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Section 1
Leadership, as suggested by Hackman and Johnson (2013), is a significant component of human life, whereupon it is stated that wherever there is society, there is leadership. Similarly, there is a belief that leadership roles are acquired by people with certain qualities, with suggestions that leadership skills are innate in which people are born as leaders (Kotter, 2011). Additionally, research conducted by Hannah et al. (2013) discovered a connection between those identified as leaders and neurological variances of the brain, thus, as suggested by Di Giulioi (2014), potentially enabling the identification of future leaders.
However, the conception that individuals born with certain qualities or genetic components are the only people capable of becoming leaders is disputed by many with claims that the belief could be detrimental to the formulation of all forms of leaders (Khade, 2015; Kotter, 2011). This is supported by Boerma et al. (2017) who suggests that leadership skills and roles can be developed over time with appropriate training and development. Additionally, individuals in positions of authority, such as managerial roles, are often acknowledged as leaders, however, great leadership can be accomplished by anyone when the necessary skill development is established (Khade, 2015; Northouse, 2015; Kuchler, 2014; McDowell Clark, 2012; Kotter, 2011). This is supported by John (2017) who suggests that seniority and experience within organisations do not warrant a leadership title with an authoritative status, and it should be understood that leaders lead people rather than manage people. Correspondingly, Peter (2001) cited in Zachery (2011) states that there is a notion that the success of leaders is determined by the number of followers they have, however, successful leaders do not create followers, they create more leaders through empowering others.
Additionally, leadership is about motivating and influencing others to work together and fostering an environment of possibilities (Robinson; 2017; Bradt, 2015). Correspondingly, Nutbrown (2012) suggests that in order to enhance the quality of provision and outcomes for children, all practitioners within early years settings, irrespective of qualification or status, should aspire to be leaders.
However, Ryder (2016) suggests that due to their ongoing responsibilities and roles, early years practitioners already demonstrate leadership within their practice. This is agreed with by Rodd (2013) who suggests that by reflecting on practice and serving as role models, advisors, and mentors, practitioners demonstrate characteristics that are associated with effective leadership. This is supported by Early Years Matters (2022) who suggest that practitioners within early years settings inspire and influence moving forward to enhance their provision, thus providing leadership qualities.
Correspondingly, as stated by Clark (2012) catalytic leadership is a form of leadership that enables practitioners to inspire change. McDowell Clark and Murray (2012) state that catalytic leadership is about ensuring practitioners understand the need of adapting and enhancing their practice in order to make a positive difference. This is supported by Zachery (2011) who states that catalytic leaders are able to stimulate and encourage the attainment of a common goal through forward-thinking. Catalytic leaders identify and recognise what can be altered in order to produce positive opportunities for change, subsequently sharing their ideas and opinions with other practitioners in order to improve their practice and outcomes of children without fear of judgement from others (Ansell and Gash, 2012; Bradt, 2015). Additionally, catalytic leaders may question and contest existing practice and provision, whilst considering their practice techniques and ways to improve performance and outcomes (Silcox and MacNeill, 2017). This is agreed with by Smith et al. (2016) who suggest that when practitioners’ leadership styles are predominantly established within settings, positive functioning of the setting and child outcomes are obtained.
However, as suggested by Cooper (2014) many early years practitioners have misconceptions on the concept of leadership and do not recognise their leadership skills within their everyday practice. This coincides with McDowell Clark (2012) who suggests that a lack of understanding or worthiness to be considered as possessing a catalytic leadership status results in links to imposter syndrome for many practitioners. This is agreed with by Georgiadis (2021) who suggests that practitioners may not believe that they are entitled to opportunities of leadership or deem others as more deserving, therefore preventing further opportunities of progression, suggestions to improve provision, or reaching a higher potential. Additionally, within early years settings, some practitioners may feel that their input or opinions are inadequate to those with an authoritative role thus leading to suppression and concealment of ideas that may improve the setting (Inclusive Teach, 2021; McDowell Clark, 2012).
