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Introduction:  
This study devised an exploratory case study using a mixed method approach, with a purpose to explore and gain a deeper understanding of factors that influence upon an inclusive practice, with a focus on learners with Additional Learning Needs (ALN). The overarching aim of this study was to explore and gain an understanding of staff and learners’ perceptions of inclusive strategies and practices observed and discussed that could associate with diverse influential factors within a primary school context. The study stemmed from personal experience within a specialised provision for children with various ALN. As a result, it was hoped this study will enable the researcher to explore and enhance their understanding of influential factors surrounding inclusive practice, specifically focusing on how individuals with ALN are effectively supported and included. This study will also support the researcher’s development towards achieving the Qualified Teaching Standards (QTS) (Welsh Government (WG), 2017), alongside their knowledge, skills, and behaviours in line with the research dispositions (Orchard and Winch, 2015). 
This study took place in a primary school situated in Bridgend; with approximately 227 pupils on roll aged three to eleven years (Estyn, 2019). In their most recent Estyn report, School A identified that 28% of learners have ALN, which exceeds the Wales average of 21% (Estyn, 2019). The chosen sample class for this study was a mixed ability Year 4 class, containing a higher number of learners with varying ALN. Therefore, this could perhaps suggest that this case study arising from this context and sample were a suitable target audience. To uphold confidentiality, anonymity and the privacy rights of all participants involved, referring to the school, location and participates themselves have been anonymised and used only for this research study. (BERA, 2018; UNICEF, 2023) 
This study enquiry was constructed in the form of a research question titled: What factors influence an inclusive practice with a focus on learners with ALN. 







Literature Review: 
The concept of ‘inclusion’ has become a pertinent and central focus in educational research and systems, policy, global practices, and broader societal contexts (Knight et al., 2022; UNESCO, 2017; Rose and Howley, 2007). In regard to defining the term ‘inclusion’ there are varying definitions (Tilestone, Florian, and Rose, 2016; Topping and Maloney, 2005). It is noted that the term can hold varying meanings for diverse individuals (Gedge, 2016) and may be contextual (Borthwick-Duffy, Palmer and Lane, 1996). Therefore, ‘inclusion’ could be considered an ambiguous term. In education ‘inclusion’ is frequently associated with providing education for children with disabilities (Schuelka, 2018). Whilst this may remain a primary aim for inclusive practices, effective inclusive practice encompasses diverse attributes (Schuelka, 2018). Similarly, earlier literature suggests that when educational practices are truly inclusive it embraces and benefits all learners, not only those with ALN (Thomas, 2003). Effective implementation of inclusive practice is a process of facilitating common educational opportunities for each learner which accommodates for their specific needs (WG, 2016). As a result, this could be considered beneficial in supporting all learners to progress and fostering a sense of belonging within the school community (WG, 2016). Despite the benefits, the barriers are also well-understood including time, training, flexible curricula, resources, and staffing (Schuelka, 2018). Inclusive practice entails attitudes and methods that ensure all learners, regardless of specific needs, are taught alongside their peers within the same educational context (Schuelka, 2018; WG, 2021). However, there are circumstances where alternative provisions are deemed necessary where there is no additional means of providing the learner effective access to the provision as required to meet their individual needs (WG, 2020). In contrast, within earlier years individuals specifically with ALN would be segregated (Wright, 1999; Jenkinson, 1997). Yet, as the principles of inclusion have developed, incorporating a more extensive human rights agenda, it underscores that any form of segregation is morally unacceptable (Avramidis, Bayliss and Burden, 2000). Therefore, this could suggest that the notion of inclusion within education and society particularly in terms of individuals with a disability or ALN has undergone significant evolution in alignment of time and society developments (Liasidou, 2012; Trussler and Robinson, 2015). This shift towards the significance of inclusive practice could be considered supported by various governmental and international documentations (UNICEF, 2009; UNESCO, 1994;2017; Gov.uk, 2010; WG, 2015b), through moving the emphasis from perhaps from the medical model of disability to the social model. 
