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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction

This essay aims to discuss an observed critical incident that took place in a year three classroom within the Swansea Valleys. The observation that took place revolved around two pupils, which will be explored in greater detail throughout this essay which is noted in entry 3 in appendices). The use of reflective models will be considered and how they undertake a significant role within the classroom. This essay will explore the work of many scholars and theorists when reflecting on the critical evaluation. There will be links made between the observation and the four purposes (Donaldson, 2015) and how these are portrayed within the classroom. There will be a focus on the learning theories in childhood, specifically behaviour management and the effectiveness of re-calling on pupils. Many techniques will be reviewed and make links between observation and approaches that scholars have published. Most importantly, there will be a reflection on the critical incident observed, together with the following steps that need to be undertaken. This section will focus on models that could expand the learners' knowledge and prevent certain situations from arising in the classroom.

The role of critical reflection 

Within this section of the essay, the importance of critical reflection will be explored, which can lead to development and improvements within teaching practice. It is crucial to consider models of reflective practice such as Kolb (1984) and the reflective practice of Gibbs (1988). Kolb introduced the ‘Learning Cycle’, which accentuates reflective observation as a tool that helps analyse and draw certain conclusions from experiences.
The learning cycle is built from four concrete steps: the experience, the reflective observation of the incident. Thirdly, abstract conceptualisation translates to learning from experience, and lastly, active experimentation allows putting the lessons learned into practice. It is important to note that Kolb’s model of reflective practice is continuous, which provides the pillars for development and success. Gibbs (1988) also highlights the importance of reflective practice as he introduced ‘The Reflective Cycle’, formed from six distinctive stages. Gibbs considered the description of the event itself, as well as the emotional element behind it. This model of reflective practice is pivotal when used within the classroom as it allows practitioners to reflect on the experience while using academic literature and research. It also allows the practitioner to reflect on their response, and if the incident were to reoccur, how would they handle it. 

Likewise, Schön reflective model (1978) considers the reflection of the incident at the time of the event and after the incident has occurred. This is known as ‘Reflection in/on action’. When discussing reflection ‘in’ action, it refers to the experience itself and deciding how to respond to the incident at the time, which can be affected by a range of different emotions. At the same time, reflection ‘on’ action is based on hindsight and focusing on a different response if it were to occur again. While discussing the role of critical reflection in the development of teaching practice, it is necessary to discuss Brookfield’s Lenses (1998), which proposes four lenses that teachers can use to engage in critical reflection. The four lenses are the autobiographical, student, peers, and theoretical literature lens. The first lens focuses on personal experiences and how we can acknowledge our actions and make better decisions in the future. The second lens focuses on the perspective of the students and how they are responsive. It is important to remember that everyone has their own opinions and different views and values. Finally, the peer lens highlights the importance of speaking with colleagues having expertise in the field.

With ongoing developments within education, it is crucial to discuss the importance of reforming the Welsh curriculum as a form of reflective practice. The new curriculum, which is being introduced in September 2022, allows schools and practitioners to develop their vision of what should be taught. This will enable schools and teachers to reflect on their ideas by observing the accomplishments and developments of the learners as they keep their curriculum under review. The new curriculum aims to introduce four core purposes that will support learners to become; ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens, and healthy, confident individuals (Welsh Government, 2020). In addition, the use of Professional standards demonstrates the importance of reflection within the development of teaching practice.

Next, the professional standards within education will be explored and how these play a role in understanding the role of critical reflection in the development of teaching practice.
Five essential elements describe the skills, knowledge, and behaviours that teachers and practitioners possess to build the foundations of a strong learner (Education Wales, 2018 p.2). The five professional standards are Pedagogy, Collaboration, Personal Learning, Innovation, and Leadership which are all tools that are used to support professional learning. As well as supporting professional learning, the professional standards are used to reflect on the practice of those within the field (Education Wales, 2018 p.5). The role of the teacher is crucial within a reflective practice, not only can they reflect on their work, but they can reflect on the work of the pupils. The teachers are aware of the progress being made by their pupils and whether or not they need additional support to expand their knowledge. The teacher will use the framework of professional standards to ensure that the pupils can achieve.

