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What is inclusive leadership (IL) and why is it important?
Ferdman (2021) explains that what inclusive leadership is and how to enact it. Ferdman (2021) speaks about having healthy leaders in Early Years settings.  An inclusive leader is one who puts inclusive policy in actual practice.  All too often inclusive practice is on paper and practitioners may think that they know what it is to be inclusive but do not have a real understanding that is put into practice.  It is important to have an understanding of inclusive leadership so that if the aim is to run a safe and effective early years environment there needs to be an acknowledgement of the need for being inclusive and that needs to come from the leadership as well as other parts of the learning setting.  The leadership needs to set examples of how to create an effective and nurturing environment that works for both staff and children.  

As an example of inclusive leadership this assignment will look at one particular scenario. The following scenario is based in an early years setting in a Flying Start provision.  The children are aged between 2 and 5 years old and are mixed gender and ability.  There is a ratio of at least 1 member of staff to every 3 children.  The setting is managed by the local council who fund the placements.  In this scenario, a 5-year-old child who is black, identifies as non-binary.  The child could potentially have been bullied because of these characteristics however in the setting they were seen to be flourishing and included.  

The sections below will look at how the children, families, professionals and the community responded to inclusive leadership to help this child flourish.  

Children:
positives and negatives, opportunities and barriers
Estyn (2020) states working with Families & Partnerships is an effective way of working in the Early Years settings. Therefore, by parents sharing information with keyworkers & early Years Practitioners they are able to learn what practices work well for the child in the home environment and parents are able understand what works differently for children in an Early Years setting.
Estyn (2020) states that evaluative feedback from keyworkers to parents on what progress children have made on their development plans will then mean that there are opportunities for parents to be able to speak to practitioners about what routines have worked well in the home environment.
 Estyn (2020) states how working with a wider community has helped children in the Early Years fulfil their potential by broadening children’s horizons. For example, children will find their curriculum much more enjoyable when it involves more aspects of their learning development and people from their community.
Estyn (2020) shows how the wider community can help children to have experiences such as using outdoor learning or Forest Schools which can contribute to the ‘awe and wonder’ aspect of the curriculum and motivate children. These opportunities can help children see how different habitats work and their potential engagement with them. 

For example, Estyn (2020) states that community engagement helps children enjoy a much broader healthier curriculum as children can visit a local church and join a choir and be introduced to new people.  Therefore, children can learn about different aspects about historical buildings and build relationships with different places they visit. These elements of good practice would help in the case study as the child and their peers would be developing an understanding of other people.
According to studies by (Ridge 2014) children can benefit from engaging in more community engagement as children growing up in high poverty areas have had less opportunities to engage in different cultural activities this could be due to many sociological factors such as poor housing, unemployment many social issues.
Therefore, community Engagement as stated by Estyn (2020) is supported by (Ridge 2014) in that children engaging in the community by children accessing a local church and joining in a choir not only supports children living in poverty and isolation this also supports children’s creative development by engaging in the local arts.
Studies have shown by the (The Joseph Rowntree Foundation 2020) that rates of poverty in Wales are one of the highest in the UK with already higher rates of poverty then its neighbouring nations in the UK pre pandemic levels.
In accordance with an article by Peacemaking (2020) states how children in society should understand when learning about different cultures children should be well educated to understand the differences of culture appropriation and cultural appreciation.
Therefore, this means when children are learning about a different culture for example Japanese culture Early Years setting should promote differences of cultural awareness by avoiding tokenistic ideas.  For example, if children celebrate Japanese culture by eating Japanese sushi children should be well educated why in Japanese culture were the origins of the cuisine they eat.
  If a child wanted to celebrate Japanese culture by having admiration for Geisha girls if children are interested in the history of Geishas in Japan showing culture appreciation would be by watching educational films or reading certain books about the history of Geisha.
Early years settings should give children the opportunity to expand knowledge on what they’re interested in for example if a child wanted to dress up as a geisha Practitioners should help children understand what it is there honouring. Therefore, by a child showing cultural appreciation by dressing as a geisha is this necessarily cultural appropriation by doing this and what is the reasons the child is celebrating this and does this child know the full extent of how a Geisha celebrates her culture in Japan. 
Research has shown by  Peacemaking (2020) that children should be taught to avoid harmful stereotypes about different cultures and that not everyone celebrates the same or necessarily dresses the same. 

