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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction
The purpose of the following essay is to critically analyse and assess a case study focussed on a group of learners. The aims are: to develop an effective understanding of the role and responsibilities of a professional teacher; to better inform pedagogical practices; to demonstrate an awareness of and apply teaching and learning theories. The study will analyse an example of teaching and learning in a classroom in order to determine what effective practice looks like, based on evidence. 
In order to carry out its evaluation, the essay will make use of David Tripp’s ‘critical incident’ (CI) methodology. According to Tripp (2011, p. 24), an incident is a turning point in a lesson resulting from an action carried out by a teacher or learner. Turning points can be defined as instances of routine teaching and learning (Tripp, 2011, p. 25). For instance, a child raising their hand in response to a question asked by a teacher. Tripp argues that an incident becomes ‘critical’ by explaining its meaning through analysis (Tripp, 2011, p. 25). For example, a researcher may conclude that the child raised their hand because they understood that by doing so they would gain the teacher’s attention and alert them that they wanted to respond to the question. As such, a CI is an interpretation of the significance of an event (Tripp, 2011, p. 26). CI methodology is important because it forms a key part of reflective practice in the teaching profession (Barentsen and Malthouse, 2013, p. 30).
The essay will make links with two areas of research for the purpose of the literature review. The first section will examine the scholarship on behaviour management theory including Canter’s Assertive Discipline and Glasser’s Reality Theory. The second section will assess learning theory, including behaviourist, constructivist, and humanistic schools of psychology. The essay will conclude by detailing the effective teaching and learning strategies to be taken forward by the researcher. 
The Role of Critical Reflection
Critical reflection, such as Tripp’s CI methodology, is the process of analysing and assessing teaching and learning in a school environment to better inform one’s own teaching practice. According to Barentsen and Malthouse (2013, p. 9), reflective practice enables teachers to develop their understanding of pedagogy, thereby improving their effectiveness in the classroom. However, the authors assert that it is not enough to merely reflect, a teacher must undertake research and make changes to their practice in order to improve their pedagogy (Barentsen and Malthouse, 2013, p. 10). The importance of research in critical reflection is highlighted by Zwozdiak-Myers (2012, pp. 3-4), who argues that to be an effective teacher is to also be “a reflective practitioner” and “a researcher”. As such, it is clear that teaching and research are intrinsically linked, they are both necessary for professional development (Zwozdiak-Myers, 2012, p. 4). 
Subsequently, several models of reflective practice have been developed that seek to transform these ideas into a workable method. David A. Kolb, inspired by the work of John Dewey, pioneered a model of reflection called ‘The Learning Cycle’ based on his concept of ‘experiential learning’ (Kolb, 1984). The model consists of four stages, ‘concrete experience’ (doing), ‘reflective observation’ (reflecting), abstract conceptualisation’ (reading), and ‘active experimentation’ (planning), which use the teacher’s own experiences as the basis for improvement (Barentsen and Malthouse, 2013, pp. 6-7). Donald Schön produced a reflective model centered on his ideas of ‘reflection in action’ and ‘reflection on action’ (Schön, 1984). The model is useful because it considers reflection both during an event and after an event (in hindsight) (Rushton and Suter, 2012, pp. 26-27). Graham Gibbs designed ‘The Reflective Cycle’ featuring six stages, ‘description’, ‘feelings’, ‘evaluation’, ‘analysis’, ‘conclusion’, and ‘action plan’ (Gibbs, 1988). The model provides a more structured approach to reflective practice that enables deeper reflection (Barentsen and Malthouse, 2013, pp. 7-8). Brookfield’s Lenses, developed by Stepehen Brookfield, is another reflective model which emphasises the importance of being critical when conducting research (Brookfield, 1995). Part of Brookfield’s methodology are four perspectives, or ‘lenses’, labelled ‘self’, ‘students’, ‘peers’, and ‘scholarship’, that need to be considered in order to add a critical element to reflective practice (Barentsen and Malthouse, 2013, pp. 8-9). 
