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Critical incidents (CI) can be defined as “critical incidents are not ‘things’ which exist independently of an observer and are awaiting discovery” (Tripp, 2012, p.9) In support of this Bruster and Peterson (2012) explained that CI is a self-generated written narrative that has a social critique. According to Pi- Lan et al (2005) one of the major aspects of writing a CI is to observe a teacher's events in the classroom by examining their judgements and practices. Reflective practice requires using a CI framework which will assist in improving pedagogical practice in the future. This essay will critically evaluate an incident, this will be done by reflecting on a case study which was based on an observation, which will be used to identify steps to improve practice in the future. Teachers that can effectively target areas of improvement by reflecting critically on their practice will in turn improve their teaching and their ability to identify next teaching. (Chien, 2015; Wellington, 2015) The CI which will be explored further throughout this essay is in appendices (1)
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The following section will outline both the school and the class context in line with BERA’s guidelines (BERA, 2018). Throughout the essay, anonymity will be ensured by referring to the school as School A. School A has 448 pupils learning at the school, from ages three to eleven (Welsh Government, 2019) and then an additional 60 pupils that attend the nursery on a part-time basis. (Estyn, 2019) School A is one of the leading pioneer schools within Wales that are working closely with other schools and the Welsh Government to implement and develop the new curriculum. (Estyn 2019) In Estyn’s report (2019) they found that School A has a total of 38% of pupils that receive free school meals (FSM), this is around 20% higher than the Welsh average of 19.9%. (Welsh Government, 2020b). Throughout Wales the rate of children in primary schools that are receiving FSM has increased as in 2019 there was 19.9% of children receiving FSM a pattern that suggests that the rate of children receiving FSM is increasing. (Welsh Government, 2019, 2020c) The entitlement for FSM is determined by income-related benefits so this shows that there is an increasing number of recipients of the support. (Department of Education, 2020) Within the school, 36% of pupils are highlighted as having Additional Learning Needs (ALN) (Estyn, 2019) which is 16% higher than the national average in Wales of 20%. (Welsh Government, 2020c) Estyn (2019) reported that almost all of the pupils attending School A come from British ethnic homes where English is the main language spoken, there are no pupils that speak Welsh at home. However, this report was conducted at the start of 2019 so there is a possibility the new intake of pupils could have increased these statistics. The school's performance is highly illustrious as it has the highest standard award from Estyn as a green school in relation to its performance (Welsh Government, 2019) with Estyn inviting School A to complete a case study in relation to the transition of a large number of pupils in the result of the local school closure for evidence of how well they have dealt with the merger of the two schools in the local area becoming one larger school. (Estyn, 2019)

In my study I observed a year four class, the children in the class had an age range between eight and nine years old (Appendices 1). The school has a considerate amount of pupils that each year group has two classes in each year group. I was introduced to the two year four classes out in the hallway of the ‘bubble’, however, I could not enter the one year four class due to coronavirus and issues surrounding that. The class which I observed had 32 pupils, two pupils absent, who were all sat at tables on chairs with no classroom assistant, just one teacher.
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Throughout the following section, the methodology will be discussed, the methodology used is a case study. According to Bassey (1999) case studies are important in education as they can be conducted by practitioners, theorists, and policymakers who can inform on their findings. Bassey elaborates on case studies further by expressing how they can provide interesting aspects of an event, activity, institution, or programme in their natural context.  Yazan (2015) regarded case studies as one of the most used research methods under the qualitative research bracket in relation to its idio-geographic characteristics. Bassey (1999) regarded that case studies provide trustworthy explanations and interpretations of events with high respect regarded to the participants. Case studies also look at gaining in-depth detail on real-life context. (Robson, 2002) Dyer elaborates on this further by regarding case studies as descriptive and detailed accounts with a specific focus. A strength of case studies is that they give explanatory accounts of reality which is illustrative to both the reader and the researcher. (Wellington, 2005) However, there are shortcomings of case studies, with the studies not being able to be replicated and the study has the possibility of not being generalisable, typical, or representative. (Krehl and Weck, 2020) Shaughnessy et al. (2003) described how case studies lack control. Furthermore, Denscombe (2014) builds upon this by expressing the difficulties and drawbacks which come with case studies; gaining access to settings, relevant information, choosing information to include, and analysing and evaluating descriptions. However, case studies can be seen to provide information that would not be identifiable from any other research method. (Cohen, 2017)

