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Introduction
During this assignment I will critically reflect on an observed critical incident and identify areas of learning/teaching practice within that incident to further my study and the overall development of my own professional teaching practice. I will critically reflect, analyse, and evaluate my chosen critical incident and research further into the surrounding areas of study, the main of which being behaviour management. This will not lead to a conclusion in which I determine which methods are most effective or not so but rather how my own practice has developed and what I will take forward to my next phase of study. According to Tripp (1993) Critical Incidents are common events that usually happen within the teaching environment, these usually indicate trends throughout the profession and link to research undertaken by educational practitioners. What makes an observed incident critical, is the reflection that comes after it. 









The Role of Critical Reflection
As student-teachers ‘we are responsible for our actions’ (Tripp, 1993, p.5.) We must critically reflect on the events of each day and learn from everyone around us, teachers, pupils, parents, and lecturers alike. Reflecting on a critical incident enables us to develop in different ways. We do this by reflecting on past experiences, reflecting on an incident as it occurs and taking action when moving forward. (Shandomo, H. n.d.) Teaching is a field that is continuously growing and changing. As a student-teacher and once I am fully qualified, I will continue to reflect upon and review my own practice and the practice of others in order to continue growing as a teacher. The more we reflect on things that go wrong in the classroom, the more likely we are to avoid the same things happening again. When we reflect on things that went well in the classroom, we can develop our practice further by implementing these in other lessons and further the success of the incident in the future. (Victoria State Government. n.d).  In Wales there are 5 professional teaching standards, Pedagogy, Leadership, Professional Learning, Innovation and Collaboration. All values and dispositions link to our pedagogy and critical reflection. These areas encourage us as practitioners to develop our professional practice and take accountability for the development in the classroom by always baring the 4 purposes in mind. (Welsh Government. n.d)





Observation
Bridging Test phase observations were held in varying capacities over different Networks. I attended my Network Lead school for one day of observation, I will refer to this school as ‘School A’. School A is a secondary school in South Wales with over 1,000 pupils from Year 7 to Year 11 (ages 11 to 16.) School A has a Specialist Teaching Facility (STF) which caters to pupils with speech, language, and communication needs. As recorded in the 2019 Estyn report, the school supported pupils in varying areas of need with 34% of pupils on the special educational needs register and 15% with English as a second language. It is clearly evidenced in the report that School A caters well to these pupils given that they were ranked excellent for Care, Support, and Guidance (Estyn, 2019). According to a study that was carried out by the National Foundation for Educational Research (Cook, R., Rutt, S. and Sims, D. 2014), pupils eligible for Free School Meals (FSM) are more likely to be absent from school and on average do not progress as well as non-free school meals pupils in the Welsh educational system. In School A, 29% of pupils are eligible for FSM which is 16.4% more than the national average (Estyn, 2019). Furthermore, 35% are at risk of becoming Not in Education, Employment or Training (NEET) post-16. Due to School A’s highly effective Careers Programme this potential outcome has been avoided with 98.5% of pupils attaining a post-16 placement (City and County of Swansea, 2020). 




Critical Incident 
At School A I observed 5 lessons throughout the course of one day, each lesson lasted for approximately 1 hour. My chosen Critical Incident occurred in the first lesson of the day. First lesson commenced at 9am and I was situated in a year 8 Maths lesson. The aim of the lesson was to further pupils understanding of BIDMAS and be able to apply this when working out a sum. Throughout the lesson the pupils were engaged and open to participation. The teacher was managing the learning environment well, made sure there was differentiation between tasks and recalled previous knowledge. As we approached the 40-minute mark the pupils appeared as though they were no longer willing to learn. At this point the bad behaviour grew in the classroom and the pupils were totally disengaged. One pupil began throwing pens around the class, another proceeded to walk around the class starting a conversation about Minecraft with other pupils. As time went on the class erupted into chaos. At this stage the teacher went to great lengths to get the class back on track, but it was too late. It appeared as through after 40 minutes the pupils were simply incapable of taking in any further information. Potentially the Pygmalion effect could have come into play, maybe the teacher set her expectations too high? Or perhaps the layout of the lesson and the order of the activities needed to be re arranged? Maybe the pupils weren’t being challenged enough or maybe they were being challenged too much? I will investigate this further and the areas of possible impact. When considering Donaldson’s Four Purposes, from what I observed, these pupils were ambitious, capable learners who were ready to learn at the beginning of the lesson. However, the teacher did not cater well to their learners to allow them to continue learning up until the end of the lesson. The teacher needs prepare pupils to be ready to learn of the rest of their lives. 

