Reading a story to children with a rational and reflection.
Task 1
	Personal Target:
	S2.1 – They have a secure knowledge and understanding of the subject(s) they are trained to teach.
	Number of learners:
	26
	
Age:
	5-6 (Year 1)

	Learning objectives: 
	· Follow stories read to them and respond as appropriate.
	Success Criteria
	· [bookmark: _GoBack]Follow stories read to them and respond as appropriate.
	Meeting learners’ needs:
	· Little differentiation.

	Curriculum coverage:
Welsh Language Development:
· Follow stories read to them and respond as appropriate.
· Understand the significance of the printed word and the relationship between printed symbols and sound patterns.
· Listen to a story being read by following the print.

	Literacy(LNF)
· Show understanding of what they have heard by asking questions to find out more information.
· Join in/repeat songs.
· Identify simple text features such as titles and pictures to indicate what the text is about.
· Use personal experience to support understanding of texts.
	Numeracy(LNF)
N/A

	DCF
· N/A
	Thinking
· The children have to use informed thinking to understand what is being said in Welsh and translate from Welsh to English/English to Welsh.
	ESDGC
Identity and Culture:
· Learning Welsh language.
	YCC
· Incidental Welsh being used throughout the lesson – phrases/commands.
· Children are participating in a Welsh lesson.

	Introduction/plenary tasks
Introduction
· Children to sing the ‘ar y mat song’ -already know from incidental welsh.









Plenary
· Be reminded of the language used in the book.
· Sing song again.
	Main activities
Trainee focused task 
· First, read the title and ask the children what this means (should know this from incidental welsh).
· Read the children the book–it was chosen as the class teacher was working through a set of books.
· Ask what does ‘Mae ____ ar y mat’ mean–if children need help-ask what the picture shows and explain that the word on the page corresponds to the picture.
· Ask what they think will be on the mat next.
· Drilling

Additional adult tasks
· TA/teacher to support A.H and F.E.
	Resources/Key Vocabulary
· Da iawn
· Bore da
· Dim siarad
· Beth sy’n bod?

· Ar y mat
· Mae mam/het/cap/tap/ham/Pat/car ar y mat.
· Bet sydd ar y mat?
	Assessment for Learning
· Bet sydd ar y mat? 
· What do you think will be on the mat next?
· What does ‘ar y mat’ mean?

· Observe the children throughout the lesson and assess the progression of learning and provide assistance when needed.
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Task 2
https://youtu.be/eNZEZKDusQs
Task 3
My initial feelings about this session is that it went well and was positive, as I was able to work with the whole class, where I was able to be confident that I could take control of the activity. On the whole, I feel satisfied with the way the session went as most children were focused throughout the session.

The aspects of the lesson that went well were that all the children were able to participate in the activity. An aspect of the task that I found disappointing was that was certain individuals were shouting out. At times I found it hard to keep some of the children on task because of other children shouting out. The children didn’t encounter many difficulties during this lesson as they were quite familiar with the language in the books. The children were only familiar with the language in this book because they use incidental welsh on a daily basis with a few welsh lessons. The children in this class only knew one language before coming to school, apart from one child who knew how to speak mandarin, and therefore had learnt a second language on school (Baker, 2011, p. 94). This is an example of sequential childhood bilingualism.

An example of effective teaching and learning during this session was the children were able to activate prior knowledge by using a song they use on a daily basis for daily tasks. Children’s first steps of being introduced to Welsh, is hearing incidental Welsh through ‘rhymes’, ‘songs’ and ‘commands’ (Department for Children, Education, Lifelong Learning and Skills, 2008, p. 6). Children participated in singing this song on a daily basis where they all joined in. This song is often started in free choice time by some of the children e.g. ‘helpwr heddiws’ and the other children follow the instruction showing that they understand what they are singing and are able to do it independently. It is believed that children’s speaking skills will be developed by ‘giving instructions to others’ which they do within this song commands’ (Department for Children, Education, Lifelong Learning and Skills, 2008, p. 6). 

The children’s motivation was very high throughout the session. The learning would have been more effective if the children shouted out less. As well as the children’s motivation being high, I found that their confidence with speaking the welsh language was also high. However, this is not always the case with some of the individuals throughout the day. I found that when the children were given independent time, there was hardly any Welsh spoken as they seemed to lack confidence in talking to each other and adults. Estyn also supports what I found out for myself during the time with this class. Estyn (2017, p. 130) states that children ‘lack confidence in using their Welsh language skills when communicating with staff and peers’. However, in a report by the Welsh Government (2014, p. 2) found that a ‘high percentage of Welsh language interactions were observed when no adults were present’. 

After the session, I received feedback from the class teacher where she told me that the children were mostly focused within session because of it being of a short period of time but it would have improved if I were able to challenge the disruptive behaviour more such reminding G.G, A.G and A.H of their ‘behaviour charts’ that were in front of them. This would then hopefully solve the behavioural and engagement issue of the children being easily distracted and shouting out and stopping other children answering the questions. The class management techniques that were used was that the children were given charts and timers if needed to keep them interested in the session. I also believe that if I had done more drilling with the class then the shouting out would be less because they would have had the opportunity to use their voices. Drilling is where ‘sentence patterns’ are intensively repeated to correct pronunciation (Richards & Rodgers, 2014, p. 59).

I think that this activity was successful as the children had learnt that the song they use daily, can be used as a sentence pattern for other items. I believe that the children moved forward in their learning in welsh in this lesson as they had clear guidance and instructions, so they knew how to successfully complete the tasks. The link between the behaviour of the children and their learning was how their level of learning depended on the concentration levels of the children. The more distracted the children were, the lesson learning happened.

This task didn’t need any differentiation apart from the expected outcome of the answers they would give. I would expect more sentences from the higher abilities than the lower and middle abilities. All the children were using the same sentence patterns, but I expected the higher anilities to be able to use language such as ‘het’ instead of other vocabulary that were used in the book such as ‘ham’ or ‘Pat’. A traditional approach to learning new languages is to build up a ‘large repertoire of sentences and grammatical patterns’ (Jack.C, 2006, p. 6). The children are beginning to do this in this session as they were learning that this sentence type can be used in different situations with a very small change to the sentence. To develop this type of session I would research more techniques on keeping the children focused which will improve my teaching and the learning of the children for the children who do not have charts or timers. The strengths of my teaching in this lesson that the children had learnt to use the welsh phrase in different situations. The children were learning that the sentence pattern that they knew solely for sitting on the carpet, can be used for many different things. They were using language acquisition where they were ‘associating words and phrases with the other words and phrases that occur with them’ (Lightbrown & Spada, 2006, p. 40). The weakness of my teaching on this session was that I wasn’t clear on how to get the children back on task after they started to lose concentration and combat the children shouting out.

I would address the issues identified above with the solutions I have offered to meet the needs of the learners. I could reward the children in the future that engage with the activities in the session by giving them more choice over the sorts of activities we do in groups in the future or by giving praise which would hopefully start to show the rest of the children in the class how to behave and engage in the activities given to them.
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