The case study which will be used is observation. Wellington (2015) expressed that observations offer a distinctive feature that allows the researcher first-hand experience to collect live data that is occurring in social situations within a natural environment. Clark et al (2009) described observations in more detail by expressing that the research has the potential to collect authentic and valid data that normally could not be accessed. Furthermore, it provides the researcher with rich contextual information from observing every detail of a case study. Flick (2011) suggested that observations are viewed upon five dimensions:  structured, unstructured; participant, non-¬ participant; settings. The method used in the study is non-participant observations where the researcher is a passive observer who does not get involved with the events which are occurring around them, they are silent, withdrawn, and like a part of the furniture. (Cohen, Manion and Morrison, 2000) Non-participant observation is the better method as it is more effective than using participant observation because it allows the researcher to be passive and the teacher does not have to get involved in any activities or with the participants, so behaviour will not be influenced. The observation is conducted in a classroom and school which they have no connection to so this allows the researcher to develop an unbiased view as they have not been in that classroom before. However, observations have been regarded as time-consuming, and that there is an issue with collecting the data and recording it, due to the time constraints and the speed of the event which is occurring the recording of the incident could lose some vital information. Participants in the environment are aware of the observer within the classroom so there is a possibility that their behaviour may change as a result, often resulting in the class being well-behaved as they believe someone is there to watch them, so might be less natural. (Cohen et al, 2011)

 The CI technique which is going to be used to collect the behaviour of participants will be examined and analysed to justify a rationale of intervention to develop future practices. (Pi Lan et al, 2005) Gagne's observational model is a link to this as the nine-step model which is used to identify CI concentrates on the process of internal learning with a holistic view of teaching. (Khadjooi et al, 2011) The observational model helps in gaining an unbiased insight in to behaviour, pedagogy, and the environment of the classroom. (Gregory et al, 2015) The research validity increased due to gaining a true insight in to behaviours and the way lessons unfold in a new classroom and becoming a part of the furniture, gaining an insight of the class in the behaviour, the environment of the classroom, and pedagogy. (Watts, 2011) Even with observations providing a small snapshot of situations it is considered as a great use of assessment. (Gregory et al. 2015) The Welsh government expressed how it is a beneficial exploration in enhancing professional learning. (Welsh Assembly Government, 2008)

In 2015 Donaldson outlined the four purposes of education within his successful futures review, the CI will be discussed in relation to it. (Appendices 1)
The CI that will be explored is the behaviour of the pupils within the classroom. The CI that will be looked at in greater detail occurred within a humanities lesson where the learners were collecting information and creating content for their ‘Space Project’, a continuous project over 12 weeks where they compile a portfolio of work in relation to ‘space’. The lesson included cross-curricular learning, with the learners given the option to follow different activities through independent learning and each of the learners generally used all of the areas of learning and experience (AOLE). The teacher activated the learner’s prior knowledge (APK) of their portfolio project by having a class brainstorm on what they knew about spaceships.

Within the lesson, the teacher used Assessment for Learning (AFL) by implementing student self-assessment where students would give feedback to each other in relation to their chosen task each given a success criteria to follow when assessing. The CI clearly linked with Donaldson’s purposes of education, out of the four it linked mostly to “Ambitious, capable learners ready to learn throughout their lives” (Donaldson, 2015, p.29). The learners were able to identify in each other’s work what was successful and what needed improvement by following a success criteria, in result learners develop their skills of critique which will ready them to become autonomous learners. (Jones,2012) However, in the classroom with multiple activities going on and learners in charge of their learning, there was little structure. Specifically, one learner was not engaging throughout the whole lesson becoming a distraction for others and in a result other learners not becoming fully engaged either due to their disruptive behaviour, shouting, tapping, arguing, and generally not listening to any instruction that was given to them. As the class was as large as it was with 32 pupils this a major barrier in itself with Almulla (2015) conduction a medium-scale study and found that teachers and their pupils work at their best when in a classroom of around 15-20 learners, this is where a large range of diverse pedagogical methods could be used. In a small-scale study of classroom management in relation to learners, attention was conducted and found that learners that are not engaged in lessons not only impact their learning but impacts the learning of other learners in the class. (Murat and Mustafa, 2020) The environment in the classroom is determined by the teacher's management of the classroom, if the environment is disrupted there will be increased factors that disrupt learning. (Emmer, Evertson & Worsham, 2003).
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The following section will focus on literature that links to the CI and this will be reviewed. The incident had several different aspects that could be focused on, however, the focus of this review will be specific to the CI which will be classroom management in relation to underachieving boys and ways in which AfL can help.