Observation School and Class context 

Following BERA guidelines (2018), “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”. For this reason, those observed, including staff, pupils, and the school itself, will remain anonymous throughout this essay. 

The critical incident occurred within a Welsh-medium school, with primary and secondary schools on the site, based in the Swansea Valleys. With both schools on the same campus within Neath Port Talbot, over 1000 children ranging from 3 to 18 years old have a capacity. The specific incident occurred in a year three classroom, with 24 pupils present who were 7-8 years old.
The primary phase was recently built in 2017 while merging a local primary school with a comprehensive school. As a result of this, the statistics have not yet been inspected by Estyn. The most recent report of the local primary school was conducted in 2015, which was before the amalgamation. According to Estyn (2015), there were 154 pupils aged between 3 and 11 years old on the roll, including 28 full-time nursery-aged pupils. The report revealed that 30% of the children were eligible for free school meals at the time of the inspection, which was higher than average within Wales. The school has identified 19% of pupils as having additional learning needs, whereas 18% come from a Welsh speaking home. The report addressed the pace of pupils’ oral skills in Welsh as they developed quickly after starting school. It is essential to consider that not all children from this primary school attended the newly built super school within the local area.

Critical incident linked to Donaldson’s Four Purposes

Note that the original notes from the observation are seen in the appendices section as entry 3. The observation took place at 10 am in a year 3 class of 24 pupils who were 7-8 years old. The incident occurred while two young males sat on a table on their own in front of the classroom. Both males lacked concentration while the teacher explained the aim of the lesson and instead were speaking amongst themselves. It became clear that both boys were completing work from the previous lesson as they didn’t complete the task on time. This suggested that the level of expectations between both pupils varied compared to the rest of the class. During the observation, both pupils continued to talk amongst themselves and roam around the classroom. They vocalised that they could not understand the work, which resulted in the teacher using classroom resources to explain the work further. The teacher took it upon herself to sit at the table with both pupils whilst using re-calling methods and a whiteboard to present the work visually. By using this method, the pupils could recall the information from the previous lesson, which enabled them to focus on the task. The teacher offered examples of work to the pupils, which modelled the work that needed to be completed. The use of modelling within the classroom will be discussed in this essay. This observation was explicitly recognised as a critical incident within the classroom. Both pupils sat and listened to the teacher whilst focusing on the questions that were being asked. This strategy allowed both pupils to concentrate on the work as the teacher specifically dedicated herself to helping them better understand the topic.  Once both pupils completed the task, the teacher rewarded them by receiving a ‘dojo’, a form of a digital sticker. The observation can be linked to one of the four core purposes, fundamentally the reasoning behind the new curriculum. The observation within the classroom belongs to the first core purpose within the curriculum, which states that all children are ambitious, capable learners who are ready to learn throughout their lives. Both pupils showed characteristics that belong to the core purpose whilst building up a body of knowledge once having that one-to-one aspect of learning with the teacher (Donaldson, 2015). As the pupils began to understand what was being asked of the task, the pupils identified with another core purpose: healthy and confident individuals who face and overcome challenges (Donaldson, 2015, p 30). The new curriculum has been constructed to produce self-respected learners who are ready to achieve the best of their potential, whatever that may be. With this critical incident in mind, it is essential to recognise that children’s development process occurs at different stages in their learning. Nevertheless, with the correct sources and foundations in place, all children can reach their potential. This will be explored in more detail throughout the essay whilst referring to the professional standards which enable teachers to produce capable learners and the importance of the next steps in teaching.


Literature Review 

Within this literature review, several areas will be explored concerning the critical incident observed within the classroom. Firstly, the effects of recalling on learners within the classroom will be investigated, and secondly, a review of learning theories in childhood, specifically behaviour management. Finally, many credited academics within education research will be discussed and how their findings and research were reflected within the classroom.

