

UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME

APPLICATION FOR FELLOW

SECTION ONE:

	NAME
	
Denise Leonard

	INSTITUTE/CENTRE/UNIT

	Institute of Management and Health


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Director of Discipline/Other (please specify)

	
Lecturer

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer


	Referees
Please could you tick the box if you have sent in your referee’s statement?  (Please be aware if we do not receive your referee’s statement at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel meeting).
If your supporting statements are not included with your application, you must ensure your referees send their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees.
	

Yes    √                         No ☐

	Date of Training
	30.11.22

	Mentor
	Caroline Lewis



	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.




	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context
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SECTION TWO:                 CONTEXT STATEMENT 


	Context Statement 

Briefly introduce yourself and outline your role(s) and responsibilities in teaching and/or supporting learning in higher education (300 Words) 


	Write your evidence here

I have been employed by the University of Wales Trinity Saint David as a Lecturer on the BA Outdoor Adventure Education degree since May 2016. Over this time, I have taught and lead on a number of modules across all levels of the degree programme plus some additional teaching at Level 7.

Throughout the last 7 years I have been heavily involved in programme design, assessment review and revalidation for the BA Outdoor Adventure Education (OAE) degree. As part of this revalidation process, several modules previously taught exclusively to OAE students are now shared between this cohort and the Adventure Filmmaking (AF) Degree, which sits within the Wales Institute for Science and Art (WISA). This has expanded my remit for both pedagogy and professional development, to incorporate different professional contexts, as well as adding value and breadth to both the OAE and AF programmes.

In addition to my lecturing role, I am responsible for the admissions process for the OAE degree and support in admissions for BA Adventure Filmmaking. To ensure a joined-up approach and consistent messaging, I have significant involvement in marketing and recruitment including open days and social media as well as the strategic promotion of all courses across the wider Institute of Management and Health portfolio.

I have worked closely with international office to further our International Exchange Programme with The University of Southeast Norway (USN). Our partnership with USN is a very successful long-standing opportunity for students at Level 5 to study 60 credits abroad and this offering has recently been expanded to potential partnerships in the USA and Canada.
 
Outside of the programme I administrate and deliver several extra-curricular opportunities for the students. These include both domestic and overseas expeditions as well as enrichment activities specifically aimed at inclusion.







SECTION THREE:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

Your application for Fellowship consists of a 3,000 word reflective account shared across all five Areas of Activity plus citations (overall maximum of 3,500 word)

Citations should be included in an overall list at the end of section 3 of the document.

	A1:  Designing and planning learning activities and/or programmes of study 
(600 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences


	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

The experiential nature of an OAE degree programme enables a unique approach to programme design and delivery which individualises the learning experience of the student. At a micro level this involves an integrated personal tutorial support programme within my teaching including direct liaison with student services (V1). Advantages include early recognition of individual support needs, emerging trends, and implementation of academic scaffolding. This is achieved through specific resources within the Virtual Learning Environment (VLE) allowing for challenge across a range of student abilities rather than a one size fits all approach. The experiential nature of an outdoor based pedagogy facilitates a trust-based relationship between staff and students which promotes informal and open discussion around individual student challenges (K3). A programme of formative assessment tasks are also used to identify strengths and weaknesses in student knowledge and understanding, informing both weekly curriculum and pedagogical approach (V2).

Within my role as module lead, I am responsible for the design development and delivery of the practical curriculum blended with theoretical concepts. Over the past 6 years I have redesigned numerous modules so that they provide learner experiences that are both professionally relevant and academically robust. I have achieved this by creating a clear academic curriculum that enables all delivery staff to fluently incorporate the learning outcomes within their teaching and add clarity to the student’s journey throughout the varied modes of module delivery. The use of video and audio technology within and outside of the VLE has enhanced the accessibility and interactive nature of the content delivered, as well as enabling a variety of assessment methods. The intention is to support a flipped classroom pedagogy (Milman, 2012) in a subject where there is a high level of field-based delivery, allowing for student diversity in presentation of knowledge. This aligns with modern professional practice and facilitates a greater inclusion of individualised learner needs (V1, K4).