Classroom behaviour management (CBM) is referred to be the foundation of teaching, often being regarded to impact the learning environment and the learner's experience in the classroom depending on how the whole classroom is managed. Positive classroom management having a good impact on learners and supporting learning and poor classroom management impacting the learning environment and in result is set to suffer. (Moyles, 1997; Shelton and Brownhill, 2008) The purpose of CBM is to ensure that the learners within its environment can learn in the most beneficial way, either that being specific learning groups, different table layouts, dealing with disruptive behaviour, and work which is more stimulating for learning. (Nye et al. 2015; Ford et al. 2019) The wider public regard violence and aggression in the classroom to be the major issue with CBM, however, education psychologists and teachers alike regard low-level disruption as the biggest issue with poor behaviour in the class and is the most disruptive. (Hart, 2010) In 1989 a report was conducted called the Elton Report which found that group management skills are one of the most important skills in achieving good standards of CBM. (DfES, 1989) Effective CBM can result in increased engagement, motivation, and compliance. (Lewis, 2009; Hart, 2010) 

Raths, Harmin, and Simon found in 1980 that disruptive behaviour in the classroom should be dealt with appropriately with the teacher making note of the incident once it has occurred and ensure if this disruptive behaviour continues that other staff members should be informed to try and deal with the issue. Learners in the classroom in relation to CBM, many researchers believe that the students who are linked to misbehaving and being unruly in the classroom are boys. (Shin and Ko, 2007) In relation to their disruptiveness, there could be many reasons for this. Francis et al (2007) found in large-scale study that boys that were disruptive within lessons often came from single-parent (female) households, which often lack a suitable male role model. In support of this Ashley’s study of attachment theory, in this study he found that within the disruptive classroom boys were often low achievers, these learners have poor relationships with their peers and the female teachers in the class, Ashley highlighted that the primary profession needs more male teachers as positive role models which in turn would improve the learner’s behaviour. (Ashley, 2002) Throughout Wales, Estyn has linked the underachievement of boys for many years as having little to no contact with a male role model in their lives. In Wales, in 2008 the percentage of male teachers in primary schools was only 15%. (Estyn, 2008) In support of this, the EWC compiled a report just over 10 years later the statistic for male teachers in primary schools remains fairly similar at 15.4%. (EWC, 2019) In support of needing more male teachers is Ashley and his attachment theory. Ashley found that the learners in the classroom that were disruptive and had low attainment who were boys, in fact, had negative relationships with their peers and their teachers. In result, Ashely suggested that to counter this poor behaviour primary schools should employ more male teachers for boys to gain a positive educational experience for their selves, their peers, and their teachers. (Ashley, 2002)

In 2008 Estyn conducted a report which covered the issue of CBM in relation to the underachievement of boys within primary schools, Estyn expressed that boy’s behaviour is a direct correlation to the little or no contact which they have with their fathers. These boys then in result due to not having a positive male role model will often negatively influence any desire or aspiration which they have to progress and succeed in education. Throughout Wales, there are a high number of children that derive from very low socio-economic backgrounds, and this is specifically affecting boys the worst. The way it is affecting boys is that it is taking a huge toll on their self-esteem which is resulting in them acting out of behaviour. (Taylor, 2018) The way in which boys are acting out according to Bear (1994) is as follows; distracting their peers, shouting, disengagement, boisterous behaviour, anger, not being stimulated enough, work not challenging, and their diet. In relation to diet within Wales, the issue of poverty in families is a major problem. (Taylor, 2018) In 2013 the Public Health Wales Observatory found that 1 in 5 young people and children throughout Wales are living in poverty, around 20% of students are eligible for FSM due to their low socio-economic status of their parents. However, evidence also suggests that young people and children that receive FSM are in fact associated with higher educational attainment, with this significantly being the case for students from backgrounds that were the most disadvantaged. However, those who are still disrupting can still be linked with FSM due to these learners often having a meal in school being the only meal that they could have all day. (Golley et al. 2010) So even though FSM has the potential to improve behaviour, growth, and nutrition it is only a small factor that could benefit the learner’s attitudes. (School Meals Review Panel, 2005) 