Retrieval practice is often used by asking open-ended questions, which are used as prompts to recall information; it is seen as a memory retrieval process. It is the process of retrieving data and putting the knowledge to use, in this instance, the pupils retrieve the information they have learned regarding the welsh language task. When pupils exercise this strategy, they use what they know, and by doing this, they strengthen their learning. As noted by Brown et al (2015, p.5), “in order to learn, we must retrieve”. It is essential to highlight that retrieval practice doesn’t solely focus on keeping stuff in the memory, it focuses more on the ability to “get it out of our memory” (Brown et al, 2015, p.10). Many teachers use this technique at the beginning of the lesson to get the pupils to focus on the task. However, “this practice shouldn’t be limited to the start of a lesson” (Jones, 2020, p.9). This is an effective technique that many academics have often acknowledged within educational research. This allows the learners to focus solely on the questions being asked and gives them the time to recall and digest the information they have previously been taught. It is essential to create a learning environment where the pupils feel comfortable, as this is one of the most important factors affecting student learning (Young, 2014, p.1). This technique was used within the classroom as the teacher would ask open-ended questions to the two pupils regarding the task. As well as this, the teacher would give a brief example of what was expected regarding the task, which would allow both pupils to discuss amongst themselves what the answer could be. This strategy will be discussed in more depth as the literature review continues. 

During the observation, as noted in entry 3, the teacher would offer support to the pupils whilst explaining the aim of the task and the means to complete it successfully. This is recognised as a model of scaffolding, a common technique used by teachers that accommodate pupils to build on their prior knowledge whilst helping them through the task by suggesting helpful comments. The term scaffolding originates from Lev Vygotsky’s sociocultural theory, defined as the “role of teachers and others in supporting the learner’s development and providing support structures to get to that next stage or level” (Raymond, 2000, p.176). Vygotsky created the concept of the zone of proximal development, which is based on the pupil’s current developmental level and potential developmental level (Vygotsky, 1980, p.131). The zone of proximal development is acknowledged as the ‘distance between the actual developmental level as determined by independent problem-solving and the level of potential development as determined through problem-solving under adult guidance’ (Vygotsky, 1980, p.86). As stated by Bransford et al (2000), the scaffolding model is used to help a student complete a task that they would not have been able to achieve alone.
In contrast, Wood et al (1976) perceived the model of scaffolding as an adult who would control the given task's elements beyond the learner’s capacity. This theory is reflected within the critical incident which was observed within the classroom. The teacher present used the strategies coined by Vygotsky to ensure that the pupils could complete the task. The pupils needed to understand the work for them to move on and complete the task with confidence. As well as this, both students were able to rely on each other for support as they would discuss the work amongst themselves, which promotes the zone of proximal development.

Within this section, it is crucial to recognise the work of Dewey (1933) when discussing learning theories in childhood. John Dewey is a credited academic within this field and is recognised for his role in ‘Progressive Education’. As Grey and Macblain (2015) mentioned, Dewey recognised ‘the importance of experiential learning and the process of teachers and children learning together’. The scaffolding model can be identified as the process of teachers and children learning together (Grey and Macblain, 2015). As well as this, Dewey acknowledged that each child engages with school work differently, and not all children respond in the same manner (Grey and Macblain, 2015). This acknowledgment made by Dewey is highlighted within the new curriculum for Wales, which is being introduced in September 2022. Donaldson (2015, p.35) states that the curriculum recognises that pupils ‘progress at different rates’ and that the correct foundations should be put in place to ensure that each child can reach their full potential. As observed within the classroom, the progression rate is evident, but the pupils can succeed with the correct strategies being modelled. One could argue that Dewey’s view of progressive education has influenced the new curriculum which is being introduced in schools across Wales next year. Dewey (1938) emphasised the importance of a curriculum where students could express their interests and construct their own paths in regards to learning. This belief was interpreted as the interdisciplinary curriculum. Dewey was an advocate of a curriculum led by social needs and student interests (Flinders & Thornton, 2013). Dewey recognised the children at the heart of the curriculum, which is emphasised within the new curriculum designed by Graham Donaldson. Dewey has left a lasting impression on academics within educational research as they share similar beliefs (Schiro, 2012).