However, according to Nappi (2014), persons presented with authoritative roles within educational settings such as managers or headteachers may experience an excessive workload that cannot be dealt with as an individual, subsequently resulting in practitioner involvement with shared leadership positions and distribution of the workload. Additionally, Tsuchiya (2018) notes that catalytic leadership is working together to support new opportunities and reach goals through multidimensional partnerships. This is supported by Toomer (2018) who suggests that catalytic leadership in settings allows staff to work together and put the children’s outcomes ahead of their own. Similarly, research found that encouragement of shared decision-making between practitioners and those in authoritative roles produced positive outcomes and nurtured practitioner inspiration (Fenlon, 2019; Smith et al., 2015). Therefore, developing catalytic leaders in early years settings is significant to the positive running of the setting and future outcomes for children attending.
Moreover, according to Toomey (2009), cited in Tsychiya (2018), catalyst leaders take action and initiative that lead to a positive change. Additionally, within early years settings, catalyst leaders are agents of change with new visions and ideas that can produce improved outcomes for settings and children (Fenlon, 2019; Cooper, 2014; McDowell Clark, 2012). According to Cooperrider (2020), in order for change to occur, there must be a catalyst with a positive vision for the future. This is supported by Lalonde (2017) who states that catalytic leadership is significant to moving forward while sharing ideas and supporting others to achieve the vision. Correspondingly, Zachary (2011) suggests that catalysts’ visions and attitudes for future progression are able to encourage engagement between practitioners to accomplish achievements previously considered unattainable. This is supported by Byham and Wellins (2015) who state that catalytic leaders are inclusive of all and ensure each practitioner is equally involved and valued. Therefore, establishing empowerment through supportive catalytic leaders within settings will ensure that positive change can be established (Tsychiya, 2018; Siraj-Blatchford and Hallet, 2014).
However, catalytic leaders may experience challenging attitudes from other practitioners due to their perceptions of change within their settings (Yılmaz and Kılıçoğlu, 2013). This is supported by Boohene & Williams (2012) who suggests that although changes are generated for positive incentives, many practitioners view them negatively and resist change due to habit, inconvenience, or concerns of threats to their authoritative role. Correspondingly, Ho (2012) suggests that some practitioners may not appreciate the views and suggestions of changes by catalytic leaders due to their traditional opinions of hierarchical authoritative systems and following only those in authoritative roles. These differing opinions could then lead to conflict between staff members. However, Zachery (2011) notes that conflict allows catalytic leaders to be mindful of others and appreciate opinions and values, whilst also providing openings for the creation of more catalytic leaders. This is supported by Welsh Government (2020) who state that in order for changes in educational settings to be successful, all individuals must be valued regardless of expertise. Similarly, all practitioners working within early years settings determine how successful change can be, therefore the knowledge, attitude, opinions, and beliefs of all practitioners must be appreciated by catalytic leaders in order for successful outcomes (Wilson, Woolfston, and Durkin, 2019; Mngo and Mngo, 2018).
Moreover, catalytic leaders can improve parent-practitioner relationships within settings and communities, thus providing positive outcomes and appropriate support for children (Goodall et al. 2010). Catalyst leaders encourage working together, facilitating collaboration, and fostering relationships, in turn, enabling communication with families in order to develop a better understanding of individual situations and circumstances (Tsychiya, 2018; Epstein, 2018). Maintaining an inclusive attitude and developing trusting relationships with families will allow catalytic leaders to decipher any additional support needed for families by working as role models, thus providing and initiating positive interventions and service information (Marotz, 2021; Perkins, 2012). Additionally, catalytic leaders initiating interventions with successful links between multiagency workers can encourage the support of children and families within their community (McDowell Clark, 2012; Ansell and Gash, 2012). This, in turn, will provide children with a sense of belongingness by fostering an inclusive environment and bringing people together to nurture positive and healthy relationships (Allen et al. 2018; Bradt, 2015). This coincides with Bronfenbrenner’s belief in contributions and involvement in a child’s life from families, practitioners, friends, and communities can directly influence wellbeing and outcomes (Collins, 2014). This is supported by Welsh Government (2019) who state that families identified as in need of support must work together with services and practitioners and be listened to in order to provide positive outcomes for the children. Therefore, encouraging and supporting all practitioners to be catalytic leaders could have a significant impact on the support provided to children, families, and the community.
