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Task 2
Observation of Practice
Guidance: 
A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  
The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 
This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).
Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  
Please answer the questions below.
Observation Summary 
Please include name of the expert witness observing in learner’s details section of the portfolio.
Date of observation:  _18.08.2026 _ _ _ _ _ _ _ _ _ _ _ _ 
To be completed by learner. Observer Rosie Hughes: Duration:45 minutes 
	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


This observation formed part of a Special Guardianship Order assessment involving two foster carers who had cared for Child 1 for approximately 18 months. They wished to secure his permanence through a Special Guardianship Order. The session provided an opportunity to explore their ability to meet his long-term emotional, developmental, educational and identity needs.
The work took place within a Welsh local authority. The Children Act 1989 and Special Guardianship (Wales) Regulations 2005 provide the SGO framework. The Social Services and Well-being (Wales) Act 2014 informs wellbeing and participation, while the Human Rights Act 1998 and United Nations Convention on the Rights of the Child inform rights and family life (United Nations, 1989). Child 1’s welfare, wishes and permanence needs remained central.
My objectives were to continue developing an effective working relationship with the carers, gather information required for the assessment and explore their understanding of Child 1’s present and future needs. I also wanted to identify their strengths, support network and ability to manage family relationships. This required a balanced approach which recognised the positive care they had provided while continuing to assess their long-term capacity.
Both carers identified as White Welsh and one spoke Welsh fluently. In accordance with the Active Offer and More Than Just Words (Welsh Government, 2012), I offered to arrange for the session to be completed in Welsh because I am not a Welsh speaker. Both carers stated that they preferred to continue in English.
Before beginning, I explained the purpose and structure of the session, why I was being observed and how the observation would support my professional development. I checked understanding and invited questions. I also explained the purpose of Magic Notes and confirmed their consent to its use. The carers were reminded that participation was their choice. I used informal conversation to reduce the additional formality created by the observer’s presence and confirmed that they were comfortable to proceed. Their feedback confirmed advance permission for the observation.
Word count: 326

	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).


