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Part A (3,000 words)
Leadership has been a target area within education for Wales since 2013 where Estyn (2013) reported that only 6% of primary schools had excellent school leadership. Since then, many reports and publications have been released to support leadership within schools. Pont, Nusche & Moorman (2008) highlight the importance of leadership and state that in any successful improvement strategy, the key is leadership recruitment and development. 
The aim of this plan was to create strategic direction and to support the development of the New Curriculum for Wales within a primary school. To develop a school well, a clear vision is needed. It is an essential component of effective leadership (Bush, Bell & Middlewood 2019). However, sometimes implementing strategic plans can be challenging, as Hoyle & Wallace (2015) argue that sometimes our end visions have to conform to ‘centralised expectations.’
The strategic plan begins in 2017/2018, and focuses on developing an Area of Learning Experience (AoLE) from the New Curriculum. The implementation is staggered over the period of five years, ending in 2022, when the New Curriculum is to be used within all schools. The rationale for the strategic plan is due to the upcoming changes for education in Wales. Wales is not the only country to change their curriculum as Priestley & Biesta (2013) comment that in recent years curriculum policy has changed in many other different countries. 
 In 2014, Professor Graham Donaldson undertook a review that looked at teaching and learning in Wales including nurseries, primary, secondary and special schools. Donaldson (2015a) acknowledged that the world of 1988 (when the National Curriculum derived) is now very different from that of today and that changes in how we live and work are significant. Following from the review, the report “Successful Futures” was established, which will change the way in which we educate our pupils in Wales.
	The report suggests that there should be ‘six Areas of Learning and Experience’ (AoLE) and all six are important and will contribute in different ways to the four purposes (Donaldson 2015b). The six areas are: expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technlology.
	When creating a strategic plan for the school, the school’s ethos always has to be valued and taken into account. The school that I am leading an AoLE in, is an extremely caring and inclusive community that supports pupils exceptionally well (Estyn 2019). The school promotes independent learning from nursery to Year six and offers pupils a nurturing environment. Staff wellbeing is also central to the values of the school. As a leader, the Welsh Government (2017) acknowledges the importance of building enthusiasm in all staff to not only benefit the learners but to benefit themselves also. They describe this as a ‘key leadership endeavour’.
	Humanities was the AoLE that I aspired to lead and was asked to drive forward by the headteacher. The humanities curriculum focuses on real-world contexts, contemporary and relevant issues, and provides the flexibility to respond to current affairs. Learners are entitled to enrich their learning through first-hand experiences (Welsh Government 2019a). 
Humanities is not an easy thing to define as Campbell, Campbell & Little (1989) found, as it can lead to discussions of what smaller subjects to leave in or what to leave out. They state that ‘humanities’ will often focus on a child’s relationship to society, including the past and those societies that are culturally different from those in which the children live. This is not too dissimilar from what is proposed in the Humanities AoLE.
As highlighted in ‘Successful Futures’ (Donaldson 2015b), the Humanities AoLE includes history, geography, religious education, business studies and social studies. The AoLE will allow pupils to develop a sense of heritage through their ‘cynefin’ which is often translated as ‘habitat’. ‘Cynefin’ will allow pupils to think about the historic, cultural and social places around them. It will allow the pupils to see how their community has grown from the past.
