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[bookmark: _Toc118586574]Introduction

[bookmark: _GoBack]For this assignment, I will be presenting an observed critical incident, I shall be using Tripp’s methodology by making a ‘value judgement’ on the event (Tripp, 1993, p.8) and find understanding from the incident and will engage with literature which links closely to the incident. According to Tripp a critical incident is an event that is interpreted, and a judgement is made, and therefore meaning is attached to it by the observer. (Tripp, 1993)
Tripp’s cycle of methodology is beneficial for practitioners as the cycle allows them to engage in the literature that is closely related to one specific observed critical incident that they are trying to understand. It’s been shown that when Tripp’s critical incident methodology is employed it also improves the level of reflection. (Tripp, 1993) In the assignment, I will discuss how practitioners use critical reflection to professionally develop and also discuss the role of the student teacher in evidencing reflective practice. Next, contextualized information about the incident will be discussed. Furthermore, Donaldson’s four core purposes will be linked to the incident. The literature on the humanistic approach and social constructivism will be explored. Evaluations and reflections on my findings will be discussed to inform my future practice and allow me to implement theories effectively in practice. 
[bookmark: _Toc118586575]The role of critical reflection

The role of critical reflection is an important part of becoming an educator because it allows them to become better educators where they take responsibility for continued professional development and identify areas where further development is required to maximise learning (Myers, 2012, p. 4). The role of reflection for an educator involves evaluating and analysing their own lessons and making professional judgements that the educator will reflect and act upon to improve teaching and learning. (Myers, 2012, p.3). The role of reflection will allow practitioners to evaluate practice allowing them to inform practice enabling them to carry out effective planning and identify appropriate future learning objectives. (Gray, and MacBlain, 2012, p. 143)

Practitioners can use models of reflection to structure their reflections, such models can be Schon’s model which was built up upon from Dewey, it is called reflection in action and reflection on action, whereby the teacher can make a difference in a situation, however, this model has been criticised as for limiting the ‘scope and depth of reflection’. (Schon, 1983, p. 275) Teachers can use other models such as Kolb’s experiential learning cycle of reflection to try and improve future teaching, as the model is used for examining and strengthening criticality in education and personal development. (Kolb, 2015, p.3)

Practitioners can use reflective models to view incidents from different perspectives instead of focusing on their own viewpoint, such as using Brookfield’s lenses model to develop the capability of becoming a critically reflective teacher and to develop critically reflective skills in this model teachers, ‘examine behaviour through 4 critical lenses’ (Cornish and Jenkins, 2012, p. 162), Brookfield suggests that going through the stages of this model ‘viewing our practice through the four lenses’ allows teachers to gather and interpret facts to make a future pedagogical change, (Brookfield, 2017, p.95) it allows teachers to develop professional learning. 

Curriculum reform in Wales, under Donaldson, saw a change in the professional teaching standards, as part of the initial teacher programme of study, student teachers have suitable opportunities to be research informed practitioners whereby they are able to identify strengths and areas for development through reflection and self-evaluation (Estyn, 2021, p. 11) Partnerships allow them to collect evidence of reflection and map it against the QTS standards, (Estyn, 2021, p. 4) Under the professional standard of collaboration student teachers have to display evidence of them displaying ‘reflection on developing expertise as a personal or a collaborative process’, the standards ensure student teachers are reflective practitioners where they take responsibility for own development and learning as set out in the standards especially seen under the professional learning standard, the continuing professional learning descriptor sets out that teachers use the ‘PLP to support reflective practice and record active commitment to continuing professional learning, leading to the controlled implementation of new or revised techniques and approaches’ (Welsh Government, 2019)  
[bookmark: _Toc118586576]Observation 

The school/learners and staff will be anonymized due to confidentiality and privacy, in line with BERA Guidelines, ‘the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research’. (Bera, 2019)