Using Gibbs’ (1988) reflective cycle, I reflected on my communication during the observed Special Guardianship assessment. Before the visit, I reviewed Child 1’s legal documents, chronology, statutory meeting records and foster carer supervisions. This helped me understand his history and identify the areas requiring further exploration. My mentor’s report described me as friendly and prepared, and noted that I asked appropriate probing questions. This supported my assessment of my preparation, although I remained aware that following an assessment structure too rigidly could limit the carers’ opportunity to describe their experiences.
I knew from the carers’ records that neither had identified literacy, disability or accessibility needs. However, I did not rely only on recorded information. I explained that they could take their time and ask me to rephrase anything they did not understand. This established communication as a shared process. Koprowska (2014) identifies that effective communication requires social workers to adapt their approach and check that meaning has been understood.
I was also aware of the power imbalance created by my role as an assessor, because my conclusions could influence permanence planning. I therefore explained the purpose of each area and avoided suggesting that there were correct answers. I also avoided assuming that the carers’ shared White Welsh identity meant they had identical experiences, values or communication preferences. This supported anti-discriminatory practice and helped the carers participate without feeling that they needed to present themselves in a particular way.
I made an Active Offer of a Welsh-language service, explaining that I was not a Welsh speaker but could arrange for a Welsh-speaking worker to complete the session. One carer spoke Welsh fluently, but both selected English. More Than Just Words requires Welsh services to be offered without people having to request them (Welsh Government, 2012), while the updated plan treats language as part of safe and effective care (Welsh Government, 2022). I respected their decision, although I recognise that I treated language mainly as an introductory issue. The offer needed to remain meaningful throughout the work, including any change in preference. I could have reminded the Welsh-speaking carer that the option remained available when discussion became more personal.
When I arrived, I used informal conversation about the local football club to build rapport. This appeared to reduce the formality created by the observer’s presence. The meeting took place in the carers’ home, where I accepted the seat offered to me. One carer sat on the sofa and the other chose to sit on the floor. His verbal involvement suggested that he remained comfortable and engaged. This reminded me to interpret non-verbal behaviour alongside a person’s words and the wider context rather than drawing conclusions from posture alone.
Before beginning, I explained the purpose and structure of the session, checked that the carers understood why I was being observed and invited questions. I also sought consent to use Magic Notes, explaining that recording would reduce the risk of information being missed and could shorten the administrative process. Both carers were told that they could decline, and both consented. Consent to an observed visit was separate from consent to digital recording. This supported open communication and respected their right to make an informed choice. However, I could have explained more clearly how the recording and transcript would be stored, used and deleted under organisational procedures.
Although I had specific assessment areas to cover, I did not use the questions as a fixed questionnaire. I asked open questions about Child 1’s strengths, emotional wellbeing, attachments, education, health, identity and family relationships. I also explored the carers’ support network and reasons for seeking a Special Guardianship Order. Their answers led to unplanned follow-up questions, making the discussion more natural. Parker (2017) emphasises that assessment requires analysis rather than information gathering alone.
I gave the carers time to answer and did not immediately fill silences. I regularly paraphrased their responses by saying, “What I am hearing from you is…”, before checking whether I had understood correctly. This allowed them to correct my interpretation and kept their views central. I involved both carers by directing questions and follow-up prompts to each of them. They appeared relaxed and were generally consistent. However, I recognise that apparent agreement should not be assumed to mean that both hold identical views, so I will continue creating opportunities for each person to respond independently.
The most sensitive discussion concerned the strained relationship between the carers and Child 1’s mother. During an earlier visit, I had sensed tension. I introduced this by explaining my impression and asking for their perspective, allowing them to correct me rather than presenting my interpretation as fact. I remained neutral and explored how they would prevent their feelings from affecting Child 1’s family relationships. They gave examples of treating his mother respectfully and continuing to offer support. This suggested that they understood the importance of placing Child 1’s welfare above adult conflict.
I remained aware that their account needed to be considered alongside information from Child 1, his mother and other professionals. Rutter and Brown (2015) emphasise the need to consider alternative explanations when forming professional judgements. One carer became emotional when explaining that they wanted Child 1 to feel “loved and wanted”. I allowed her time to express this rather than moving immediately to the next question. Their commitment was a strength, but affection alone could not demonstrate their long-term capacity. I therefore continued exploring resilience, relationships and support networks.
Child 1 was not directly involved in this session, but I kept him central by asking how he communicates feelings, what helps him when distressed, what he enjoys and what the carers want for his future. During an earlier visit, I had observed him returning from school appearing relaxed, playful and pleased to see Carer 1. This supported the carers’ description of him as settled but could not replace his own wishes and feelings. His views therefore need to be gathered separately through age-appropriate direct work, consistent with the emphasis on voice and wellbeing in the Social Services and Well-being (Wales) Act 2014.
The carers identified their commitment to Child 1 and ability to work as a team as strengths. I did not identify immediate safeguarding risks during this session, although family relationships and future contact required further assessment. My questioning allowed them to describe strengths, needs and desired outcomes rather than focusing only on deficits. This supported a citizen-centred and outcomes-focused approach. It was also consistent with the Social Care Wales Code, which requires workers to communicate meaningfully, support people to express their views and promote wellbeing, voice and control (Social Care Wales, 2026).
At the end, I thanked the carers, acknowledged that we had covered useful information and explained that the assessment would continue the following week. I then left them with the observer so feedback could be gathered without me present. Reflecting afterwards, I recognised that I did not provide a detailed final summary. Although I checked understanding throughout, summarising the main strengths, needs and outstanding issues would have allowed further correction and strengthened co-production. I will reserve time for this in future sessions.
The carers’ feedback confirmed that they felt listened to, understood my communication and recalled the Welsh-language offer. My mentor noted preparation and appropriate probing questions. This was reassuring, although positive feedback alone cannot establish assessment quality. Since qualifying, I have become more confident in following up answers, allowing silence and discussing sensitive relationships. My priorities are clearer recording explanations, continuing language awareness, distinguishing children’s views from adult interpretations and a collaborative final summary. I will reserve time to summarise strengths, concerns and next steps and invite corrections. Supervision and further feedback will help me evaluate whether these changes improve participation.
Word count: 1280


The completed observation feedback form is supplied separately with the portfolio.
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