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	Practicalities
	 
Ken and Abbie will meet online via Teams for 1 hour at least six times before 30th April 2026.
 
Agreed dates/times
-          15th December 2025  	16:00 – 17:00
-          16th January 2026        	16:00 – 17:00
-          13th February 2026      	16:00 – 17:00
-          13th March 2026           	16:00 – 17:00
-          10th April 2026               	16:00 – 17:00
-          24th April 2026               	16:00 – 17:00
 
Maintaining dates and times as much as possible.
 
(Subject to change if either Ken or Abbie need to rearrange. In this case either party should inform the other at the earliest opportunity via call, text or email).
Both Ken and Abbie aim to avoid interruptions by designating time to meet with one another. However, there is a mutual understanding that this may be unavoidable on occasion. Each party will keep the other informed should interruptions arise.

	For example - timing, frequency, place, what are reasonable interruptions.
	

	Boundaries
	 
To avoid breaching confidentiality both Ken and Abbie will avoid using names and other identifying details when discussing colleagues and young people. Alternatively, they may use an alias when discussing others.
Both parties agree to avoid gossiping to ensure supervision remains professional. And are both happy to be respectfully challenged on this and other misunderstandings that may arise.  Any gossip/inappropriate discussion will be politely asked to stop.
Discussion to remain confidential unless there is a safeguarding/practice concern that must be shared.  Concerns will be raised within supervision and referred to the Fieldwork Co-ordinator/Programme Lead if necessary.
 
All supervision logs to be reviewed/signed before final portfolio submission.
 
Ken and Abbie both hope to create an environment that is respectful and comfortable to question each other and deal with any disagreements or concerns appropriately.

	What can be discussed, what cannot, confidentiality, how will gossip be dealt with.
	

	Working together
	 
The focus of the supervision sessions will be to engage in mutual learning and support professional development by creating a safe space where both parties can explore Abbie’s practice during placement.
Abbie is open to receiving constructive feedback and considering different perspectives relating to practice.  Ken invites ongoing feedback on the value/style of supervision and will adapt support as necessary.  Both parties are willing to be challenged and learn together through supervision.
Hope – to learn from each other’s practice and develop our knowledge and practice further for the benefit of the young people we work with.
Fear – individual workloads may impact quality of supervision sessions.  Both parties will communicate effectively and rearrange sessions if necessary to ensure supervision time is used effectively.

	Sharing expectations, what the focus of the relationship will be, hopes and fears, the ethos of the supervision.
	

	Session Format
	 
Ken and Abbie will agree and follow a standing agenda that can be adapted as and when necessary.
Abbie will send Ken a reflective account one week – three days prior to their supervision meeting and they will then discuss the reflection in more detail during their supervision meeting.
Supervision will facilitate reflection, links between theory, policy and practice, and support professional development.

	What will each session be like?  Will all the time be spent on one incident; are supervisees expected to bring written recordings or verbatim accounts?
	

	Organisational & Professional context
	 
 
Ken and Abbie to follow fieldwork guidelines and abide by professional standards, (with consideration of EWC Code of Professional Conduct and Practice, Youth Work in Wales: Principles and Purposes, Code of Occupational Ethics for the Youth Service in Wales, etc.) to safeguard young people in practice and work to maintain integrity of the profession.
 
Supervisor will inform and redirect supervisee if discussions breach ethical/professional boundaries, with reference to relevant professional guidelines, and support to reflect upon/learn from any emerging issues.  Fitness to Practise issues will be addressed immediately within supervision and with Fieldwork Co-ordinator/Programme Lead as necessary.

	Expectations, fitness to practice, responsibilities on supervisor and supervisee, professional and ethical boundary discussions.
	

	Career Development Bursary
	Students must complete this bursary at the earliest opportunity, either during or immediately following this meeting.
Abbie and Ken to look at this on their first structured supervision meeting on 15th December 2025.



	Must be completed via the Hwb app.
	