 


Families:
positives and negatives, opportunities and barriers
Estyn (2020) states working with Families & Partnerships is an effective way of working in the Early Years settings. Therefore, by parents sharing information with keyworkers this will enable children’s lifelong learning. 
However, another study by Murray (2019) states that too often in society there is a lack of understanding when advocating for children’s voices to be heard as democratic individuals.
For example, over the years, education in the Early Years has focused mainly on teachers as the most important role in the classroom environment. This means that children’s complex abilities are often overlooked in the classroom instead of a pedagogy that looks at children as unique ethical learners.
Murray (2019) states that many policies in the Early Years can prevent children’s voices from being heard as many policies can be quite overpowering which can prevent children from having a voice. These Macro Policies have had too much focus on monetary investment and have prevented practitioners from listening to children’s views. 
Research by Fielding & Moss (2011) shows that an effective pedagogy is one which promotes emotional literacy through day-to-day engagement with children’s learning.  This type of practice will be able to help families engage better with their children by encouraging parents and practitioners to use emotional literacy. This will enable them to have a better understanding of every unique child and what their abilities may be. Murray (2017a) shows how many Early Years’ practitioners who may be inexperienced within child development may experience many barriers to understanding children’s communication.  For example, research by Murray (2017a) states that many children may not use oral communication as some children may be non –verbal so practitioners and families using emotional literacy is beneficial to relate to different emotions children will use like different sounds and different facial expressions.  For example, some children may laugh if they are nervous or trying to communicate an issue. Children may also show their emotions by crying as way of expressing how they feel.  According to (Murray 2017) practitioners and parents can relate better to children’s emotions by mirroring children’s facial expressions as a way of showing they understand and relate to children’s emotions when communicating.  This process of emotional literacy will help the child in the case study who is non binary and may have times where they have difficult emotions that they need to learn how to express and convey and they will need adults and peers who can model this for them.  






Professionals:
positives and negatives, opportunities and barriers
Research by Stonewall Cymru (2017) states how progressive campaigns have helped revolutionize the Early Years Curriculum by challenging the education system on issues around Homophobia, Transphobia and Biphobia.
Firstly Stonewall Cymru (2017) states one of the key changes to breaking down stigma within the Early Years is to teach children about harmful gender stereotypes in our society that can be socially damaging for children.
Studies by Stonewall Cymru (2017) states that early simple stages of development in the Early Years can change many attitudes by turning day to day language into Inclusive language as this will help children break down on gender stereotyping.
For example, studies by Stonewall Cymru (2017) states there are many stereotypes that already exist in the Early Years education for example all boys are taught to all be macho and like the colour blue and girls are told they can only like the colour pink and that all girls should play with dolls.
However, despite Stonewall Cymru (2017) speaking about the benefits of Inclusive language within the Early Years, according to a Literature Review by The Fawcett society (2019) children may be unaware of what gender stereotypes are and of their exposure of gender appropriate behaviour.
The research states by the Fawcett Society (2019) that parents have had a big part to play in child’s life when it comes down to the social conditioning of gender stereotypes in society.
Therefore, parents encourage children to conform to an ideology of what is considered to be gender appropriate for their children.  
This type of practice comes into children’s learning within the Early Years on a day to day basis through children’s literature this maybe books, or pictures.
Research by The Fawcett Society (2019) states how too much focus in the Early Years is predominantly focused on a heteronormative white middle class narrative. This is supported by Stonewall Cymru (2017).
For example, Fawcett Society (2019) in support of my scenario states a black child who identifies as Non-Binary may experience feeling marginalised and under represented by the education system.
Therefore, there is a lack of representation of black book authors being taught in Early Years and a lack of gender neutral toys that can be played with.  