	This is a similar notion that was highlighted by Ashley (2012) who agreed that humanities should value children as young people, and as future citizens. He also adds that humanities should consider emerging issues such as global issues, citizenship and society. Again, this is not too dissimilar from the Humanities AoLE.
	The ‘Humanities’ AoLE does bear some similarities to parts of the framework that we already teach in Wales. For example, within the Foundation Phase curriculum, pupils are given opportunities to share familiar and new cultural experiences, talk about their past and present experiences and learn about the distinctive Welsh culture and other cultures that are part of the diverse society in Wales (DCELLS 2008).
	The main difference comparing the ‘Humanities’ AoLE to the National Curriculum for Key Stage 2 and 3 is that Geography, History and Religious Education are taught as specific subjects in the National Curriculum. The rationale behind the ‘Humanities’ AoLE was highlighted in the framework documents. The new AoLE will connect experiences, knowledge and skills. It aims to link Geography, History and Religious Education together to create an interdisciplinary approach, whilst also incorporating business and social studies.
	As a school, the pupils take part in several enterprise projects a year so the introduction of business studies is refreshing.  Jones & Iredale (2010) found that an enterprise education approach allows greater pupil ownership of the learning and Leffler & Svedberg (2005) add that the purpose is to strengthen children’s creativity and spirit of enterprise. Therefore, surely adding business studies into the curriculum is a step in the right direction?
	When developing the New Curriculum and focusing on implementing the AoLE’s it was important for leaders to think about what the New Curriculum will look like in our own school. Every school is different and within Successful Futures (Donaldson 2015b) it states that the New Curriculum needs to be responsive on an individual, local and national level. It also pertinent to note that the New Curriculum is going to be designed to engage and interest all pupils, including those pupils who face deprivation, to enable them to achieve. “A curriculum that promotes high expectations for all can help schools to defeat the circumstances that condemn so many to educational underachievement” (Donaldson 2015b). This is particularly significant for our school.
	As our school is located in an area of high deprivation, it is important that we think about raising the attainment gap in comparison to other schools in the wider area. Hopefully Successful Futures will help us to do this. As we have recently had Inspection (March 2019) we are currently in the position where we are able to experiment and evaluate new ideas and concepts ready for the implementation of the New Curriculum.
	Maslow (1943) proposed that human needs can be organised into a hierarchy (Figure 1). McLeod (2007) described the hierarchy as needing to satisfy the lower level basic needs before progressing onto meeting the higher-level growth needs. The more concrete needs such as food, water and shelter, need to be met first before moving onto other levels. Research has not always agreed with Maslow’s theory, with Tay & Diener (2011) suggesting that although meeting the basic needs linked to well-being, the order that people go through the hierarchy seems to be more of a rough guide rather than a strict rule.
Despite this, it is important for our school in particular, to think about Maslow’s hierarchy of needs as a model, because without those lower levels of basic needs, it is harder for our children to achieve the higher levels. It is part of our role in school to care for those pupils, and allow them to achieve their basic needs. We do this by offering as much parental support as we can give and also giving those children the basic needs within the school day.