According to (Welsh Government, 2019) The school has 1352 learners on roll, and is a new school that houses learners from the ages 3-16, primary and secondary phase, 25.2% of those learners are free school meals, the primary attendance is 94.2% and secondary is 93.8%, however, the documentation hasn’t been updated due to the Coronavirus Pandemic and no Estyn inspection has occurred due to the school being new. (Welsh Government, 2019) Some context behind the observation, it happened in a Year 2 class which was a shared room with Year 1, both classes socialised together in challenge areas, but both years 1 and 2 had an individual teacher. The classroom environment was free-flow- indoor and outdoor. Year 2 had 31 learners with one teacher and one TA. Year 1 had 24 learners, one teacher, and 1 TA. The AoLE focus for the observation was Health and Well-being.
[bookmark: _Toc118586577]Critical incident linked to Donaldson’s four purposes

The critical incident is focussed around the start of the school day because it was centred around a 'well-being welcome', learners had free choice and did mindful well-being activities in groups, such as Yoga – mindful movement on the carpet, drawing, painting, jigsaws, funky fingers, a sensory activity with small blocks. I observed the children interacting socially when partaking in mindful activities as they were talking to each other in their groups and the teacher was moving around the classroom talking to learners asking them how they were feeling. Some learners choose to do tasks in isolation and didn’t engage in conversation with peers. In this incident teacher is reinforcing the core purpose 'Healthy Confident individuals ready to lead fulfilling lives as a valued members of society' (Donaldson, 2018) the reason why I think this is because during the ‘well-being welcome’ the start of the school day, focus was placed around the learners having healthy minds before they engaged in learning activities, this was ensuring emotional well-being needs were being met, enabling them to have healthy minds and to be confident as they approach learning. The mindful movement activity also enforces this core purpose as moving your body is an important factor for living a healthy and happier lifestyle. (NHS, 2021) 

I observed a teaching assistant (TA) conducting a Well-being intervention with four learners who were upset on arrival, one learner was carried into the class by the TA as the learner was visibly upset, other learners went into intervention because they had something that they wanted to share. The TA used a calming strategy where children sat silently, with their eyes closed, focusing in and listening to bubbles being blown and popped. The TA spoke to the learners about their feelings and discussed what kind of day the children were going to have ahead of them. The learners were happier, and more resilient enabling them to join their peers and interact in a mainstream, social, mindful activity. The healthy, confident individuals core purpose is reinforced. It was evident that a positive, mutual, respectful relationship was formed between the learner, TA, and teacher in this incident, the TA was able to support learners in overcoming well-being challenges during the morning through the intervention and by asking them about feelings, this resulted in the learners being able to build resilience and confidence enabling them to go and interact with peers in the mainstream classroom. 

In summary, I think the incident on the whole links to the ‘healthy, confident individuals who are building their mental and emotional well-being by developing confidence’, as the learners were resilient, confident and their emotional well-being needs were met as they come out of the ‘well-being welcome’ in readiness to embark on their learning activities for the day ahead. However, in this incident, it could be seen that the teacher is neglecting other core purposes as the teacher is solely focussing on well-being at the start of the school day.
[bookmark: _Toc118586578]Literature review

This literature review will be exploring Humanism and Social Constructivism as it is interpreted that the critical incident lends itself to these theories. 

Holt claims that schools are the reason why children fail, stating that schools focus on teaching and children endure many tests and fail due to a lack of adequate learning. He argues that learners are afraid of failure and fear prevents them from developing and growing in knowledge. He claims the need of the child for them to succeed is a learning environment where they can be curious and learn naturally and not be overloaded with information and tests in the classroom. (Holt, 1995, p.5). 

