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Evaluate how adventurous activities contribute towards children’s physical literacy

Physical literacy is defined as something individuals learn resulting in physical competency, confidence, motivation, knowledge and the understanding that physical pursuits should be an important part of their lifestyles and will enrich the quality of their lives (Whitehead, 2013). Improving physical literacy can reduce exercise related injuries and inactivity related illness; it also improves physical activity in life which is important in an increasingly inactive society (Jurbala, 2015).  It is important for children to develop fundamental motor skills to help with physical literacy so they become more active and make better health choices in their lifetime (Higgs, 2008). This essay will evaluate the effect adventurous activities have on the development of physical literacy in children. It will discuss how adventurous activities deliver experiential learning, the development of motor skills and the development of physical literacy. It will also discuss some of the challenges involved with using adventurous activities to develop physical literacy and the teaching styles which can be used.  

Although there is little practical evidence that physical literacy can be used to stimulate interest in taking part in physical activity; the interest in physical literacy in policy makers and physical activity practitioners continues to grow (Jurbala, 2015). This is supported by Tompsett, Burkett and McKean (2014) as there is an inability to measure physical literacy of groups and individuals. However if physical literacy is to become a key outcome of physical activity there needs to be a way to measure physical literacy. 

To develop physical literacy the teaching styles used in adventurous activities are more appropriate than traditional teaching styles used in physical education for children (Lundvall, 2015). For the student to be more engaged with a self-referenced learning process a new pedagogy is needed which involves engaging with the environment, exploring, experiencing and solving problems. (Lundvall, 2015). The experiential learning teaching style used in adventurous activities is a good way of developing physical literacy in children (Killingbeck, Bowler, Golding and Sammon, 2007). The Experiential Learning Cycle (Kolb, 2014) allows the pedagogy described by Lundvall to effectively help children develop their physical Literacy. By simply doing the activity children gain Concrete Experience which they can reflect upon it in the Reflective Observation phase and apply what they learnt to improve and find results through Active Experimentation (Sharlanova, 2004).   

The role of a facilitator is to use experiential learning, keep the group safe and to achieve a specific learning outcome. The use of experiential learning in adventurous activities, when trying to teach specific skills, is not always appropriate because there is a risk that the participants do not learn what the facilitator is trying to teach them (Thomas, 2010). This is because the outcomes of an activity when using experiential learning cannot be totally predicted (Association for Experiential Education, 2021). In addition to experiential learning the facilitator needs to be able to use different learning and teaching styles depending on the activity to have the best effect on developing physical literacy. 

The Hierarchical, Co-operative and Autonomous teaching modes described in The Three Modes of Facilitation help to deliver experiential learning (Heron, 1999). This is because the Co-operative teaching mode allows the participants to make decisions with the facilitator about what the group does (Heron, 1999). Therefore allowing the participants to be able to gain experience with solving problems. If the facilitator wanted the participants have control of their own adventurous activity they would choose the Autonomous learning mode so the participants have full control of the activity which will allow them to experience solving problems while interacting with their environment (Heron, 1999). The responsibility of the activity still remains with the facilitator. The facilitator might have to step in and use the Hierarchical learning mode when the facilitator needs to make a decision because of a safety concern or the group need directing back to their original goal. Therefore the teaching styles used in adventurous activities are more suitable for developing physical literacy in children than traditional teaching styles.  

It is important when discussing the benefits to physical literacy gained through adventurous activities to recognise that, particularly in schools, they might not always be able to access an effective outdoor environment, or suitable weather, and alternative indoor environments cannot always provide the same degree of learning. Schools may therefore need to invest in suitable outdoor spaces or wet weather clothing (Williams and Wainwright, 2019).  In many schools there is also a limit on time when running lessons which does not always allow for the reflection on the activity to take place and complete the experiential learning cycle. This can also be caused by the size of the group they are running the session for (Williams and Wainwright, 2019). Careful planning of sessions in schools is therefore needed to ensure children are able to get the benefits from adventurous activities for their physical literacy.

The development of physical literacy requires children to become competent with their locomotor, object control and balance skills (Jurbala, 2015). Higgs (2008) states to learn full physical literacy children at an early age should be taught fundamental movement and sport skills. According to Killingbeck, Bowler, Golding and Sammon (2007) adventurous activities such as orienteering, walking, rock climbing and water sports can help participants develop motor skills. It has also been shown by Yildirim and Akamca (2017) that taking part in outdoor education can have a positive impact on young children by improving their motor, social emotional, cognitive and linguistic skills. It is important that to develop full physical literacy children develop their fundamental movement skills in the four main environments: on the ground, on water, on snow and ice and in the air (Higgs, 2008). As adventurous activities take place in all of these environments they are able to contribute to developing children’s motor skills and therefore their full physical literacy. 

For the participants to get the full benefits of adventurous activities when developing physical literacy the right learning environment needs to be in place. Higgs (2008) states that an optimal learning environment for developing fundamental movements includes ‘encouragement and instruction and the opportunity to use the skills learned’. The Mosston and Ashworth Spectrum of Teaching Styles (2008) provides a framework for facilitators to change between different styles depending on the activity and the individual participants needs. This might mean that the facilitator uses a Command teaching style where the facilitator has to get the participants to do the same thing at the same time. The facilitator would use this style when they are instructing the participants on a new skill or aspect of a task they have not done before, for example when teaching children how to ride a bike for the first time. A facilitator might use an Inclusion learning style where the participants select the level of difficulty at which they perform the activity (Mosston and Ashworth, 2008). This learning style would allow the participants to have an opportunity to use the skills they have learnt. For example, when teaching children to ride a bike and when they decided to take the stabilisers off. By using different teaching styles at the right time in a session participant will get the full benefit of developing physical literacy when taking part in adventurous activities.   

