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	What do you consider are the best aspects of this piece of work?    
	I consider the evaluation of all three scenarios to be the best aspect of this piece of work.


	Which aspects do you consider could have been improved in this piece of work?
	I feel the use of government policy could have been improved in this piece of work.

	What have you found most satisfying whilst undertaking this submission?
	I found applying theory to the classroom management strategies to be most satisfying.



Critically analyse three classroom management scenarios. Your analysis should explore the responses of the individuals involved and make recommendations, linked to key psychological theories and current good practice, about how each situation could be managed.

Scenario 1: 

Scenario one describes two pupils who, when together, can be disruptive, naughty and indifferent to listening to the class teacher. The pupils are labelled as being intelligent but lack the motivation to complete class work and meet expectations. There is a possibility that the students have authority issues with being instructed by a teacher or that the students aren’t being stimulated enough to be inspired to behave correctly.

Positive reinforcement is a classroom management strategy which can help to manage challenging behaviour. Praise is a successful way of inspiring desired behaviour among pupils when it is specific, direct and warranted (Welsh Government, 2012). Praise is one of the most effective classroom based strategies to reduce problem behaviour and increase positive behaviour (Cavanaugh, 2013). Research shows that the best and quickest way to promote suitable behaviours is to reward them (Mac, 2018). Children will repeat a behaviour if it is being rewarded (Welsh Government, 2012). However, if rewards and sanctions are not implemented constantly and regularly then students are more likely to repeat the unwanted behaviour (Welsh Government, 2012). In order to change behaviour, praise and positive acknowledgements can be motivating (KidsMatter, 2017). According to Hargreaves (1975), children value teachers who can keep control of class behaviour while not giving extreme or unfair punishments in the process. To provide a framework for social and intellectual growth and to support learning, an encouraging attitude in the form of a smile or nod of approval can offer security in learning (Craig and Arnold, 1988).However, although praise can be an enjoyable point of contact for both teachers and pupils, it can be harmful as it leads children to become reliant on feedbacks and rewards for motivation (Moyles, 1996).Looking at the cause of behaviours in effect of teaching and learning strategies is necessary to determine if management strategies such as praise are effective (Moyles, 1996). According to Cavanaugh (2013), students with behaviour problems receive fewer comments of praise but up to six times more sanctions and reprimands than other peers. According to the Welsh Government documentation titled ‘Practical approaches to behaviour management in the classroom’ well managed classrooms have rewards and positive reinforcements (Welsh Government, 2012).

An effective solution to scenario one is the strategy ‘Catch them being good’ (Mac, 2018). This approach motivates pupils to try their best and model’s appropriate behaviour for other pupils to follow (Mac, 2018). ‘Catch them being good’ involves verballing praising pupils in a genuine manner in order to ensure pupils of good behaviour in the moment that it occurs (Temple, 2018). For example, pupils can be praised for coming into the classroom quietly, being polite and working hard on a piece of work (Temple, 2018). By determining student’s capability within their age, environment and ability allows teachers to determine appropriate behaviours and incentives needed to achieve them (Star Teacher Training, 2018). Teachers then look out of these behaviour among pupils and take the time to praise and reward them (Star Teacher Training, 2018). With the ‘Catch them being good’ approach teachers should praise imperfect efforts and growth while being clear so that behaviour is understood and positive reinforcement can be given to the whole class (Star Teacher Training 2018). This approach works by looking for positive behaviour as opposed to negative behaviour to ensure that behaviours are repeated (Sadowski, 2012). ‘Catch them being good’ results in praise which can be in the form of a thumbs up, pat on the back or stickers (Sadowski, 2012). 

The classroom management strategies of praise and ‘Catch them being good’ are both supported by B.F. Skinner’s operant and classical conditioning theories. Operant conditioning occurs when behaviour is rewarded as a link is made between a behaviour and its consequence (Gray and MacBlain, 2012). According to Skinner, positive reinforcement, such as praise, smiles and stickers, strengthen behaviour whereas negative reinforcement and sanctions can discourage particular behaviours (Gray and MacBlain, 2012). While Skinner believes that praise is beneficial to behaviour, too much praise of a certain behaviour can lose its value and eventually weaken a potentially positive behaviour (Gray and MacBlain, 2012). 

Scenario 4:

Scenario four explains how a class teacher is using the ‘names on the board’ technique to manage the classroom which allows teachers to put up to three ticks against their name to result in a punishment. However, the technique is encouraging a group of boys to mock each other when their names are put onto the board which disrupts the class as they all laugh. The teacher has altered the technique to write names in a book instead of on the board but it encourages the same reaction. 