Bethune has a differing viewpoint; she states that children are being failed by schools because their hearts are being forgotten as the education systems are consumed with teaching content. Similarly, to Holt, she expresses that schools should allow learners to be curious and have exploratory learning experiences, however, unlike Holt she says that well-being and happiness should be the focus in schools for children to develop and be happy. (Bethune, 2018, p. 1)
 
The Welsh Government corresponds with Bethune regarding well-being being taught in schools, as the Welsh education system went under reform, from this, it is statutory in Wales for learners to have Health and Well-being learning experiences as part of the new curriculum, the Welsh Government recognises that health and well-being are fundamental to child development. (Welsh Government, 2015)

In corresponding thoughts to Bethune, Ho and Funk say that happy children are those who are mentally healthy. They state that children who are emotionally healthy and happy feel motivated to learn, and have a positive attitude toward school. In differing thoughts to Bethune, they suggest that Teachers can ensure children's emotional needs are met within their classrooms by providing a rich environment where social interactions stimulating for children. (Ho and Funk, 2018, p. 73)

Up to this point, the literature reviewed reaches similar conclusions about emotion and well-being playing a central role in children's ability to learn and develop. The authors of the literature take differing views in terms of what should be put in place by schools to ensure that well-being and emotional needs are fulfilled so that children are motivated to learn. A point I wish to make of my own is that Holt's literature is outdated, published in 1995, he says that children are afraid of failing, due to tests and information overload they endure, and he states that learners don't learn about real-life relevant information, so they don't remember taught material. (Holt,1995) This contrasts with recent research like the Curriculum for Wales framework, learners have authentic learning experiences and during an assessment, learners are at the heart of it and are supported, learners are engaged for progression and well-being. (Welsh Government, 2015) 

A Humanistic teacher focuses on meeting the needs of the learner before learning takes place. (Allender, 2008) A common consensus around Humanism is that it's defined as emotional well-being being a factor in how children learn and a positive mindset enables children to achieve their best. (Drew, 2022) A humanistic approach in the classroom is implemented by student's emotional needs taking priority before learning material is taught, 'the humanist teacher is mostly concerned with the student's self-esteem, and places less emphasis on the material taught' (Verial, 2010) Therefore, the literature reviewed so far has corresponding thoughts of the humanistic approach. 

Carl Rogers, a Humanist, says that for children to be able to learn and for effective learning to take place the teacher must be the facilitator, not the controller or the director, he believes that learners will be able to realise themselves if they arrive at their own solutions, and the teacher doesn't give them the answer. (Bates, 2019, p.64) However, Maslow, the founder of Humanist psychology (Meza, 2020) in his most famous work 'The Hierarchy of Needs' contrastingly articulates that learners must reach their needs on a hierarchal scale to reach their full potential in terms of learning. (Bates, 2019, p. 66)
In summary, Humanists Rogers and Maslow, both say different things in terms of the learner being able to learn. Rogers focuses on 'facilitating' learning and Maslow focuses on the needs of the learner being met. 

Critics of Maslow, argue that his needs are questionable in the hierarchy as social connections aren't factored into the hierarchy, it's argued that a lack of social connections can lead to deterioration in well-being. (Pichère, 2015, p.7) This critique is in support of Bethune and Ho and Funk's work as they both argue that social interactions are stimulating for children enabling them to grow, develop and learn. 

It can be argued that following Maslow's hierarchical structure, basic needs don't need to be met to reach self-actualisation. 'people from cultures all over the world reported that self-actualization and social needs were important even when many of the most basic needs were unfulfilled' (Cherry, 2022) suggesting the hierarchical form doesn't need to be ordered as Maslow suggests, it identifies that humans have needs, they should be kept in mind because if they are unmet progress will be affected. 

My critical incident explicitly lends itself to the humanistic approach, because the teacher isn't allowing failure as the learner’s needs are met during the ‘Well-being welcome’ before learning begins. A drawback to the Humanist approach is that it doesn’t suit all learners, some require structure and routine to be able to learn, therefore with learners having the choice in what they learn, this part of Humanism may not suit some students. (Drew, 2022) 
An argument against the Humanistic approach is that the teacher's role is diminished whereby they have less power to manage behaviour and have control in the classroom. (Liika, 2013, p. 50).The Humanistic approach can be seen to disadvantage learners working in isolation. ‘While the humanist approach in the classroom puts emphasis on the individual, students spend much of the time in class working in groups….giving large disadvantage to more introverted students’ (Damon, 2010) 

