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What are year 4’s staff perceptions of Peer Assessment as a strategy to support learning?

Introduction
For this assignment I am going to be discussing the Assessment for Learning (AFL) strategy, Peer Assessment. The aim of this research is based around the question “what are year 4’s staff perceptions of Peer Assessment as a strategy to support learning”. I aim to explore the strengths and challenges of peer assessment as well as to further develop understanding and personal knowledge on peer assessment. I created a questionnaire and a range of interview questions to gain professional insight. Welsh Government (2022) states that “the role of the learner is to participate in and contribute to the learning process in a way that is appropriate to their age and stage of development. This helps the learners to develop knowledge, skills and understanding.”  Learners need to be supported and encouraged to understand what they are learning and where they need to go next and review their progression in learning and articulate this both individually and with others.  


Literature Review
My chosen Assessment for Learning (AFL) strategy is peer assessment. Welsh Government (2022) states that “Assessment plays a fundamental role in enabling each individual learner to make progress at an appropriate pace, ensuring they are supported and challenged accordingly. It contributes to developing a holistic picture of the learner, their strengths, the ways in which they learn, and their areas for development in order to inform next steps in learning”. Peer assessment is a powerful learning strategy as it develops their understanding of what steps to take to achieve goals, as well as being able to respond actively to feedback on their learning, and develop positive attitudes towards receiving, responding to and acting upon feedback.”  
  Peer assessment is used best when it is planned thoughtfully and supported well by teachers, this is done when teachers model approaches to peer feedback, set up clear roles, expectations and involve pupils in understanding the impact of their feedback on their peers. Estyn (2022). Peer assessment is a pedagogical strategy that requires pupils to elevate their peers' efforts within an educational context, with a view to supporting their future learning. It is identified as a suitable strategy for large class sizes, with feedback increasing pupil motivation. Careful planning in peer assessment ensures pupils have the opportunity to utilise their increased knowledge of performance criteria and peer quality. Power, J.R and Tanner, D. (2023). Boud and Falchikov (2006) outline the many benefits for the pupil, resulting from engagement with peer assessment including increased collaborative capacity, communication of knowledge, management of one’s own learning as well as improved research skills. Dylan William states that when implementing peer assessment, it was clear that you could not change what the teacher was doing without changing what the pupils were doing, and the importance of activating pupils as owners of their own learning and activating pupils as teaching resources for one another. Pupils are helping each other improve their work, benefiting the pupil receiving the feedback and the pupil giving the feedback, because when thinking through what the work represents and what needs to be done to improve, the pupils are forced to internalise a success criteria. William states that it is commonly seen that when students give feedback to others, their own attempts at the same work are much improved because they are now much clearer about what a good piece needs to look like. Education Scotland (2016).  
From intensive research it is clear that peer assessment can be successful if given plenty of time and correct guidance to pupils beforehand, having this ensures that pupils have a clear focus and understanding on how to peer assess correctly and what areas they need to look at. However, challenges can also arise from the use of peer assessment if not given enough time to implement it positively or can become too time consuming and difficult to manage for large groups. Pupils may also be biased when marking a friend’s work, it can demotivate the pupil and decrease their engagement if they feel unfairly judged. Having inaccurate feedback can focus the pupil on irrelevant details and potentially overly harsh feedback based on personal feelings rather than the quality of work. Chin, P. (2016). Scaffolding as a teaching strategy originates from Lev Vygotsky's sociocultural theory and his concept of the Zone of Proximal Development (ZPD). The Zone of Proximal Development is the distance between what children can do by themselves and what needs to be done next to support them in their next steps. Vygotsky emphasized the importance of scaffolding, where the more knowledgeable others provide guidance. The teacher provides the learners with the scaffolds to build on prior knowledge, internalise new information and go beyond the level of what the learner can do alone. Vygotsky's concerns with peer assessment develop from if peer assessment is not being structured carefully, it may not offer the necessary scaffolding and may be less effective for pupils who are still developing their understanding of the topic. Rachel, R. (2002).  