Until 2015 the debate about what it means to be a teacher was confined to discussions about whether teaching is a craft (Gove, 2010) or a profession (Orchard and Winch, 2015). Winch et al (2013) challenged the assumptions that teaching was simply about acquiring a set of skills or providing a service because in their view they lacked the “capacity for critical reflection” (BERA, 2014, pp. 20-21). Indeed, the need for reflective practitioners in education in Wales was highlighted by Professor Graham Donaldson who, in his report Successful Futures, stated that critical reflection led to “sound pedagogy” and “high quality teachers” (2015, p. 71). These concerns led to Initial Teacher Education (ITE) reform in Wales. John Furlong in his review of ITE entitled Teaching Tomorrow’s Teachers (2015, p. 5) stated that it is not enough for teachers to be “experts in teaching something”, they must also be experts in teaching their pupils to “learn how to learn”. The author asserts that previous training routes put too much emphasis on what Newly Qualified Teachers (NQTs) “must be able to do” at the end of their courses without considering the value of research and critical reflection in teachers’ professional learning (Furlong, 2015, p. 12). The ensuing recommendations resulted in the revision of the professional standards required to obtain Qualified Teaching Status (QTS) in Wales. According to the Welsh Government, QTS is made up of five professional standards for teaching and leadership, including Pedagogy, Collaboration, Professional Learning, Innovation, and Leadership (Welsh Government, 2018, pp. 1-2). The five standards put critical reflection at the heart of what it means to be a teacher. For instance, in order to meet the Professional Learning standard, a student-teacher must conduct “wider reading” and have “research findings” to ensure that they understand what is meant by effective pedagogy (Welsh Government, 2018, p. 48).
Observations
An important consideration made by the researcher during their observations was the principle of anonymity. According to BERA guidelines on data protection (2018, p. 21), “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”. Subsequently, the school, its staff, and its students shall remain anonymous to ensure that all participants involved in the study are afforded their rights to “privacy, confidentiality, and anonymity” (BERA, 2018, p. 21). 
The observations occurred in a mixed-gender English medium secondary school situated in the Rhondda. The school is maintained by the local authority administration Rhondda Cynon Taff County Borough Council (RCT). According to Estyn (2016, p. 1), there are 1,650 students on roll between the ages of 11 and 18, an increase of 3.16% from the previous inspection report. Data suggests that 23.3% of pupils are entitled to free school meals (FSM), which is significantly higher than the 17.4% average for Wales. Furthermore, 24% of pupils have been identified as having additional learning needs (ALN), while less than 1% of pupils have been classified as having special educational needs (SEN). Estyn (2016, p. 1) states that 98% of pupils come from a white British background. Those learners who have a language other than English as their first language account for less than 1% of pupils. Moreover, 10% of students are fluent in Welsh and are supported with “significant Welsh provision” (Estyn, 2016, p. 1). In 2015-2016, the school budget per pupil was £4,099, ranking the school 13th out of sixteen secondary schools in RCT (Estyn, 2016, p. 1). 