AfL can be effectively used to see where the learner is at for their current learning, the learner could be disruptive due to the work being too easy and they need more challenging work, or the learner could be behind on their work which they do not understand and in result, they are acting due to the classwork which is set being too hard. At either point, different pedagogical styles should be used. (William, 2011) The impact of disruptive learners in the classroom does not just result in the individual disrupting negatively impacting their learning but also the learners around them are suffering negatively. (Heritage, 2018) To measure effectively if the learners who are being disruptive are still learning and taking the information, AfL techniques should be used to measure and assess their current understanding of work. AfL originates from Bloom and his individualisation of learning experiments, in this Bloom reviewed feedback and the impact of it in the classroom. (William, 2011) 

Every learner should have feedback on a 1-1 basis which in result would improve behaviour and their learning. (Ramirez, 2017) Of course, within education, this is not fully achievable due to the time and financial issues which it would come with. (Gibbs and Taylor, 2018) A small scale study was conducted in 2016 which included nine primary school teachers, these teachers found it difficult to use results from AfL to improve classroom behaviour and improve future practice. (Zhao, Van-Den-Heuvel-Panhuizen, and Velduis, 2016). However, the scale of the study makes it difficult to use as the results are less generalisable. (Jones, 2005) In support of this, William (2017) found that a major issue with AfL methods is that learners often respond at the same time with answers which disrupts the class, this, in turn, makes it difficult for the practitioner to make pedagogical changes and improvements for the future.  Differing ways to prevent disruptiveness through the use of AfL have been discussed by Briggs (2008) the major way to reach a goal through assessment is setting realistic targets, then throughout their learning pupils can self and peer assess.


The following section will produce a critical reflection of the CI by providing suggestions on the following steps to improve practice in the future. According to Dewy (1933), thinking requires thought and consideration of what is being looked at. In support of this dated but relevant literature critical analyse of events can improve ways in which pedagogy can develop future practice. (Flint, Albers and Mattews, 2018)

Bassot in 2016 suggested that CI which is critically evaluated for analysis improves future practice. In a recent discussion, it was expressed that observations that do not include critical reflections produce results that can not be based upon. In teacher education, specifically future teachers it is becoming increasingly important that current and future teachers are critical and reflective of their pedagogy continuously. This is important in line with the current changes which are coming in to effect in education. (Lamb, 2011; Donaldson, 2015) Being critical is an important quality, however, for teachers, this is a time-consuming process alongside planning for lessons, teaching, and feeding back to students. Many teachers can become complacent with their reflections and truly lose the importance of reflecting on practice. (Bassot, 2016) There has been disparity among teachers concerning the term ‘critical reflection’ so many look to use models of reflection, reflection models provide a structure to the reflective process. (Bassot, 2016)
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Reflection

The reflection model which I am going to use is the Gibbs reflective model. The reason why I have chosen this model over others is due to the model promoting continuous reflection, this is emphasised by the Welsh Government (2018) that the role of the teacher is to be a critical learner throughout their lives who continue to develop practice and in turn, will meet learners needs. In line with Gibbs reflective model this reflection includes six stages of the CI; description, feeling, evaluation, analysis, conclusion, and finally action plan. (Gibbs, 1998) Birght (2015) expressed that the researchers’ critical observations being impacted and possibly restrict critical thinking from using a model as CI are special as they are spontaneous.

Describe
See the four purposes section and see appendix (1)

Feeling
At the start of the observation, I was excited to discover the events of the day and view the behaviour of the learners as the day progressed. After seeing the CI I was engrossed to ensure that in my teaching I could use techniques to manage the learner's behaviour without disrupting the whole classes learning with different types of AfL.

Evaluation 
The individual learner in the lesson that was disrupting the whole class learning was not only impacting their learning but impacting the learning of those around them. This was negatively impacting everyone, and this made it very difficult for any of the four purposes to be reached (Donaldson, 2015, Welsh Government, 2020a). Ineffective classroom management impacted the aim of learners becoming ambitious capable learners possibly due to one learner not having their creative abilities used correctly, which was a direct correlation to their learning not being assessed appropriately and work being set suitable for their needs.

Analysis
I felt that the practitioner failed at managing the classroom by first not having the correct techniques to manage the behaviour of the unruly learner but mainly not including the learner and stimulating their learning ability by giving them more responsibility or tasks to complete with further progression. This one learner’s behaviour resulted in the tasks which were set either not being completed or not being up to a high enough standard.