Furthermore, the nature of Curriculum for Wales (CfW) and the ALN Wales reform have been formulated with explicit aspirations for ‘inclusion’(Knight & Crick, 2021). Thus, perhaps one of the influential factors in facilitating inclusive practice. The CfW focus is placed on “raising the expectations for all learners” through the shared vision of the four core purposes (WG, 2022, p.1). Additionally, the CfW enables educators and schools to provide a broader curriculum through the Areas of Learning Experience (AoLE) being of equal importance alongside the empowerment to tailor their curriculum and assessment for specific needs or circumstances (Donaldson, 2015). In regard to the ALN Code, this is a legal framework designed to reform the expectations, experiences and outcomes for children and young people with ALN (WG, 2021); through early identification and prompt service, allowing them to fulfil their potential (WG, 2021). It is noted that an ALN is a disability or learning difficulty whether stemming from a medical condition or other factors, which calls for additional learning support (WG, 2021). That said, the means of support provided for individuals for ALN can differ from universal provision where educators are expected to make reasonable adjustments to accommodate for all learners, right through to a targeted support perhaps through an Individual Development Plan (IDP) (WG, 2021). 
Research also highlights that the implementation of effective teacher pedagogy that works flexibly within the classroom environment is paramount (Learning Journals, 2021). This concept of pedagogy could be considered another influential factor in promoting an inclusive practice. Inclusive pedagogy is characterised as a teaching and learning approach where teachers meet individual differences among all learners to prevent exclusion of specific individuals (Florian, 2014). This could be considered a core responsibility for educators in accordance with the professional teaching standards (WG, 2017). In doing so, this can foster participation from all learners and ensure their complete engagement in the learning process (Rose and Howley, 2007). Although, it is acknowledged that educators who can adapt their approaches to address the needs of perhaps one learner for example through their pedagogy, often benefits others (Clark, Dyson and Millward, 1995). This flexibility and adaptability of diverse approaches is a critical feature and requirement of facilitating an inclusive practice. This could encompass practices of differentiation which is commonly associated with tailoring various aspects to suit the individual needs (Sobel and Alston, 2021). Furthermore, scaffolding could be another pedagogical practice which could be associated with implementing an inclusive practice, as it is commonly used as a mean of providing appropriate support to cater for the individual needs of learners in acquiring and progressing a new concept or skill which then they will be better able to apply independently, as posited by Bruner (Meggitt, 2012). Additionally, Vygotsky theory echoed the application of scaffolding through progressing learners through their Zone of Proximal Development (ZPD) using the More Knowledgeable Other concept (MKO) (Pound, 2005). Therefore, this could suggest that learners can make sufficient progress and learn better, companied with a MKO (Pound, 2005). 
This literature is relevant to this study, through exploring some existing research on the chosen topic, facilitating the acquisition of knowledge, identifying themes, and drawing comparisons between existing literature and results. This study aims to expand upon existing literature on inclusive practice within a specific context, as inclusive practice for all learners is a highly pertinent and significant in educational practice (WG, 2016). 




















Case Study: 
When conducting research, it is essential to identify the most suitable approach and methodology (Thomas, 2017; Coe et al., 2017). This study adopted an exploratory case study using a mixed-method approach. Case studies are one of the most prevalent and widely used form of qualitative research across various disciplines and fields (Priya, 2020; Bartlett and Vavrus, 2017; Mukherji and Albon, 2014). An exploratory case study is employed in situations where there are no pre-determined outcomes, with Zainal (2007) highlighting exploratory case studies aim to explore and establish a ‘shape’ of any phenomenon. The questions answered within an exploratory case study focus on ‘how’ and ‘what’ and are appropriately excised to gain a comprehensive and in-depth understanding of a social phenomenon (Yin, 2018). The concept of a case study is defined in varying ways, with Yazon (2015) describing it as a contested domain. That said, Yin (2018) defines a case study as an empirical investigation exploring a phenomenon within a real-life context, whereby diverse sources of evidence are utilised to foster an in-depth and holistic understanding of a particular area of research (Robson, 1993; Thomas; 2011). 