The Critical Incident 
The critical incident took place during lesson four at 12:00pm with a Year 7 class aged between 11-12. The subject was called ‘Learning Prep’, a school-wide scheme aimed at coaching pupils to become independent learners. The first ten minutes of the lesson were dedicated to ‘silent reading’ time for which pupils were expected to bring in a book or borrow one from the teacher. During the ten minutes the pupils were encouraged to read independently in silence to benefit their own reading and literacy skills. Having just arrived back from break time, some pupils were initially quite disruptive as they talked amongst themselves and walked around the classroom despite being asked to sit down repeatedly by the teacher. Consequently, more pupils were led off task and the class struggled to engage in silent reading. However, a turning point in the lesson took place when the teacher assertively instructed the class to read in silence and reminded the pupils that by doing so they would be rewarded with positive points that would contribute towards the school’s house system. The impact of the teacher’s action was immediate as the behaviour of the class improved. Those pupils who were being disruptive saw the value in completing the task as they wanted to receive positive points for their house and so they responded by reading in silence, exactly as the teacher had instructed. This enabled the class to complete the ten minutes of silent reading. 
	An important recommendation in the Donaldson Review was the Four Purposes, which were incorporated into the Curriculum for Wales. These make clear the aims of the curriculum and detail the end-goal of the education system in Wales, such as “what all children and young people should become” and what they will have achieved (Donaldson, 2015, p. 28). The Four Purposes state that all students should become: ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals (Welsh Government, 2020, pp. 23-26). The critical incident has several links to the Four Purposes in the Curriculum for Wales. For instance, the CI relates to the aim for learners to become “ambitious, capable learners who are ready to learn throughout their lives” because the purpose of Learning Prep is to guide students into developing a love for learning, enabling them to become independent “lifelong-learners” who enjoy learning for its own sake (Welsh Government, 2020, pp. 23-26). The CI also links to the aim for learners to become “ethical, informed citizens who are ready to be citizens of Wales and the world”. This is because one of the reading resources provided by the teacher during silent reading was First News, a weekly newspaper aimed at children between the ages of 7-14. The magazine covers a wide range of information including politics, sports, entertainment, science, local news, and world news. Therefore, the purpose of silent reading is to foster highly educated individuals who are open-minded and have a natural curiosity for the world (Welsh Government, 2020, pp. 23-26).
Literature Review
Behaviour Management Theory
The CI can be linked to the Pedagogy QTS standard for Managing the Learning Environment, particularly in relation to behaviour management theory. This is because during the CI the teacher responded to disruptive behaviour by making an assertive instruction for the pupils to read in silence. They also used the school’s house system as a form of positive reinforcement to reward good behaviour. These concepts align with the Assertive Discipline behaviour model developed by Lee Canter (1976), who argued for a ‘take control approach’ in which teachers are considered the ultimate authority in the classroom. This led the researcher to consider exploring different behaviour management strategies and reflect on what makes an effective learning environment for students and teachers. 
	The Assertive Discipline model developed by Lee Canter in his book Assertive Discipline: Positive Behaviour Management for Today’s Classroom (1976) was significant because it pioneered a structure for rules-based teaching based on Canter’s own experience as a former teacher. Under this model, the teacher sets clear rules with defined consequences for when children misbehave, which must be communicated in advance, along with escalating outcomes to reward positive behaviour and punish negative behaviour (Canter, 1976, p. 25). Since 1976, many proponents of the model have published their own work that support and amend Canter’s methodology. For instance, Colin J. Smith and Robert Laslett argue in their book Effective Classroom Management (1992, p. 3) that there are ‘four rules’ that guide pupils towards positive behaviour including ‘get them in’, ‘get them out’, ‘get on with it’, and ‘get on with them’, demonstrating that rules-based teaching can lead to a “productive partnership” between learners and teachers. Like Canter, Smith and Laslett take an approach to classroom management that is focussed on the behaviour of the child and the response of the teacher. Other advocates of Canter’s model include Sheila M. Watt who in 1999 led a study