 
Signed (supervisee)   	    Abbie Roberts                               	                                            	Date: 04/12/25             	
Signed (supervisor)         Ken O’Grady              	                            	            	Date: 04/12/25
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Date: 10/12/25

	
	1. Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2022) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate the personal, social and educational development of young people
	3. Promote inclusion, equality and young people’s interests and wellbeing
	4. Work with young people and others

	What do you need to learn?
	How to ensure school based youth work still aligns with the 5 pillars regardless of the setting whilst maintaining good relationships with the schools. For example - how to ensure youth work is voluntary whilst delivering within formal education.
	How to best support young people who are experiencing poor mental health.
	Understand how to promote inclusion and equality by offering safe spaces to all young people without excluding other members of the community.
	To become present and consistent in the community and to work with other organisations for the benefit of young people.

	Activities you will learn from (how will you learn, what will you learn from)
	· Shadow other community and immersion workers who have good relationships with the schools they work in.
· Discuss with more experienced colleagues about how they deal with conflict between formal education and youth service.
	· Attend Mental Health First Aid Training.

	· Shadow inclusive provisions such as Dragons or EYST to see how they manage to promote inclusion without excluding and how they support integration into mainstream provisions.
	· Attend PACT meetings 
· Develop good working relationships with other organisations working in my area - Gwella, SORTED, Youth Justice
· Deliver detached youth work in the community




[bookmark: _ylc7mcp1rg5r]Reflection example

Reflection 5

Description 
I was due to see two young people for a session today. Neither pupil turned up initially. However, I then found one of them, who told me the other young person was in the toilets. I walked to the toilets with this young person and waited outside while she went in and spoke to the other. I could see that there were multiple pupils in the one cubicle that the young person came out of. When I first saw this young person, she did not look like herself (appeared tired and looked pale). As we were walking to the classroom, the young person who had just been encouraged out of the toilets began to sing to me. I commented that they looked tired and she told me she had been up until 3am and was very tired. I asked if they would be having an early night tonight, and she responded “definitely”.
During the session, the same young person had very poor engagement and wanted to put her earphones in and listen to music. This is unusual behaviour in my session. The young person then got her phone out and, while I could see it, I noticed there was a small plastic bag with a green seal in the back of her phone case. She put her phone away but later got it back out. When it was in her hand for the second time, I asked her, “what is that in the back of your phone case?” The young person replied, “nothing,” and quickly put her phone away. As this happened, the other pupil began to laugh and go red, asking, “yeah, what is it?” The young person then said, “if you think it’s weed, it’s not. I only vape and my mum knows I do.” I responded “I don’t think it is anything, I am just asking what it is”. The other pupil said, referring to me, “she’s going to have to report that now, aren’t you?” I said that I do have a responsibility to help keep them safe, so unless there is a genuine explanation, I would have to report it. 
The other pupil asked if I would report it to social services, and I explained I would have to speak to the school about it and we would decide together what would happen. The friend then said to the young person, “you’re cooked,” and then proceeded to try and come up with a ‘genuine explanation’ on their behalf, saying, “didn’t you just find it on the floor by Tesco?” The young person replied, “no, I got it from home.” The young person then removed the bag in her hand and put it up her top, into what looked like a vest/bra. I explained that they don’t have to tell me what it is, but I am worried about what I have seen. The other pupil said, “we’re best friends. I would know if she was using substances; I was the one who told her mum that she vapes.” The young person replied, “I wouldn’t, because when my mum found out my sister had smoked weed, she smashed her phone up, so I wouldn’t risk it.” Both girls left the session happily once it had finished.
I then spoke to the safeguarding lead immediately after and wrote up what had happened. The school spoke to the young person and their family and made a safeguarding referral. The young person’s siblings became very aggressive towards me, and other young people who were in the same friendship groups chose not to attend their sessions following the incident.