A case study is prominently used with issues regarding education (Zainal, 2007), enabling a researcher to explore the issue within a real-life context and gather an in-depth picture and understanding of the specific case when collating data typically from many sources of evidence (Simons, 2009; Hitchcok and Hughes, 1989; Denscombe, 2017). As a result, this could be considered beneficial in enabling the researcher to identify and interpret common features and patterns in the data from various sources or perspectives (Cohen, Manion and Morrison, 2018; Mukherji and Albon, 2014). This in turn, provides a greater understanding of identified connections and reinforces findings (Cohen, Manion and Morrison, 2018) possibly through triangulation, and consequently enhances the validity, reliability, and creditability (Coe et al., 2017; Greig, Taylor & Mackay, 2013). Additionally, another strength to an exploratory case study is that it can lay the foundations for research studies, given the comprehensive information it provides during its development; therefore, may uncover further issues that perhaps warrant exploration and further investigation (Schwab and Held, 2020; Starman, 2013;). This literature could suggest that an exploratory case study approach is deemed most purposeful approach in the context of this study. That said, due to the in-depth nature of case studies, the results can lack replicability and applicability so may be insufficient evidence as the benefit for the broader population or researchers in other research contexts (Gilbert, 2008; Starman, 2013; Pearson, Albon & Hubball, 2015). Thus, can influence upon the reliability and validity of the research findings (Yin, 2018). This could be an evident limitation of this study, as the results of this study may differ and be insufficient evidence for another school context, and consequently limiting reliability and validity of research outcomes. Case studies could also be criticised for potential research bias given the subjective nature (Denscombe, 2017; Mukherji and Albon, 2014). Thus, may influence research results and therefore limit the validity and creditability (Šimundić, 2013). To reduce researcher bias within this case a reflexive approach was embedded alongside avoiding any questions that could be considered leading (Šimundić, 2013; Kumar, 2014); thereby enabling the respondent to express their views openly and strengthen the validity and credibility within the research. 



















Research Methods: 
This study adopted a mixed method approach as stated including observations, interviews and questionnaires which allows the collection of both qualitative and quantitative data. Quantitative data is typically portrayed in numerical formats (Thomas, 2017; Lambert, 2012; Wilkinson, 2016) that is presented and analysed using mathematical methods, aiming to explain the phenomenon (Aliaga and Gunderson, 2002). Whereas qualitative data is commonly conveyed using words (Thomas, 2017; Lambert, 2012), focusing on understanding the meaning individuals have constructed; exploring how people interpret their world and experiences (Merriam and Tisdell, 2016). Each approach is particularly valuable in distinct contexts, and both methods have their respective strengths and weaknesses. The argument asserts that qualitative and quantitative methods should not be perceived in opposition to one another; rather they should be regarded as complementary or possibly relevant at various stages of the research process (Aubrey et al., 2000; Clough and Nutbrown., 2007). Therefore, this could suggest the use of a mixed method approach is favoured to attain a more holistic understanding of the study (Punch, 2013); However, employing a mixed method approach demands additional resources such as time, for thorough data collection and analysis (Gov.UK, 2020). 
This case conducted the use of observations, in the form of a non-participant observer of the selected sample class and observed relevant school policies as a form of qualitative data (appendix 4). Observations as a data collection has been longstanding, having been employed by prominent theorist such as Piaget, Vygotsky, and Bruner, amongst others (Gray and MacBlain, 2015). The use of observation could be considered appropriate through enabling the researchers to collect first hand data within an authentic context (Roberson, 2016). That said it can be difficult to observe objectively, therefore could be influenced by researcher bias (Lambert, 2012; Kawulich, 2015) and consequently reduce validity and credibility of results. Therefore, the use of a reflexive approach is favoured to avoid potential researcher biases and shape research positionality (Holmes, 2020). The researcher simply observed the selected class however without being involved in the lesson activity or engaging with learners or staff being observed (Palaiologou, 2008), with data obtained on a prepared observation schedule (appendix 4) to systematically record data in a standardised manner, ensuring a consistent and focus approach to what is being observed (Denscombe, 2017). While the observation was conducted in a non-participate manner, the researcher was also an overt, meaning the staff and learners within the class were aware they were being observed. As a result, this could lead to a situation where the ‘Hawthorne Effect’ (Merrett, 2006) unintentionally influencing the behaviour of staff and learners in the class, potentially distorting the observational outcomes. That said, there has been discussion regarding the validity of this assumption, proposing that it might not have an impact in anyway (Chiesa and Hobbs, 2008). 
