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[bookmark: _Toc39189566]Executive Summary
Achieving inclusive and equitable quality education for all by 2030 is on the UN agenda. SDG4 includes seven targets in education facilities, gender equality in education and the availability of education. This report aims to analyse how public sectors cooperate to implement CSR globally to achieve education initiatives, which include 6 parts.
Part1 briefly introduced SDG4 and its classification as well as purpose of this report. Part2 explains the methodology of research in the report which is secondary research.
Education stakeholders are every individual on the planet so that the achievement of the goal requires global cooperation. Public sectors are expected to shoulder legal responsibilities such as speculating and implementing legitimate policies and ethic responsibilities such as efforts of global organisations about raising fund and building platforms to exchange information and experience.
1)FAIR programme involves four participants to improve educational infrastructure in East Jerusalem. With financial support of Norway, Bahrain, OFID and Italy and technical efforts of local government, three educational projects have made appreciable success. 2)To encourage parents to send their daughters to school, GPE supports Afghanistan government to recruit female teachers to community-based schools and 249 classes are built. 3)Moreover, it developed a ground-breaking framework to make education available to refugees, which has become a basis of all education interventions in Bangladesh. 4)To eliminating school-based violence to marginalised groups, UNESCO released School Violence and Bullying: Global status report which covered 144 countries and ‘learning without fear’ is highlighted. All detailed information is discussed in part3.
The part4 analyses transparency, success and failure till now. The result is that consistent transparency faces challenges, target 4.1 4.5 4.6 and 4.7 witness significant success, but failure includes out-of-school children, shortage of teacher and facilities in LDCs. Furthermore, reasons behinds little progress in LDCs are discussed including lack of public awareness of education and low efficiency of government educational expenditure.
Part5 summarises the report and clarifies that to achieve the goal on time, more progress is required in LDCs. Therefore, corresponding recommendations are given in part6 which are 1) improving education awareness of people, 2) providing technical helps for government and 3) enhancing influence of global public sectors.
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[bookmark: _Toc39189567]1.0 Introduction
Sustainable development has derived new contents considering global issues require global cooperation (Gao et al., 2018). Correspondingly, 17 new global Sustainable Development Goals were decided by United Nations in 2015 (UN, 2015). 
Among them, Goal 4 aims to achieve inclusive quality education for all by 2030 (see Appendix A). It includes seven targets to achieve the goal, which can be divided into three categories. Target 1 and 2 emphasise the availability of education, Target 3,5and 7 illustrate gender inequality in education and Target 4 and 6 focus on educational resources (UN, 2015). Overall, this goal reaffirms the faith that education is one of the most powerful tools to achieve sustainable development. It is the reflection of global social responsibility or CSR which refers to responsibilities that an organisation should take to the society it operates. They are usually voluntary and multiple-stakeholder orientation. The fulfilment of global CSR relies on various participants, involving the participation of public sectors besides private sectors.
This report focuses on how different participants cooperate and tackle education issues globally, especially public sectors and the evaluation of performance under the framework of Sustainable Development Goals of United Nations.
[bookmark: _Toc39189568]2.0 Method
Secondary research refers to gather relevant existing information to achieve research goals which generally involves the collation, synthesis and summary of articles, books and organisational websites (Panek et al., 2013). In this report, this methodology played a significant role. Via using various academic resources, such as the library resources and websites of United Nations and other public sectors, a better scenario of educational initiatives and coordinated efforts has been achieved and the report can be more convinced as well.
[bookmark: _Toc39189569]

