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This essay describes three scenarios where a child in the class is causing difficulty for the teacher, their peers or both. Each scenario will be analysed in turn to determine what is going on, what will work and what will not work, and to provide suggestions for how to prevent the issue from recurring in future. 
The first scenario concerns a Year 3 boy from a severely dysfunctional family. If given even the slightest criticism he refuses to continue working; he claims not to care about losing rewards and being punished, but returns in tears if scolded by the headteacher for anything. Since he seems to get away with anything, other boys in the class have started copying his behaviour, which is causing difficulty for the teacher. 
According to Delaney (2009), this boy is showing several characteristics of an insecure-avoidant attachment, caused by rejection in the early years, which leaves the child unwilling to form relationships for fear of further rejection. As a result, they become increasingly independent and learn to cope without relying on adult help, so when adults at school try to offer them support, they effectively shut down, because this is safer than letting someone in and accepting their help. Even when the task is beyond their level of understanding, they will not ask anyone for assistance. The threat of losing a reward is also ineffective and irrelevant to them; they are so accustomed to shutting people out that any external motivation or justification is worthless, because they rely only on their own opinions to determine whether or not they are successful. 
The teacher has tried the traditional methods of modifying behaviour, such as taking rewards from the child as a means of punishment, but as outlined above, this has little to no impact on the child because he does not need an extrinsic form of motivation to determine how he behaves; the only judgement worth anything to him is his own. Being scolded by the headteacher as punishment is also doubly counter-productive, because not only does it leave the child with even less desire to work than before, but it reinforces his inner belief that adults cannot be trusted to be kind and helpful, as all this particular adult is doing is upsetting him. Both of these will leave the child more inclined than ever to shut others out and reject offers of help or support (Geddes, 2006).  
Delaney suggests that the best way to help pupils such as this boy is to make the task the focus point, and give the child some control over it. For example, if the teacher wants the child to add details to a story, then they should talk about the characters, the setting and so on, rather than asking the child “could you add…?” Instead, they could say something like “I wonder how old that boy is there?”, allowing the child to remain in control but at the same time giving them the help they may need. Another way to give the child autonomy over their work is by, for example, giving a set number of questions but allowing the children to choose the order in which they complete them. The tasks should also have an obvious end goal, so that the child has something to aim for, and a sense of closure when the task is completed.  
The second scenario focuses on a Reception class, in which there is a highly able boy, who always gives the correct answer and is a model pupil in almost every way, but never puts his hand up to ask or answer a question. Others are starting to follow his lead of simply shouting out; the teacher is concerned because whilst she wants to encourage him to continue to contribute and work hard, she wants him to stop shouting the answer without his hand up. 
Eyre (1997) suggests that this child is probably finding the work in class too easy and may well be slightly bored by it, as he certainly seems to be more academically gifted than his peers. For him, it takes little or even no effort to work out the answer; he is shouting it out because he wants to move on to something more challenging, and wants to do so as quickly as possible. This tends to be the most common problem for more able children, because their struggle is less obvious than that of, for example, a child who finds even simple academic tasks difficult. In fact, ‘in the case of the most able groups the work was considerably less well-matched than for average and less able groups’ (HMI, 1978: 81 cited in Eyre, 1997).  
It seems that the teacher is currently not doing anything to alter this child’s behaviour, other than worrying about what should be done. Very likely what has happened is that during the “establishment phase” of behaviour management, when expectations and boundaries are outlined at the start of the academic year, the rule that children should put their hands up to ask or answer a question was not implemented strongly enough; if it was, clearly it has not been reinforced throughout the year. This is ineffective in this scenario because the problem of a child shouting out is not one which can be ignored; the child is not learning that he is doing things the wrong way, so he is not going to change what he is doing. Moreover, his peers have clearly assumed that he is not doing anything wrong, as the teacher is not putting him right, which is leading to them shouting out answers and as a result the whole class is being disrupted (Rogers, 2015).
