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	It was great to see that 50% of the children in the class had improved their stage (FMS ) over the 6 weeks and the other 50% had maintained their stage . It was good to see how much enjoyment the children gained from using the equipment and how much confidence they had gained from taking part in Skip.
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Reflective Journal Skip 2022/23 – Beverley Tucker 
The following reflective journal captures my thoughts and reflections from a person who is not based in educational setting, but works with sports clubs and  organisations within disability sport in Powys. My skip sessions were carried out at Llangynidr Primary School, which is situated in a rural village in the Brecon Beacons National Park. 
I would describe it as being a small rural school with a mixed socioeconomic catchment area.
The class which I worked with, over the six weekly sessions from October to December 2022, were Foundation stage and between the ages of 4 and 5 years. 
This was the first time the pupils had taken part in a skip programme. My chosen focus was to improve and develop object control skills and work on their movement skills including balancing and jumping. 
In the early childhood years, children begin to learn a group of motor skills known as fundamental motor skills (FMS). FMS are composed of locomotor skills and object control skills. Locomotor skills involve moving the body through space and include skills such as running, galloping, skipping, hopping, sliding, and leaping (Haywood & Getchell, 2005). Object control skills consist of manipulating and projecting objects and include skills such as throwing, catching, bouncing, kicking, striking, and rolling (Haywood & Getchell, 2005).

Reflections after day one
In the first week I started with a warm up with the fifteen pupils using spots and based on the traffic light theme. I adopted a themed approach and introduced changes of speed, direction, and levels. The class showed a variety of movement patterns and they were confident at demonstrating simple balances such as standing on one foot and  a low level balance on hands and feet.
This was followed by the class teacher and I, carrying out the baseline assessments.
Pupils were asked to catch a ball from 15 feet.
The stages for catching varied from delayed catchers Stage 1 to hand catchers Stage 4/5 who  were able to move to track an object and to move to catch outside the x zone . The balance test and two footed standing jump test was also assessed. 
Some of the 4-year-olds found the test difficult at 15 foot to catch a ball without having much practice on catching as they were stage 1 or 2 catchers, and some pupils were delayed. ( Gallahue et al 2012)
I had to vary the distance and use a lighter ball such as a beach ball to ensure success and gain confidence in catching the ball from a distance.
There were one or two hand catchers, but mostly, the children in the class were delayed, huggers or scoopers. One pupil would have benefitted from receiving lots more opportunities and touches of the equipment to develop his Fundamental Motor Skills (FMS) as he was unable to catch when being observed by his peers and found the task challenging. I would in the future keep the class working in their gardens , rather than have the class watching the baseline assessments.
It is clear from this analysis that children vary considerably in their motor development and movement competence. Goodway , Ozmun and Gallahue ( 2019 )
For many locomotive skills, individuals will not reach proficient patterns of performance without adequate practice and instruction. Goodway, Ozmun and Gallahue ( 2019 )
At  this age pupils are unaware that they are proficient and have a high level of motivation and confidence.
The perception of physical competence is related to motivation to engage in physical activity (Stodden et al. 2008). 
All pupils were able to successfully achieve a two footed jump however the range was 40 cms to 1m 10 cms.
The children enjoyed the two footed jump activity. I had previously included locomotory skills including jumping in the warm up to practice the two footed jump over spots on the floor.
Prior to the 6-week Skip course, delays in FMS were noted in 20 % of the class. One pupil was receiving physiotherapy services and had poor eye tracking and manipulative skills.
 The children had a range of balance test results. Some pupils had good balance skills, whereas some needed verbal reinforcement to help with balance skill technique. Some pupils were able to readjust their balance and extend the time to around 15 seconds. All seemed to favour one leg .The baseline tests showed a differential in leg balance ability in most pupils.
I chose to include a variety of balances in the weekly sessions, to develop the skill of balancing and to incorporate stepping stones and hurdles in the obstacle gardens.
Most of the activity in the first 7 years of life is part of one process of organizing the sensations in the nervous system. The third through seventh years are a critical period for sensory integration.  The human brain is not designed to process -abstractions until it has a '' concrete'' knowledge of the body and the world and its physical forces. Seven or 8 years of moving and play are required to give the child a sensorimotor intelligence that can serve as the foundation for intellectual, social, and personal development.  From Ayres, 2005

Reflections after Day Two
I introduced some new warm ups which I had learnt on day 2. The warm up included a new theme and the children really enjoyed taking part in the Gruffalo game .
They enjoyed returning to the spots and role playing the animals when moving. I had to stop the class to encourage a change of direction to avoid the carousel of going in the same direction. This warm up included a change in levels, shape, direction and speed which practiced their locomotive movement skills.  This worked on the quality of movement and reinforces a variety of shapes and sounds working on dynamics and body awareness. 
In the third lesson the warm up  included the game of scarf tag .The children liked the feel of the scarves . They enjoyed playing with the scarves and being creative.
I spoke about the  Catching zone or X zone  in the  scarf tag warm up,  encouraging a rainbow throw to the correct area .