Community:
positives and negatives, opportunities and barriers

According to the Welsh Government (2016) children only spend14% of their time in school.  This means that for the remainder of their time they are with either their family or their community.  The community therefore has a large role to play in supporting the child in this case study.  The ideas and values of the community will impact the school and therefore the young child.  In this way the school acts as a doorway or a frontier place where the two world’s meet (Scanlan and Johnson, 2020). The school could have an open door policy to help the community support the school and the school support the community with communication going both ways (Gibson and Blandford, 2005).  It is important to always have the individual at the centre of all things so that the individual differences are acknowledged and supported.  As discussed before, Stonewall Cymru (2017) show how important it is to have resources such as books and play equipment that includes all individuals. At the same time, Stonewall (2017) also points out that it is important for more traditional family relationships and scenarios to still be present.  This is whilst ensuring that resources and attitudes are respectful and does not simply accept the heteronormative narrative without providing information and examples of other ways of forming relationships.  The focus should be on good and caring relationships in whichever way they may be formed within a culture that is respectful.  
Current work by projects such as that included in the Face The Challenge Together (2016) document, encourages multi agency work. This means that if the agencies work together then community holds the individual in the middle.  It means that communication goes in different directions: parent to school to agency.  It provides the opportunity for extra resources to come from the community into the school and to the family and the individual child.  The information can also go in reverse from the child out to the community resources informing good practice.  
Research has stated by the Welsh Government (2015) how a person centred approach to children’s Learning & Development helps promote equality and diversity as it creates a type of inclusive pedagogy that focuses on every unique child as an individual.
 For example, research states by the Welsh Government (2015) about how one page profiles helps Early Years settings have an idea of how to best support children within the Early Years settings.
Therefore, a one page profiles help Early Years Practitioners use a person centred approach which meets the children’s individual needs. For example, a one-page profile will help children feel empowered to advocate for how they want to be supported within the Early Years. 
Therefore, Early Years settings have a duty to listen and let children explain about aspects of learning they enjoy and what things they like and dislike.
A one page profile helps practitioners understand what activities children enjoy this could be things like PE or Musical performance.
One page profiles help children have the ability to advocate their dietary requirements for example a child will be able to advocate that they are vegetarian and don’t eat meat.
Some children may have Gluten free requirements which practitioners we have a duty to follow. 
Many children on the autistic spectrum may advocate for playing in quiet environments to support mindfulness and to avoid overcrowded environments which can trigger sensory overload which can be overwhelming for certain children.
According to Welsh Government (2015) children are able to advocate their voices on what can trigger elements of anxiety and what helps children feel more positive.
For example, a child will speak about what hobbies they enjoy and what activities dislike this will enable practitioners to engage with children in activities they enjoy which will fulfil their creative imagination to thrive in their environment.
However according to the children’s commission (2017) there is still a way to go in making children’s rights a reality and at the centre of their learning.
According to the Children’s Commissioner (2017) provides practical and informative framework that works in accordance with the (UNCRC) this approach will help to empower children to thrive as individuals.
A case study by the children’s commissioner (2017) states how a primary school has developed a person centred approach to policy by taking into consideration of children’s views on policies that affect them.

Conclusion 
Next steps for scenario
Research has stated by Gibson and Blandford (DATE), that community engagement is vital in creating a stronger learning environment.  To move forward for a more effective Early Years setting we must create an effective inclusive pedagogy for learners of all backgrounds. Ridges (2014) states that schools working more closely with the community can fight many levels of poverty and enact more support for children then just legislation that is on paper.  People working together can create a supportive network for all children.


Section 2: Two policies that enable Inclusive Leadership in the Early Years.
Research by the Welsh Government (2020) states that Wales would like to implement a policy which enables an Anti-Racist Wales by 2030. By doing this Wales has started by creating a Race Equality Action Plan.
This action plan will address how the Black Ethnic minority and Asian community has been under represented in Wales by creating a vision that tackles exclusion and puts proper policies and legislation into actual practice by implementing Race Equality Strategies.
This policy will take into consideration The Wales Centre for Public Policy (2020) which will address all the different areas of society we live in. For example, The Wales Centre for Public Policy will be able to address issues where children and families who are from Black Ethnic minorities who have grown up in disadvantaged areas.  It will aim to reduce levels of unemployment by supporting them with employability and access to courses and tailoring a CV.
The Race Equality strategy by the Welsh Government (2020) shall be able to implement strategies that support families and children from poor housing who could be living in bad housing conditions. This could be affecting their health which could result in malnutrition. 
The Wales Centre of Public Policy (2020) will be able to implement strategies which will address issues such as hate crimes that have affected Black Ethnic minority groups.  South Wales Police will have the opportunity for regular up to date training on how Black Ethnic minority communities are affected and marginalised in society with high levels of hate crime. 
However, reports by Nation Cymru (2021) by the Education Minister states that Welsh history around Black Ethnic minority groups should not be erased in the education curriculum. Reports by Estyn (2020) state how a clear understanding of black history should be well implemented within the education system.
Therefore, children should be encouraged to learn many diverse aspects of Welsh history about the slave trade and the Welsh riots. Both Estyn (2020) and Education Minister of Nation Cymru (2021) reinforces how parts of Welsh history must never have been forgotten as part of the curriculum. The aim is to have a curriculum that includes all the diverse aspects of Welsh history that includes all of the population. 
This means that a holistic approach to the curriculum will enable learners to have in depth understanding of black history in Wales which will include the South Wales race riots in 1919.
The report by Nation Cymru (2021) criticized that trying to create opportunities to learn locally and nationally has not had the right framework in order to work strategically to the curriculum.
Nation Cymru (2021) stated that many children knew certain historical figures of history nationally and locally however reports have stated that there has not been enough significant understanding on black ethnic minorities and their history has been lacking in the curriculum.
However, critics in the Welsh Government (2020) reported by a Conservative member of Senedd, expressed that there may be many conflicts around learning colonialism as it could create many different divisions in the classroom settings (Ashgar, 2020).
For example, tensions in the classroom setting could be triggered with subjects being taught around critical race theory which see someone’s ethnicity as victimhood and white people as guilty.