Literature Review
The Pygmalion Effect often comes into play in the classroom, ‘The work of Rosenthal and Jacobsen (1968), among others, shows that teacher expectations influence student performance.’ (Duquesne University. n.d). Teachers are constantly setting expectations in the classroom whether that be setting classroom rules, expectations of prior knowledge or lesson objectives and learning outcomes. These often set the tone for each lesson and determine how well each pupil will achieve these set expectations. (TeacherToolkit. 2017).  When we set goals for ourselves to achieve, we consider how attainable they are, teachers must also do this in the classroom. The ability of learners will differ in different classes but also within the same class. As a teacher if you cater your lesson to your most capable learner(s), other learners will feel left behind and become disengaged. However, if you cater your lesson towards the lower capabilities in the classroom, other learners will feel as though they are not being challenged and will also become disengaged. A teachers job is to balance the needs of all pupils in their classroom by both challenging the more capable learners and catering to pupils with lower capabilities. The classroom is a place for growth, not all pupils will be at the same stage at the same time and there is not one path that all learners will take. Each pupil is on a journey to adulthood, a good teacher will try their best to facilitate all their needs while preparing them for the future. 

The Humanistic school of education focuses on 
the idea that children are good at the core and that education should focus on rational ways to teach the “whole” child. This theory states that the student is the authority on how they learn, and that all of their needs should be met in order for them to learn well.
(Western Governors University. 2020)
In the Humanistic school, the needs of the pupil go beyond the learning that occurs in the classroom. The focus is on their social, emotional, intellectual, and physical needs.  For example, if a pupil has not eaten or slept their energy won’t be up and they may not be able to focus in class. The Humanistic school believes that as teachers we must facilitate these needs before learning can commence. However, this approach can prove very difficult for the teacher. Damon Verial (n.d) suggests that while Student-Teachers are training there is a high focus on controlling the learning environment, preparing lessons and behaviour management. Furthermore, teachers are working towards school goals and often in secondary school preparing pupils for exams. Therefore, with such a focus on certain areas, it can prove extremely difficult for any teacher; especially a newly qualified one to have a wholly humanistic approach to teaching. Verial also states that as the Humanistic school claims each pupil has a preferred teaching style this can lead to a very chaotic and disorganised environment in which pupils won’t thrive. Given the secondary school curriculum is still very much targeted towards exams and results, teachers need an organised and structured classroom in which pupils can learn and prepare for upcoming assessments. That being said, there is still scope for the basic needs of pupils to be met by teachers such as food and sleep but the opportunity for this rests firmly in the hands of each teacher. Furthermore, teachers can to a certain extent cater to potential differing ‘learning styles’ and different abilities with in the classroom.