I believe changes to curriculum should be informed by research. An example in practice would be BMOE5001 where I have taken what was a sports science focused curriculum into something that aligns closer with current OAE and social narratives around nature connection, nature deficit and mental health (Louv, R. 2013; Mutz & Muller, 2016). This also relates to current political agenda in Wales and in particular the Welsh Government’s Wellbeing of Future Generations Act (2015) alongside the strategic development of the wider university community and a healthy campus (V3, K1, K6). Through contributions to a range of institute wide planning meetings I have influence towards a quality driven approach to practice, vital to the student learning experience (V3, K1) I am involved in writing a new undergraduate programme emanating from the divergent needs of students engaged in the current BA, alongside changes within the sector. 

The OAE degree has a clear vocational relevance and as such links must be made to a skills-based curriculum. By identifying where there are commonalities between the academic curriculum and the vocational skills required for employment the modules and overall degree programme can best provide a truly blended approach to meet the needs of the students in both knowledge and understanding as well as future praxis (K2) I am the institute lead for Coasteering and as such coordinate with the National Coasteering Charter (NCC) and the Pembrokeshire Outdoor Charter Group (POC). I hold membership of The Institute for Outdoor Learning (IOL) and The Association of Heads of Outdoor Education Centres (AHOEC). By maintaining a current level of personal practice and professional knowledge, I can ensure that guidance given to students reflects sector best practice and that module content is accurately related to a current professional context (V3, V4, K3, K6)




	A2:  Teaching and/or supporting learning 
(600 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a range of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

OAE requires a strong working relationship to be formed between staffs and students alike. The experiential nature of both the subject and the pedagogy lend themselves to a flexible and responsive approach. Each student as an individual will encounter different challenges and perceive learning experiences in a unique way. Having worked as a professional Outdoor Educator for around 20 years prior to taking my post at UWTSD, I am used to the need to both deliver a generic lesson or experience whilst also facilitating the individuals needs and aspirations (V1, K3). Differentiation in progression is key to effective professional practice and therefore I aim to role model this within my own teaching (K3) To achieve this, I regularly remind students of the availability of tutorial support either 1:1 or in small groups although I am mindful that not all students are comfortable in asking for help. Often these 1:1 or small groups conversations are best had ‘on the hoof’ whilst walking into a venue or sitting in a minibus, an approach well supported within an OAE programme. Equally these informal opportunities promote a culture of openness where feedback on pedagogy and assessment can be shared as well as links made between modules across the programme of study (K5).

The intention of a blended pedagogical approach is that by introducing relevant theories and principles whilst engaged in the practical activities and the associated passages of critical reflection, students are more likely to achieve both competence of skill and conceptual understanding, leading to more effective praxis (Breunig, 2005).  I consider that it is crucial that the theoretical elements of the programme can be seen to relate directly to the practical world and conversely that the practical experiences provide opportunities to test and develop understanding of theoretical perspectives explored within the classroom.
The Covid 19 Pandemic was a springboard into the development of online resources and beyond this time these resources have continued to provide students with an enhanced opportunity to develop their knowledge and understanding using a variety of resources and approaches. Specifically, the incorporation of a ‘flipped classroom’ approach into my teaching has enabled students to better grasp theoretical concepts and ideas. The intention was to encourage learners to actively engage with the theoretical concepts in advance of the taught element. Although there have been some concerns over passive student engagement at an FE level (Bilby & Higgitt; 2020), at HE the independent learning environment and student support services in my experience enable a high level of success in using this approach (V2, V3, K4)


Diversity in assessment method for each module are designed to demonstrate knowledge and understanding plus develop a skill set in their own right. For example, one assessment for Level 5 encourages the use of visual media as a means of communicating their understanding of the integration of theory into practice. This assessment method both develops a critical thinking approach, reflection on practice and a media skill set that is an essential requirement for the modern workplace (K1, K2). Other assessment methods include the use of portfolios and presentations as well as the more traditional essay to allow for the individual students to work to their strengths as well as develop where there is a weakness (K4).

Alongside the academics, ongoing support must be provided for students in relation to their professional skill development. This is achieved by ensuring a vocational relevance to each module and connecting students with potential employers and professionals in the field. In practice this may include guest speakers and workplace visits from across the breadth of the sector with the aim of both contextualising learning and preparing for graduate employment.