involving 450 pupils in a Scottish primary school to determine the effectiveness of Positive Assertive Management (PAM). Watt concluded that following the introduction of PAM, instances of pupil misbehaviour dropped from forty per week to just fourteen per week, while the school culture became “more positive and pleasant” (Watt et al, 1999, pp. 45-48). The publication of the fourth edition of Assertive Discipline in 2011 proves that many scholars and teachers continue to champion Canter’s model. As such, it is clear that the Assertive Discipline model is an effective and popular form of behaviour management. However, Canter’s Assertive Discipline lacks sound data or any systematic research to back up its hypothesis, which means that it relies on assumptions, such as the notion that children ‘choose’ to misbehave (Canter, 1976, p. 25). It is also important to note that the book was originally published in 1976 and so its approach may not be applicable to the needs of education in the 21st Century. This could weaken the validity and reliability of its findings (Evertson and Weinstein, 2013, p. 27). 
More recent scholarship on behaviour management theories has rejected the Assertive Discipline model and become more focussed on improving pupils’ self-esteem and fostering positive relationships. The ground-breaking book Reality Theory published by William Glassier (1965) led to the development of methods that seek to help children make better choices and consider how their behaviour can impact others. For example, Jane Bluestein in Managing 21st Century Classrooms (2014, pp. 6-10) argues that there are several misconceptions about classroom management, including the notion that “teachers must retain all the power” and “rules ensure good behaviour”. Instead, Bluestein argues that rather than disciplining children, teachers should be focussed on building a support system and creating a safe environment for learners. For Bluestein, teaching is about “accommodating the needs and preferences” of students and building strong relationships based on mutual respect (Bluestein, 2014, p. 30) The introduction of restorative practices (RP) is another significant development in the literature on behaviour management theory. In 2008 Gillean McClusky et al published the article ‘Can restorative practices in schools make a difference?’ which contained the findings of a two-year pilot study of RP in schools conducted by Glasgow and Edinburgh Universities. According to McClusky (2008, pp. 405-407), the model is based on the principle of ‘repairing relationships’ following conflict by using empathy. The model involves asking young people to reflect on how their actions and behaviours have affected others. The study found that following the implementation of RP, there was a “clear positive impact on relationships” and a reduction in the instances of misbehaviour, highlighting that RP is an effective method for managing behaviour (McClusky, 2008, p. 415). The article is particularly useful because not only does it feature systematic research to back up its claims, but it has also been peer-reviewed by other scholars and is written by a leading lecturer in education at the University of Edinburgh, Professor Gillean McClusky, which means that its findings are reliable and accurately informed (McClusky, 2008, p. 405). The continued promotion of RP by authors such as Sue Cowley in her fifth edition of Getting the Buggers to Behave (2014) and Daniel J. Siegel in No-Drama Discipline (2016) demonstrates that the model remains a successful approach to classroom management. Subsequently, the literature shows that there has been a fundamental shift in education in which classroom management puts greater emphasis on the wellbeing of the child (Meyer and Evans, 2012, pp. 5-12).
Learning Theory
The CI can also be linked to the Pedagogy QTS standard for Learners Leading Learning. This is because the purpose of Learning Prep was to facilitate independent learning among students, in other words to teach pupils how to lead their own learning. Therefore, the concept of Learning Prep is associated with the humanistic school of learning developed by John Holt in his book How Children Fail (1964) because a key humanistic concept is that learners should take responsibility for their own learning. This led the researcher to consider different learning theories, such as behaviourist, constructivist, and humanistic schools of psychology, in order to reflect on what makes effective teaching practice. 