However, studies show that some practitioners may lack the necessary skills and confidence to communicate and get to know parents, particularly if they are not familiar with diversity or different backgrounds and may pass judgement on the family; thus, in order to provide catalytic leadership and effectively engage with parents, practitioners must participate in appropriate training and continuous professional development (CPD) (Education Scotland, 2019; Cheung and Kam, 2019; Department for Education, 2010). This is supported by Parenta (2020) who states that CPD enables all practitioners regardless of authoritative status to continually up-skill or re-skill their professional practice, thus encouraging the development of confidence and attitude to be catalytic leaders. Similarly, as suggested by Waters, Jones, and Macdonald (2018) effective catalytic leadership is developed when all practitioners are given the opportunity to be involved and work with others, such as parents and communities, to receive acknowledgement and honest evaluation that will support improved outcomes. However, although it is recommended that all practitioners should aspire to be leaders, not all staff in educational settings are included with the Professional Standards for Teaching (Welsh Government, 2020) to further enhance their professional development. Therefore, excluding a classification of practitioners could prevent potential future catalytic leaders from reaching their potential, gaining the appropriate knowledge, and improving the outcomes of children within the setting.

Section 2
This section aims to firstly provide historical and political contexts of children’s rights, subsequently moving forward to a comparative and a critical exploration of how children’s rights and the appointment of Children’s Commissioners across the United Kingdom (UK) have impacted on early childhood. 
The United Nations (UN) Convention on the Rights of the Child arose as a result of international commitments to human rights, however its origins could be attributed to the multifaceted developments of many historical events (Fass, 2011). 
There were no child protection standards in the early twentieth century, thus enabling children to frequently work in unsanitary and dangerous conditions alongside adults (Unicef, no date; Stearns, 2017). However, The International Labour Organization signed the first legally binding treaty in 1919, prohibiting children from working in these perilous conditions (Fass, 2011; Rodgers et al. 2009). Additionally, following the First World War, in which children’s vulnerabilities were subsequently highlighted, Eglantyne Jebb launched the Save the Children Fund in London in 1919, further becoming an organisation focused of the welfare and rights of children (Save the Children, 2022; Murray, Swadener and Smith, 2019). Also in 1919, following the formation of The League of Nations, which later became the United Nations, the international community established a Committee for Child Protection (Murray, Swadener and Smith, 2019; Humanium, no date). Subsequently, Eglantyne Jebb prepared a children's charter, which was presented in Geneva and adopted as the first Declaration of the Rights of the Child by the League of Nations in 1924 (Isaacs, 2017; Save the Children, no date). The needs of children were conveyed in five points, with the document addressing children's well-being and recognition of the right to development, assistance, relief, and protection. However, despite the fact that the document addressed essential rights, it was not legally binding (Humanium, no date a). 
Moreover, following the Second World War, the international focus on human rights intensified. The United Nations Children's Fund was established in 1946 as part of the United Nations' reconstruction efforts (Rejuvenate, 2022; Murray, Swadener and Smith, 2019; Unicef, no date). This then resulted in the preparation and subsequent near-universal ratification of the United Nations Convention on the Rights of the Child (UNCRC) in 1989 which is widely regarded as a pivotal point in human rights and is legally-binding in acknowledging the notion of children's rights (Children in Wales, 2021; Bengtsson, 2017; Unicef, no date). Furthermore, the UNCRC is currently ratified by 196 of the 197 UN Member States (Children in Wales, 2021; Welsh Parliament, 2020; Save the Children, no date). In 1991, the United Kingdom ratified the UN Convention on the Rights of the Child. Some of the Convention articles support UK child-related legislation, such as the Children Act 1989 (Welsh Parliament, 2020).