Figure 1
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	In 2017/2018, teaching staff began to familiarise themselves with the ‘Successful Futures’ and during ADDs (additional 1.5 hour sessions that are compulsory for teachers to attend) they provided feedback to the headteacher and senior leadership team. The feedback session allowed the headteacher to delegate AoLE’s to senior and middle leaders to begin to plan. During the Summer term of that year, trust trios were formed. Trust trios were used to allow practitioners to learn collaboratively, and from each other. Darling-Hammond & Oakes (2019) noted that learning is just as applicable to teachers and that effective programs (such as trust trios) teach and support practitioners in the same ways that they want the pupils to learn. 
	Trust trios are usually made up of three teachers who observe one another, share their practice, develop plans and solve problems collaboratively. The teachers usually share a common bond or share a similar vision. Previously, action research has been a big part of the work that trust trios do, where they put teaching ideas into practice, supported by their findings from action research.
Joyce & Showers (2002) acknowledge that “peer coaching” facilitates the development of experimentation and contributes to the transfer of training. To help drive humanities forward, I was joined by two other teachers. The three of us during our careers have led projects/initiatives with a focus on humanities. For example, I have led the school Eco Squad and led a whole-school project called “One World Week” focusing on geographical and social issues. Teacher B, is Forest School trained and has experience in leading geography. Teacher C, was the previous humanities lead, and has a wealth of experience but she is currently working on a part-time basis. 
The three of us began to successfully lead humanities forward in light of the new curriculum. We decided that monthly meetings would ensure that we were all up-to-date and gave us opportunities to discuss the AoLE. We decided as a trust trio to each plan and deliver a lesson with a focus on humanities and this lesson was observed by each other. We found that Teacher A had lots of new, creative ideas, Teacher B used the outdoors as an excellent learning resource but it was Teacher C who offered a wealth of support and guidance during her lesson, as she was the most experienced. This is linked to research by Dudley (2011) who found that within professional learning, it was the more experienced teachers that had one of the biggest parts to play. 
All trust trios in the school are required to observe each other. These observations are blocked over the period of a week, and two supply teachers cover the absence of teachers observing. Feedback from observations are always shared during ADDs. There is an approximate cost of £1,400 for two supply teachers for the week, which is accounted for within the school budget.
Collaboration is key when implementing new approaches. ESTYN (2015) argue that a collaborative approach will contribute to successful leadership. Working together towards an end goal will involve consistent monitoring activities and sharing resources. Within the strategic plan there are several opportunities for staff to collaborate, share ideas and practices. For example, in Spring 2021 there is an INSET day planned specifically looking at curriculum mapping. This will involve all teachers and teaching assistants and will require all lead teachers to plan a two-year cycle focusing in their AoLE. Lots of ideas will be shared from staff from Nursery to Year 6 based on the “What Matters” statements and the progression steps for humanities.
Within the school’s current development plan (SDP), there is already an objective to enhance humanities throughout the school. It is refreshing to see that the school is already taking steps to promote and embed the new principles of the curriculum. Priority five within the SDP is to ‘further encourage independent learners through a range of cross curricular contexts, including outdoor provision’. One of the objectives within the priority is to ‘promote the core purposes of pupils becoming ‘ethical, informed citizens’ by providing a rich humanities curriculum’. This clearly aligns with the development of the Humanities AoLE.
	Priority five is part of the three-year plan that is set out in the SDP. The plan is currently running from 2018-2021. However, in light of the new curriculum, the current SDP will be reviewed continually and amended if necessary. This will be during ADDs, with all teachers involved.
	The main goal is to roll out and implement the new curriculum by 2022. The Humanities AoLE will be driven forward and all staff will be aware of any changes and have their say during implementation. There is a need for flexibility and movement within the plan, as it may need to change along the way. It is also important for the team to be aware that there is flexibility. 
	In 2018/2019 the AoLE designs were completed. Following this, all teachers attended “New Curriculum” workshops run by ERW. I attended the Humanities workshop and had the opportunity to share ideas, ask questions and gather information from leading pioneers. Information that was gathered was then shared with all teaching staff during Summer 2019. All teaching staff had the opportunity to share what they had learnt from each AoLE workshop.