Behaviourism suggests that learning is measured as a change in the behaviour of the child, in which repetition is regarded as the best way to learn. Behaviourist thinking is based on the ideas of ‘classical conditioning’ by Ivan Pavlov and ‘operant conditioning’ by B. F. Skinner, who maintain that to influence behaviour the teacher must use rewards/punishments and positive/negative reinforcement (Kirylo, 2016, p. 87). Many authors agree that behaviourism is an effective form of pedagogy. For instance, Louise Porter in Behaviour in Schools (2014, p. 35) promotes a “top-down” style of teaching that views learning as a passive process in which students are taught the skills and information deemed valuable by the teacher via “teacher-directed instruction”. The behaviourist approach is useful because it creates a structure for student learning and behaviour, while the concept of repetition remains a practical tool for exam revision (Little and Akin-Little, 2019, pp. 5-7). However, there are many criticisms of this approach. Richard E. Mayer, an educational psychologist from the University of California who specialises in cognition and learning, argues that while behaviourism encourages learners to be “behaviourally active”, it does not encourage learners to be “cognitively active” (2004, pp. 14-18). Therefore, it is clear that for behaviourists learning is simply about changing behaviour, there is little to no room for independence or individual thinking (MacBlain, 2018, p. 50). As a result, many educators have moved away from the behaviourist approach to a more humanistic approach. In contrast to behaviourism, humanism is about meeting the emotional needs of learners, it encourages students to pursue their own interests and talents, and to take responsibility for their own learning (Holt, 1964). Advocates of the humanistic approach include Carl R. Rogers who in On Becoming an Effective Teacher (2014, pp. 1, 59) approves of student-centered learning and teaching, suggesting that the role of the teacher is to “facilitate discovery” rather than instruct knowledge and information. However, while the benefits of giving students freedom and choice in how they learn are apparent, the problem with the humanistic approach is its lack of structure. Learning becomes an abstract concept without clearly defined methods or outcomes, which would make humanism impractical to implement in schools (Khatib et al, 2013, pp. 45-50). 
The constructivist approach is a learning theory that seeks to bridge the gaps between the excesses of behaviourism and humanism (Ertmer and Newby, 2013, pp 43-47). Constructivism, based on the ideas of Jean Piaget and Lev Vygotsky, highlights how learning is a physical process in which learners must construct their own learning. For constructivists, new learning is built on existing learning, which in cognitive science relates to the concept of schema (Vygotsky, 1978). A schema is a pattern of thought in which learners need to ‘connect the dots’ between prior knowledge and new knowledge in order to reach understanding. A key principle of constructivism is Vygotsky’s concept of a ‘more knowledgeable other’ (MKO) and Zone of Proximal Development (ZPD) (Pritchard, 2010, pp. 8-12). Particular strengths of constructivism include its basis in cognitive science and practical application in the classroom (MacBlain, 2018, p. 61). Numerous studies have been conducted that prove the effectiveness of constructivism as a form of pedagogy. In 2017 a study took place in a secondary school in India that assessed the impact of constructivism on academic achievement. The study concluded that students taught using the constructivist approach “achieved significantly better scores than traditional methods” like behaviourism. The study also found that the method “improved students’ mastery of content at the higher order levels of cognition” (Adak, 2017, p. 1074). Therefore, it is clear that constructivism is a practical approach to teaching that is backed up by scientific research. While the article loses some of its credibility because the sample size of the study included just fifty-eight students, it remains reliable because the article was published just four years ago and so its findings are up to date. The article was peer-reviewed by other scholars, demonstrating that the study meets academic standards for research. The study is also useful because, having been conducted in a secondary school, it is highly relevant to the critical incident. Consequently, it is evident that constructivism is an effective and reliable form of pedagogy. 
Reflection
The critical incident demonstrated the importance of behaviour management in the classroom. The literature has highlighted the different approaches that can be taken in light of this, such as Canter’s Assertive Discipline model and reflective/restorative practice. While the historical significance of Assertive Discipline should not be overlooked, especially since the effectiveness of the approach has been proven by Smith (1992) and Watt (1999), it is clear that it is a outdated method that has lost its relevance in 21st Century schools. The scholarship reflects a shift in education where there is greater emphasis on pupil well-being and self-esteem. As illustrated by Bluestein (2014), restorative practice may be considered more effective than Assertive Discipline because rather than simply reacting to pupil behaviour using a list of rewards/punishments, restorative practice seeks to explore the ‘why’ underneath the behaviour and address pupil needs. Doing so, according to the peer-reviewed evidence, will not only help guide pupils to make better choices but also make a positive change in behaviour more