If the facilitator is unable to adapt their teaching styles they will find it difficult to be an effective facilitator when developing children’s physical literacy. One way the facilitator would be able to make sure they effectively develop the physical literacy in children is by making sure that they fully understand the roles they are supposed to fill as a facilitator and that they are able to base their practices on suitable theoretical models of practice and concepts (Tompsett, Burkett and McKean, 2014). An additional barrier to children developing physical literacy through adventurous activities is that there are children where their self-efficacy is so poor, for example due to obesity or lack of motor skills, they still will not want to participate (Tompsett, Burkett and McKean, 2014). Alternative solutions will need to be developed to help these children improve their physical literacy.

Adventurous activities are an effective way of contributing to the development of physical literacy within children. Adventurous activities allow children to develop their motor skills in different environments which is key to the development of physical literacy. In addition the teaching styles used specifically in adventurous activities allow participants to develop and improve their motor skills. It is important that the facilitator is able to use a variety of styles depending on the needs of the participant and the session. However there are barriers which can limit the development of physical literacy through access to facilities, the weather and the self-efficacy of the participants. Adventurous activities can therefore develop physical literacy in children in a more effective way than traditional teaching styles, which will positively impact the participants quality of life.

Word Count: 1,471


Bibliography:

Association for Experiential Education (2021) Association for Experiential Education. Available at: www.aee.org/what-is-ee (Accessed: 25 March 2021)

Gallahue, D., Ozmun, J. and Goodway, J. (2012) ‘Developmental Movement: Locomotor Skills’, in Understanding Motor Development: Infants, Children, Adolescents, Adults. 7th Ed. New York: McGraw-Hill Education. 

Higgs, C., Balyi, I. and Way, R. (2008) Developing Physical Literacy: A guide for parents of children ages 0 to 12. A supplement to Canadian sport for life. Available at: https://sportforlife.ca/portfolio-view/developing-physical-literacy-a-guide-for-parents-of-children-ages-0-to-12/ (Accessed: 22 March 2021)

Health and Safety Executive (2007) Guidance from the Licensing Authority on the Adventure Activities Licensing Regulations 2004, The Activity Centres (Young Persons’ Safety) Act 1995, Available at: https://www.hse.gov.uk/pubns/priced/l77.pdf (Accessed: 21 March 2021) 

Heron, J. (1999) The Complete Facilitators Handbook. 1st edn. London: Kogan Page Limited. 

Jurbala, P. (2015) ‘What is Physical Literacy, Really?’, Quest, 67(4), pp. 367-383. Available at: https://www.tandfonline.com/doi/pdf/10.1080/00336297.2015.1084341?needAccess=true (Accessed: 20 March 2021)

Killingbeck, M., Bowler, M., Golding, D. and Sammon, P. (2007) ‘Physical Education and Physical Literacy’, Physical Education Matters, pp. 20-24. Available at: http://www.davereeveslandscaping.co.uk/wp-content/uploads/2012/11/Improving_literacy_through_PE.pdf (Accessed: 10 March 2021)

Kolb, D.A. (2014) Experiential Learning: Experience as the Source of Learning and Development, 2nd edn. New Jersey: Pearson Education 

Lundvall, S. (2015) ‘Physical Literacy in the field of physical education – A challenge and possibility’, Journal of Sport and Health Science, 4(2), pp. 113-118. Available at: https://reader.elsevier.com/reader/sd/pii/S2095254615000228?token=A63D0BA316D90B216EDD65A4E0FC3F667D795EA9D1578F5987FA8BCABDB0F51EC096AC580E53C5B100343256660F533D (Accessed: 17 March 2021)

Mosston, M. and Ashworth, S. (2008) Teaching Physical Education. 1st edn. Pearson Education.   

Sharlanova, V. (2004) ‘Experiential Learning’, Trakia Journal of Sciences, 2(4), pp. 36-39. Available at: http://www.uni-sz.bg/tsj/volume2_4/experiential%20learning.pdf (Accessed: 19 March 2021)

Thomas, G. (2010) ‘Facilitator, Teacher, or Leader? Managing Conflicting Roles in Outdoor Education’, Journal of Experiential Education, 32(2), pp. 239-254. Available at: https://www.researchgate.net/publication/250396621_Facilitator_Teacher_or_Leader_Managing_Conflicting_Roles_in_Outdoor_Education (Accessed: 22 March 2021)

Tompsett, C., Burkett, J.B. and McKean, M. (2014) ‘Development of physical literacy and movement competency: a literature review’, Journal of Fitness Research, 3(2), pp. 53-74. Available at: https://research.usc.edu.au/discovery/delivery?vid=61USC_INST:ResearchRepository&repId=12126046300002621#13127321890002621 (Accessed: 23 March 2021)

Whitehead, M. (2013) ‘What is Physical Literacy and how does it impact on physical education?’, in Capel, S. and Whitehead, M. Debates in Physical Education. Oxon: Routledge

Williams, A. and Wainwright, N. (2019) ‘Re-thinking adventurous activities in physical education: models-based approaches’, Journal of Adventure Education and Outdoor Learning, 20(3), pp. 217-229. Available at: https://doi.org/10.1080/14729679.2019.1634599 (Accessed: 24 March 2021) 

Yildirim, G. and Akamca, G.O. (2017) ‘The effect of outdoor learning activities on the development of preschool children’, South African Journal of Education, 37(2), pp. 1-10. DOI: 10.15700/saje.v37n2a1378 (Accessed: 23 March 2021)







image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