A solution to this behaviour scenario could be for the class teacher to continue with the technique and preserve so that the pupils are met with continuity. However, by repeating or creating classroom rules the technique can be better understood by the pupils as they are given a framework of how to behave. According to Welsh Government (2012), class rules define clear expectations and let pupils know what is expected of them. In order for class rules to be successful, children must be involved in writing them so that they mean something to each individual pupil (Moyles, 1996). 
Nevertheless, in order to be successful class rules should be enforced consistently while being in a visible place in the classroom (Welsh Government, 2012). Writing the rules in a positive way and by ensuring that children understand them, it can lead to the effective implementation of class rules (Welsh Government, 2012). While reinforcing class rules can be effective, it also appears that the pupils might be suffering from an underdeveloped student-teacher relationship. The groups of boys may be feeling the teachers’ frustration and lack of control when managing the class leading to them misbehaving. To improve student’s academic and social development it is important to develop students’ relationship with teachers to have long lasting and positive impacts (Rimm-Kaufman and Sandilos, 2018). Pupils who have close and positive relationships with their teachers attain higher levels of achievement than those pupils with conflict in their academic relationships (Rimm-Kaufman and Sandilos, 2018).  Positive relationships with students entice students into the desire to learn (Rimm-Kaufman and Sandilos, 2018). According to Welsh Government (2012), effective classroom management relies on building positive relationships with children. This can be achieved by engaging with pupils during lunchtime and playtime, treating children with respect and recognising strengths to progress achievement (Welsh Government, 2012). However, the nature of positive relationships fluctuates depending on the age and year group of the pupil as behaviours in the Foundation Phase can be nurturing while, in contrast, key stage two can be withdrawn and overpowering (Rimm-Kaufman and Sandilos, 2018). 

According to Erwin (2003), the most important aspect of classroom management is to develop a strong relationship with pupils. When a teacher has the desire to impart information to their students and pupils are interested in learning the knowledge and skills being taught, then a good teacher-student relationship can be developed (Erwin, 2004). Creating a classroom environment which values intrinsic motivation over extrinsic motivation promotes a strong relationship (Salem Press, 2014). Developed by Glasser, Choice theory provides a structure for good classroom management as it highlights five principles for behaviour including survival, love, power, freedom and fun (Salem Press, 2014). By evolving constant classroom management strategies, teachers can provide a sense of order and security to make pupils feel safe and respected (Erwin, 2003). To allow pupils to feel a sense of love and belonging, teachers can schedule consistent meetings to construct better teacher-pupil relationships (Erwin, 2003). Reinforcements are key to successful student-teacher relationships as it forms the foundation for trust and security by providing opportunities to bond and create caring communities of learners (Belvel, 2010). On its own, a good teacher-student relationship cannot correct pupil behaviour, but without it effective leadership and cooperation are reliant on external control (Belvel, 2010). Belvel (2010) recognises that in classrooms which use reinforcements, more cooperation is observed and children are able to feel a sense of belonging and there are fewer discipline problems.  

Scenario 6: 

Scenario six describes a young pupil who is argumentative, behind academically and has additional learning needs. She is a student who has developed bullying behaviour and reacts dramatically when she cannot do what she wants to. Despite the class teacher’s efforts to use praise to encourage kindness and polite behaviour, the pupil still misbehaves in school and at home. It is clear that the pupil feels out of place in the classroom and seeks attention through bulling behaviours. Classroom management can be restored in this classroom by implementing the humanistic approach to help the pupil feel part of the class and to raise her self-esteem. This approach is also the opposite to the behaviourist approach as it encourages internal awareness (Huitt, 2018). 

The humanistic approach to classroom management identifies the teacher as a facilitator who motivates pupils to organise their own learning (Duncan, 2018). According to the humanistic view, classroom management is promoting a supportive, child-centred environment which progresses potential success (Duncan, 2018). Choice, motivation and self-awareness build the foundation of humanistic classroom management which requires teachers to embrace pupils’ uniqueness and potential (Duncan, 2018). It can be implemented through setting goals and using diary entries. The humanistic approach is the opposite to extrinsic rewards which includes rewards, praise and stickers as it encourages intrinsic rewards such as feelings of satisfaction and pride (Huitt, 2018). Teachers using the humanistic approach should aim to raise self-esteem (Huitt, 2018). As this approach encourages pupils to take charge of their behaviour and learning, students are less likely to breakdown without an authority figure or teacher (Duncan, 2018). This theory states that pupils will be intrinsically motivated to achieve (Sorvik, 2005). Encouraging the humanistic approach to carry on outside of school at home can provide the pupil with continuity to improve behaviour and eradicate the bullying of classmates. The Welsh Government (2011) Anti-bullying guidance explains that children should be free from the fear of bullying so it’s important to address the behaviour of this pupil so that their needs are met. 
 
These feelings of safety, belongingness and happiness fit into Maslow’s hierarchy of needs (Sorvik, 2005). This motivational theory states that out basic need as humans is to survive and this is the first and most important thing which motivates our behaviour (McLeod, 2017). The levels include physiological needs, safety needs, belongingness and love needs, and esteem needs (Sorvik, 2005). To follow these levels is need to know, aesthetic needs and self-actualisation needs, however, only when the first level is achieved can other needs be met (Sorvik, 2005). With a humanistic classroom approach, students need a comfortable environment to support learning in order for them to have their basic safety needs met (McLeod, 2005). By ensuring that the pupil feels part of the class, their belonging needs are met and the student can motivate their own behaviour. This an effective way of ensuring that all students can meet reach their full potential. However, due to this pupils’ tendency to bully fellow classmates, other pupils in the classroom may not feel safe so it’s important to monitor the classroom climate so to decrease bullying (Kline, 2015). Following the Maslow’s hierarchy of needs theory and the humanistic approach to classroom management can help this pupil achieve their full potential by ensuring their needs are met and by seeking internal contentment and success. 
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