3.0 Main Findings
This part includes participants and their roles towards SDG4 and collective actions that have been taken respectively in three categories to achieve the goal.
[bookmark: _Toc39189570]3.1 Involvers in the Goal
[bookmark: _Toc39189571]3.1.1 Stakeholders and Participants
Differing from shareholder theory, stakeholder theory takes any group or individual who can influence or be affected by organisations into consideration. Pursuing the interest of stakeholders rather than shareholders is the real goal of organisations according to Freeman. Education is a fundamental right of individuals (Chamorro-Premuzic et al., 2010) and every individual on the planet is the stakeholder of education. 
In terms of participants, public sectors such as global organisations and national governments are mainly considered in the report. Moreover, schools and private education training agencies cannot be ignored which usually provide direct educational supports for students and comply with governments’ educational policies (Welsh Government, 2018).
[bookmark: _Toc39189572]3.1.2 The Role of Public Sectors
According to Carroll, there are ethical and philanthropic responsibilities for organisations to achieve besides economic and legal responsibilities. The role of public sectors including formulating and implementing specific educational policies (Welsh Government, 2018) is the reflection of legal responsibilities. Taking Department of Education in the UK for example, with the cooperation of other 18 public sectors, the department mainly focuses on promoting quality education for students within legitimate frameworks (Department of Education, 2020).
[bookmark: _Hlk39172023]Whilst, ethical responsibilities are also significant for public sectors to shoulder. Roles of global organisations such as trying to engage more national governments to devote more energy into education, raising educational funds and building effective communication platforms for countries to exchange experience and knowledge are reflections of ethical responsibilities of public sectors (Edwards et al., 2017). For example, Technical Working Group (TWG) is a primary EFA coordination mechanism of UNESCO which provides a platform of information communication for the participants (Edwards et al., 2017).
[bookmark: _Toc39189573]3.2 Collective Actions of the Goal
[bookmark: _Toc39189574]3.2.1 Educational Facilities
Educational facilities such as electricity, computer and qualified teachers play a basic part of education (Hong et al., 2013). However, these infrastructures are far not enough in several developing countries (UNESCO, 2020).
Facilitating Access to Infrastructure Resilience (FAIR) programme is a multi-donor platform with a focus on strengthening national institutions to improve educational infrastructure in Area C and East Jerusalem (UNDP, 2020). It now involves Norway, Bahrain, OFID and Italy to participate that have donated $7 million and €3 million. 
The Jerusalem Directorate of Education is responsible to identify educational priorities while participants of FAIR provide financial and technical support to assist local governments to achieve them. Table 3-1 indicates the implementation of this fund. With coordinated actions, the improvement and rehabilitation of Princess Basmah Kindergarten has accomplished in 2016 and other two projects have also commenced. The Figure 3-1 displays the improved environment of this kindergarten.