Additionally, individual staff and a focus group of learners were invited to participate in a short interview (appendix 8) The use of interviews is the most prevalent and extensively utilised method of data collection in qualitative research (Jamshed, 2014). It is noted that interviewing proves more advantageous when the researchers aim is to ‘understand’ a specific topic further (Seidman, 2013), as they are beneficial in facilitating the exploration of individuals experiences, (Seidman, 2013), providing contextual understanding (Denzin, 2001) and in-depth information about the complexity of individuals in their own worlds (Rubin and Rubin, 2011). Thus, could imply that the use of interviews is a purposeful research method for this case study due to the overall aim being to ‘explore’ and ‘gain understanding’ of the case topic, alongside enables the researcher to gather a detailed insight to participants experiences, opinions and attuites in their own worlds. Thus, fostering a more profound understanding the research topic (Lambert, 2012). That said, interviews can be time-consuming in preparation, conducting and analysing (Alamri, 2019). In this case, the approach employed was that of a semi-structured interview incorporating a level of structure through a standardised set of questions (appendix 5,6,7) to explore and achieve; whilst enabling flexibility to pose follow up questions or probe for additional details where necessary (Mukherji and Albon, 2014). The interviews with the focus group of learners actively enabled the collection of data that represents pupil voice in accordance with article 12 of the United Nations Convention on the Rights of the Child (UNCRC) (UNCIEF, 2023). This significance of incorporating pupil voices in all aspect that directly impact them, is echoed in the CfW (Donaldson, 2015; WG, 2022). When creating the interview questions, thought was given to ensure the language used within the questions was clear and unambiguous especially for interviewing the learners, given their age and attainment level. However, due to the flexibility of a semi-structured approach it enables the researchers to adjust the questions if necessary to cater for the needs and attainment of respondents (Gilbert; 2008); in this case the initial created questions appeared suitable for the learners age and attainment. However, if undertaking research in the future with young participant, perhaps the use of alternative methods would be appropriate (Fargas-Malet and McSherry, 2010)
Furthermore, online questionnaires were also utilised as another form of data collection (appendix 9). Questionnaires are a written set of questions that is asked to respondents (NFER, 2013). The formats and style of questions can encompass both open-ended and closed questions, therefore beneficial in facilitating the collection of both qualitative and quantitative data (Thomas, 2017). The case incorporated a range of open and closed styled questions to gather responses which could be presented and analysed numerically alongside responses that were narrative in nature to ensure that deeper understanding. Questionnaires are a well-established instrument in social research used to gather information about participants social characteristics, behaviours, attitudes, beliefs, and reason for action pertaining to the investigated topic (Bulmer, 2004). The use of questionnaires in this study, was deemed appropriate as they can rapidly reach a broad audience; therefore, could be considered cost-effective of time in regards gathering the data compared to interviews (WG, 2015a; Mukherji and Albon, 2014). That said, designing a high-quality questionnaire demands time, effort, and skills, necessitating thorough preparation (Lambert, 2012). Furthermore, another potential limitation to the questionnaire is that sometimes response rates can be low (Lambert, 2012; WG, 2015a). Thus, could result in the collection of only a small sample of data, which was one of the limitations to this case, and consequently limits the validity and credibility of findings. 















Data Presentation and Analysis Method: 
The quantitative data within this study specifically some questionnaire responses was presented and analysed in the form of charts and graphs. This is a highly efficient and beneficial way in visually providing the reader an instant overview of data, illustrating relationships and, consequently easing appropriate connections and comparisons (Grech, 2019; In and Lee, 2017). However, a potential limitation to this presentation and analysis method for quantitative data is that it can lack depth in understanding and context unlike qualitative analysis (Stevens, 2023). Therefore, this could perhaps imply that further investigation in qualitative data forms is deemed appropriate. 
The qualitative data from interview and questionnaire responses was transcribed and analysed using a thematic approach (appendix 8, 9). Thematic analysis is an approach to recognising and presenting patterns or themes inherent within a qualitative dataset (Braun and Clarke, 2006). Through the theoretical freedom of thematic analysis, stemming from its nature as a method rather than a fixed methodology, this makes it a highly flexible method (Nowell et al., 2017; Braun and Clarke, 2006; Maguire and Delahunt, 2017). This allows for modifications to be made to tailor to the requirement of diverse studies, facilitating a rich, detailed and yet complex insight of the data (Braun and Clarke, 2006; King 2004 cited in Cassell and Synmon, 2004). Consequently, this flexibility is a notable advantage of thematic analysis, especially within the perspectives of teaching and learning (Maguire and Delahunt, 2017). That said, this flexibility may result in inconsistency and a potential absence of coherence when developing themes derived from the research data (Holloway and Todres, 2003). Thus, could have implications in terms of the credibility of the research process. 
Within research, it is important to include processes to ensure the trustworthiness to support and convince both the researcher and the readers that the presented research findings and conclusion drawn merit attention (Lincoln and Guba, 1985). This study adopted and analysed three methods of data collections; therefore, facilitated a practice known as triangulation (Grigg, cited in WG, 2015a). Thus, is said to strengthen the validity, readability, and credibility of results (Coe et al., 2017). Additionally, considerations were given to the researcher’s positionality (Savin-Baden & Howell-Major, 2013) through a reflective approach. Thus enabled the researcher to identify, construct, critique and articulate their positionality throughout the research process (Holmes, 2020) to strengthen the validity, credibility, and reliability of the research results. 