Within this section of the literature review, behaviour management will be explored and how this method was used within the classroom. Many accredited theorists have explored the reasoning behind behaviours that are displayed. Albert Bandura is a recognised figure within this field of research as he developed the Social Learning theory in 1977, which identifies that people learn from “imitation, observation, and modelling” (Jacqueline, 2017, p.11). Through watching other people and responding to situations, Bandura believed that people could learn from their experiences. Furthermore, modelling others and their actions allows people to form their own behaviours (Jacqueline, 2017). To reiterate, this is a true reflection of the observation as the pupils observed the techniques used by the teacher to complete the task. As well as this, it enhances the credibility of Bandura and his research as it remains relevant in modern education.

Similarly, B F Skinner (1954) remains relevant as he identified many instructional strategies used within the classroom. BF Skinner acknowledged the effectiveness of techniques such as scaffolding and repetition, which were observed within the classroom. However, Skinner is known for the development of ‘Operant conditioning’. Operant conditioning found that actions followed by reinforcement will be strengthened and more likely to occur again in the future. Skinner found that there are two different types of reinforcement, positive and negative.
Furthermore, Skinner found that the frequent use of positive reinforcements such as praise and rewards within the classroom would shape the behaviour of a learner. In addition to this, in modern education, there is a strategy used called the token economy classroom, which was founded based on Skinner's research. This strategy is based on the positive reinforcements that Skinner introduced, as it relies on rewards to stimulate positive behaviour within the classroom. Specifically, within the observation, this technique was utilized as the learners received a reward called a ‘dojo’ for completing the set task. The ‘dojo’ system encourages desirable behaviour as the children feel a sense of accomplishment. Whilst focusing on this strategy, it is evident it is effective and could be used within the next learning steps to develop my own teaching and professional standards. 



Reflection/ Evaluation and Next Steps
Reflecting is a crucial tool in professional and personal development as a teacher, as it is a process that allows growth and consideration. The role of critical reflection has been discussed throughout this essay whilst referring to the work of many credited academics within the field of educational research. Regarding the critical incident that was observed, it is essential to reflect on the strategies that were used and how these could be used and adapted moving forward. As previously mentioned, reflection models such as the ‘Learning Cycle’ by Kolb (1984) can be used to draw certain conclusions from experiences that have occurred. This model provides the pillars for development and success, focusing on what has happened and the importance of reflection (Dennison, 2010). As Kolb stated, “Learning is the process whereby knowledge is created through the transformation of experience” (Kolb, 1984, p. 38). By exploring the four stages within the learning cycle and applying them to the critical incident that was observed, it is crucial to consider the experience, reflection, conceptualisation, and active experimentation. Firstly, note what had happened within the incident and how this was perceived within the classroom. In the instance of the observation, both pupils were unable to complete the given task. The next step is crucial as it is essential to consider how this experience made those involved and others' surrounding feel. Both pupils and the teacher had to focus specifically on the task to progress, with the guidance of the teacher, the pupils felt more confident. Whilst conceptualising the incident, it is necessary to ask why this could have happened and is there any specific reason for the outcome of this incident. It is essential to consider why the pupils hadn’t completed the task from the previous lesson, and it became clear it was due to lack of concentration. Finally, it is important to consider the skills needed to progress in professional and personal development within the classroom to facilitate active experimentation. This model will explore why something has occurred within the classroom or why a particular pupil is acting the way they are. By identifying the issues within the observation, the teacher acknowledged that the pupils needed extra support to help their progression. Reflection is a powerful tool, and if utilised accordingly, it will allow the development of both teacher and pupils to flourish.