From the readings of Bethune and Ho and Funk, it is apparent that social connections play a role in meeting the needs of the child. The critical incident has connections with the social constructivist theory because the children were constructing their own learning in a social setting, by learning how to be happy and emotionally resilient through interactions and socialisation. A social constructivist would say that learning is a social process and that effective learning happens when a learner is engaged socially. (Pritchard and Woolard, 2010, p.7). It could be said that Maslow isn’t in support of social constructivism as the hierarchy of needs theory didn’t factor in social needs. (Pichère, 2015, p.7) 

Vygotsky's theory of social constructivism places prominence on the role of social factors in affecting cognitive development and enabling learners to grow. (Aubrey and Riley, 2022, p.68) Vygotsky suggests that development can't be detached from the social environment and that language plays an imperative role as it is a tool to drive thinking and cognitive development. (Gray and Macblain, 2012, p. 74) Vygotsky’s zone of proximal development demonstrates (ZPD) that development and understanding start from social interactions within this zone with the more knowledgeable other (MKO). (Bates, 2019, p. 48)

Bruner would agree with Vygotsky's theories of learning in the social environment and the use of language in development. Bruner similarly, uses scaffolding in the same way that Vygotsky uses the MKO, whereby the child uses these to support and overcome what they don't know through interactions. Reinforcing the importance of social interaction in learning. (Conkbayir and Pascal, 2021, p.90)

Similarly, Piaget would agree with Vygotsky in his thoughts about children constructing their own learning through interaction in the environment. (Conkbayir and Pascal, 2021, p.80) However, in contrast, Piaget would disagree with Vygotsky's type of thinking as he believes that children learn by doing, whereby they construct their own knowledge through exploring individually, and by building on prior knowledge and prior understanding. Piaget's view contrasts with Vygotsky's as he says children learn in isolation. (Conkbayir and Pascal, 2021, p.65) 

Critics argue that Piaget has failed to consider the effects social factors and culture have on cognitive development, another limitation of Piaget's theory is that he hasn't taken into account the differences between the individual, or 'how the environment shapes the child's experiences and ability to learn and develop healthily' (Conkbayir and Pascal, 2021, p.66)

My critical conclusion around social constructivism theory is that Vygotsky's idea of the use of language in verbal interaction, doesn't take into consideration the non-verbal or deaf learner, so this leads to questions about the importance of language in the development of learning and thought. (Gray and MacBlain, 2012 p.83) A criticism of the social constructivist approach is that research displays that Vygotsky's theory didn't specify how it would be applied in the classroom. Another criticism of Vygotsky's theory is that it has the assumption that this theory applies to all cultures, Rogoff argues that his scaffolding theories may not be useful in all cultures and for all learners in learning various skills. (Aubrey and Riley, 2022, p.77)

A social-constructivist approach can be seen as ineffective for gifted learners as research has demonstrated that they have a strong preference for working alone when feeling unsupported by others. (French, 2008), in similar views, it can be argued that the learner may disapprove, feel unsupported, and uncomfortable by the MKO, (Pollard, 2008) The MKO social interaction can be argued as ineffective if the learner has such feelings toward the MKO, this provides me with scepticism as to whether social constructivist learning suits all. 

Allowing learners to be social constructivists through play is valuable for learning and development, play is child-initiated, children know what they need, and can meet their needs through play, 'play provides ideal conditions and enhances the quality of learning'. (Wood and Bennett, 1998, p.29) Vygotsky is in support of play leading to cognitive development ‘In play a child is always above his average age, above his daily behaviour’, he argues that play can create a ZPD enforcing that play is a major source of development for the child. (Vygotsky, 1978, p. 129) In contrasting thoughts, play can bring a lack of focus, behaviour issues, and distress amongst learners when there is a lack of adult assistance, children in the play setting still need adult involvement, to model play skills, language, and behaviour. (Wood and Bennett, 1998, p.30)