	It is important to audit all resources that the school currently have to avoid over spending the budget. Each leader of an AoLE within the school will be allocated a budget in 2020/2021 to provide new and needed resources to support the implementation of the AoLE. Andrews & Lawrence (2018) state that schools funding continues to play a prominent role in the debate over improving educational standards.
	The National Union of Teachers (2019) highlight that per pupil funding for Welsh schools has generally been lower than in English schools, and the most recent figure showed that the gap had risen to £604 per pupil. School Cuts (2019) also add that since 2015, school budgets have been cut by £2.8bn, which has resulted in fewer adults in the classroom, large class sizes and less per pupil funding. If schools in Wales are to implement a brand-new curriculum, they will need the budget to do so.
	O’Prey et al. (2015) reported on the responses from ‘Successful Futures’ and found that whilst most schools did support the curriculum and the pedagogical principles, they felt they would need adequate resourcing and sufficient funding for training and continuing professional development. 
	Lack of funding was one difficulty that Minty & Priestley (2012) found when they researched the Curriculum for Excellence in Scotland. They stated that many teachers had struggled to make sense of the new curriculum and found that many felt they had a lack of time and resources when education services were facing serious cuts. Resources will be audited and then a list will be compiled by the trust trio group deciding on what will be needed to implement the new AoLE. There will also be a cost of membership for “4Site” which will offer pupils the opportunity to visit Swansea’s museums, galleries and archives which will allow them to develop their skills and understanding through displays, exhibitions, archives and resources through workshops. There is an annual cost of £200 for this.
There is a need for training and guidance for all teachers and practitioners, including those leading AoLE’s. When the New Curriculum is finalised in Spring 2020, an INSET day will be used to allow teachers to prepare and make sense of what is to come. Teachers will be given opportunities to visit Pioneer schools and see elements of the new curriculum already “in action”. Priestley (2008) notes that teachers are required to actively engage in the new curriculum and reflects on experience from Scotland where those teachers that engaged early in the process, made the most of its potential.
Teachers and practitioners will be consulted throughout the whole process. Worth, Lynch, Rennie & Andrade (2018) highlight the importance of teacher’s feeling valued and why it’s important to consult them during big changes. In Spring 2020, teachers will be given questionnaires to gauge their understanding of the Humanities AoLE and to pinpoint their level of confidence with teaching Humanities. Based on the feedback from teachers and practitioners, in Summer 2020, training will be sought for those teachers who feel under-confident. Training could be “in house” from members of the Senior Leadership Team, which could keep costs low, or by visiting Pioneer schools, particularly those who are focusing on the Humanities AoLE.
Learning Walks will be undertaken to observe the learning experiences that are being provided across the school. The Learning Walks will have a humanities focus, and will give the humanities team an insight into skills that are being developed within the school. The team will then be able to feedback to all teaching staff and plan for the future. One of the main aims of the learning walk will be to “listen to learners” and gain their understanding of humanities skills and see their level of independence. During a Humanities learning walk that was undertaken in 2017/2018, there was a broad range of learning experiences that were being provided consistently across the school. It was also noted that there was clear progression across the year groups and developing independence and humanities skills was seen throughout. There are currently two learning walks planned within the strategic plan; Autumn 2019 and Autumn 2021. Feedback from the learning walks is essential to staff development, as it encourages staff to reflect as a professional practitioner.
Developing independence and giving pupils a ‘voice’ are two of the main aims within the school. Pupil voice is at the heart of the school’s ethos, and it is important that they too are consulted on what they want their curriculum to look like. UNICEF (2019) highlight Article 13 in the United Nations Convention on the Rights of the Child which is the freedom of expression. Every child must be free to express their thoughts and opinions. As a Rights Respecting school it is important that we continue to adhere to this. Flutter (2007) add that the principle of ‘pupil voice’ has attained a high profile and its principles of encouraging pupil consultation are evident across many curriculums around the world.
The SDP and the SER (School Evaluation Report) are working documents that are frequently reviewed and amended when necessary. As previously noted, priority five is directly linked to humanities so this will continually be monitored to ensure progress is being made.