However, Nation Cymru (2021) states that there are ways of balancing the education system where the curriculum in Wales is one that preserves its national history and one that celebrates diversity. It focuses on an education approach to modern Wales this will benefit children to experience a rich & holistic curriculum.
The Equality Act (2010) sets out to ensure equal access and support to all groups within society.  However, LGBTQA+ (2021) speaks about how to support children and families within the Early Years to have a sense of inclusion within the wider community and the Early Years settings.
For example, LGBTQA Magazine (2021) states that many leaders working within Early Years settings should ensure that LGBTQA inclusion is well informed within children’s learning. Early Years leaders who know about inclusion policy and procedures for other minority groups, through the Equality Act (2010) can sometimes over look LGBTQ inclusion.
Therefore, many issues in Early Years setting can occur with mainstream books that represent a majority or heteronormativity activities and mainstream media such as children’s television programs lack representation of LGBTQ people which goes against the principles of the Equality Act (2010). 
The LGBTQA+ Magazine (2021) states how simple steps can help the attitudes among practitioners, and parents.  Overall Early Years settings can help transform settings to be representing more LGBTQ+ folk in children’s literature and in children’s play as well as other minority groups.
Therefore, the LGBTQ+ Magazine (2021) states how creating a welcoming environment for LGBTQ parents and carers should be supported in Early Years.
For example, simple steps such as creating more gender neutral language for LGBTQA parents instead referring to parents as mother or father use the word parents or guardian even referring to people such as folks instead of terminology like guys which may sound neutral but can be interpreted as a word associated with more masculinity.
Early Years setting can help represent more inclusive LGBTQ literature by representing more LGBTQ characters on story books without reinforcing a heteronormative culture by all books being focused on just heterosexuality and cisgender norms.
For example, children being brought up by LGBTQ parents having the opportunity to read books that represent images on the front pages of same sex couples helps promote inclusion for the LGBTQA community rather than just heterosexual couples.
Promoting inclusion in Early Years’ settings could be by displaying posters that states all families are welcome. This will help and encourage more same sex parents and different genders feel a sense of belonging within the Early Years environment this shows excellent impressions of a setting showing positive attitudes.
As Early Years educators we need to challenge attitudes whenever children or families are derogatory in any way whether that is about gender, race, ethnicity, sexuality, class and disability.
Anti-discrimination policies that are supported by the Equality Act (2010) must be enforced in Early Years and practitioners have a duty to ensure that the policies are enacted upon within setting and not just on paper.  This should take into consideration the experiences of LGBTQ families helping LGBTQ families acknowledge sense of belonging in settings. 
Section 3 Personal Blog on how to promote Inclusive Leadership within the Early Years.
Research has shown by promoting Anti-Racist policies (2020) that in order for anti-racist policies to be implemented within the Early Years Curriculum the starting point is for teachers to challenge their own prejudices within their teaching practice.
For example, all Early Years settings should acknowledge they are pro anti racists and understand exactly how day to day stereotype’s within the Early Years effects children’s self-esteem and sense of belonging within settings.
This means the education curriculum needs to reflect a modern approach to teaching this means that Early Years settings need to think about what is defined by celebrating diversity. This means not just celebrating a religious festival once a year this means teaching in depth subjects on the curriculum that reflects global matters.
  (Marran 2018) states that many Early Years Practitioners & Teachers do not always necessarily have a positive attitude on a wide range diverse aspects of learning therefore teachers may shorten children’s names if they are exposed to names with a foreign origin. Therefore, this sets a bad example for the children in the class on being respectful of different names.
Anti-Racist policies (2020) States that Teachers can treat children differently because they may look different or have different sexual orientation or different race teachers may not tackle or stand up to discrimination when it is made in the classroom by other children.
When teachers and Early Years Practitioners do not stand up to discrimination towards children this can make children marginalised and isolated in their learning environment.
Studies has shown by (Austin et.al. 2019) much of the Black Ethnic and minorities are disadvantaged in settings by white middle class people on leadership roles and our limited on bigger oppertunities within Early Years settings.
This means many people from the black ethnic minority community will not well represented and big managers are not promoting enough inclusion in their policy and procedure.
Many communities from the black ethnic minority community may feel excluded from cliquey groups of white people in the work place that may not make them feel welcome at parties or staff events which can affect mental health and isolated within a work environment.
Many studies by anti-racist policies (2020) speaks about how as Early Years educators you can change your own attitudes as people from white privilege backgrounds by educating children on black book authors who write for white audiences.
Teach children about inspirational role models in the black ethnic minority history take time to reflect on your own journey growing in a multicultural society or were you’re from some people may have experienced growing up in bigger multicultural cities like Cardiff or London were children are introduced to a wider range of different people.
However, some people may have grown up in more rural communities were majority of the population is white and are not exposed to a more multicultural modern Britain.
However, Teachers can create equity by having a person centred approach to learning in the classroom by allowing black people to take the lead on black history allow this to be an opportunity as white learner growing up in privilege to understand what it is like for oppressed groups in society.
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