When discussing professional learning regarding the following teaching and learning steps, the use of the Professional Learning Passport reinforces the importance of critical reflection when striving for personal growth. Pedagogy allows reflection on learning as teachers demonstrate awareness of the importance of encouraging learners’ reflection and evaluation around behaviours and outlooks for learning. The use of pedagogy strategies within the classroom are effective as it focuses on the reasoning behind teaching and learning. As teachers, we must understand the thought processes of the pupils and appreciate that not all pupils are the same. Teachers must be able to “examine their assumptions, beliefs, and consequences of their actions” as they are influential characters to the pupils (Zeichner and Liston, 1996, p.6) 

It is important to ensure an inclusive classroom learning environment where each child receives the support needed. For example, if a child needs extra support or assistance, using an assistant within the classroom could facilitate the needs of the pupils who require the help. It is essential that the pupils feel comfortable within the classroom as it allows them to learn and progress. It is always important that the pupils are allowed to work independently as it displays the progression steps taken within the classroom.  As noted by Donaldson (2015, p. 54), the use of progression steps allows pupils to make “progress along the same continuum”, whether that may be at the same pace, it doesn’t matter as each child receives the support they need. As well as this, allowing the pupils to work independently will enable teachers to acknowledge their current level of understanding and whether they need more support and time to focus on the task. Considering the students' learning needs allows strategies to be used to expand their knowledge in the future. When reflecting on the critical incident observed, it could be argued that using an assistant would have had a positive impact on the learning.  Having an inclusive classroom is essential in moving along in the following teaching steps and allowing children and teachers to progress.

Conclusion

To conclude, it is evident that unavoidable situations arise in a classroom, which can be analysed to make them critical incidents (Tripp, 2011). Within the observation, it is apparent that many reflective models can explain the reasoning behind the challenges and behaviours presented. 

To develop as a teacher, it is important to be able to analyse and evaluate what has taken place within the lesson and to be able to use our judgment to reflect on what has happened. This will positively impact the quality of the teaching that is being presented to the pupils (Zwozdiak-Myers, 2012). In connection with the Professional Standards for Teaching and Leadership (Welsh Government, 2020), it is important to consider the framework as an approach that will support the development of our teaching and the ability to progress as a practitioner. By ensuring that pupils are aware of the four primary purposes introduced by Donaldson (2015), they can develop into ‘ambitious, capable learners who are ready to learn throughout their lives’ (p.29).  Most importantly, the rights of the learners will be acknowledged to ensure that the learners receive the education and support that they need to achieve their full potential. The learners must be able to expand their knowledge and understanding at every given opportunity. As previously mentioned, if learners need extra support, collaborating with sources ensures that the pupils are encouraged to accomplish tasks to the best of their ability. It is only by using reflective models that we can acknowledge the progression of learners, it is the most effective technique used within the field of educational research.







































Appendices

Cofnod 1
	Dyddiad ac amser, grŵp blwyddyn:  22/09/2021, Blwyddyn 5/6 am 11y.b


	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Arsylwais ar ddosbarth blwyddyn 5/6 yn ystod gwers mathamateg ar ol egwly, sef am 11y.b.