Feelings
From the moment I saw this young person, I had a gut feeling that something wasn’t right due to her unusual, unkempt appearance. As time went on, my concerns grew. Although I did not initially consider that she may have taken a substance, I was concerned for her wellbeing and wondered if what I was witnessing was an episode of poor mental health. I believe that I didn’t consider it to be a substance-related issue initially due to us being in school at the time, which meant naively I did not consider that this would be a possibility. I am still unsure whether this behaviour was a result of taking a substance or whether the young person had taken anything at all. However, when I saw the empty packet, I felt a sense of clarity, as her behaviour now made sense to me.
When I initially spotted the packet in the back of her phone, I did not address it while I considered how best to handle the situation. This is not something I have dealt with in a formal education setting. During this time, I was considering whether it would be best to address the situation while being the only worker in the room, allowing a chance for a valuable discussion and to highlight that I would have to make a safeguarding referral, or to avoid saying anything and speak to the safeguarding lead (deputy head) first, knowing that they would then want to deal with it but that I would not be able to share my concerns with the young person, risking damage to the relationship. Anticipating that this conversation could be a difficult one, I opened my door slightly so that staff in the corridor would be nearby if needed.
While I was considering my options, the young person then put their phone away, so I could no longer see the packet. As this happened, I felt disappointed with myself that I had not addressed it when I had the chance, and I felt regretful that I would now have little choice but to report it without having a conversation with the young person first. I felt uncomfortable with this, as it felt deceitful, and I felt confident that this would damage the trusting relationship I had built with them and their friend. When the young person then got their phone out again and I could see the packet, I felt confident that it was the right thing to make my concerns known and address the situation during the session. This was an uncomfortable situation, and I felt nervous about how they would react to me acknowledging that I had seen it. However, I remained objective, and the discussion remained calm throughout.
Later that day, I saw the young person, who was clearly very distressed as staff tried to speak to her. The young person appeared to be incredibly angry with me. This was difficult to witness, and I had a sense of guilt in the moment. However, I now recognise that this was not ‘guilt’ but instead empathy, as it is my responsibility to safeguard young people and I could not have ignored my concerns although this did not change the fact that I felt sorry for what she was experiencing due to my actions.
Throughout the day, my sessions were continuously disrupted by the siblings of this young person, who accused me of bullying and making up rumours. These young people were very aggressive, and my ability to deliver quality youth work to other young people was considerably hindered. The siblings repeatedly shouted, “why are you telling people she’s smoking weed? She’s a child.” Although this behaviour was incredibly challenging to deal with whilst delivering sessions, I felt pleased with my ability to remain calm and respond truthfully that I had not accused anybody of smoking weed.

Evaluation
Before I addressed the suspicious packet, I took time to consider my options, including safety, damage control to our relationship, and the value of this discussion taking place between myself and them compared to if I introduced the deputy head into the conversation from the start. In this particular situation, I feel I made the right decision to address my concerns in the moment, giving the young person the opportunity to share their explanation while also being honest that I could not keep these findings to myself. I was pleased with how I approached the topic and my ability to remain objective throughout, despite having major concerns. Although it was challenging to witness the young person in such distress following our session, I am confident that if I had had to report my concerns to the school without their knowledge, their relationship with myself and other trusted adults would have been catastrophic.
Unfortunately, due to my decision to address the situation without other members of staff present, the ‘evidence’ of the bag had been lost before they left my session, as the young person quickly removed it from where I could see it to under their clothes during our conversation. When I raised my concerns with the safeguarding lead, they expressed that they would not see it again. The safeguarding lead later told me that the young person had admitted to having it on them but had said they had disposed of it in one of the sanitary bins. Staff then went through all bins in the school but could not locate it.
Ideally, for the privacy of the young person, I would have liked to have had this conversation with them without her friend being present. However, I do not feel I could have addressed this in the same way without anybody else present. As the safeguarding for youth work guidance suggests, one to one sessions should be conducted in open environments for good practice (National Youth Agency, 2021). In addition to this, I did not feel that it would be beneficial to ask to speak to the young person privately, as I recognise that the group dynamic allowed the discussion to remain conversational and relaxed, as opposed to becoming interrogatory and investigative.