However, following the devolution of Wales from the UK Government in 1999, the Welsh Government has been responsible for policies affecting children's rights under the UNCRC in Wales (Welsh Parliament, 2022; Croke et al. 2021; Hoffman and O’Neill, 2018).  Upon assuming power, the Welsh Government immediately began considering the establishment of a Children's Commissioner for Wales under the recommendation of the Waterhouse report (Hollingsworth and Douglas, 2002; Cook et al. 2008; Butler and Drakeford, 2013). Therefore, the Children's Commissioner for Wales was introduced as an independent children's human rights institution established by the Care Standards Act of 2000 and was the first nation within the UK to appoint a Children’s commissioner (NSPCC, 2022). The Children's Commissioner for Wales Act 2001, which amended the Care Standards Act 2000, establishes the Commissioner's mandate (Children’s Commissioner for Wales, 2022). 
Subsequently, The Children’s Act 2004 was implemented after Lord Laming’s Report chartering a Children’s Commissioner for England as the last of the four nations (NSPCC, 2022). Additionally, The Welsh Government formally adopted the UNCRC as the premise for policies regarding child and young people in 2004 (Welsh Government, 2022; Pithouse, 2011). 
Despite the fact that the Welsh Government, through the Care Standards Act 2000, had an earlier initiative to appoint a Children's Commissioner with more powers to protect and promote children's rights and welfare in comparison to the other UK nations and adopted the UNCRC as a basis for all policies in 2004, the country also underlined their commitment to children’s rights through the introduction of the Rights of Children and Young Persons (Wales) Measure 2011 in Welsh Law (Welsh Government, 2022). The Measure places a duty on Welsh Ministers and the Welsh Government to have "due regard" for the UNCRC. Since the Measure's full implementation in 2014, the duty to consider the UNCRC has applied whenever the Welsh Ministers exert any functions. The Measure also requires Welsh Ministers to take the necessary action to encourage public and children's knowledge and understanding of the UNCRC (Welsh Parliament, 2020; Welsh Government, no date). Additionally, the measure ensures that early years practice must consider all aspects of children's rights within their policies, provision, education and care (Welsh Parliament, 2020; Gordon and Browne, 2016). This is agreed with be Holland (no date) who states that in Wales, the education profession plays a key role in implementing the UNCRC.
Moreover, the Children's Commissioner for Wales acts independently of Welsh Ministers, thus enabling the review of the Welsh Government's actions and upholding the role of protecting, publicising and promoting children's rights and their welfare (Welsh Government; no date). As stated by Children’s Commissioner for Wales (2022), the Commissioner is also able to influence Welsh Governments’ decisions and ensure that pledges are followed and that children are listened to and informed of their rights. Similarly, as stated by Pithouse (2011) every year, the Children's Commissioner issues a report that is debated. These reports include recommendations for improving children's rights and welfare in Wales (Welsh Government, no date).
Every five years the Children's Commissioners from Wales, Scotland, Northern Ireland, and England collaborate to produce a report assessing the nations Governments progression toward providing opportunities and protection incorporated within the UNCRC for the United Nations Committee on the Rights of the Child (Children’s Commissioner for Wales, 2022a). However, while all four commissioners are responsible for upholding the UNCRC, they do not all have the same powers and came to their positions in different ways (Marshall and Williams, 2012).
Peter Clarke, the head of Childline Cymru, was appointed as the first Children's Commissioner for Wales (Cook et al. 2008). Although all articles of the UNCRC were of importance to Clarke, the focus of his term as Children’s Commissioner was the significance of the child’s voice and that their opinions matter (Philpot, 2007). The Commissioner met with children and young people of all ages, cultures, and backgrounds as much as possible. The approach was to listen and to foster an environment and atmosphere conducive to the exchange of ideas and concerns. A significant step toward the success of this was for children and young people to be involved in the selection of every official working in child services (Clarke, 2001-2002). Additionally, Clarke believed that children should be real decision-making experiences in order to become confident adults and citizens, therefore children were active participants in a recruitment programme, receiving training in interview techniques, equal opportunities, and the hiring process (Clarke, 2003-2004). Similarly, this opinion is continued within the Successful Futures Framework in which Donaldson (2015) suggests that children should be provided with opportunities to develop skills that will enable them to face the challenges of their future lives with confidence.