Methodology
I have based my research around the classroom teachers in year 4. There are three year 4 classes in my research school, with a main teacher in each class. I planned to ask each teacher to complete a questionnaire and be a part of an interview, to support my research question ‘what are year 4 staff’s perceptions of peer assessment as a strategy to support learning?’. However, due to the unavailability of other teaching staff I was only able to interview and conduct a questionnaire with one classroom teacher. My research struggled here as I was only receiving data from one participant. My first research design is a questionnaire. The questionnaire is designed to be anonymous with a range of key questions on peer assessment. The questions were a range of long text questions, short text questions, multiple choice questions, number line and rating questions. These questions are in place to guarantee a range of different answers and teacher opinions. My study of this research could be replicated by adapting and changing the wording of questions, asking more questions, asking different teachers in a different year groups, and providing more than one questionnaire. This would have provided a broader perception of peer assessment practice. I conducted an evaluation of my questionnaire and came to the following conclusion. The long text questions provided me with the most information and supported questioning in my interview. However, the short text questions did not provide room for discussion or explanation. The multiple-choice questions provided the participant with the opportunity to show their understanding on peer assessment and their honest opinion. The ratings question would have been more beneficial to my research if they had been long text questions, I found that the ratings questions did not provide me with enough information and provided no opportunity for discussion. Overall, the questionnaire provided me with the opportunity to ask key questions on peer assessment and receive adequate answers. However, my research could have included further questions on the questionnaire for more In-depth information.  
 
My second research design was conducting an interview. The participant participated in a semi structured interview where they answered key questions which I compiled beforehand.  Having a semi structured interview benefited my research as I had the opportunity to ask different questions and expand on what the participant is discussing. The interview was set in an informal setting which helped create a relaxed environment. For this interview I made handwritten notes which supported me in analysing data and going back to re-read data. However, for future research it might have been beneficial to have an audio recording to back up my handwritten notes. To ensure confidentiality and anonymity, I followed the BERA Guidelines (2024), discussing that the interview is voluntary, and they can stop at any time. It was also discussed that no names or personal information will be shared. The interview itself took no longer than 20 minutes which provided me with enough time to gather In-depth information and honest opinions, it also gave me time to ask follow up questions to gain a better understanding of how peer assessment works in the classroom. My study of this research could be replicated by adding more open-ended questions, including an audio recording and asking more questions. Overall, the interview provided me with the opportunity to ask key questions and follow up questions to go more In-depth. However, my research would have benefited from more on the spot questions and a wider variety of questions with more staff opinions.  
The data was analysed using qualitative data analysis. Qualitative data analysis is so important because it gives an objective observation of insights into the pupil's perceptions and behaviours. Qualitative research is a method used to gain a deep understanding of the topic by collecting and analysing non numerical data. The aim of qualitative research is to explore complex issues and experiences through interviews and observations and allows researchers to gather rich and descriptive information, giving voice to participants experiences and perspectives. It helps to answer research questions and generate theories, rather than test hypotheses. By using open-ended questions, qualitative research provides a comprehensive and holistic view of the topic. CASP (2023). Using qualitative research has benefited my research immensely as it provided me with numerous opportunities to understand the complexity around peer assessment. I found that it provided me with a rich and descriptive insight into peer assessment, by using the questionnaires and interviews. It allowed me to gather In-depth information and expand on the information by using follow up questions. For further research in the future, I would like to have included quantitative research to widen my knowledge and understanding of peer assessment. To support my research, I believe that using numerical data would have been beneficial in conducting a statistical analysis, to allow opportunities to see trends, patterns and validate theories in those patterns.  
For each research tool I ensured that I followed and researched the BERA guidelines (2024) to ensure that the participant consents to the questionnaire and the interview. I did this by informing the participant that both research tools are optional, they do not have to participate, and they can stop at any time if necessary. The guidelines state that “it is expected that participants voluntary informed consent to be involved in a study will be obtained at the start of the study, and the researchers will remain sensitive and open to the possibility that the participants may wish to withdraw consent”. I also consistently remind the participants that names will remain anonymous and confidential.  