Analysis
I believe that I dealt with this situation well due to the fact that I did not rush into my decision to take action and instead assessed the situation, concluding that the benefit outweighed the risk on this occasion. I did this in line with C2 of the National Occupational Standards, which highlights the importance of safeguarding both young people and youth workers (CLD Standards Council Scotland, 2019). I made adaptations to my surroundings to ensure my own safety and remained objective and diplomatic throughout the discussion with the young person and when dealing with the aftermath involving their siblings.
As I reflect on this incident, I recognise the importance of transparency when making safeguarding referrals when it is safe to do so. Being honest about concerns reduces the chances of young people feeling betrayed, protecting the relationship built between youth worker and young person as much as possible, while also protecting young people from harm and abuse in line with the All Wales Safeguarding Procedures.
I consider that this situation would have been dealt with differently if it had occurred in a different setting. I observed that the young person appeared calm during our conversation, and their behaviour did not escalate until the deputy head and other members of staff insisted that she told them where it was. It was evident that the young person was never going to cooperate well with this approach. However, I understand that the school has to act quickly to safeguard all young people, and their lack of resources makes this increasingly difficult. That being said, this can be frustrating when young people who are cooperative in youth work sessions become aggressive or withdrawn with school staff when issues are addressed.
While I fully understand my responsibility to safeguard young people, I recognise that my observations and reports often bring additional challenges for school staff to deal with and bring to light issues occurring within their settings. As a visitor in schools, it can feel as if you have little to no part in decisions around how to deal with issues such as safeguarding, which is exacerbated by striving to maintain a good relationship with them as a partner. The National Occupational Standards for Youth Work highlights the importance of maintaining this working relationship in CLD YW04 (CLD Standards Council Scotland, 2019).
Unfortunately, following this incident, I do have concerns as to whether substances are being used in the school toilets. However, I recognise that whilst I can express my concerns to staff and educate young people when I see them, I have very little ability to put anything in place to address this directly. For example, as an outsider, I feel as if the toilet policy at this school should be reviewed to decrease the amount of time young people congregate there, to both safeguard them and to provide a good standard of education.

Conclusion
Overall, I am pleased with how I dealt with this situation, as while the relationship may be damaged with the young person for some time, I believe my actions have helped to protect them from harm while avoiding damaging the relationship beyond repair. Although, in the future, I would request to be involved when speaking to the young person after I have raised my concerns, to ensure all is done to protect the relationship.
Moving forward, while I will assess each situation individually and act accordingly, my confidence has grown to trust my judgement and maintain youth work values throughout challenging situations. I believe this experience has highlighted issues that are occurring in school that I have not been aware of before, and I believe this will allow me to be more alert when faced with suspicious behaviour in the future. I continue to find reporting safeguarding concerns challenging to manage when delivering youth work in a setting that is not managed by the youth service. I feel I need more support from my manager to reiterate our responsibilities as a service when visiting schools and ensure schools are fully aware of this agreement when allowing us into their settings.

Action plan
I have spoken to my manager about this situation, and I have highlighted the challenges I continue to face when reporting safeguarding concerns in this school in particular. My manager and I have collaborated to rephrase this section of our service level agreement, and I will ask the deputy head to re-sign this adapted version when I next attend. If the school is unable to agree to this revised service level agreement, I will seek support from my manager and will not attend until this can be resolved. 
Continuing to work with young people as partners, I will always try to inform a young person when I will be making a safeguarding referral, as long as it is safe for me to do so. I will also continue to regularly remind young people that, above all, I have a responsibility to keep them safe and must do so when a disclosure is made or when I have concerns for their welfare. I am going to access further training on substance misuse to ensure I have as much knowledge as possible to identify when young people have used substances and how to support them effectively.