Table 3-1 The Donated Fund Used on Education Purpose
[image: ]
Source: UNDP, 2020
[image: ][image: ]
Figure 3-1 The Environment of Princess Basmah Kindergarten
[bookmark: _Toc39189575]3.2.2 Gender Inequality in Education
Eliminating gender disparity is one of targets of education goal (UN, 2015) considering girls and women are always considered as vulnerable groups in the field of education due to social and cultural reasons.
The lack of female teachers and schools in areas such as Afghanistan is a main challenge considering the presence of female teachers often encourages parents to send their daughters to school and these teachers also serve as role models for girls (GPE, 2020). Supporting Afghanistan’s national education sector plans, GPE launched programmes to recruit, train and deploy female teachers to community-based schools in outlying districts of Afghanistan and 249 classes have been built. From Figure 3-2, it is obvious that the proportion of female teachers has increased to around 28% in Afghanistan in 2017. Meanwhile, the rate of girls enrolling in primary school rose from 44 percent in 2001 to 84 percent in Afghanistan in 2017.
[image: ]
Figure 3-2 Percentage of Teachers in Primary Education Who Are Female
Source: GPE, 2020
[bookmark: _Toc39189576]3.2.3 The Availability of Education
Targets 4.1 aims at achieving inclusive education for all children (UN, 2015). Nowadays, however, there are three main reasons which bring about that not every school-age child has opportunities to school which are extreme poverty, armed conflicts and marginalisation in education (UN, 2020). To tackle this issue, cooperated actions have been taken by different participants.
Conflicts lead to that students do not have a secure study environment. Following the guidance from the Global Compact on Refugees, GPE devotes into including refugees in education plans with the support of local governments. In Bangladesh, a ground-breaking framework for refugee students has been developed which outlines what they should learn and how that will be assessed. With the effort of governments, it is now the basis of all education interventions (GPE, 2020). Figure 3-3 displays the procedure of the framework. Now, net enrolment rate of primary education in Bangladesh is more than 90% and Figure 3-4 indicates GPE’s efforts in this process.
[image: ]
Figure 3-3 Procedure of the framework
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Figure 3-4 Key JRP 2019
Source: GPE, 2019
[bookmark: _GoBack]In Somaliland, due to food insecurity and poverty, only 26 percent of children in rural communities are enrolled in primary schools (UN News, 2019). To achieve available primary education for all children in Somaliland, UNICEF, ECW and Somaliland government witnessed a fair cooperation. ECW provides $64 million financial support and the Ministry of Education and Science in Somaliland focuses on providing technical service to strengthen children’s resilience through education with technical assistance of UNESCO (UNICEF, 2019). Recently, affected by coronavirus, children’s normal schooling was disrupted. Supported by UNICEF and ECW, Somaliland government is trying to minimise the influence. Lessons are aired on radio and TV stations four hours a day from Saturday to Thursday, covering students on grade 8 and 12 who is facing important national exams in June. Figure 3-5 is a girl who is studying through video.
[image: ]
Figure 3-5 Radio Education in Somaliland
Source: UNICEF, 2020
Compared with poverty and conflicts, marginalisation in education is a more prevalent issue. The target 4.5 aims at eliminating this marginalisation in education. There are gender and culture-related isolation and disabled children that are regarded as vulnerable groups (UNESCO, 2020).
One of reflections of such marginalisation is school-related violence. Around 246 million children experience school-related violence every year in the worldwide which is drastically harmful to physical and mental health of children. To deal with it, UNESCO released School Violence and Bullying: Global status report in March 2019 which covered 144 countries and highlighted the view of ‘learning without fear’ (UNESCO, 2020). Moreover, the poster with a wide range of scenarios related to violence based on gender and proper responses was designed in order to protect vulnerable groups as shown in Figure 3-6.
[image: ]
Figure 3-6 ‘Learning without fear’
Source: UNESCO, 2020