	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Roeddwn i yn arsylwi ar wers blwyddyn 5/6 lle roedden yn gwneud gwaith mathemateg. Roeddwn i yn hoff iawn o’r ddysgu o fewn y dosbarth wrth i’r athro cyfeirio yn ôl at y wers ddiwethaf i atgoffa’r plant o’r gwaith wrth ddefnyddio'r dechneg o adalw. 
Roedd yr athro yn mynd o amgylch y dosbarth yn ofyn cwestiynau a ddefnyddiodd technegau gwahanol o ddysgu megis ‘ffonio ffrind’ lle os nad oedd y person gwybod yr ateb, gallwn gyfathrebu gyda ffrind i ddod o hyd i’r ateb. Yn debyg, os na fydd disgybl yn deall cwestiwn roedd yr athro yn ffocysu ar y cwestiwn yna ac egluro yn fwy manwl. I sicrhau fod y disgybl wedi deall, gwnaeth yr athro rhoi cwestiwn tebyg i’r disgybl i weld os oeddwn yn deall. Wrth i’r disgyblion deall y dulliau a dod o hyd i’r atebion, gwelir yr athro yn annog y plant i fynd am yr her. Roedd yr athro wedi rhoi dewis i’r plant i gwblhau gwaith arferol neu i fwrw ymlaen gyda’r gwaith her. Roedd hyn yn ymestyn gwybodaeth a dealltwriaeth y disgyblion ac wrth annog y plant i weithio’n galetach gwelir eu hyder yn datblygu hefyd. Yn ogystal â hyn, rhywbeth wnaeth sefyll allan i mi oedd dull mathemategol roedd y dosbarth wedi defnyddio'r flwyddyn cynt, lle nad oedd yr athro yn gyfarwydd â’r dull. Daeth disgybl i fyny i flaen y dosbarth i gyflwyno’r dull i’r athro a wnaeth ef addo i ddysgu erbyn y wers nesaf. Roedd rhan fwyaf y dosbarth yn gyfarwydd â’r dull yma ac wrth i’r athro dysgu eu hunain, gallwn gydweithio i sicrhau fod pawb yn deall.

	Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

Mae’n bwysig i nodi’r effaith o herio a disgwyliadau o fewn y dosbarth, gwelir y disgyblion yn gwella eu dealltwriaeth wrth i’r dysgwr arwain y ddysgu ochr yn ochr ar athro. Yn ogystal â hyn, trafododd yr athro am gyd-destun bywyd go iawn a’r pwysigrwydd o esbonio ei atebion o fewn mathemateg, gwelir y rhain fel rhan o safon broffesiynol addysgeg.  Yn ystod y gwers gofynnodd disgybl allai gweneud y gweithio allan o’r atebion yn ei phen, ond pwyslesisiodd yr athro y pwysigrywdd o nodi eu eglurhad. Esboniodd i’r dosbarth fod y gweithio allan yn bwysig, hyd yn oed os nad ydych yn dod o hyd ir ateb cywir, rydych chi wedi cefnogi eich ateb a rheswm. Hefyd dywedodd bod hyn yn bwysig yn bywyd go iawn, wrth aeddfedu, bydd angen rhoi rheswm tu ol i eich penderfyniadau. Mae’n bwysig i nodi fod llaes y disgyblion yn cael ei glywed yn yr achlysur yma, mae hyn yn adlewyrchu bwriad y cwricwlwm newydd sydd yn cael ei chyflwyno yn fis Medi blwyddyn nesaf.


	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Gwelir y sesiwn yma yn cychwyn ar ôl egwyl, ond nid oedd hyn wedi cael effaith mawr ar y disgyblion.
Cefais i atgoffa fod y disgyblion yn gallu dysgu’r athrawon hefyd, nid yn unig yw’r athrawon yn dysgu’r disgyblion. Mae’n hyn bwysig i wrando ar ei gilydd i ddatblygu ein dealltwriaeth.
 












Cofnod 2
	Dyddiad ac amser, grŵp blwyddyn: 22/09/2021, Amser Chwarae, Bachgen o flwyddyn 5


	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Amser egwyl 10:40yb-11:00yb. Bachgen yn flwyddyn 5 yn drist gan ei fod wedi cwympo allan gyda'i ffrindiau ar y buarth.