References
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SUPERVISION RECORDING
DATE: 16/01/2026
TIME: 15:00

PEOPLE PRESENT: Abbie Roberts & Ken O’Grady
DURATION OF THE MEETING: 1hr

AGENDA/ DISCUSSION POINTS

1. Check-in
2. Placement Updates
3. Career Development Bursary 
4. Reflection Discussion
5. AOB


NOTES/ ACTION OF EACH ITEM
1. Both Ken and Abbie are well 
2. Abbie shared the good news of her manager being back off long term sick and how that has supported her in a work capacity but also as a university student. Abbie will now have a more present mentor who can support her on placement. 
3. Abbie explained to Ken that she had applied for the career development bursary on his behalf. Abbie is unsure when this will come through but she will keep Ken updated as and when she hears anything. 
4. Ken explained that he enjoyed reading the reflective account that Abbie had prepared. He shared that he had heard other youth workers facing similar concerns with colleagues in the past. Ken suggested it may benefit Abbie and the assessor if Abbie included headings into her reflections and if including them in portfolio to reference them as usual. Ken also mentioned that Abbie may wish to pass this reflection on to EWC in case they would like to use it as a case study as evidence when discussing young workers. Ken gave Abbie many suggestions (listed below) in terms of theory that supports us to support young people best. 
5. Abbie requested that next meeting is changed from 13th March to 20th March to allow her to go away for the weekend. Ken was very flexible and was happy to do so. Ken explained he will be on safeguarding duty on 20th so may need to rearrange at short notice if he was needed. Abbie agreed this would be okay. 

PROBLEMS ENCOUNTERED 

Unavoidable IT issues at the beginning of the meeting but resolved quickly.

REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on the effectiveness of supervision.

Abbie felt this supervision was very useful. Abbie found it beneficial to discuss the reflection in detail and it has given her the confidence to act in a similar way if faced with a similar situation in the future. Ken gave Abbie some useful theory to look into and add into future reflections where appropriate to improve her practice.

Including :
· GIBBS reflection on action vs reflection in action 
· Voluntary engagement principles - Kerry Young 
· Policies and procedures of school
· Professional judgement - doing the best with the information you know
· Dynamics of power - youth work theory, equalising power between youth worker and young person
· Consequences (natural and prunative)
· Empowering young people 
· Voluntary engagement principles
· Informal educators 
· Restorative practice 




QUESTIONS ARISING
N/A


DATE OF NEXT MEETING: 20/03/26
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	Student name: Abbie Roberts                                                                                                Level: 4

	Learning mentor name: Alison Thomas                                                                                 Placement provider: Flintshire Youth Service


 
	Date
	Hours completed
	Face to face
 
	Brief outline of session/experiences/outcomes

	19/11/25
	7 hours
	Y
	Treffynnon

	20/11/25
	3 hours
	N
	Writing up session notes and attending young voices meeting

	24/11/25
	7 hours
	N
	Planning sessions for school

	25/11/25
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	25/11/25
	1 hour
	Y
	Supporting play provision Mostyn

	26/11/25
	7  hours
	Y
	Treffynnon

	27/11/25
	3 hours
	N
	Writing up session notes

	28/11/25
	6 hours
	N
	Training - digital competence and wellbeing in secondary schools

	01/11/25
	7 hours
	N
	Session planning

	02/12/25
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	02/12/25
	1 hour
	Y
	Supporting play provision Mostyn

	03/12/25
	7 hours
	Y
	Treffynnon

	04/12/25
	3 hours
	N
	Writing up session notes

	08/12/25
	7 hours
	N
	Planning sessions for school

	09/12/25
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	09/12/25
	1 hour
	Y
	Supporting play provision Mostyn

	10/12/25
	7 hours
	Y
	Treffynnon

	11/12/25
	3 hours
	N
	Writing up session notes

	15/12/25
	7 hours
	N
	Planning sessions for school

	16/12/25
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	16/12/25
	1 hour
	Y
	Supporting play provision Mostyn