Strategic Plan 2017 – 2022

	2017/2018                                    Target

	Autumn
	Teaching staff to familiarise themselves with “Successful Futures” report.

	Spring
	Teaching staff to familiarise themselves with the “Four Purposes”, the six AoLE’s and “What Matters” statements and provide feedback on their thoughts during an ADDs.

	Summer
	Trust Trios to be formed. 

	

	2018/2019                                    Target

	Autumn
	AoLE designs completed.
Teaching staff to familiarise themselves with their AoLE.
Trust Trio observations to be planned & delivered.

	Spring
	Teachers to attend “New Curriculum” workshops run by ERW.
Teachers to provide feedback to all staff for their chosen AoLE during INSET in the Summer.
Feedback for new curriculum to be given online.

	Summer
	Teachers to visit Pioneer schools.

	

	2019/2020                                     Target

	Autumn
	Teachers to audit resources for their particular AoLE.
Trust Trio to undertake a “Humanities” learning walk, observing good practice.

	Spring
	INSET – New Curriculum and Assessment arrangements finalised.
Teachers to visit Pioneer schools.
Questionnaires/feedback forms to be given to all practitioners.

	Summer
	Based on the feedback from the questionnaires, training will be sought for those teachers who feel their confidence is low.

	

	2020/2021                                    Target

	Autumn
	Pupil Voice planning session.
What do the pupils want to see from the Humanities AoLE? 

	Spring
	SDP to be reviewed. How far have we come with Priority 5?
INSET day – curriculum mapping. All lead teachers to plan a two-year cycle focusing on their AoLE. Lots of ideas to be shared from Nursery – Y6 based on the “What Matters Statements” and the Progression Steps.

	Summer
	New budget – money to be allocated to each AoLE based previous audit and planning sessions.
Resources to be ordered and purchased.

	

	2021/2022                                   Target

	Autumn
	Resources to be shared across classes/phases.
Humanities learning walk. Where are we now? Feedback given to all staff.

	Spring
	4Site (Swansea) membership is completed.
Coffee morning for parents & the community to discuss the New Curriculum.

	Summer
	Humanities AoLE ready to go.




Part B (1,500 words)
When developing the Humanities AoLE, the Welsh Government published an update in 2017 that described the process and discussed the next stages of development. 
The Curriculum and Assessment Group (CAG) (2017) found that the narratives within the AoLE clearly reflected the four purposes, however there was a need to revisit and review the statements to ensure that more of the comments were evident. They also commented by saying that the What Matters statements were quite specific, which would mean teacher autonomy would be a challenge. As a result, the draft AoLE was revisited and revised.
The school completes “From good, to better, to best” curriculum monitoring and evaluations which look at the teaching and learning within the school. Each evaluation uses school data and school practices to monitor the impact of the pupils’ learning. In November 2018, there was a humanities learning walk which showed that there was a range of humanities skills being delivered, particularly in Religious Education. In January 2019, planning documents and curriculum monitoring activities showed that staff were able to make sure they were teaching a breadth of skills and there was evidence that a range of humanities skills were being taught.
Whilst the AoLE is being implemented, it is important that curriculum monitoring is ongoing. This is to ensure consistency and skill coverage. INCERTS (assessments) from last year showed that the majority of year groups made progress of 2 increments for R.E. with some year groups making a progress of 1 increment. An average increase of two increments was also made by pupils across the year groups in geography and history.
Below is an example of the progress that has been made in R.E. in most recent years. The aim is to continue to achieve progress across humanities when the new curriculum is implemented. A lot of hard work has gone into raising the profile of humanities in recent years, so hopefully the momentum will continue when the new AoLE is implemented. By looking at previous data, we can continue to strive for progress year on year. Although progress has been made every year, it is important to note that we are unsure what the new assessment arrangements will look like until January 2020 and therefore progress may differ when assessing in 2022.


	Year 6 (average 2 increment progress) (R.E)

	16/17
	+0.35%
	
	

	17/18
	+0.35%
	
	

	18/19
	+0.64%
	
	

	Year 5 (average 2 increment progress) (R.E.)

	16/17
	+0.48%
	
	

	17/18
	+0.36%
	
	

	18/19
	+0.60%
	
	