Conclusion 

In relation to improving my future practice, the most important aspect of the CI that I can take away is being aware of learners' needs and adapting the teaching environment and pedagogy styles in relation to specific learners. Specifically, this will improve professional standards and pedagogy. (Welsh Government, 2018) I believe that ensuring that the classroom is managed, and every learner's focus is maintained will allow learners the best opportunity to become lifelong learners which fall in line with Donaldson’s (2015) four purposes. Although this was a major aspect of the lesson which I focused improvement on there were other parts of the lesson which were very engaging.

Action plan (Next steps)

After using the reflective model, I would apply it in my practice by ensuring that the behaviour of students within the classroom was managed adequately by highlighting different ways in which learners could engage in activities and be stimulated. AfL techniques can be used to measure the level of learning to ensure learners are on task. A blend of different approaches will be beneficial as it improves pedagogy, however, this needs to be taken in to account that this might take more time in a lesson so different planning has to be developed. (Donaldson, 2015) One of the AfL techniques which could be used is ‘think, pair and share’ as learners will be paired up together and somewhat dependent on each other’s input to express their thoughts and listen to someone else’s. Not only in ‘think, pair, share’ will the learners gain information off of their partner but as the teacher reflection of the whole classes’ thoughts can be addressed.
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In conclusion, being critical and reflecting on practice is vitally important for teachers to improve their pedagogy, thus allowing a positive contribution in Wales to the improvement of educational standards. (Welsh Government, 2018) Critical analysis on the CI is effective, however, in relation to self-reflection, it is more effective to focus on the whole lesson when analysing rather than just the specific incident which occurred this is due to in a lesson many incidents happen not just one. (Farrell, 2008) When an incident is identified within the classroom it is, of course, the practitioner’s role to collect relevant literature in relation to it to understand why the CI happened. With this literature the practitioner can adopt differing pedagogical methods in to their teaching, thus gaining different skills. (Furlong, 2015) To summarise, being reflective is imperative for teachers in relation to their practice with the theory being linked to support their changes in practice. This allows teachers to gain further understanding of pedagogy which then, in turn, improves their practice. In my practice I will ensure I continually use the reflective model in an attempt to improve pedagogy, the following research displayed that reflection is vital in continual professional development.
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OBSERVATION / FIELD NOTES   					Researcher R.V.Price
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29.9.2020
13:45-15:25
Year 4




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Humanities Lesson
· (Space Project)
· Cross curricular- Science, Literacy and Numeracy
· Indoor session
· 4th Session in relation to the space project, a 12 week programme which compiles work every session to build a portfolio and submit it as a whole piece of work at the end of the programme.
· This weeks session specifically focused on the science side of the programme.






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

The learners were extremely agitated throughout the whole session and consistently loud even when they were told to be quiet by the teacher. The lesson was the last lesson of the afternoon before ‘home time’. The lesson was split up in to three groups where each group were completing a different level of the same piece of work. So the session was intended to have a vibrant interactive feel to it. However, a small group of learners were extremely loud throughout the lesson and consistently managed to disrupt everyone else’s learning, this all stemmed from one specific pupil who kept distracting others by; behaving silly, acting out, being loud, aggressive, and not listening. This behavior in turn made the other students react out of character. The work which was set for this disruptive learner was definitely not suited for them. The teacher did not go around and use a AfL to measure where the learner was at, instead the teacher was battling the loud disruptiveness with their own loud behavior in attempt to squash the issue but this was unsuccessful.











	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?






At the beginning of the session the objective was set out giving an overview of what the learners would achieve by the end of the session. However, there was very minimal information of what and how they were going to achieve throughout the session. The teacher did then recap at the end of the lesson, but this was just giving the same objectives which the learners were told at the start. The activities related to the purpose but there was disparity of which learners would achieve this due to there being 3 different activities going on at once.






	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Throughout the learning environment there was a large variety of direction to assist learners in completing their tasks.
· Interactive white board
· Ipads
· Worksheets
· Diagrams
· Illustrations 
· Videos
· Handouts
· Comprehensions





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


As there was a various amount of resources available to the learners to engage their learning, this allowed various levels of strengths which could be focused on for the specific individual, however, this was just given and not really any follow up to the resources was available, afl should have been used so learners were fully aware and the teacher were the learners level of ability should be at.