Furthermore, Cowley (2009) points out that the pupil-teacher relationship is not a friendship; this teacher seems very concerned about being nice to pupils in order that they like her, in which case she will not put them right when they deviate from the rules. However, this does little more than lay the foundations for future trouble; rules need to be reinforced regularly, and every sanction carried through, otherwise there is no point having the rules in the first place. For this scenario, Cowley suggests that every question or statement that requires an answer be started with “hands up”, for example “hands up if you can tell me what this means”, so that the children know even before they hear the question that they have to put their hand up in order to give an answer. And if this boy continues to shout out, the teacher should explain that whilst he may have given the correct answer, she cannot accept it from him because he did not put his hand up. This way, he will eventually learn that he has not failed or got the answer wrong; he just needs to put his hand up if he wants his answer to be used. Hopefully, this will also lead to the rest of the class putting their hands up to give an answer, rather than also shouting out.    
The final scenario concerns a Year 2 girl with additional needs who, although the oldest in the class, is considerably behind her peers in academic terms. She has a tendency to argue with both adults and other children, becomes upset and angry when she fails to get her own way, and has started to bully her peers. The teacher’s efforts to encourage her to be kind fail more often than not and her parents are also struggling to cope with her behaviour. 
It is possible that this child has some form of autism, based on her behaviour and existing identification of additional needs. This would explain her inability to see the situation from others’ points of view, and her tendency to fight events that do not progress the way she wants them to; it could be that she does things a certain way because this is how she ensures that she feels safe, in which case having to do something someone else’s way would be frightening and even overwhelming. What is currently perceived as a tantrum could in fact be the manifestation of a meltdown, when events become too overwhelming to cope with (National Autistic Society, 2016). 
The teacher has tried to promote positive behaviour by praising the child and encouraging her to be kind, but this is not working, as the unwanted behaviour is continuing. The National Autistic Society suggests that this is because these actions are not addressing the main problem, which seems to be that this girl finds it extremely difficult to cope in the school environment. She is not misbehaving, but communicating in her own way that her sensory processing facility has reached overload, and she can no longer manage. Furthermore, simply telling her to “be kind” is not working because she may not actually know what “kind” means; she needs to be shown what this looks like in practice, in other words what one does to show kindness to others. She may not even realise that she is upsetting her peers, if she finds it difficult to read things like facial expressions and pick up social cues, in which case she may think she is being scolded for nothing when other children report her behaviour to an adult. This in turn may be what has led to her telling the teacher that her peers have upset her, when in reality they have not; she may be just copying the behaviour she has seen in others. 
Whatever the underlying cause, Mitchell (2014) explains that the first step when dealing with problem behaviours of this sort is to determine what triggers them; without this information, little can be done to remedy the problem. The easiest way to do this is to note what happens immediately before the problem behaviour is displayed, as this is most likely its cause. For example, it may be that someone else has taken something which the child had put down, unaware that the child was planning on using it again; the child perceives this as that person stealing from them, and becomes justifiably upset. If these triggers can be removed, or the child can be warned of them in advance, the problem behaviour is less likely to occur in future.
Moreover, if the child has been identified as having additional needs, they are entitled to some form of support at school, including an Education, Health and Care plan, or EHC, if the support they require is beyond the reach of the school. This support can also come in the form of a teaching assistant who works on a one-to-one basis with the child, helping them to not only engage with lessons, but also with managing their feelings, serving as a form of containment when the child struggles to process everything that is happening. Other ways of helping the child may be to allow them to work in a small group away from the rest of the class, if the classroom is too noisy or busy; they may have to approach a learning task in a different way to their peers, and changes need to be planned for well in advance. This is sometimes known as pre-teaching, where an adult helps the child to prepare for the change long before it happens, so that when it does come, the child is already at least partly aware of what is going to happen (GOV.uk, no date).
A discussion with the child’s parents is probably also necessary, not least because it was mentioned that they are struggling to cope with her behaviour as well. Discussing the child’s behaviour with the parents is often the best place to start, as parents may already have some idea of what triggers the child’s problem behaviours, such as changes in routine. Not only this, but the parents have a right to be involved in all extra support provided by the school for the child; all plans should be jointly formulated by the teacher, the parents and the school’s Special Educational Needs Coordinator, or SENCo, to ensure that the child receives the best quality of help and support possible. 
In conclusion, it is important to remember that classroom management consists not just of controlling behaviour and dealing with challenging episodes, but ensuring that rules and boundaries are implemented early on and consistently reinforced, and if necessary searching deeper to find out precisely what is causing the unwanted behaviour, as the cause is not always as obvious as it may seem at first. 
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