Differentiation within the classroom is a teachers attempt to “respond to the variance among learners in the classroom.” (Tomlinson, C. n.d) Teachers can differentiate in 4 areas, Content – what the pupils will learn, Process – how the pupils make sense of the content, Products – the application and extension of what they have learnt and Learning environment – the set-up of the classroom. (Victoria State Government. n.d) Teachers can provide differentiation with content in a number of ways. Some of which could be, providing different levels of resources for different capabilities, setting group work or paring the less capable learners with a more knowledgeable other. With regards to the process, teachers can bear in mind the time frame in which it will take pupils to complete certain tasks, offer hands on support for pupils who need it or encourge pupils to put their hands up and ask for help. As far as the product goes, this is very exciting for learners as the teacher can give them the freedom to produce work and the best way for them. They could do this by creating a song, dance, poem, or presentation. This not only allows pupils to develop their understanding in a way that is best suited to them but also allows them to be able to think creatively and enjoy the learning process. Finally, in the learning environment teachers can make sure that pupils with bad behaviour are well within their view, ensure the classroom is tidy and quiet or create a seating plan that allows pupils to thrive and work effectively. These methods can be extremely useful as teachers because they allow us to assess all of the needs of the pupils in the classroom and cater to most, if not all of them. This potentially avoids any pupils feeling left behind and any pupils feeling as though they are not being challenged. Instead, this creates an environment for all pupils to excel. However, the process of differentiation can be very time consuming for the teacher. Planning an effective lesson takes time, then to provide varying resources and materials will multiply teachers workload. Furthermore, the curriculum is driven towards exams and pupils do not have the option to sit an exam in their preferred ‘learning style’. (
Drew, C. 2020) Having said that, pupils are more likely to excel in exams if they have learnt the content in a way they understand. In addition to this, pupils are more likely to be willing to learn throughout the whole lesson if the delivery of the lesson as been targeted to all pupils and their needs. 
 
As a teacher it is also very important not to overload pupils with information. There are 3 forms of cognitive load, 
Intrinsic cognitive load: the inherent difficulty of the material itself, which can be influenced by prior knowledge of the topic 
Extraneous cognitive load: the load generated by the way the material is presented and which does not aid learning  
Germane cognitive load: the elements that aid information processing and contribute to the development of ‘schemas’. 
                 (Shibli, D. and West, R. 2018) 
Even as adults we can only deal with a certain amount of information at one time and how well we receive and retain that information can depend on a number of variables. Information is better understood if you already have prior knowledge of a particular topic. This leads to the development of a schema, where we link to new information to pre-existing knowledge allowing this to be easily transferred to our long-term memory. If a new topic is being introduced, making links between topics that have been previously studied or making links to real life contexts can also aid in the understanding and retainment process. As teachers we can also break information down into more manageable chunks. To do this effectively the needs of the class must be assessed to ensure that the pupils are being challenged just the right amount whereby they are still processing and retaining the information. Furthermore, teachers must give pupils time to process the information they have been provided with and understand it in their own terms. The teacher can then check this knowledge by effective question and providing opportunities for refection. Teachers must not overload their pupils but asses their needs and understanding and take the best course of action. (Enser, Z. 2020)
Teachers must plan effective lessons to guarantee the best results. 
An effective lesson gets students thinking and allows them to interact and ask questions, tap into their background knowledge, and build new skills.
(Ullman, E. 2011)
An effective lesson must have a purpose, time for discussion, thinking and reflection. This again links back to areas as discussed previously, the teacher must tailor their approach to their pupils. Always bearing in mind the pupils needs, the aim of the curriculum or scheme of work, upcoming assessments, pupils’ prior knowledge and ability levels and so much more. 