permanent (McClusky, 2008). During the CI, the teacher was observed using an approach that aligned with the Assertive Discipline model because they made an assertive instruction and used positive reinforcement to stop pupil misbehaviour. However, an alternative approach in this situation would be restorative practice. This would involve asking pupils to reflect on their behaviour and the impact that it is having on the lesson, followed by asking what they need in order to get them back on task. This method would help to determine the causes for disruptive behaviour whilst offering the potential to avoid the situation from repeating itself. Overall, the next steps for teaching would be to continue researching restorative practice and apply the method in an actual classroom environment in order to determine its effectiveness for behaviour management. 
	The critical incident also revealed how teachers employ a variety of teaching approaches. The literature has highlighted three theories of learning based on behaviourist, constructivist, and humanistic schools of psychology. Each method has its strengths and weaknesses. For instance, behaviourism offers structure and a model for student behaviour but at the expense of self-expression and individual thinking. Humanism provides students with the freedom to self-direct their own learning but at the expense of making education an abstract concept (Ertmer and Newby, 2013). Constructivism offers a ‘middle way’ between these two methods because not only does it illustrate how learners must construct their own knowledge in order to reach understanding, but it also stresses the importance of the teacher as a ‘more knowledgeable other’ (MKO) (Pritchard, 2010). Constructivism is the most widely used approach in teaching and learning because of its basis in cognitive science and its practical methodology (MacBlain, 2018). Furthermore, numerous peer-reviewed studies have proven its effectiveness in the classroom (Adak, 2017). The CI relates to learning theory because the subject Learning Prep appeared to align with the humanistic approach to education since its purpose is to encourage self-directed learning. However, the observation showed that many pupils struggled to engage in self-study and became quite disruptive, demonstrating that the unstructured nature of humanism does not work for every student. An alternative option would be a differentiated teaching approach which combined the principles of these methods to fulfil the specific learning needs of individual pupils. Those who enjoy learning independently could be provided with the opportunity for self-guided study whereas those who prefer structure could be given more teacher-directed tasks. Overall, the next steps for teaching would be to continue researching learning theory to develop theoretical understanding and employ behaviourist, humanist, and constructivist methods in the classroom in order to establish effective teaching practice.
Conclusion
The purpose of this essay was to evaluate an example of teaching and learning in a classroom environment in order to determine what effective pedagogy looks like in practice. The essay highlighted that critical reflection – the process of evaluating teaching practice to better inform one’s own pedagogy – is important in the teaching profession because it enables teachers to refine their practice and thereby improve their effectiveness in the classroom. The paper used Tripp’s critical incident methodology to identify an example of pedagogy for analysis and selected two areas of research for the purpose of a literature review. The findings of the first section on behaviour management theory decided that restorative practice is a useful approach in the classroom because it provides a long-term strategy by guiding students to make better choices. The next steps to be taken forward by the researcher consisted of further research on restorative practice and the application of the method in the classroom to test its effectiveness. Doing so would enable the researcher to make progress on the QTS standard for Pedagogy – Managing the Learning Environment. The findings of the second section on learning theory decided that a differentiated approach incorporating elements from behaviourism, humanism, and constructivism, would be an effective strategy because it would enable the teacher to fulfil the specific learning needs of individual pupils. The next steps to be taken forward by the researcher comprised of further research on learning theory and the application of behaviourism, humanism, and constructivism in the classroom to test their effectiveness. This would allow the research to make progress on the QTS standard for Pedagogy – Differentiation and Blended Learning Experiences. In conclusion, the researcher now understands the importance of critical reflection in the teaching profession and has a clearer understanding of what effective pedagogy looks like in practice.
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Appendices
CRITICAL INCIDENT OBSERVATION / FIELD NOTES
Record 1
	Date and Time, Year Group: 