One of the main targets from the Strategic Plan was to prepare staff sufficiently for the implementation of the AoLE. This included training and ensuring staff wellbeing.
Staff training is essential to the implementation of the new curriculum. Previously, I have led and promoted outdoor learning within key stage two and I personally found that teachers and practitioners greatly benefitted from training sessions beforehand. Bubb & Earley (2009) state that the role of continuing development of staff is crucial to enhance the quality of the learning experience and generally make things better for pupils. Joyce & Showers (2002) add that school wide improvement initiatives require the participation and commitment of everyone. When staff learn new knowledge and skills these are transferred into their practice.  
	All teaching staff attended workshops in Spring 2019, where staff had an overview of what the new curriculum will entail and then had a specific presentation given to them on an AoLE. Further training will be necessary to ensure that ALL staff are aware of the changes in each of the AoLE’s. Within the plan, there is an INSET day planned where all teachers will feedback information from their AoLE session to the rest of the teaching and support staff. As a result, all staff will have a brief understanding of each AoLE.
	ADDs will be used to share ideas and information and provide feedback to staff following trust trio observations. This suggests that there is no effect on the school budget for additional meeting time. 
	Time will also be given to staff to visit other schools and observe practice from schools that are currently trialling ideas from the new curriculum. There are several pioneer schools within Swansea that have implemented concepts from the new curriculum within their classrooms. This will be budgeted for, along with time given for Trust Trio action research, and is seen in our schools current SDP.
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The implementation of the new curriculum is exciting, yet daunting, particularly maybe to those practitioners who have many years of experience and expertise and are ‘used to doing it one way’. The new curriculum says it will enhance experiences and learning for pupils across Wales and promises to assist schools to enact the new curriculum. The Draft Curriculum for Wales 2022 (2019) state that there is guidance provided for each area of learning and experience and planning support, including supporting material for each area of learning. 
However, there have been some concerns in relation to resources, with worries expressed about the lack of sufficient resources to implement the new curriculum. Welsh Government (2019b) state that good quality, structured professional development was seen to play a key role in ensuring educational professionals understand and are equipped to deliver the requirements of the new curriculum. They also state that professional development was seen as a necessary and core element of the curriculum reform. 
It is important that the vision is communicated with all staff throughout the process. Thoonen, Sleegers, Peetsma & Geijsel (2011) explain the adverse effects of vision which includes when the leadership team do not involve staff in the process. They state the importance of building school-wide capacity. 
When communicating my vision to all staff, it is inevitable that not all staff will be ‘on board’ to begin with. This will be handled carefully and I will encourage all staff to be open-minded and to take risks. After all, this is what we try to instil upon our pupils. Bush (2009) highlights the importance of motivating staff. He gives an example where teachers collaborated and were encouraged to take risks within their teaching and within their own learning. Teachers began to have greater faith in their abilities and the relationship between staff changed; practitioners would praise each other. 
The new curriculum will affect all staff within the school and we are in the position where several members of teaching staff will be leading an AoLE. This will hopefully make resistance from members of staff less likely as we are all aiming for the same goal, ‘we are all in the same boat’, and this is a national mission. Teachers who have lots of experience may feel reluctant to change, but I will encourage these members of staff to share their expertise. Smylie (1995) found that effective workplace learning included opportunities for teachers to learn from peer colleagues in collaboration group work settings, with open communication, experimentation and feedback. It is important to note that even if staff do not wholly agree with the plan, they still need to be informed of decisions.
DeLuca et al. (2015) have noted on the practical constraints of professional enquiry including lack of space and time. This is something that is echoed by Meirink, Imants, Meijer & Verloop (2010). It is important that teachers and practitioners have the resources and space to complete professional enquiry, and Drew, Priestley & Michael (2016) argue that if teachers are to make sense of new and complex ideas then they must have the opportunity for collaborating on in a safe and supported environment. This is why the strategic plan allowed and encouraged teachers to familiarise themselves with the New Curriculum from 2017, and since 2018/2019, teachers have been given the opportunity to receive “Humanities” specific AoLE updates in the form of ADDs and INSET days. 
With any strategic plan, it needs to be concise and have a clear focus on what needs to be done and when and how it can be achieved. One of the biggest factors to consider is the school budget and how the plan will fit in with the schools (already tight) budget. Below is the budget that is given to the school (highlighted) from the local authority.

Figure 3
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In comparison to other schools in the locality, the budget per pupil is notably higher. The school is also in receipt of the Pupil Deprivation Grant, which is used to benefit e-FSM and LAC pupils. The main aim of the funding is to improve outcomes for deprived children (Welsh Government 2015). However, the school is aware that this cannot be relied upon as a source of income year on year.
 There are 311 pupils in the school, and this is growing every year (previous numbers indicated 285 pupils). Not including SEN budget, the budget given to the school based on the number of pupils is approximately £1,603,827. The average proportion of pupils eligible for free school meals is 55% over the last three years. Staff costs, training costs, supply cover and resources are always taken into account when developing the schools budget expenditure plan. This is essential to plan for the new curriculum 2022.