I changed the tag game to slow it down and make sure half the pupils have scarves and they tag on the shoulder gently before throwing the scarf up in the air for them to catch.
This worked better, as before the taggers were previously handing the scarves to the children, rather than  attempting to tag and exchange the scarf using a  rainbow throw .
I exchanged the scarves to introduce a small soft ball to increase a different object and increase the speed.
I looked at Rolling and Catching skills in the following session. 
The class had good tracking skills, pupils moved naturally when sitting to retrieve the ball with their hands when the ball was rolled outside the x zone or to the left or right.
There was greater movement with some of the five-year-old pupils and the more proficient hand catchers. I gave lots of opportunities for practice with catching which led to more success, changing the equipment regularly helped. 
The main problem was the delayed or stage 1 catchers were not able to feed the ball accurately using a rainbow throw and needed a staff member or more verbal reinforcement. The pupils demonstrated their throwing and catching in the gardens and those who were struggling were given a different ball or asked to step closer .
The use of a target for example, four successful passes led to greater focus and success.
Asking the more proficient catchers to increase the throwing distance and taking a step back to make a longer throw, once four successful catches have been made.
Progressions also included changing the equipment to make easier ( a larger ball ) or harder a smaller ball was implemented .
 Some pupils were able to progress throwing outside the x zone. The small hall space limited the number of gardens and the movement in the gardens.
 If I had more time with the classes, I would have used more games incorporating movement with a partner to move to a different gate and carry out more touches of the equipment . One pupil who was delayed catcher , avoided tracking , turning away from the ball , improvement when a softer beach ball was used .There was a need to develop eye tracking with revisiting earlier stages such as rolling and using larger softer equipment to avoid the constraints to the individual .
Sensory integrative functions develop in a natural order, and every child follows the same basic Some children develop faster and some more slowly.  (Ayres, 2005)
I moved the children around so that they were working with someone who was at the same level as there was a mismatch between some of the pairs. This worked well as I was able to progress the more able and change the task to rolling for the children who were delayed and hugging (Newells constraints theory)
We introduced throwing activities in the gardens , starting off underarm using scarves  on the throwing hand and stepping leg and using bean bags and  hoops on the floor , practicing contralateral movements and stepping with the opposite foot forward to avoid an ipsilateral throw. The children enjoyed throwing at the targets getting the same colour bean bag in the same colour bucket/hoop. I often had to remind the children of the correct scarf foot. Some children switched hands as well. 
 I then taught overarm throws using bean bags and higher targets. Most pupils were chopping with some slinging and only some stage 3 throwers.
The stage 3 throwers were also the stage 4/5 catchers and practice ball skills at home with their family. One constraint was the close proximity of the line to their targets and the lack of a barrier to throw over. This meant that some children were using a chopping action to hit their targets.
I also introduced at this stage , the obstacle course garden to improve movement skills and introduce less static throwing activities and work on the jumping and balancing tasks using hurdles and stepping stones.
The pupils enjoyed this activity, and some were careful to slow down and get success with throwing the bean bags. More creativity could have been added with ladders and a bigger course.
How I found the level 4 
I found the level 4 course very enjoyable,  interesting and thought provoking. It has changed my way of thinking and I hope that I am now better equipped to recognise delays and the various stages of Fundamental Motor skills, and that I am now more confident at being able to help my learners whether it be in a teaching, coaching session for individuals of all ages and abilities.
The practical sessions were useful and gave me a different perspective on teaching pupils with greater ideas for movement between throwing and catching skills and a broader range of specific games to keep individuals engaged. However, half the class improved their stage over the 6 weeks which was very encouraging given the limited time to get to know the class. The rest of the class maintained their stage and improved in other aspects such as balancing.
The online resources were detailed and the videos of the stages helpful. I was able to study the theory of Skip and child development over the course and it has increased my knowledge of  the benefits of physical exercise and how developing FMS can overcome the proficiency barrier and  help individuals climb the mountain from basecamp to be able to access more sports and activities later on in life ( Clark and Metcalf , 2002 ) . 
Seefeldt (1980) proposed that children must learn a certain level of competency in
FMS if they are to break through a hypothetical "proficiency barrier" and successfully engage in sport specific skills later in life. Seefeldt suggested that early childhood was the time to best develop FMS.
In retrospect, it would have been beneficial  for me to have viewed the videos and completed the modules earlier in the course and possibly prior to starting the  baseline assessments to improve accuracy of assessment, for myself and the class teacher.
This would have helped with accuracy of recognising the stages of catching / throwing and I could have altered my lessons to be more effective as a teacher. Incorporating more movement into the lesson and more variety and games ideas. 
I mainly coach disabled children and adults in a community multi-sport session and the course will help me to recognise the stages people are at and be able to help them along their physical literacy journey through life. It is never too late to improve skills and physical competence including movement and object control, as these skills will enable people to have the confidence to try different sports later in life and increase their physical literacy.
I hope the Skip -Cymru course can be made available to more Schools in Wales and benefit more children , parents and teachers in the future.
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