Following on from Clarke, Keith Towler was appointed as the second Children’s Commissioner for Wales. A significant development during his term was the passing of the ‘Rights of Children and Young Persons (Wales) Measure 2011. Towler was also instrumental in the ground-breaking changes to the Family Justice system that occurred as a result of the publication of the Family Justice Review report in November 2011. The Commissioner made certain that the child's voice and rights were preserved at the forefront of debates about the numerous changes suggested by the review panel and ensured that the Welsh viewpoint on change did not go unnoticed (Towler, 2015). However, at the end of his term, Towler raised concerns that due to the Welsh Government's lack of vision and leadership, vital services aimed at protecting vulnerable children and young people are in danger of being lost (Towler, 2014-2015).
Sally Holland was appointed as the third Children’s Commissioner for Wales and continued to encourage the awareness of children’s rights within educational settings (Children’s Commissioner for Wales, 2022). Holland introduced the Right of the Month within schools to support children’s knowledge of their rights and promote the UNCRC. However, according to Welsh Parliament (2020), evidence suggests that while many children are aware of their rights and have heard of the UNCRC, many children do not comprehend how their rights apply in reality.  Additionally, a key priority for Holland after communicating with children from the ages of 3 years and over was to keep children safe from harm and abuse (Holland, 2021). This is supported by the UNCRC in which children have the right to be protected from harm (Unicef, no date). This means they, like everyone else, have the right to be protected from violence. Furthermore, Holland supported the new landmark legislation for children’s rights in Wales as during her term as Children’s Commissioner for Wales, the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 came into force (Welsh Government, 2020a; Welsh Government, 2021).
However, considering that Wales are the first nation to make the UNCRC law, they are behind with the legislation to protect children from harm and abuse in comparison to other countries (BBC, 2019). Sweden was the first country in the world to introduce the ban in 1979 and Scotland as the first devolved UK nation to abolish the physical punishment of children (Rogers and Thomas, 2022; Leviner, 2013). Therefore, it could be said that although the new legislation supports Article 19 of the UNCRC, children’s rights have not been at the forefront of the Welsh Government as approved in 2011 (Unicef, no date).
Additionally, each of the Children’s Commissioners for Wales have proclaimed their insistence on supporting article 12 of the UNCRC in which children should have their views respected and voices heard (Children’s Commissioner for Wales, 2022; Unicef, no date). Children's commissioners have enabled this by speaking directly to children to gather their views, and the team has spoken directly to 15,504 children up until March 2020, according to the 2019-2020 annual report (Holland, 2019-2020). Similarly, as stated by Welsh Assembly Government (2004) cited in Croke et al. (2021), the Welsh Government made significant efforts to engage with young people in Wales during the early years of Welsh devolution. This could be viewed by the establishment of Funky Dragon, the Children and Young People’s Assembly for Wales, in which the primary objective was to give young people the opportunity to exercise their right to be heard and to send a clear signal to children and young people in Wales that they are valuable citizens with a role to play in the nation's governance (Croke et al. 2021). Additionally, Towler (2012-2013) states that Funky Dragon demonstrated young people assisting in raising awareness of the Commissioner's role and the UNCRC in their respective forums and communities. However, in 2014 the Welsh Government discontinued funding for Funky Dragon (Holland, 2015-2015). Croke and Williams (2018) cited in Croke et al. (2021) state that the young members of Funky Dragon had not been informed of the eventual demise, therefore, signifying that article 12 of the UNCRC had not been adhered to by the Welsh Government and those with an influence within the Government decisions. Furthermore, Welsh Parliament (2020) notes that the Children's Commissioner for Wales expressed concern about a number of Welsh Government budget decisions that failed to take children's rights into account, therefore, considerations to appreciate the voice of the child and UNCRC should be considered moving forward.
Additionally, there are many support strategies influenced by the Children’s commissioner for Wales for parents and early years educators, however, surveys and meetings that are held to gather information and views are conducted with school age children (Children’s Commissioner for Wales, no date). Therefore, there is a lack of communication and appreciating article 12 for children aged between 0-3 years.  Furthermore, Scotland’s Commissioner for Children and Young people (2015) suggests that many of the approaches to obtaining the opinions and views of 0-3 year old in line with the UNCRC have an emphasis on observing their engagement with their environment and resourcing extensions of interaction with materials that the child indicates they are interested in. Therefore, moving forward, The Children’s Commissioner for Wales could incorporate the views of 0-3 year old within their surveys through following Scotland’s lead.