Challenge
-Art (drawing)
-Reading tasks
-Writing tasks
Each of the three tasks had varying levels of work in them which suited lower level, average, and higher levels.
Just difficult to see where each learner should have been at, more like a free for all whatever the learner fancied doing to put in their portfolio rather than what suited their learning needs best.






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

As this session is a follow on in the whole 12 week programme the learners knowledge is drawn upon recapping of what they learnt in the past two weeks through a verbal conversation as a whole class. The portfolio itself is supposed to be a blend of formative and summative assessment where learners add work to their portfolio every session and fully submit their work at the end of the 12 weeks and several sessions which they spend on the project. I was informed by the teacher that their work is checked throughout the session and before and after it, however, it was obvious that due to time constraints, bad behaviour, and AfL strategies this was not being done. It was clear that learners who were on track in the lesson and well behaved had their work checked but those who were disruptive and off track were left to fend for their selves.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The critical incidents of the lesson was the failure to adequately use Assessment for Learning to track the learners progress in relation to seeing if each learner was completing the right level of work for them and that each learner was engaged. The other aspect of the session was the classroom behaviour management as the disruptive learners were either left to continue to disrupt their own and others learning or that the teacher was poorly managing the way they were dealing with the situation by shouting and causing more disruption.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.9.20
13:45-15:15
Ages 8-9

People involved
Teacher
Whole class
One specific boy

Specifically one disruptive boy who continued to disrupt, distract and the whole class- resulting in the group he was working in to disrupt their own learning by acting out and in turn the rest of the class the being distracted as the teacher could not stop this behaviour from occurring. The learner did not receive any additional help in relation to their learning, no updates on where they was at, or any guidance foe the learner in case they was off track, or any assessment on their learning in the session or prior knowledge. 












	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
This was the last lesson of the day just after a quiet guided reading session. The teacher instructed all of the learners to collect their folders of work from the space shelf which all of the learners successfully did. The teacher then began to instruct the learners what they were going to achieve by the end of the lesson. One boy began to talk and disrupt his table of 5 learners. The learner did this by tapping and talking to them. In an attempt to stomp out this behaviour the teacher attempted to talk louder to try and achieve some kind of classroom dominance but this was ineffective, and the learner became louder and more agitated. The work was then set and I thought although the behaviour was not dealt with appropriately the learner would now settle down as their work was set. However, the learner’s behaviour become more disruptive and kept distracting those around them putting them off their work also. The teacher did not measure the amount of work that this learner had completed or even if they understood the work which was set for them. AfL techniques could have been used to target if the learner was completing work to their ability, the work was not stimulating enough for the learner either it being too easy or it being too difficult.
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OBSERVATION / FIELD NOTES   					Researcher R.V.Price
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 
29.9.2020
11:00-12:00
Year 4




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Mathematics
The focus of the lesson was to double and half two digit numbers 10+
The lesson was conducted indoors with all learners on their normal seats in the seating plan.
The teacher specifically used the whiteboard to complete number charts rather than the interactive white board.
The learners completed their work on mini white boards and their number fans.
The lesson was a preparation ready for a maths test (big maths) on Friday.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classrooms vibe was very mixed but in general the learners were well behaved. The lesson was immediately after break time so initially the learners were excited, disruptive and boisterous which is understandable after running on the yard for 30 minutes. The teacher quickly gained the learners attention and the learners behaviour began to calm down beginning the first task set by the teacher. The learners were encouraged to engage and answer questions loudly as it was all very open, with every learner able to input their answers when answering out loud.





	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the session was to prepare the learners for an assessment in 4 days time, (Big Maths) The lesson was used as an assessment to measure if the learners were prepared enough for the test, the teacher could gain an idea of what needed more focus in the session. The learners were not notified of the test or the what they were preparing for so the lesson was made more enjoyable.










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There were several aspects of the environment that were used in order for learners to understand.
· Number charts
· Number wheels
· Whiteboards
· Maths board
· Scales


When answering questions learners had the freedom to use any of the resources which they had available to them, whatever suited their needs best.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In relation to engagement the learners were provided worksheets with questions on and the main whiteboard where the teacher placed more difficult questions which needed more elaboration. Every 5 questions the teacher went over them as a whole class, this engaged the learners and ensured that they were completing the work which was set and to a good standard that was correct. For the learners that did not get it correct the next couple of minutes are used to explain further to them, usually this support was off of the LSA in the classroom. 
The challenge was set did not have harder or easier work, all the work was the same but if learners struggle the do less, and if they are capable they complete more questions. More of repetition,