	A3:  Assessing and giving feedback to learners 
(600 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I believe that a significant feature of assessment and subsequent feedback is that it should lead to an overall improvement in performance and/or understanding. My assessment commentary provides students with constructive comments not only on content but also on structure, grammar, referencing and the use of practical examples and personal reflections on programme experiences. If possible, I will offer suggestions on further reading that aims to enhance their understanding of the subject matter in hand. (K2)
Feedback and the process of marking assessments is a two-way process and I believe mutually beneficial to the students and member of staff. By exploring where students encountered difficulties and successes, I am not only supporting the student’s future learning, but also critically reflecting on how I might make improvements to both my teaching and the overall curriculum. (V2, K3)
A range of different assessment strategies are employed depending on which appears to be most appropriate to the learning that is to be elicited and to the student learning needs. As such I make use of group and individual presentations, essays, coursework journals and the production of visual media. This variation in assessment method also allows students a more equitable means of presenting their academic progress and demonstrating their understanding of a topic (Forsyth, 2023). For example, using visual media over written text enables the high proportion of students on the OAE programme with additional learning needs a fair opportunity to fulfil their potential. (V1, V2, K2, K3)
In general, most of the formal assessment is summative, coming at the end of a module.  However, in approaching a summative assessment there is much in the way of informal formative feedback and the reinforcement of how each lecture/experience may be related to the assessment. For example, the use of ungraded formative assessment methods such as quizzes and book reviews to help scaffold student engagement and comprehension as well as to help the student identify for his/herself where further independent effort should be directed. (K2, K3)
The use of feedback and feedforward encourages both critical reflection on past performance plus the application of learning or solutions towards increasing competency in future modules and assessments. This is underpinned by the progressive nature of module design which enables students to understand the relevance of feedback, and feedforward to future learning opportunities both academically and professionally rather than modules existing in a silo. (K3)

As a staff team cross module teaching enables transfer of learning to multiple outcomes and feedback is delivered in varied formats by a range of staff members. Through my external work at another HEI feedback given in alternative formats can be observed and evaluated, and where appropriate applied to my own practice. One example of this is the use of voice notes on Turnitin to give feedback on practical assessment tasks such as presentations. (V3, K3, K6)

Involvement in the moderation process for assessments from both the degree programme on which I teach and other related programmes from within the academic discipline, enables a dialogue that is beneficial to the ongoing programme development, and the standards expected in both student work and feedback given. Different methods of giving feedback can be observed and critically considered. The challenge to cross programme teaching is the potential for inconsistency for the students receiving the feedback in terms of quality and approach. To address this, it is vital that good communication between cross-disciplinary staff exists and the core standards for delivering feedback are based on a university wide matrix which aligns with those set by the FHEQ. (V3, K6)





	A4:  Developing effective learning environments and approaches to student support and guidance 
(600 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

The learning environments for the OAE degree are distinctly different and as such require alternative approaches to teaching. However, there is a significant and intentional crossover between the theoretical content and contextual practice. This blended approach requires a flexible and broad pedagogy given the variables in environment, student capability and educational focus. (V2, K3) Developing an effective approach is a process of constant evaluation. To achieve this the teaching team, engage in regular evaluative discussion, peer feedback is given on team teaching and the use of online module feedback questionnaires for students. (K5) It has become evident however that the use of module questionnaires does not often generate valuable insight into the student experience. Through a practical and often informal approach to teaching I have found far greater value in the reflections made during staff student discussions, although capturing feedback through this approach is problematic and anecdotal in nature (K5)

I am acutely aware that learning does not start and stop at the classroom door, and often valuable discussions take place on a minibus or as equipment is being rinsed and stored at the end of the day. These informal opportunities for learning often give added value to the learning experience, whether that be a philosophical discussion or reflection on a specific aspect of an individual experience that occurred earlier in the day. (K3) Consideration is also given to the impact of time constraints and physical tiredness when teaching in an adventurous outdoor environment. Opportunities are sought for informal learning when both students and staff can see a conversation through and give the required level of individualised attention. (K3)

To develop learner autonomy, I encourage students to state their own aims and expectations at the start of the module and to continually reassess this as we reflect on the process week by week (K5) I believe that for students to gain as much as possible in terms of their knowledge and understanding they must know what they as individuals as well as a group want to gain from the educational process, and how that relates to future goals and aspirations (K3) Where necessary flexibility to the programme of lectures and practical sessions can be applied to best support identified learning needs. Scaffolding via online materials enable students to revisit reading and resources at any point though out the module and on multiple occasions, when it best links to their learning (V1, V2, K4)