A consideration for the social constructivist teacher is to be aware of social exclusion, and peer rejection for reasons such as gender or race, these factors can be seen to lower self-esteem in learners which can have a detrimental effect on learners. A positive peer environment should be fostered if a social constructivist approach is implemented. (Mulvey, 2018, p. 71) For a successful social constructivist teacher and learning environment, the teacher should reflect, have a well-organised, planned classroom and encourage children to assess how the activity is helping them understand, if implemented, children can enjoy learning and develop skills such as language and communication, teamwork, and sharing. (Fullido, 2015, p. 5) My criticality of this research is that reflection and efforts from the teacher for the constructivist learning environment to succeed are paramount and I believe that a whole school approach should be adopted for consistency for learners. A further criticism of the theories explored in this literature review is that the theories are old and new research could be developed in these areas to suit the modern world today. 
[bookmark: _Toc118586579]Next steps- reflect and evaluate your classroom observation

I am using Kolb’s reflective cycle to structure my reflections and evaluate the critical incident and identify the next steps for myself when I go into practice, the role of this is to enable me to identify approaches and strategies that will support the needs of the learners. The experiential learning theory has allowed me to reflect upon the experience before the experience is forgotten, it has allowed me to link and relate it to theory and plan my future teaching/actions. This learning experience model has allowed me to link between 'doing and thinking'. (Gibbs, 1998, p.9).

The concrete experience was an observation of a critical incident. During the reflective observation, following the experience, I thought about possible areas for exploration and research, I interpreted the 'Well-being welcome' as a Humanistic approach, and I also interpreted the group activities during the 'well-being welcome' as children constructing their own learning. The abstract conceptualisation has allowed me to learn from the experience because I have used academic research and theories to help me understand the possible reasons why the teacher is implementing such approaches. 

I will actively experiment with the knowledge and understanding I have from the literature and theories and use these to inform my professional pedagogy and to continue to professionally develop. Based on the literature I will employ a Humanistic approach as part of my teaching as I recognise that putting the learner's needs first, before learning, positively influences progression and development. (Allender, 2008)

In support of Holt, to prevent learners from being afraid of making mistakes, I will ensure that mistakes are welcomed by providing an environment where 'learning is enriched through an error' (Mitchell, 2018) In support of Bethune, in future practice I will endeavour to meet well-being needs by providing exploratory learning experiences enabling learners to be happy, I will do this in line with Curriculum for Wales, by providing enriched health and well-being learning experiences. Roger's approach has led me to question whether I will be a controller or facilitator in the classroom. To some extent I will be the controller, to effectively manage behaviour but in support of Rogers’ experiential theory, I will allow learners to learn naturally whereby learners are actively involved in their own learning as I now understand that this is stimulating and gives learners the stimulation to want to learn more. 

In support of Maslow’s needs model, I recognise the needs learners have, based on this I will strive to meet the needs of the learner so that learners can reach their full potential, an example of how I can meet physical needs in my classroom is by ensuring the learning environment is comfortable by arranging suitable ventilation and warmth. (Bates, 2019) As part of professional development, I could attend first aid training to further support meeting the physical needs of the learner. The literature around Maslow has given me a different perspective, as Maslow hasn't covered all the needs learners have as he hasn't factored in social connections, so I will consider this in my teaching and ensure learners play and interact socially. Maslow also hasn't factored in that learners need Wifi to be able to meet their full potential and become digitally competent so I will employ this in my teaching and learning. 

In support of Piaget’s theory, I recognise the importance of allowing children to explore independently because they are naturally curious, so I will facilitate this and allow children to be active in their own learning ensuring I provided resources and equipment which will allow them to discover, play, enable whereby active learning can take place. (Conkbayir and Pascal, 2021, p.66) Based on Vygotsky and Bruner's theories, I will employ scaffolding strategies to support the development of understanding in learners. Allowing social interaction and language in the learning process is a suitable practice to take forward as it supports, Vygotskian theory, putting this provision in place in the classroom will allow learners to develop socially, and cognitively as they solve problems together, and also give the learners understanding of the world around them.  (Aubrey and Riley,2022, p.71) I will also take into consideration the criticisms of the theory, especially, as I will be committed to inclusivity, so, therefore, I will ensure that social interactions can be accessed by the non-verbal learner, deaf learner any learner who may have communication limitations by employing strategies which make social activities accessible, an example could be by providing picture exchange communication system (PECS) cards to communicate. (Bondy,1985) Vygotsky and Piaget’s theories are similar yet have differences, I feel their theories play an imperative role in development and learning, and both offer differing styles in which learners can learn, however, in my future practice, I feel that I will first have to assess the needs of the child taking into consideration barriers to learning and then decide which strategy I would employ to benefit my learners and to get the best outcome. 
 
