best interests. Authorities are able to remove children if there are safeguarding concerns and can be done under several different orders, these include Emergency protection Order,  (Section 44, Childrens Act 89) or a care order (section 31 Childrens Act) The childs wishes and feelings would be considered although the welfare of the child is paramount which differs greatly to being unable to intervene with an adult who has capacity. 
The introduction of The Social Services Wellbeing Act (2014) ensured the safeguarding of a child or adult were both recognised. These include stating that ‘safeguarding is everyones responsibility, however there continues to be differences with safeguarding of adults and children in Wales. These include that there are only 4 categories relating to Children - Physical Abuse, Emotional Abuse, Sexual Abuse and Neglect. Within adult safeguarding there are additional categories. There are a total of, which consist of physical abuse, sexual abuse, financial abuse, emotional abuse, psychological neglect, domestic violence or abuse, organisational or institutional abuse, discriminatory abuse and modern slavery (Social Services Wellbeing Act 2014). 
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)
I am going to use Bortons (1970) reflective model as the model of reflection to support me in reflecting on my development over the last year in practice. Jasper (2003) discusses that the use of this model enables new workers to reflect with the role of a social worker, this will provide me with a clear and easy structure for reflection. Enabling me to identify, analyse and formulate clear actions or goals for myself moving forward. 
In section 2 I highlighted that I needed to develop my ability to complete assessments, specifically identifying outcomes for the individuals. 
I have developed in this area significantly, I am confidently undertaking assessments with a clear view of listening to the service user and what they require support for, previously I was concerned with supporting the individual to change aspects of their life that they did not feel required any support or guidance with. Over this last year I have attended courses to support this learning need, specifically attending ‘outcome focused assessments’ training. I found this training useful, although I feel I have developed my skills the most through receiving feedback from one service user who felt that I was not listening to his outcomes and goals. At the time this upset me as I felt that he was judging me as a worker although recognise that he was getting frustrated as I was not supporting him to achieve the outcomes that were important to him.
I hope to develop this further by working with cases that have a greater complexity, I recognise the need in being able to adapt how I work and communicate with individuals and feel through having a service user be honest with me I have been able to learn and develop.
I also highlighted that I needed to strengthen my confidence and ability to work with other agencies. 
This learning need has been developed through building good professional relationships with colleagues whom I have regular contact with, through good working relationships it has ensured that the individuals I have supported have the relevant people involved in their care. (Sidebotham et al, (2016) cited in NSPCC (2019) stated that working in a multi agency way is vital for effective safeguarding and protection of children. I was able to develop these relationships through attending regular multidisciplinary meetings and networking during courses that I have attended. 
I hope to develop this further by continuing to forge appropriate working relationships with colleagues from the different services when the opportunities arise.
I identified in section 2 was that I felt that I needed to develop my confidence in challenging and being honest with families. I identified that I felt I was able to do this by having a greater understanding of legislation. 
I have developed in this area greatly and feel that I am referring to legislation throughout my work. The extent to which services can be offered by social workers is bound by legal framework and is essential for workers to implement the law to practice safely (Johns, 2009). Through having regular and quality supervision I feel that my supervisor has challenged me to answer questions for myself as opposed to giving me the answer. I feel this has developed m ability to be a confident practitioner and I feel I am not seeking answers as often. Attending courses specifically on legislation has also supported my confidence in developing this learning outcome.  
I feel that this learning need can be developed further by continuing to be challenged in supervision as well as informal peer supervision and POD supervision that will be commencing in our team soon. I feel that challenging each others decisions is healthy and ensures that colleagues are making informed decisions and also feel like you are not alone.
As well as looking to continue to develop the above learning outcomes, I also feel that over the past year and through recent reflection that I have identified further learning outcomes that I would like to focus on and develop as a social work practitioner. This includes developing my communication skills and becoming more confident in using different forms of communication.
In discussion with my supervisor, we discussed that I am becoming more confident as a worker and challenging when appropriate. Howe (2009) recognized that both training and supervision are vital in ensuring that practitioners are able to develop their ability to reflect. The more courses I am attending, I link to a situation or a case that I have been dealing with. Effective supervision has enabled me develop my ability to reflect on situations and I will continue to use as an important part of my development as a reflective practitioner. Through reflection, I feel that I have worked with many young people who have limited or no verbal communication. Attending course that would aid different forms of communication would continue to support my develop.
looking back over the last year I feel I have greatly developed in confidence and recognise the more I experience complex decisions the easier it is becoming for me to analyse the information in front of me and I would like to develop this further through becoming competent in communicating with the young people I work with through using sign language/ sign along. 
Word Count 877



Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	20/3/19

	2
	26/6/19

	3
	11/9/19

	4
	27/11/19


Notes 
	Mentor’s comments 



	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.
Vicky has been with the transition team for two years, although she had her second-year social work placement in the team, so already came into the team with a good knowledge of the service user group and services that can meet their needs.  However, a big change that Vicky had to catch up with was the change of Legislation from Children Act 1989, and adult legislation like the Community Care Act 1990 to a change of assessment from Child in Need and Unified Assessments, and now working within the Social Services and Wellbeing Act (SSWBA) 2014 and change of assessments.  Therefore, even though Vicky came with valuable knowledge that could benefit the team, she then had to get her head around a whole different way of working e.g. personal outcomes.  This is one area Vicky identified as a learning need in her first year of practice was applying analysis in assessment to inform interventions.  As a busy intake team, Vicky not only was allocated a caseload, but on a weekly basis undertook new referrals within the team.  This enabled her to undertake assessments regularly which we would discuss personal outcomes and eligibility under SSWBA in supervision and unpick how the legislation has an impact on the analysis of needs and how to develop support plans.

Within the team there is also a lot of peer support from more experienced colleagues, for example when Vicky was settled in the team, she then was added to the Duty Rota.  This daily role requires the worker to make professional judgements on cases which either does not have a worker, the worker is unavailable or there was a crisis and needed immediate attention.  Colleagues were always around with Vicky in the early stages with guidance and support, and as her skills developed and confidence grew, she now runs with duty and gathers relevant information and makes competent decisions on how to react to a duty call.

Vicky also identified early on in her employment that she felt she didn’t have experience with child protection and adult safeguarding.  She now has both examples on her case load.  She has attended and supported adult safeguarding investigations and tasked with actions to help inform the decision making.  She also holds a case that professional have concerns over neglect of a disabled child.  Vicky has worked closely with the family to identify the areas of concern, she has worked openly and honestly with the family, who were not aware of this issue.  She has built up a trusting and professional relationship with the carers and young person, through this approach and by speaking with them in their first language of welsh (active offer).  She assessed that the carers were struggling themselves and through financial support and referrals for their needs to be supported individually, she has managed to support the family and not be on the Child Protection Register.

The above case has enabled Vicky to develop her skills repertoire and meet a learning need, which was to develop her confidence in professionally challenging situations.  For example, once Vicky had supported the family to clean their home to a suitable and hygienic standard that not only ensure the families health and safety but also protected them from eviction from their local authority property.  However and soon after the standards in the home started to drop again.  Vicky needed to challenge the family on this and this required a diplomatic but firm approach to ensure they were aware of the risks and consequences of their lack of engagement.  Vicky’s confidence grew following this intervention and has since utilised this new skill in many ways and transferring it to using professional challenging in situations such as Multi-disciplinary settings with psychiatrists and other health professionals etc.  This is an area where I believe Vicky can continue to develop and will enable her to challenge further. The more experience Vicky becomes with legislation, policies and procedures etc and finding out more about her role as a case coordinator and the roles of others.

Overall Vicky is a valued member of the team.  She now supports other staff, such as students within the team and as a team player, she eustatically offers support to others when they are dealing with a crisis, which in turn promotes the team sharing their knowledge and support in return.  
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Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	

	Name of Team/Agency 
	

	Name of Mentor 
	

	Name of Line Manager 
	


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V7 7/2/18
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