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher drew on the learners existing knowledge by asking the class what they already knew about doubling and halving. Throughout the session the learners were questioned on their knowledge of the answers that they give, thus testing to see if they understood the questions they answered. Every 5 minutes the 5 questions were discussed then a new set of questions were given.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During the lesson while the rest of the class were working on their 5 questions I noticed one of the learners messing around with their water bottle,  to begin they kept pulling the lid on and off and then banging it back and forth against the table. (sign of disinterest) This quickly gained the interest of the teacher and she began to tell the girl place the bottle of water in the group water box, this occured another two times with the teacher telling the learner to stop, however, the learner persisted to mess with their bottle and in result spilt an open bottle all over the table. This distracted the rest of the learners getting the whole table wet and then when addressing the disruption and the table the rest of the classes learner was also disrupted. The learners were quickly taken by the the LSA to clean up and the lesson swiftly resumed. Yet the learners were recieving help off the LSA were then left alone.















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.9.20
11:00-12:00
Ages 8-9

People involved
Teacher
Whole class
Girl who spilled the bottle 
Learning support assistant






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The lesson began and the teacher gained the focus of the whole class quite swiftly with attention grabbers. However, after the class completed the first set of questions which was around 15 minutes in to the lesson one girl began to flick her bottle lid up and down repeating this several times, this went unnoticed by the teacher but the other learners sat on the same table began to notice and become annoyed with the learner but no verbal reactions. The learner then began to hit her bottle against the table which did gain the attention of the teacher, the teacher then began to address this situation by telling the learner to place their bottle in the water bottle box situated in the middle of the table. Not to spend too much time addressing this the teacher swiftly continued the questions, however, the learner did not lesson and kept disrupting the whole class with the bottle. The learner was then told multiple times to stop but then as the lid was left open the learner spilt the whole contents of the water bottle and the liquid ran all over the table and spilt on to some of the other learners on this table. The teacher had no option but to interrupt the whole classes learning by addressing the incident telling the learner to go get paper towels to clean up the mess she made and to move all the bottles over to the sink, the LSA quickly took over dealing with the situation so the teacher could then resume with the rest of the class. The LSA took the learners who were wet instructing them to dry off. The following issue was a direct result of this incident as the group that the LSA was giving extra support to were now left without help and visibly looked to be struggling completing their work and in result were left behind until the LSA returned back after 5-10 minutes. 
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OBSERVATION / FIELD NOTES   					Researcher R.V.Price
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.9.2020
9:30-10:40
Year 4




	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

English lesson 
Focus of spelling
Literacy 
The lesson was completed indoors 
Ability range was normal ability and those more able and talented. 
Lower ability were taken out and completed intervention during this lesson.
(The Wifi did not work)





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The class were very quiet and well behaved at the start of the lesson as some of the learners had already been in the school for over an hour due to staggered starts. Throughout the hour the learners became more engaged and louder through an enthusiastic teaching style ensuring that all of the students were involved. All of the students were engaging and happy to learn.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the lesson was discussed at the start of the session verbally as the teacher was unable to use the interactive white board due to the wifi being down. The sessions purpose was to be able to spell words specifically with ‘ure’ at the end.
e.g Posture
Quickfire spelling used to focus on quickness of answering what the spelling of specific words were. The teacher would question then if the learners were unaware of the definition she would explain what the word means as well.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The only direction which they had to understand and engage with was the teacher. As the wifi was not working the learners were unable to access the interactive online resources which would normally be used to complete such activities, the learners would normally access this where they would input their answers (spelling planet) Instead the teacher used a whole class approach.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


In relation to the level of challenge there 3 different words given in each question that the teacher set out to target the different ability ranges, or in case there was any difficulty in answering the question there was easier ones to build up to. There was also harder question for those who were find the other ones easy. This however though was decided by the learner themselves and not their teacher.











	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


In relation to existing knowledge the learners were asked about their knowledge of spelling the previous week’s session. Throughout the lesson the learners were also asked to focus on previous knowledge if they know what the spellings were and what the definitions if they knew them. The teacher throughout assessed by noting in her marking book what each student had right and what each student had wrong, making notes on what the learners need more assistance with or what needs to be focused more.










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


The major aspect of the lesson was the wifi. As the wifi was not working and all of the working resources were online the teacher had to adapt their teaching making use of mini whiteboards by writing the different words down and also sounding the words out herself instead of using the spelling planet apps feature to sound the words out for them.


