	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)

Wrth arsylwi ar blant amser egwyl, mi welais fachgen ifanc (Bachgen A) rhedeg heibio yn edrych yn drist. Pan ddilynais y bachgen ifanc, roedd e yn eistedd ar y grisiau tu fewn gyda’i phen yn ei ddwylo yn crio. Nad oedd llawer o bobl o amgylch ar y pryd gan fod rhan fwyaf o’r plant dal ar y buarth yn chwarae. Eisteddais gyda’r bachgen a gofynnais beth oedd yn bod ac i sicrhau fod e yn iawn. Dywedodd y bachgen ei fod wedi cwympo allan gyda'i ffrindiau gan ei fod nhw wedi taro ei phen gyda ffrisbi. Roedd y bachgen yn grac am y munudau cyntaf ond ar ôl siarad amdano’r digwyddiad dechreuodd i dawelu lawr. Wrth eistedd ar fwys y grisiau daeth bachgen arall (B) i mewn i weld os oedd y bachgen bach yn iawn ond ymatebodd (A) yn grac a dechreuodd gweiddi at y bachgen (B). Fe waeddodd bachgen (A) yn saesneg ‘cer i ffwrdd, rwy’n meddwl e, cer nawr’ a chododd i fynd yn agosaf at wyneb bachgen (B).  Fe wnes i godi i wneud yn siŵr nad oedd y bachgen mynd i daro’r ail fachgen. Yn dilyn hyn, gwnaeth bachgen (B) adael a ddaeth bachgen arall i mewn (C). Roedd bachgen (C) am ddweud rwy’n flin am daro’r bachgen a’r ffrisbi ac am siglo ei llaw ond nad oedd y bachgen trist eisiau derbyn yr ymddiheuriad. Dywedodd ‘nad yw’r ymddiheuriad yn meddwl un rhywbeth pan wyt ti daro fy mhen yn fwriadol'. Eto roedd y bachgen bach yn grac a ddechreuodd llefan unwaith eto ac fe wnaeth e ofyn i mi ‘Wyt ti wybod beth mae sori yn meddwl? Pan i chi gwneud rhywbeth ar ddamwain, nid pan i chi taro fy mhen a ffrisbi yn fwriadol’. Wrth i’r gloch canu, gadawon ni i’r bechgyn eraill mynd i fyny i’r dosbarth cyntaf er mwyn gadael i fachgen (A) i ymdawelu. Nid oedd y bachgen eisiau cerdded yn agos at y bechgyn, neu hyd yn oed edrych atynt wrth iddo ddefnyddio ei llaw fel tarian i sicrhau nad oedd e allu gweld wynebau'r plant eraill.

	Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

Roedd ymateb y bachgen i’r digwyddiad wedi gwneud i fi meddwl oes oedd rhywbeth arall mynd ymlaen. Dywedodd fod y bechgyn eraill yw ei ffrindiau, ond nid rhagor ar ôl y digwyddiad. Ond yn ôl y bechgyn, hollol damwain oedd y digwyddiad. I fachgen (A) ymateb mor grac tuag at ei ffrindiau (lle byddaf wedi taro os nad oeddwn i wedi camu mewn), roeddwn i feddwl a oes problemau hunan rheoli emosiynol gyda’r plentyn yma? Yn ogystal â hyn, mae angen ystyried yr amgylchiadau presennol gyda Coronafeirws. Efallai nad yw’r bachgen ifanc wedi bod o amgylch pobl am gyfnod hir, efallai fod rhywun yn eu teulu wedi bod yn cysgodi o ganlyniad i’r firws? Efallai nad oes brodyr a chwiorydd ganddo? Byddaf yn gwneud ymchwil i mewn i les plant a sut gallu rheoli ymddygiad cael effaith.


	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Roedd y bechgyn yn ymddiheuro ac am ofyn y bachgen i ddod 'nôl allan i chwarae ond nad oedd bachgen (A) yn dymuno. Gwelir y bechgyn wedi eu digalonni wrth weld eu ffrind yn drist ac yn grac, ond fe geision nhw i ddweud rwy’n flin ac i symud ymlaen. Roedd y bechgyn eraill yn ymddangos yn aeddfed a gwir yn flin am feth digwyddodd, ac fel gallant nhw reoli ei emosiynau a'i ymddygiad.