Ethical Considerations: 
When conducting research, several essential ethical factors must be considered to ensure the respect and well-being of all participants (Oliver, 2010; Alderson and Morrow, 2020). Throughout this study, internal and external ethical guidelines were adhered too (BERA, 2018; EWC, 2023; UWTSD, 2022). Prior to the study, an ethics form was undertaken and approved, providing clear considerations and measures in which would be embedded to ensure all participants would be protected, anonymised and all data provided would be handled in a secure and confidential manner (BERA, 2018; UK Government, 2018)  (appendix 1). Furthermore, this study ensured to follow procedures to obtaining consent and assent, which in both cases participants were made clear that participation was entirely voluntary and their right to withdraw at any point (BERA 2018). Consent can only be granted by individuals above the legal age of eighteen (BERA, 2018); therefore, prior to commencing the study verbal consent from staff participants was granted and consent forms were sent to the school to distribute to parents/carers of intended learners, enabling parents/carers to grant consent on their child’s behalf should they choose for them participate (appendix 2). Prior to commencing the study, involving individual staff and a focus group of learners those of which provided a consent form, appropriate information about the study was explicitly explained to support their understanding of their rights, the purpose and consequence for participation. Due to the age and maturity of learners, a verbal discussion was deemed adequate in providing the study information and obtaining their informed consent, commonly referred to as assent (Greig, Taylor, MacKay, 2013). Assent was granted by each learner before commencement and was consistently reminded throughout the duration. If participants were of a younger age, alternative methods for obtaining and retracting their assent would have been appropriate (BERA, 2018). Additionally, all data was stored on a desktop which is encrypted with a secure password and will be discarded appropriately (BERA, 2018). 






Results/Analysis of results/ Discussion: 
Based on the data obtained it become evident that the promotion of inclusive practice holds significant importance. There were various strategies and practices observed and discussed, which could be associated with diverse influential factors upon an inclusive practice. The results derived from the curriculum policy reveals a distinct responsibility for the whole school to embed the CfW. Moreover, it emphasises the school’s dedication to delivering high quality teaching and learning that enhances standards of achievement and progress for “all pupils”. This perhaps illustrates the influence of the CfW on School A curriculum policy, demonstrating their commitment to delivering education which aligns with the principles of the CfW and perhaps promoting the CfW overarching mission to “raise all aspirations for all learners” in Wales (WG, 2022 p.1). Responses during staff interviews highlighted positive perspectives on the CfW in facilitating inclusive practice through broadening the curriculum focus (Donaldson, 2015); thus, facilitating educators to provide more opportunities that go beyond traditional subjects. Furthermore, the policy noted that the curriculum provided to learners encompasses varying principles, one of which being ‘inclusive’ ensuring that the curriculum is easily understood by all, and every child has the right to high-quality education under the UNCRC (UNCIEF, 2023). It was noted by the ALNCo that fostering inclusivity has been a strong commitment across the school, however extending beyond just supporting individuals facing a barrier but actively striving for a neurodiverse school, whereby implementation of reasonable adjustments occurs seamlessly in every practice, to benefit all learners and staff alike. This is very much in line with Thomas (2003) who suggests that when education is truly inclusive it embraces and benefits all learners. From questionnaire responses, 100% expressed the promotion of an inclusive practice, with an average confidence rating of 4 in promoting inclusivity. This could imply a secure understanding and endorsement across the school of the importance of inclusivity and underscores high level of assurance among participants in their ability to promote inclusive practices. Most learners expressed a sense of inclusion in school, sustaining their responses with reasoning and specific examples. Although, Child J expressed perhaps feelings of exclusion, referring to being “wild” and “one on my own”. However, it is not clear whether this response is their own description or a term that they have heard being used to describe them. Similarly, Child P indicated they occasionally do not feel included due to arguments among their class. Therefore, this could imply that learner’s sense of inclusivity can be compromised by behaviours that are not necessarily positive such as conflicts among peers. Despite this, all learners later shared experiences where they felt welcomed at school, therefore this perhaps suggests that the overall school practices have aspects of inclusivity. Furthermore, a range of responses were evident from teaching staff within questionnaire and interviews as to their understanding of the term “inclusive practice”. Whilst many responses had similarities, there were however sufficient variations in regard to the depth of understanding of the term. This could suggest that there is an element of individual understanding of the term, something which aligns with Gedge (2016) views, suggesting that the term ‘inclusion’ itself can carry diverse meaning for different individuals. While teaching respondents shared benefits to implementing inclusive practice, such as enabling all pupils to make progress and access the curriculum (WG, 2016). They however also experienced challenges to promoting inclusive practice generally and specifically to supporting and including ALN learners for example time consuming, resources, staffing shortages, some of which were considered by Schuelka (2018).