Reflection/Evaluation & Next Steps
Teachers must prepare pupils to become ambitious, capable learners, ready to learn throughout their lives. They can do this by developing their innovation and critical thinking, giving opportunities for independent learning and setting targets. (Stace, C. 2020) The focus of the teacher must be the development of pupils and preparing them for life after school. In my critical incident once we reached the 40-minute point in the lesson the pupils became totally disengaged and the pupils were no longer willing to learn. To ensure my pupils continue learning and remain engaged until the end of the lesson I will use a variety of methods. Firstly, you can only cater well to your pupils if you know your pupils well. As I have only recently started planning lessons and partaking in PTE 1, I expect I will encounter some potential issues that stem from my lack of knowledge surrounding the pupils in my classes. I will take the time to get to know my pupils both first hand and by collaborating with my subject mentor to gain further information about the pupils in my classes and their needs so I can accommodate them to the best of my ability. Furthering this I must also establish what prior knowledge pupils have on the topics I will be delivering; this will assist me in planning an effective lesson. For example, if my pupils were creating a piece based of the work of Becht, I must first determine if they know who Brecht is and have knowledge of that style of work and identify if the pupils have even created a piece of drama before. This again links back to understanding the needs of the pupils and the prior knowledge they possess in order to deliver lessons effectively. Additionally, I will endeavour to implement many of the learning tools discussed in my literature review. Once I have established the needs of my classes in will provide differentiation of tasks to help challenge all of my pupils in order to avoid any pupils feeling left behind or being ignored. Pupils will also have the opportunity to develop some work in their preferred learning style. I believe in the drama/performing arts classroom it is often easier to allow pupils to be creative and produce work in methods/areas that are best suited to them. However, it is then the teachers role to make sure pupils are being challenged and they are stepping out of their comfort zones. Pupils need this experience in order to be prepared to step into adulthood. This will contribute to pupils becoming ambitious, capable learners, ready to learn throughout their lives. 















Conclusion
Bridging was a really beneficial experience; it was especially useful to follow a pupils timetable for the day. I believe it’s easy as teachers to just take each lesson at a time especially when they are all in the same subject area. However, as a pupil you must go from maths to art to science for example. Taking in a lot of information that is not necessarily related to each other. Teachers must understand the extreme amount of information pupils are taking in throughout the day not just in their subject area, this is something I will bear in mind in my own practice. It was great to see consistency in all classrooms with “DO IT NOW” tasks ensuing that pupils can start learning and engaging with subject content as soon as they step into the classroom. There was clear differentiation of learning in different classrooms but also within one lesson. As discussed previously, I believe differentiation is such an important element of teaching and is something I will endeavour to include in most if not all of my lessons. Over bridging teachers have shared their best practice and there are many techniques I witnessed that I intend to introduce into my own pedagogy. The aim of this assignment was to delve deeper into events that occur within the classroom by doing this, we as teachers reflect on the behaviour and practice of other professionals in order to influence our own practice. I have clearly identified how I will move forward with my own practice and how I will implement both what I have witnessed and what I have discovered from further research. These areas will lead to the overall development of my pedagogy and further my development surrounding the professional teaching standards.



Appendices 
OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group: 22 September 2021, 9am, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Maths 
· First lesson of the day 
· Some of the class are quite worked up


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Recall from the previous lesson, the bus stop method 
· Countdown from 3 to 1 for silence, pupils still talking (1)
· BIDMAS recall, calling on pupils for answers 
· When showing answers on the board the teacher intentionally put a wrong answer to see if the pupils were paying attention
· Countdown from 3 to 1 for silence, few pupils still talking (2)
· A pupil was singled out for a second time for bad behavior and warned if there was a third time they would be asked to leave (a)
· Teacher uses various methods to help reinforce BIDMAS 
· Teacher gives pupils a GCSE question to show pupils where they’re going 
· Countdown from 3 to 1 for silence, all pupils are silent (3)
· Pupil misbehaved for a third time, but the teacher changed the punishment to staying at breaktime (b)
· Behaviour majorly deteriorated after 9:40, pupils are no longer willing to learn
· Finished lesson with who wants to be a millionaire interactive game 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behaviour majorly deteriorated after 9:40, pupils are no longer willing to learn
· Behaviour management 
· How long can pupils learn for? 
· How long can pupils concentrate for?
· Engagement strategies 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· There is always a little chatter
· Pupils being disruptive, chucking pens 
· Some pupils helping each other 





Record 2
	Date and time, year group: 22 September 2021, 10:05, Year 8 


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Art
· Second lesson of the day
· Before break time