[bookmark: _Toc118586580]Conclusion 
From this assignment, I have learned from exploring Humanism and Social Constructivism that a lot can be said about what can be done in the classroom to meet the 'needs' of the child for them to learn and develop emotionally, socially, and cognitively. I have learned that there are positives from adopting a Humanistic approach in the classroom, as this approach meets the needs of the learner, and that it helps minimise disruption in the classroom as learners are ready to learn once their needs are satisfied, I have also learned that this approach doesn't satisfy the needs of all learners, so when teaching I will blend between all three schools of learning in psychology, constructivism, behaviourism, and humanism. 

I have learned the importance of reflection for personal growth and that it can affect the way I act or think in the future. Brookfield’s four lenses model is a good reflective model because during the reflection not only does the practitioner reflect, it allows other perspectives to be considered. However, in my future reflections a recommendation I make when using Brookfield’s model, is to build on it as I feel that there is one lens that will be beneficial, especially since exploring Vygotsky’s ZPD and the MKO, I feel that the parental/carer can be the MKO, so, therefore I feel his model could incorporate the parent/carer lens because practitioners should recognise the importance of the role of them in supporting the needs of the child in line with the professional teaching standards. I believe that this model should have this lens built in as the goal of Brookfield’s model is to get a greater awareness of teaching from as many perspectives as possible. 














[bookmark: _Toc118586581]Reference list 

Aubrey, B and Riley, A (2022) Understanding and using educational theories 3rd edn. London: SAGE Ltd.

Bates, B. (2019) Learning theories simplified and how to apply them to teaching. 2nd edn. London: SAGE Ltd.

BERA, (2019) Ethical guidelines for educational research. (Fourth edition 2018) Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online (Accessed: 08/10/2022) 

Bondy, A. (1985) What is PECS? Available at: https://pecs-unitedkingdom.com/pecs/(Accessed: 23rd October 2022)

Brookfield, S. (2017) Becoming a critically reflective teacher. Second edition. San Francisco, [California: Jossey-Bass.

Cherry, Kendra (2022) Maslow believed that physiological and psychological needs motivate our actions. Available at: https://www.verywellmind.com/what-is-maslows-hierarchy-of-needs-4136760#toc-progressing-through-the-pyramid-of-needs (Accessed: 09/10/2022) 

Conkbayir, M and Pascal, C. (2021) Early Childhood Theories and contemporary issues an introduction. London: Bloomsbury Plc. 

Cornish, L. and Jenkins, K.A. (2012) ‘Encouraging teacher development through embedding reflective practice in assessment’, Asia-Pacific journal of teacher education, 40(2), pp. 159–170. Available at: https://doi.org/10.1080/1359866X.2012.669825.

Damon, Verial (2010) The disadvantages to the humanist approach. Available at: https://classroom.synonym.com/disadvantages-humanist-approach-classroom-7691322.html (Accessed: 8/10/2022)

Department for Education (2021) Delivering world-class teacher development. Available at: https://www.gov.uk/government/publications/reforms-to-teacher-development (Accessed: 07/10/2022)

Donaldson, G. (n.d.) Successful Futures. [Online] Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf(Accessed:08/10/2022) 

Drew, Chris (2022) What is the humanistic theory in education? Available at: https://helpfulprofessor.com/humanist-theory-in-education/ (Accessed: 09/10/2022)

Estyn (2022) Initial teacher education reform in Wales: emerging strengths and areas for consideration.Available at: https://www.estyn.gov.wales/thematic-report/initial-teacher-education-reform-wales-emerging-strengths-and-areas-consideration (Accessed: 07/10/2022)