22nd September 2021, 11:10am, Year 12


	Where and When: 

The incident took place at period 3 during a History lesson. The students were expected to wait outside the classroom in silence until they were invited inside by the teacher. The teacher welcomed the students into the class individually and asked them how they were doing. The teacher also asked if they had a pen with them in order to diffuse a potential problem further on in the lesson, such as a lack of equipment. The pupils had a seating plan that they were expected to adhere to, to which they complied. 


	What Happened: 

After pupils were set a 5-minute task to discuss with their classmates the causes of the First World War, the teacher gave a simple command ‘ladies and gentlemen, I want you listening, so put your pens down and look at sir’ The teacher asked for ‘silence in three seconds.’ However, the students immediately became silent and focussed their attention on the teacher, without the need for the teacher to count down to one. The teacher had a direct impact on the lesson and the learning of the pupils.


	Areas of Possible Exploration: 

The command was an effective form of communication that clearly displayed what the teacher expected from their pupils. It was a short and specific instruction, aided with visual cues, which may be well suited for those with Additional Learning Needs (ALN) such as autism spectrum disorder (ASD). As such, one could carry out further research on the different teaching practices that support ALN pupils. 


	Notes: 

Due to the age and level of maturity of the Year 12 class, misbehaviour was not an issue during the lesson. There was also little disruption, only when a member of the Senior Management Team (SMT) entered to check in on the lesson, but this had little impact on pupil concentration. 









Record 2
	Date and Time, Year Group: 

22nd September 2021, 12:00pm, Year 7


	Where and When: 

The incident took place at period 4 during a ‘Learning Prep’ lesson, a school-wide scheme aimed at giving pupils time for independent study. During the first ten minutes the pupils were expected to read a book in silence as part of ‘silent reading’ time. However, many pupils talked amongst themselves and walked around the classroom, which meant that they were not following the directed task. The teacher asked for those being disruptive to sit down and continue reading but some of the pupils did not follow this instruction.


	What Happened: 

The teacher, seeing the disruption caused by some of the pupils, commanded the class to read in silence in an assertive manner and reminded the pupils that by doing so they would be rewarded with positive Class Charts points that would go towards the school’s house system. The behaviour of the class immediately improved because of the teacher’s intervention. Those pupils who were initially misbehaving settled down and got on with silent reading as they realised the value in completing the task. 


	Areas of Possible Exploration: 

The incident emphasises the importance of classroom management because it was the teacher’s intervention that had a direct positive impact on pupil behaviour. As a result, an opportunity for research could be behaviour management theory. The incident also links to pedagogy, allowing for an in-depth study of behaviourist, constructivist, and humanistic learning theories.


	Notes: 

The learning environment was quite busy and loud because of the disruption caused by some pupils. The lesson preceded lunch time, which could explain the restless nature of the class. The absence of a directed task could have also contributed to the lack of pupil concentration.











Record 3
	Date and Time, Year Group: 

22nd September 2021, 1:15pm, Year 9


	Where and When: 

The incident occurred at period 5 during a History lesson. The students were welcomed into a class that had already been set up for the lesson. Their exercise books were already at their desks and a starter activity was projected on the electronic white board. The students were expected to enter in silence and immediately begin the task that had been prepared for them. This ensured that no time was wasted as the teacher waited for students to arrive at the lesson.


	What Happened: 

The teacher asked a pupil who hadn’t yet spoken in the lesson to answer a question about public health during the Middle Ages. They gave a correct answer, but the teacher wanted them to develop it further and asked ‘why’ they thought that. The pupil appeared nervous and struggled to respond so the teacher made a joke about the topic, which put the student at ease, and gave them ‘thinking time’ to consider their answer. Another pupil was asked to develop the idea, but the teacher then thanked the original student for a ‘brilliant’ answer. 


	Areas of Possible Exploration: 

The incident revealed the importance of asking questions as a teacher, not simply accepting a correct answer from a learner, but digging deeper into the thought process that learners go through to arrive at their answer. This opened the opportunity for research on effective questioning techniques. The incident also demonstrated the pastoral role of a teacher and so the well-being of learners is another avenue for exploration.


	Notes: 

The lesson environment was quite busy due to the high volume of students in the classroom. The teacher encouraged discussion and so there was a lot of talking and conversation between the pupils, but this was typically related to the topic. When the teacher was talking the class listened in silence. 
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