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
29.9.2020
9:30-10:40
Year 4

People involved 
Whole class
Teacher 

The Wi-Fi was not working so tasks could not be completed in the way which was prepared in the lesson plan. There were a reduced amount of students in the class due to interventions (21 pupils)



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Five minutes prior to the lesson starting the teacher turned the computer on to find that it would not log on due to the wifi being down. The teacher then spent around 7 minutes adapting their pedagogy to suit the needs of the lesson with the issue of the wifi. The teacher then began to advise the learners that instead of using the ipads today she was going to be testing how good their knowledge is. At no time did the teacher allow the learners to know why they was not using the ipads for the real reason but instead worked well to overcome the problem making it seemingless. The teacher made use of mini whiteboards and whiteboard pens were initially the learners would put their answers on. Then the teacher made use of verbal cues and questions and answers, allowing the learners to ‘think pair share’ to discuss their answers before the teacher questioned their answers then moving on. As the class size was significantly reduced each learner had a good amount of support and help off of the teacher.
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OBSERVATION / FIELD NOTES   					Researcher R.V.Price
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
29.09.20
13:00-13:45
Year  4



	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Literacy 
Guided Reading
Indoors
Mixed ability
Learners are split in to groups with some of the lower ability learners using nessy to support them, others were individually reading, some group reading, and others assessed reading by the class teacher.





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classes vibe was very disruptive, the lesson is directly after their lunch break, so learners were excited and worked up from eating their lunch and playing in the yard for over half an hour. The learning was disrupted throughout the session as the learners that needed additional help were unable to receive this due to the LSA not being available for support this lesson due to some CPD course. The teacher had to handle the volume of the class and the different amount of groups in the class, so it was a task in itself to maintain the classes attention and engage them as some of the learners were not able to receive help.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The objective of the session was different for each learner and this changes every lesson.
Some focused on reading out loud
Reading to their selves
Assessed reading
And reading as a group.
All related to the same purpose and objective



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The direction that the learners received was predominantly issued at the start of the lesson, due to the teacher being stretched this was not told every so often. Instead the teacher put the direction of tasks on the whiteboard so the learners if they lost their task or forgot what they were doing they could direct their selves. The learners in relation to words they cannot read they have various resources which help them sound words out and understand what they are, the learners are also given a dictionary for the words that they do not understand where they can go and find out what they mean. Guided reading is completed every day so they are aware what they are doing at this time every day. Learners who were of lower ability had the ‘nessy’ application on the ipad which directed their reading. Direction from the teacher specifically though was minimal.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



There was ipads with nessy for those of lower ability which help them read easier.
Everyone else were directed to take books from the level book shelf, their specific reading level had around 15-20 books to choose to read from so there was a vast range which would suit all learners. In relation to challenge the learners have progressively harder books.










	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


In relation to assessment for learners to progress on to the next reading book or level they have to either answer a comprehension which gains their understanding of what they have read or mainly the learners have to read two pages of their book to the teacher or LSA to be guided. The majority of learners looked like they were on track but several students were just staring at the same page or couple of pages for the majority of the lesson as they were not receiving support or given more direction.










	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The incident of the lesson was the vital support which was missing from the learning support assistant. The class of 30 needed more support than just one teacher to help, guide and support their reading. Unfortunately due to this more learners were left disengaged 















CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

29.9.2020
13:00-13:45
Year 4

People involved 
Whole class
Teacher 
(Absent LSA)

The LSA was off for the lesson due to being on a continual professional development course, which left many of the learners unsuported and the teachers ability to support the learners being stretched to its maximal capacity.












	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

The guided reading set by the teacher had various different task within with several different groups conducting different task. Individual reading, group reading, and assessed reading. With the LSA these groups are usually supported adequately where the teacher can then focus on the assessed reading in relation to the learners progress. But due to this absence the teacher had to help set the ipad up for some learners, listen to group reading, asses other reading and ensure those that were completing individual reading were getting on with it and not just sat in the class doing nothing. Possibly there could have been less tasks set which would allow the teacher to focus on less work, so instead of having four different sets of work going on in the class, two sets could have been going on, guided reading and assessed reading with one individual. At least then the class environment would have been much quieter so there would have been less disruptions. However, this situation was a very rare occasion and sometimes can not be planned for.











3

image1.png