	Action Plan

	Objective
	Tasks
	Success Criteria
	Time Frame

	· Staff to feel confident at implementing the Humanities AoLE.
	· ERW New Curriculum workshops.
· INSET days.
· ADDs.
· Pioneer school visits.
· Learning walks.
· Liaise with pioneer schools.
	· Staff will have an increased knowledge and confidence.
· Humanities learning walk conducted & feedback given.
· Questionnaires/feedback from staff.
· Monitoring of planning.
· Curriculum mapping.
	Spring 2019 – ERW Workshops.

Summer 2019 – Pioneer schools.

Autumn 2019 – Humanities learning walk. 

Spring 2020 – INSET. Pioneer schools.

Spring 2021 – INSET – Curriculum mapping.

Autumn 2021 – Humanities learning walk.



Reflection (500 words)
Engaging in professional learning has allowed me as a practitioner to think about how my work relates to the new professional standards for teaching and leadership.
[bookmark: _GoBack]	Welsh Government (2017) state that the standards for leadership will require the teacher to exercise leadership through all aspects of professional practice and that a teacher in a formal leadership role will bring coherence, clarity and a shared commitment to realising the vision for pedagogy. Whilst developing the strategic plan I felt it was important to adhere to the leadership standards.

	Leadership standard
	My professional learning
	Impact

	Leadership develops strategies, structures and systems to ensure that the school is working effectively towards the achievement of its vision.
	A five-year strategic plan was created to implement the Humanities AoLE. There was a clear vision that was shared with all staff. All staff were continually updated on the progress of the plan.
	· Staff were aware of the vision.
· Strategies were put in place to ensure that the vision was communicated effectively.

	Building enthusiasm in all staff for the fascination with learning is a key leadership endeavour to encourage all to better themselves to the benefit of learners.
	I encouraged staff to collaborate together and share ideas. The most experienced teachers were encouraged to share their practice which sparked enthusiasm amongst staff.
	· More experienced staff were sharing their ideas and expertise.
· Staff appeared to be more enthusiastic during planning meetings.
· Staff were collaborating more and learning from each other.

	The strategy is shared, challenged and communicated at all levels to align infrastructure arrangements with purpose and outcome.
	The vision was always shared with staff from the start. Staff were always aware of any changes and their input was important during the process. Any challenges that were faced (such as time or reluctance) were shared collectively.
	· All staff were aware of the vison and what was happening and when.
· Staff were able to communicate their ideas and have their own input.


	Leadership ensures that the ongoing curriculum development and ambition in Wales are underpinning and driving the agenda for the quality of teaching in the school.
	The rationale for this strategic plan was the implementation of the New Curriculum for Wales. The themes of the New Curriculum have been the driving force when planning the vision.
	· Staff are prepared for the implementation of the New Curriculum for Wales.
· The main aims and principles of the New Curriculum have been thought of and planned for.

	Leadership supports colleagues in structuring authentic experiences within and across subject boundaries.
	There have been plenty of opportunities for staff to collaborate together and share ideas. Lesson planning meetings and curriculum mapping meetings have allowed staff to plan authentic experiences and share them collaboratively.
	· More experienced teachers share their expertise.
· Staff feel supported.
· There is a wealth of knowledge, support and ideas to enhance the pupils’ learning.

	Next steps as a leader:
· To engage and collaborate with external employers, businesses, government and other educational professionals.
· Parental engagement – ensure effective and open relationships are built. Engage parents and the wider community with pupils’ learning and progress.
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Self-actualization

desire to become the most that one can be

Esteem

respect, self-esteem, status, recognition, strength, freedom
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