[bookmark: _Toc39189577]4.0 Discussion
The focus of this part is analysing the transparency of reporting and evaluating success and failure in implementing the goal. Moreover, reasons of little progress of education in LDCs are also considered.
[bookmark: _Toc39189578]4.1 The Transparency of Reporting
First, there are quantitative and measurable indicators of specific targets of the Goal (UN, 2015). Through comparing actual data with claimed information, the performance can be evaluated clearly (UIS, 2020). However, these specific targets could incur new donor-imposed conditions for development aid so that several participants are reluctant to accept these clauses which puts significant pressure on consistent transparency (Orme, 2015).
Moreover, considering there are various participants that are involved in the achievement of the goal, there are a wide range of media channels which provide pertinent information (Orme, 2015). For example, the project information is available not only in global organisations including UNESCO, GPE but also national educational public sectors (UN, 2020). Multi-channels of information make their actions more detailed and cleared, which is also a reflection of transparency.
[bookmark: _Toc39189579]4.2 Evaluation of the Results
[bookmark: _Toc39189580]4.2.1 Achievements of the Goal
Via wide research of public information, target 4.1 4.5 4.6 and 4.7 have witnessed significant progress in worldwide.
First, the total enrolment rate of primary education in developing regions has reached 91% in 2015 (UNDP, 2020). For example, that rate has increased from 30.3% to 48.1% in Sub-Saharan Africa in the last decade. Figure 4-1 indicates the world primary education rate in 2019.
[image: ]
Figure 4-1 World Education Rate in 2019
Source: UIS, 2020
Moreover, approximately 7 in 10 children aged 3 and 4 can meet standards of three basic domains which are literacy-numeracy, physical development and social-emotional development in 72 countries (UNDP, 2020). Figure 4-2 indicates that except few areas, most countries have achieved a high literacy rate.
[image: ]
Figure 4-2 Youth/Adult Literacy Rate in 2019
Source: UIS, 2020
As for girl education, the number of girls who have no access to education has reduced substantially from 205 million to 129 million since 2000 (UNESCO, 2020). However, more progress is still required in Africa according to Figure 4-3.
[image: ]
Figure 4-3 Proportion of Primary School-age Girls Out of School
Source: UIS, 2020
[bookmark: _Toc39189581]4.2.2 Failures of the Goal
First, one of the severest domains of SDG4 is the issue of out-of-school children (UNESCO, 2019). Around 262 million children and youth aged 6 to 17 were still out of school in 2017 (UN, 2019). Worse yet, about half of all out-of-school children of primary school age live in conflict-affected areas as shown in Figure 4-4.
[image: ]
Figure 4-4 Percentage of Out-of-school Children of Primary School
Source: UIS, 2020
Moreover, less than half of primary and lower secondary schools in Sub-Saharan Africa areas have access to electricity and even basic drinking water (UN, 2019). Besides, not only the quantity but also the quality of teachers is facing challenges (Donitsa-Schmidt and Zuzovsky, 2016). On the one hand, there are at least 69 million required to achieve universal primary and secondary education by 2030. At present, the number of teachers is severely not enough in Sub-Saharan Africa which contributes to the high teacher-to-pupil ratio which is 1:38 (see Figure 4-5). On the other hand, as for the training of teachers, there were only 61% teachers in Sub-Saharan Africa were trained, which is an obstacle to fulfil universal quality education (UN, 2018). 
[image: ]
Figure 4-5 Pupil-teacher Ratio in Primary Education
Source: UIS, 2020
[bookmark: _Toc39189582]4.3 Analysis of Reasons of Little Progress in LDCs
Via the analysis above, the educational progress is sluggish in least developed countries. Based on the buckets effect, the real achievement of SDG4 closely depend on educational improvement in these countries (UN,2020). Two noticeable reasons of the plight are considered.
[bookmark: _Hlk37689640]First, education is not attached enough importance in those countries. Overwhelmed by poverty and conflicts, people are reluctant to spend much wealth in education. Therefore, they cannot get practical skills for high-paying jobs so that they remain in poverty. It is what economists called cycle of poverty (Gopal and Malek, 2015). The Figure 4-6 displays household expenditure patterns in South Africa from which the education expenditure only accounts for 3%.
Second, several governments are lack of experience to use donated funds effectively. Figure 4-7 indicates the low efficiency of education expenditure in Africa. Therefore, a strange atmosphere of ‘in school but not learning’ emerged. Almost 37 million students in Africa learn limited in school (UNESCO, 2020).
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Figure 4-6 Household Expenditure Patterns in South Africa
Source: BMR, 2015
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Figure 4-7 The Efficiency of Public Expenditure in Primary and Secondary Education
Source: African Economic Outlook, 2020

[bookmark: _Toc39189583]5.0 Conclusions
To sum up, there are seven targets of SDG4 which can be divided into three categories that are educational facilities, gender equality in education and the availability of education (UN, 2015). Through shouldering legal and philanthropic responsibilities, public sectors play important roles in these categories including speculating and implementing policies by national governments and raising funds and building platforms to exchange knowledge by global organisations (GPE, 2020).
Via collective actions of various participants, programmes to promote education progress are carried out around the world. Accompanied by great success in target 4.1 4.5 4.6 and 4.7, failure is also perceived which mainly exists in LDCs. Currently, out-of-school children, shortage of qualified teachers and educational facilities are urgent educational issues in those countries (UNDP, 2020). Exploring reasons of little progress in LDCs, lack awareness of education and low efficiency of government educational expenditure are important factors (Akech, 2011).
As for transparency, measurable indicators of each target and wide information resources contribute to transparency. However, due to the concern about it could incur extra donor-imposed aids, several participants do not appreciate transparency clauses which put pressure on consistent transparency (Edwards et al., 2017).
[bookmark: _Toc39189584]