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· “DO IT NOW” task on the board to be completed as soon as they enter
· Teacher thanks class for their participation 
· Started a new topic ‘food’, pupils asked to design a tile page for the topic
· Teacher identifies what techniques will be used in this lesson and how they are relevant to other things they will do
· Classroom helper hands out books
· Teacher and teaching assistant constantly going around and checking on the pupils
· Good worked was shared on the board at the end of the lesson
· Asked the class to give feedback on the work that is being shown 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
“DO IT NOW” task on the board to be completed as soon as they enter
· If pupils are late it doesn’t hold up the class 
· Independent learning 
· Sets up the lesson


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· All books seem to be kept in the classroom
· Room is very plain for an art classroom 
· Naughty boys at the back of the class










Record 3
	Date and time, year group: 22 September 2021, 11:26, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Science
· Third lesson of the day
· After break time


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Date in welsh on the board 
· Closed book recall from last lesson 
· Immediate sense of respect in the classroom
· Almost silent and raising hands to speak
· Teacher says “I like what you’re thinking” when a pupil wasn’t quite right and then calls on someone else
· Inquiring minds, obvious interest in the topic 
· Teacher makes jokes and has fun with their pupils 
· Teacher asks them to write what they have leant in their own words
· Teacher provides a sentence starter for those struggling 
· Teacher acknowledges good work
· Introduction to next lesson


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Teacher makes jokes and has fun with their pupils
· Importance of having fun in the classroom 
· Does respect help learning? 
· Behaviour management


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· A plane is flying past, and the pupils are interested, the teacher says “it’s the army coming to bomb us, no more school” the class laughs and then continues working
· Pupils were very quiet and were engaged
· They clearly liked their teacher








Record 4
	Date and time, year group: 22 September 2021, 12:24, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Health and Wellbeing
· Fourth lesson of the day
· Lesson before Lunch

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Pupil shouts out that he doesn’t have a pen, teacher replies “not a good start, sit down and try again”, pupil then asks for a pen politely
· Teacher engages pupils outside of the classroom, this further encouraged the bad behaviour within the class
· Recall from last lesson to check if pupils books are open 
· Using celebrities that the pupils would know to relate to the topic at hand
· Behaviour in class had improved by 12:39, pupils were engaged and being respectful towards the teacher and each other 
· Answering questions as a group by a show of hands 
· Teacher thanks class for their participation
· Adding more relatability to the topic at hand ‘Inside Out’, ‘TikTok’, ‘Gaming’
· Teacher says “Grandewch” all pupils are silent straight away 
· Teacher gets staff and pupils involved 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Relating learning to things pupils know from the everyday
· Rote learning 
· Memory (STM to LTM)



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Subject is very conversational 
· Designed for understanding of themselves, other people, and the world around them
· Verbal use of welsh throughout the lesson









Record 5
	Date and time, year group: 22 September 2021, 13:54, Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Music 
· Last lesson of the day
· Lesson after lunch 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· “DO IT NOW” task asking pupils what music they like and what they would like to learn
· Some bad behaviour in the class, “waiting for your attention boys”, “three times too many”
· Shows a video from BGT (the missing people choir) relates to something they may have seen before 
· Teacher walks around the class while asking questions
· Teacher moves pupils apart because of bad behaviour 
· Pupils sing a song continuously until the whole class joins in
· Improvisation task with 5 notes and set bars as a skeleton 
· ‘Bum, bum, bum, bum, bum, bum, bum - CLAP, CLAP’ Silencer
· Teacher ensures pupils that messing up is okay


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Improvisation task with 5 notes and set bars as a skeleton
· Practical learning and the benefits
· Self-lead learning with guidance 
· Do we learn better when we work it out for ourselves?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Brought the mood done with BGT clip but brought it right up afterwards with song “Hey Mister ****** awesome!” 
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