Section 3
Research indicates that there are many sociological aspects that can challenge children’s life experiences and outcomes in adulthood (Sandstrom and Huerta, 2013). Childhood is a significant period for growth and development in which supportive, safe and nurturing environments are substantial to positive health and wellbeing, however, traumatic and stressful experiences in the early years can produce long term detrimental implications (Allen and Donkin, 2015). The negative experiences that children are exposed to are referred to as adverse childhood experiences (ACEs) and can range from direct harm such as physical abuse to environmental harm such as substance misuse in the home; however, there is no standard definition of ACEs (Wirral Safeguarding Boards, 2022; Nash et al. 2018). This critical evaluation will focus on child physical abuse and the introduction of the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 (Welsh Government, 2020a) as an early intervention strategy.  
As stated by Statista (2022) there have been more than 24.8 thousand child abuse offences recorded by police in England and Wales during 2020 and 2021. Physical abuse is the second most commonly reported form of abuse to Childline and NSPCC helplines, with an estimation of 1 in 10 children as victims (NSPCC, 2021). However, it is unknown exactly how many children experience physical abuse as the abuse may be hidden from view or for fear of reporting (NSPCC, 2022a). Additionally, HM Government (2022) report of 223 serious incidents relating to child deaths and 536 serious incidents during 2020-2021 in cases where abuse or neglect is known or suspected.
Moreover, the Covid-19 pandemic-imposed lockdowns have resulted in children at risk of abuse confined to their homes with the individuals responsible and isolated from services and people that could help them (Pereda and Diaz-Faes, 2020; Baron, Goldstein and Wallace, 2020). HM Government (2010) state that children who require assistance and protection deserve high-quality, efficient intervention and support as soon as a need is identified. However, as contact limits were implemented to contain the virus, and schools and early years settings were closed, the potential harm to child welfare increased with practitioners and support services no longer able to act on existing methods to accomplish their safeguarding obligations (Jentsch and Schnock, 2020). Additionally, schools and settings are relied upon to offer safety and support to children, however a significant decrease in child protection referrals have been noted during the pandemic further highlighting the considerable role practitioners undertake in the protection of children (Jentsch and Schnock, 2020; Holland, 2022).
Moreover, Unicef (2014) reports that an estimated 80% of children experience a type of violent punishment within their home. This is supported by Heilmann, Kelly and Watt (2015) who suggest that approximately 80% of children within the United Kingdom (UK) have experienced physical punishment from parents with those aged between 3 and 7 most likely to be smacked. Similarly, many parents do not view punishment of a slap, tap or smack as unacceptable and often minimise the implication of the punishment through teaching children right from wrong (Bunting, Webb and Healy, 2010; Moseley, 2020). However, as stated by Heilmann, Kelly and Watt (2015) research results indicate that there is a potential risk of physical punishment to children advancing into alternative forms of abuse within the home. This is supported by Moseley (2020) who suggests that children may retaliate to physical punishment, thus escalating the abuse received.
However, formerly in Wales parents were able to utilise a common law defence of reasonable punishment to avoid prosecution for child physical abuse (Welsh Parliament, 2019; Welsh Government, 2021a). This is agreed with by Moseley (2020), who states that reasonable punishment does not have a consistent definition and can have alternative meanings to individuals, thus potentially preventing a prosecution for child abuse and prohibiting children’s rights. Therefore, with the intention of protecting children and their rights and altering how children are chastised, the implementation of the Children (Abolition of Defence of Reasonable Punishment) (Wales) Act 2020 (Welsh Government, 2020a) aims to prohibit physical punishment by parents or guardians to children in Wales from 21st March 2022 (Welsh Parliament, 2019; Welsh Government, 2020a; Timmins, 2021; Rogers and Thomas 2022).