French, L.R (2008) ‘Do gifted children prefer to work alone? A social constructivist re-examination of the long-standing claim’ Roeper review, 30(3), p.201-. Available at: https://librarysearch.uwtsd.ac.uk/permalink/44WHELF_UWTSD/1ir6fgh/cdi_proquest_journals_206711759

Fullido.Y.C (2015) ‘Constructivism Learning Theory: A Paradigm for Teaching and Learning’ 15(5), pp.66-70. DOI: 10.9790/7388-05616670

Gibbs, G (1998), Learning by doing: a guide to teaching and learning methods. London: FEU. 

Giinting, Liika, (2013) ‘Humanistic Education: Concerns, Implications, and Applications’, Vol.4, No.1, pp. 45-51. DOI:10.4304/jltr.4.1.45-51

Gray, C. and MacBlain, S. (2012) Learning theories in childhood. Los Angeles, [Calif.] ;: SAGE.

Ho, J and Funk, S. (2018) ‘Preschool: Promoting Young Children’s social and Emotional Health’ YC Young Children, vol. 73, no.1, 2018, pp. 73-79. JSTOR, Available at: https://www.jstor.org/stable/90019485. (Accessed: 13/10/2022) 

Holt, J. (1995) How children fail. REV ed. New York: Da Capo Lifelong Books

Jerome S, Allender. (2008). The humanistic teacher; First the child, then curriculum. Portland: Ringgold, Inc. 

Kolb, D.A. (2015) Experiential learning : experience as the source of learning and development. Second edition. Upper Saddle River, New Jersey: Pearson Education Inc.

Mitchell, M.P. (2018) Learning from mistakes helping kids see the good side of getting things wrong. Available at: https://www.rootsofaction.com/learning-from-mistakes/ (Accessed: 22 October 2022) 

Mulvey.K.L (2018) ‘Causes and Consequences of Social Exclusion and Peer rejection among adults and adolescents’. 17(3) pp. 71-75. 

NHS. (2021) Benefits of exercise. Available at: https://www.nhs.uk/live-well/exercise/exercise-health-benefits/#:~:text=Whatever%20your%20age%2C%20there's%20strong,%2C%20stroke%2C%20and%20some%20cancers. (Accessed 11/10/22)

Peer, L and Reid, G. (2021) Special Educational Needs: A guide for inclusive practice. 3rd edn. London: SAGE.

Pichère, P. (2015) Maslow’s hierarchy of needs. Translated by C. Probert. Namur: Lemaitre Publishing.

Pritchard, A and Woollard, J. (2010) Psychology for the classroom: Constructivism and Social Learning. USA: Routledge.

Pollard, A (2008) Reflective teaching. 3rd edn. London. Continuum International Publishing Group. 

Schon, D.A, (1982) The Reflective Practitioner How Professionals Think in Action. USA: Basic books, Inc.

Vygotsky, L.S. Mind in Society The development of higher psychological processes. London: Harvard University Press.

Wadsworth, B.J. (1989) Piaget’s theory of cognitive and affective development. 4th ed. New York ;: Longman.

Welsh Government (2015) Curriculum for Wales. Available at: https://hwb.gov.wales/curriculum-for-wales (Accessed date: 14/10/22) 

Welsh Government (2019) My Local School Sharing Information about local schools. Available at: https://mylocalschool.gov.wales/School/6715502?lang=en (Accessed: 08/10/2022) 

Welsh Government (2019) Professional standards for teaching and leadership. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 08/10/2022)

Western Governors University (2020) What is humanistic learning theory in education? Available at: https://www.wgu.edu/blog/what-humanistic-learning-theory-education2007.html#close (Accessed: 08/10/2022) 

Wood, E. and Bennett, N. (1998) ‘Teachers’ Theories of Play: Constructivist or Social Constructivist? Early child development and care, 140(1), pp.17-30. Available at: https://doi.org/10.1080/0300443981400103.











10