	17/12/25
	7 hours
	Y
	Treffynnon

	17/12/25
	2 hours
	N
	Team meeting

	18/12/25
	3 hours
	N
	Writing up notes

	05/01/26
	7 hours
	N
	Planning sessions

	0601/26
	1 hours
	Y
	Connahs Quay lunch time drop in and 1:1 support

	07/01/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	08/01/26
	3 hours
	N
	Session notes

	12/01/26
	7 hours
	N
	Planning sessions

	13/01/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	13/01/26
	1 hour
	Y
	Supporting play provision Mostyn

	14/01/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	15/01/26
	6 hours
	N
	Case study and session notes

	19/01/26
	7 hours
	N
	Mental health first aid training

	19/01/26
	7 hours
	N
	Mental health first aid training

	20/01/26
	1 hour
	Y
	Supporting play provision Mostyn

	21/01/26
	10 hours
	Y
	Ysgol Treffynnon groups, 1:1’s and valentines disco

	22/01/26
	3 hours
	N
	Writing session notes

	26/01/26
	7 hours
	N
	Planning sessions

	27/01/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	27/01/26
	1 hour
	Y
	Supporting play provision Mostyn

	28/01/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	28/01/26
	2 hours
	N
	Team meeting

	29/01/26
	3 hours
	N
	Writing up session notes

	03/02/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	03/02/26
	1 hour
	Y
	Supporting play provision Mostyn

	04/02/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	09/02/26
	7 hours
	N
	Planning sessions

	10/02/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	10/02/26
	1 hour
	Y
	Supporting play provision Mostyn

	11/02/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	11/02/26
	1 hour
	N
	Meeting with Ali

	12/02/26
	3 horus
	N
	Writing up session notes

	24/02/26
	5  hours
	N
	Planning for school sessions

	24/02/26
	1 hour
	Y
	Supporting play provision Mostyn

	24/02/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	25/02/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	26/02/26
	2 hours
	N
	Writing up session notes

	02/02/26
	7 hours
	N
	Planning for school sessions

	03/02/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	03/02/26
	1 hour
	Y
	Supporting play provision Mostyn

	04/03/26
	7 hour
	Y
	Ysgol Treffynnon group & 1:1 sessions

	05/03/26
	3 hours
	N
	Writing up session notes

	09/03/26
	7 hours
	N
	Planning for school sessions

	10/03/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	10/03/26
	1 hour
	Y
	Supporting play provision Mostyn

	11/03/26
	7 hour
	Y
	Ysgol Treffynnon group & 1:1 sessions

	11/03/26
	2 hours
	N
	Team meeting

	16/03/26
	7 hours
	N
	Planning sessions

	17/03/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	17/03/26
	1 hour
	Y
	Supporting play provision Mostyn

	18/03/26
	4 hours
	N
	Writing up notes and meeting with Ali

	23/03/26
	1 hour
	N
	Mostyn meeting

	30/02/26
	6 hours
	Y
	Treffynnon Easter event organised by Community Focussed Schools

	13/04/26
	7 hours
	N
	Planning sessions

	14/04/26
	1 hour
	Y
	Connahs Quay lunch time drop in and 1:1 support

	14/04/26
	1 hour
	Y
	Supporting play provision Mostyn

	15/04/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	16/04/26
	4 hours
	N
	Session notes and meeting with school youth workers

	20/04/26
	7 hours
	N
	Virtual decisions training

	20/04/26
	7 hours
	N
	Virtual decisions training

	22/04/26
	7 hours
	Y
	Ysgol Treffynnon group & 1:1 sessions

	22/04/26
	2 hours
	N
	Youth service team meeting


 
 
	Location
	Hours

	Face to face
	149
 

	Office
	178

	 
	 

	Total hours
	327


 
 
	Role
	Signed
	Date

	Learner
	Abbie Roberts
	27/04/26

	Learning mentor
	Ali Thomas
	28/4/26


 