Despite the fact that the implementation of the new act will assist the Welsh Government in making every effort to ensure that children are protected from abuse and bad treatment by parents in line with the United Nations Committee on the Rights of the Child (Unicef, no date), the general public are required to report incidents of abuse in order for police and Crown Prosecution Services to determine whether a prosecution is required (Frizzell, 2019; Welsh Government, 2021a). This is supported by LeCroy and Milligan-LeCroy (2020) who note that protecting children from abuse by reporting to local authorities is a community responsibility and the absence of community involvement enables abuse to continue undetected. Similarly, Wessells (2015) states that protecting children from physical abuse in a bottom-up approach in which communities and governments are in collaboration is essential to child protection and implementing the law. This is supported by Bronfenbrenner’s belief that children’s wellbeing is directly influenced by families, practitioners, friends, and communities involved in their lives (Collins, 2014).
However, according to Burns et al. (2021) the attitudes and opinions of the general public towards child physical punishment can be influential in whether an incident is reported or not. This is supported by Durrant and Ensom (2012) who state that historically, child physical punishment was considered an acceptable form of discipline for children, thus similar opinions may still be held by older age groups and prevent reporting of abuse. This is supported by McMinn (2022) cited in Welsh Government (2022), who states that a regular phrase used to defend physical punishment is stated as “smacking never did me any harm”, however this opinion does not make physical punishment lawful or right. This is agreed with by Timmins (2020) who found that people aged over 55 were more likely to consider smacking a child as a necessary punishment than those of a younger age group.  Therefore, relying on the public to report incidents of child physical abuse may be undependable due to differing opinions of acceptable discipline, thus preventing early intervention. This is supported by Ellonen et al. (2015) who conducted research on the child physical punishment ban in Finland, introduced in 1983. It was found that child physical punishment was more commonly accepted and approved by Finnish parents than Swedish parents, however both countries had parents that accepted and utilised child physical punishment despite that fact it has been banned for over 30 years (Ellonen et al. 2015; Laing, 2017; Rogers and Thomas, 2022). Furthermore, with a reluctance of the Welsh citizens to embrace the new law and understand the significant damage that child physical punishment can implement on children’s futures, it could be argued that that the child physical punishment will continue due to a lack of reporting incidents and approval, such as in Finland and Sweden. 
Moreover, Frizzell (2019) suggests that it is favourable to envisage child physical abusers as ‘bad people’ however in many circumstances good parents may react in an unfavourable way and incite physical punishment on their child, thus the act may criminalise parents who are in need of support or are under a great deal of pressure. Similarly, concerns were raised for the introduction of the ban in Scotland with 74% of citizens believing that smacking should not be considered a criminal offence (Family Education Trust, 2020). However, Finnie (2020) cited in Family Education Trust (2020) states that Scottish Government intends to support parents and not criminalise them. However, as stated by Welsh Government (2022) there is a substantial difference between discipling a child and physically punishing a child. Similarly, the change in the law does not criminalise parents, it is the parent’s action regarding the law that may lead to prosecution and a criminal record (Welsh Government, 2021a). To support this Welsh Parliament (2019) states that assistance for parents will be provided alongside an awareness-raising campaign in order to bring a further reduction to physical punishment and potential criminality. This is supported by Welsh Government (no date) who state that the campaign ‘Parenting. Give it time’ will aid and support parents to encourage good behaviour from children and alternative disciplines to physical punishment.
Although, it is arguable that the intervention of parenting programmes, campaigns of support and the Welsh Government share an assumption that engagement will be willingly accepted by parents in order to comply with the law (Lanier et al. 2017). Fear of stigma, failing as a parent, criminalisation or not conforming to adequate representations of a good parent could prevent parents from engaging with support programmes thus preventing support and intervention to protect children (Lanier et al. 2017; Valentine, Smyth and Newland, 2019). However, Kelly (2020) suggests that, although an added pressure to the child workforce, parents are more likely to enquire and request help nowadays thus allowing the workforce to educate parents and raise awareness of the new legislation. This is supported by Timmins (2021) who found that awareness increased closer to the time of legislation becoming law, however, awareness must commence for some time in order to embed the knowledge to the Welsh citizens and visitors of Wales.
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