Findings and Discussion
As discussed previously in Methodology, I was only able to obtain information from one participant due to unavailability of other teaching staff. I felt this had a negative impact on my research, due to not having a variety of different opinions and experiences to compare and comment on. The first research tool I used was a questionnaire. I sent the questionnaire via email and had a paper copy to refer to in the interview. The first question was based around the primary purpose peer assessment. The participants answer on the multiple-choice question was ‘To encourage pupils to engage in self-reflection and critical thinking’. As stated in the literature review ‘peer assessment contributes to developing a holistic picture of the learner’. Welsh Government (2022) also states that to support critical thinking the learners must ‘review their progression in learning and articulate this both individually and with others’. Another question asked to the participant was ‘How do you monitor the effectiveness of peer assessment over time?’. My findings from this question provided by the participant stated that listening to learners worked best in knowing what guidance they needed to provide positive and helpful feedback. Another point made was  
showing good practice to learners, sharing examples and talking through each step. ESTYN identified that effective assessment practice occurs when priority is given to the role of the teacher holding a clear understanding of the purpose, how it supports learning, and sharing that with pupils. (GOV.WALES. (2002). Question number 4 asked the participant ‘what are the key benefits of using peer assessment in the classroom?’. My findings from this question provided by the participant stated that it reminds the pupils of the success criteria as well as a reminder of what is needs to be done to move forward. The participant also stated that by identifying what went well, the pupils can then consider how to improve in other areas. Estyn (2024) says that ‘peer assessment models have been introduced and refined to support pupil development in providing constructive feedback to their peers. The progressive models make reference to the success criteria, marking checklist and individual targets. The final question asked to the participants was ‘what challenges have you faced when implementing peer assessment?’. My finding from this question provided by the participant stated that there needs to be careful consideration of peer groupings to ensure pupils are not biased if working with a friend and to ensure arguments do not happen between pupils who do not want to work together. My final finding is to ensure the quality of feedback and feedforward is high to ensure progression is taking place. As stated in the literature review peer assessment benefits the pupil receiving the feedback and the pupil giving the feedback. In my opinion it can be difficult to accurately measure learning outcomes using peer assessment, as the quality of feedback can vary.  
My second research tool was conducting an interview. My interview was semi structured, this benefited my findings as I was able to go more In-depth and expand on follow up answers. My first question to the participant was ‘What is your opinion on Peer assessment?’. My findings from this interview question, provided by the participant was extremely positive. The participant stated that ‘can be a valuable part of the lesson, pupils feel less threatened having feedback from a peer and think about their learning. Peer assessment allows pupils to give each other constructive feedback, as well as having the responsibility to manage their own learning. Cornell.edu. (2025). Another question asked in the interview was ‘How do you prepare the pupils to peer assess correctly?’. The participant stated that the first step was to ask pupils to look over the piece of work and see what went well and what needs improvement. The participant also stated that peer assessment mats were beneficial as they contain a guide to follow on asking questions and how to assess. Welsh Government (2010) state that peer assessment is more than just checking for weaknesses, pupil motivation is increased when they are seeing what they have done well and are more willing to make improvements. In the questionnaire the participant was asked about bias, in the interview I referred to this and asked the participant ‘How do you think biases affect the peer assessment process?’. The participant answered with careful pairing, teacher direction on how to improve and use WAGOLL’s as examples. “Tasks and activities need to be designed carefully so that working together is effective and efficient, otherwise some pupils may struggle to participate or try to work on their own. It is important to ensure that all pupils talk and articulate their thinking in collaborative tasks to ensure they benefit fully.” Education Endowment Foundation (2021).  


Conclusion
The aim of the research was to investigate year 4’s staff’s perceptions of peer assessment as a strategy to support learning. From intense research it was evident that peer assessment is an effective AFL strategy if implemented correctly. Undoubtedly, from conducting the literature review, analysing the questionnaire and the interview using qualitative data, the research findings supported this information. My research shows that if peer assessment is implemented and monitored correctly it can improve overall academic performance because it encourages critical thinking and helps develop lifelong skills. If peer assessment is not implemented correctly, it may not offer necessary scaffolding to pupils, and pupils may misinterpret feedback which leads them to focus on the wrong learning points, which can restrict their learning and can damage relationships between pupils. From my experience in PTE2 I experienced the pupils practicing peer assessment and appear to enjoy being given the responsibility of marking each other work. My own professional learning has been impacted by gaining knowledge and understanding of how peer assessment works well in the classroom, and how I will be able to put this into practice effectively. Therefore, peer assessment will be implemented for PTE3, along with the other strands of AFL.  
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