In relation to data relating specifically to ALN, the school ALN policy represents School A commitments in ensuring achievement in all pupils through the best educational opportunities so each learner can flourish in a “can do” learning culture. The ALN policy also highlighted School A commitments in advocating expectations of the ALN code to ensure their learners with ALN can thrive to their fullest potential for example early identification, person-centred approach where all key stakeholders are involved in the process (WG, 2021). The class teacher shared that the ALN code has moved learners with ALN from being separated from their peers and the classroom due to support now being available within the classroom. These advocates principles of inclusive practice as it ensures all learners, regardless of specific needs, are taught alongside their peers within the same educational context (Schuelka, 2018; WG, 2021). However, the ALNCo expressed that the ALN process is very complex, requiring a lot of time due to being heavy and descriptive with paperwork. Therefore, this could imply that the legislation is generally perceived positive in facilitating inclusive practice for ALN learners, however it is possible that some refinement may be required to make the process less onerous. 
While some strategies and practices seemed to be integrated as a whole school approach such as differentiation to cater for individual needs (Sobel and Alston, 2021), school interventions alongside associated scaffolding techniques such as extra resources or MKO to support learners in progressing their ability to independently apply the acquired concept or skills, as advocated by Bruner (Meggitt, 2012). Additionally, this supports Vygotsky views whereby scaffolding for example assistance from a MKO, can guide learners through their ZPD (Pound, 2006). While other strategies however could be considered more individualised to classes for example visual timetable, wobble cushions, ear defenders, fidget toys. Some of these strategies could be considered universal while others could be perhaps more of a person-centred approach for example ear defenders and wobble cushions for certain pupils, something closely associated within Rogers theory (Aubrey and Riley, 2017). The perceived impact of some of these strategies was observed and illustrated within the observation schedule, and similarly supported by teacher and learners’ views. Thus, strengths the evidence and assertions that the strategies perhaps have an influence upon learners as detailed. 






















Conclusions and Recommendations: 
From this study, I have developed my knowledge and understanding of various strategies or practices that can associate with diverse influential factors upon implementing successful inclusive practice. It needs to be acknowledged that this is not all influential factors upon inclusive practice, however, were considered the most pertinent factors according to the researchers’ data. The data methods employed in this study could be deemed reliable, having been recognised as accepted methods (MacAteer, 2013; Kumar, 2014) and undergone ethical approval (appendix 1). Additionally, executing the practice of triangulation in this study can strengthen the validity of methods and research outcomes. However, it is acknowledged aspects such as personal biases and research positionality can unintentionally impact research outcomes (Rowe, 2014 cited in Holmes, 2020); and consequently, reduce validity and credibility. Additionally, due to the case being explored within a specific context and being such as small-scale study, the findings may lack applicability (Gilbert, 2008; Starman, 2013). Thus, can influence upon the reliability and validity of the research results (Yin, 2018). Therefore, next time the researcher would recommend carrying out further research to further explore inclusive practices however with a larger sample and within different school context, to enhance knowledge, assertions and perhaps make comparisons in inclusive approaches implemented and influential factors. Additionally, this will enable the research to continue to develop their research skills and knowledge to continue to be research and evidenced engaged to inform future decisions relating to pedagogy and practice both during training and beyond; something which is highly emphasised by BERA (2014) and Donaldson (2015) alongside in line with expectations QTS standards (WG, 2017). This study has enabled the researcher to gain a greater insight of the principles and expectations within the ALN code (WG, 2021) and CfW in advocating inclusive practices to enable all learners to achieve their fullest potential (WG, 2020). In light of this study the researcher’s recommendation is to piolet some of the inclusive strategies or practices observed and discussed within their next teaching practice for example fidget toys, movement or brain breaks, and evidence through a further reflection using Rolfe, Freshwater and Jasper (2001) reflective model. Thus, will ensure that future practices are both reflective and transformative, facilitating valuable contributions to all learners, the wider school community, and the practitioner themselves which in this instance the researcher in accordance with the professional teaching and leadership standards (WG, 2017). 
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