Cofnod 3

	Dyddiad ac amser, grŵp blwyddyn:  22/09/2021, 10yb, Dosbarth Blwyddyn 3


	Ble a phryd : Cyd-destun y digwyddiad – pwnc/MDaPh, cyd-destun cyffredinol y dosbarth

Arsylwi ar ddosbarth blwyddyn 3 am 10:00 yb. Roedd y dosbarth yn llawn ac yn brysur ac roedd plant yn parhau a gwaith iaith o’r ddiwrnod blaenorol cyn symud ymlaen gyda gwaith newydd. Bu dau fachgen yn y dosbarth yn ymdrechu yn eu gwaith iaith.

	Beth ddigwyddodd – disgrifiad manwl (gorau po fwyaf y manylion er mwyn cyfeirio atynt yn ddiweddarach yn eich gwaith)
Sylweddolais dau fachgen yn eistedd ar ben eu hunain wrth fwrdd o flaen y dosbarth. Nid oeddwn yn canolbwyntio ar y gwaith neu yn gwrando ar yr athrawes. Roedd y ddau fachgen yn siarad Saesneg ymysg ei gilydd ac yn chwarae o gwmpas. Roedd ganddyn nhw waith o’r wers y diwrnod blaenorol i gwblhau cyn symud ymlaen i’r gwaith newydd. Roedd ganddyn nhw 8 brawddeg i ysgrifennu yn defnyddio ansoddeiriau a chymariaethau. Yn dilyn hyn, dywedodd yr athrawes fod nhw yn ddiffyg canolbwyntio a defnyddiodd yr athrawes bwrdd gwyn bach i roi syniadau i’r disgyblion ac yn modelu atebion. Yn ogystal â hyn, bu'r athrawes yn gofyn cwestiynau i’r bechgyn i geisio atgoffa nhw o’r gwaith. Roedd hwn wedi dal sylw'r ddau fachgen wrth i’r athrawes ffocysu arnyn nhw yn unig. Wrth i’r athrawes defnyddio strategaethau yma, gwelir y bechgyn yn canolbwyntio ac yn bwrw ymlaen gyda’r gwaith. Wrth i’r disgyblion cwblhau eu gwaith, gwelir yr athrawes yn rhoi ‘dojo’ iddynt fel rhyw fath o wobr.

	Meysydd y gellir eu harchwilio – yr hyn rydych chi’n meddwl allai fod “o dan y bonet” yn y digwyddiadau hyn

Rwy’n dymuno ymchwilio mewn i strategaethau a chafodd ei ddefnyddio gan yr athrawes, megis holi cwestiynau. Mae’n amlwg fod y strategaethau yma wedi helpu’r disgyblion ac wedi llwyddo i gael nhw i gwblhau’r gwaith. Byddaf hefyd am ymchwilio i reoli ymddygiad o fewn y dosbarth, a yw’r defnydd o ‘dojos’ yn strategaeth o reoli ymddygiad?


	Nodiadau – unrhyw fanylion y gallwch eu nodi (ydy e’n amgylchedd prysur, ydy e ar ôl cinio, oes yna lawer o wrthdyniadau, ydy cyfarwyddiadau’n glir – gorau po fwyaf y gallwch gyfeirio ato)

Roedd y ddau fachgen yn eistedd ar ben eu hunain ac nad oeddent nhw yn helpu ei gilydd. Nid oeddwn yn canolbwyntio ond yn chwarae o gwmpas ac yn chwerthin. Efallai nad oedd unrhyw un arall ar y bwrdd gan fyddwn nhw wedi gwrthdynnu’r disgybl yna o’i waith. Ond, wrth ddweud hyn, efallai os oedd disgybl galluog yna, efallai gall y bechgyn wedi gweld disgybl yn cwblhau’r gwaith o safon dda ac yn dilyn yn yr un modd. Wrth i’r disgyblion derbyn y cymorth a'r modd o sgaffaldio, roeddwn nhw allu bwrw ymlaen i gwblhau’r dasg.
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