During the pandemic learners were forced into a distance learning environment and in response I developed several online resources including videos, quizzes and e-learning opportunities to support their understanding of the subject being taught (V2, K4) Much of this has remained post pandemic based on feedback from the students that they enjoy engaging with visual media both as a learning resource and an assessment method (V1) The use of ‘fun’ challenges was a strategy I used when teaching online to keep learners engaged and motivated as well as providing evidence as a formative assessment method. This has carried over into my return to face to face classroom teaching using apps such as Mentimeter and Kahoot during lectures. (V2, K3, K4)

Informal and extra-curricular activities are often seen as optional extra’s and outside of the taught degree programme. The benefits of these expeditions and day activities such as the Women’s Adventure Group can be seen in their wider academic performance (V1). The deliberate mix of academic and technical staff, graduates and wider professionals to deliver these extra-curricular opportunities allows for an informal contextualisation of learning and a subtle underpinning of theory into practice. (V2).




	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development 
(600 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for, and involvement in, projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Since beginning as a lecturer in 2016 I have completed my Master’s degree in Outdoor Education. Having formerly completed the Postgraduate Diploma through another institution I was able to build on both prior learning and professional experience to focus my own research into a subject I am both passionate about and have direct experience of.

My MA research focused on the lack of gender parity within the Outdoor Sector. In my role as admissions tutor for the BA I was keen to identify the facts around this topic, exploring some of the factors which influence women’s decisions when it comes to a career in Outdoor Education. This research enabled me to critically reflect on how the programme is presented through university marketing and media and the sub-conscious bias’s present within that. New applicants were considered through an informed lens when it comes to barriers to application as well as maintaining engagement throughout the three years. My pedagogical approach and that of my (all male) peers could be reflected upon in the context of gender and these thoughts, reflections and research findings are often brought into my modules as an alternative perspective from which to consider practice (V3, K1, K2, K3) The number of female students on the programme has increased on average from when I took up my post and in part this can be attributed to a deliberate shift in approach as well as female role modelling through my employment onto the academic team (V4, K3)

My research was published through the Institute for Outdoor Learning (Leonard, 2019), increasing my profile academically and giving my students a tangible link between their learning and the development of the sector (K1) In addition I have been a member of the IMH Marketing group for 3 years which has facilitated a steer towards a more inclusive and engaging recruitment strategy (V4)

Having worked as a professional in Outdoor Education for over 20 years, I am continually developing both my vocational skill set and my academic competency. To achieve this, I work closely with the sector staying current in all professional qualifications and continuing to be involved with co-ordinating bodies. I attend best practice workshops (K1) and continue to develop my professional qualifications to the next level (V3) For example I recently became a provider for the RLSS National Water Safety Management Award which can now be added to the portfolio of professional awards offered to the students. Being able to offer awards such as this is an important aspect of student development, retention and employability (V4, K3) By maintaining my membership and involvement with the Association of Heads of Outdoor Education Centres (AHOEC) I can access a network of high-level professionals in the field and am kept a breadth of current issues and trends within the sector. This allows me to continually link my teaching to the realities of a fast-evolving workplace and ensure that my students learning is both current and relevant to their future employment (V3, K1, K2, K3)

My aim for the future is to continue developing my professional praxis, staying current and aware of best practice in my field, alongside critically reviewing and reflecting on my academic knowledge and research (V4, K1) My interest in the value of nature to the health and wellbeing of society, is a growth area of interest publicly post pandemic, but also a key strategic area of development within the University itself. To achieve this, I am currently working with colleagues to expand the research profile of the institute through the creation of literature linking areas of interest including education, physical activity, and nature literacy (K1)





	Citations (500 words)
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SECTION THREE:	Referees

Your application must be accompanied by two supporting statements from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr Kate Piper

	Job Title
	Programme Manager

	Fellowship Status
	None

	Institute/Centre/Unit
	Institute of Management and Health

	Email address
	K.Piper1@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Module design, delivery and moderation, student assessment and feedback. Student recruitment and retention.






	Second Referee:


	Name
	Dr Dylan Blaine

	Job Title
	Academic Director

	Fellowship Status
	Fellow

	Institute/Centre/Unit
	Institute of Management and Health

	Email address
	d.blaine@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Academic progress, contribution to departmental and wider organisational development and strategy.






SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	D.Leonard

	Date 
	21.06.2023



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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