6.0 Recommendations
As noted above, solving educational problems in LDCs is necessary to achieve the goal on time. There are several advisable suggestions.
· Improving education awareness of people. To break cycle of poverty, it is necessary to attach more importance of education in LDCs. For example, providing appropriate scholarship can be considered (Gopal and Malek, 2015).
· Providing technical helps for governments. Global organisations could build inclusive platforms for countries to exchange experience by involving those countries or they could provide necessary assistance directly in shaping policies and building standards for LDCs (UNESCO, 2020).
· Enhancing the influence of global public sectors. Via thorough coordination, to make sure consistent transparency of reporting is effective to leverage various resources to achieve the goal globally (Edwards et al., 2017) as well as improving the global influence of international public organisations.
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Appendix A - Specific Contents of SDG4
	Goal 4. Ensure inclusive and equitable quality education and promote lifelong learning opportunities for all

	4.1
By 2030, ensure that all girls and boys complete free, equitable and quality primary and secondary education leading to relevant and effective learning outcomes

	4.1.1
Proportion of children and young people: (a) in grades 2/3; (b) at the end of primary; and (c) at the end of lower secondary achieving at least a minimum proficiency level in (i) reading and (ii) mathematics, by sex

	4.2
By 2030, ensure that all girls and boys have access to quality early childhood development, care and pre-primary education so that they are ready for primary education

	4.2.1
Proportion of children under 5 years of age who are developmentally on track in health, learning and psychosocial well-being, by sex
4.2.2
Participation rate in organized learning (one year before the official primary entry age), by sex

	4.3
By 2030, ensure equal access for all women and men to affordable and quality technical, vocational and tertiary education, including university

	4.3.1
Participation rate of youth and adults in formal and non-formal education and training in the previous 12 months, by sex

	4.4
By 2030, substantially increase the number of youth and adults who have relevant skills, including technical and vocational skills, for employment, decent jobs and entrepreneurship

	4.4.1
Proportion of youth and adults with information and communications technology (ICT) skills, by type of skill

	4.5
By 2030, eliminate gender disparities in education and ensure equal access to all levels of education and vocational training for the vulnerable, including persons with disabilities, indigenous peoples and children in vulnerable situations

	4.5.1
Parity indices (female/male, rural/urban, bottom/top wealth quintile and others such as disability status, indigenous peoples and conflict-affected, as data become available) for all education indicators on this list that can be disaggregated

	4.6
By 2030, ensure that all youth and a substantial proportion of adults, both men and women, achieve literacy and numeracy

	4.6.1
Percentage of population in a given age group achieving at least a fixed level of proficiency in functional (a) literacy and (b) numeracy skills, by sex

	4.7
By 2030, ensure that all learners acquire the knowledge and skills needed to promote sustainable development, including, among others, through education for sustainable development and sustainable lifestyles, human rights, gender equality, promotion of a culture of peace and non-violence, global citizenship and appreciation of cultural diversity and of culture’s contribution to sustainable development

	4.7.1
Extent to which (i) global citizenship education and (ii) education for sustainable development, including gender equality and human rights, are mainstreamed at all levels in: (a) national education policies, (b) curricula, (c) teacher education and (d) student assessment

	4.A
Build and upgrade education facilities that are child, disability and gender sensitive and provide safe, non-violent, inclusive and effective learning environments for all

	4.A.1
Proportion of schools with access to: (a) electricity; (b) the Internet for pedagogical purposes; (c) computers for pedagogical purposes; (d) adapted infrastructure and materials for students with disabilities; (e) basic drinking water; (f) single-sex basic sanitation facilities; and (g) basic handwashing facilities (as per the WASH indicator definitions)

	4.B
By 2020, substantially expand globally the number of scholarships available to developing countries, in particular least developed countries, small island developing States and African countries, for enrolment in higher education, including vocational training and information and communications technology, technical, engineering and scientific programmes, in developed countries and other developing countries

	4.B.1
Volume of official development assistance flows for scholarships by sector and type of study

	4.C
By 2030, substantially increase the supply of qualified teachers, including through international cooperation for teacher training in developing countries, especially least developed countries and small island developing States

	4.C.1
Proportion of teachers in: (a) pre-primary; (b) primary; (c) lower secondary; and (d) upper secondary education who have received at least the minimum organized teacher training (e.g. pedagogical training) pre-service or in-service required for teaching at the relevant level in a given country
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