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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, PLO meetings, family networking meetings, case conferences or tribunals, or any other indirect activity or work with groups of professionals, even if you are supporting people in need of care and support at these meetings. An suitable observation could be preparing people we support for these meeting or events, or meeting to explain outcomes afterwords. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. Where issues of capacity to give consent may be relevant, you should consider this in relation to ethical practice within your reflection. 

Feedback: - The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than just words: Welsh language plan in health and social care 2022 to 2027” (Welsh Government, 2022; last updated 2026).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  01/10/2026 

To be completed by learner. 
	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

                                                   --------------------------------------

The objective of this observation is to work collaboratively with a foster carer to plan five weeks of face-to-face life-story work with Child 1 and Child 2. 

The children are currently in foster care following their removal from their mother’s care due to neglectful parenting and concerns of the relationship with their father. Their father is a convicted sex offender, and an allegation was made by an older sibling. The purpose of the work is to support the children to develop an age-appropriate understanding of their history, the reasons they entered care, and the circumstances within their family. Sensitive information will be introduced gradually and at a pace the children can manage, ensuring the process remains supportive and does not become overwhelming.
The wider context of looked-after children in Wales highlights the importance of this work. Welsh Government statistics recorded 7,072 children looked after on 31 March 2025, with 68% living in foster placements. Furthermore, 56% of children who became looked after during 2024-25 initially required care and support because of abuse or neglect (Welsh Government, 2026). Whilst these figures provide context for understanding neglect as a common reason children enter care, each child’s experiences, understanding and support needs must be individually assessed.
Cocker and Allain (2011) emphasise the importance of understanding children within the context of their family relationships and wider circumstances rather than viewing their needs in isolation. This is particularly relevant to life-story work, where information about family experiences must be presented in a way that reflects a child’s developmental stage, emotional resilience and capacity to understand complex issues.

The observation will involve a face-to-face meeting between the foster carer and me. I will be responsible for planning the sessions and determining what information should be introduced each week. However, the foster carer’s knowledge of the children will be essential in identifying how information should be communicated and recognising signs of distress. Child 1’s therapist will also contribute to planning and delivery. This reflects collaborative practice and the importance of combining professional knowledge with the expertise of those who know the children best (Cocker and Allain, 2011).
Particular consideration is required for Child 1 due to concerns regarding her ability to learn and retain information. Information will therefore be communicated using repetition, simple language, visual aids and therapeutic approaches appropriate to her needs.
The Social Services and Well-being (Wales) Act 2014 provides the legislative framework for supporting looked-after children and promoting their well-being. In preparation for the observation, I also made the Welsh language Active Offer and established that the foster carer’s preferred language was English. This reflects the principles of More than just words (Welsh Government, 2022) and supports meaningful partnership working, ensuring the children’s needs remain central to planning.

Total word count – 327 words (excluding references). 




	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice, the principles of the “Active Offer”, and reference to “More than just words: Welsh language plan in health and social care 2022 to 2027” (Welsh Government, 2022; last updated 2026).

1300 (+/- 10%: include your actual word count at the end of each section).

                                           ------------------------------------

The observed practice involved a face-to-face meeting with a foster carer in her home, with a social work colleague present as observer. Prior to the meeting, I gained the foster carer’s consent by telephone to participate in the observation and provide feedback. She was more than happy to do so, which I believe was influenced by the positive professional relationship we have developed. She thanked me for my support and explained that she felt she was finally being listened to. She was also pleased that I would be present during the meeting and that she was being involved in planning for the children while also being supported in her own right as a foster carer. This reinforced for me the importance of recognising carers as partners whose knowledge and experience are central to effective assessment and planning.
The children are looked after following their removal from their mother’s care due to neglect. Their father is a convicted sex offender and an allegation has been made by an older sibling. I hold relevant information and have responsibility for planning the work with the children. The purpose of the meeting was therefore to collaboratively plan and address sensitive aspects of the children’s family history, relationships, safety and identity. The foster carer will be present during sessions because she knows the children particularly well, having cared for them for approximately three years, and can help me judge how information should be introduced and when additional emotional support may be required. Child 1’s therapist is also involved in planning and delivery, demonstrating the importance of multi-agency working when circumstances are complex (Morris, 2008).
I approached the meeting having reviewed the available information and considered the potential emotional impact of the planned work. I was conscious that the children could ask questions outside the planned structure and that conversations might move in unexpected directions. I therefore recognised that preparation needed to provide structure without becoming restrictive. Parker, Bradley and Bradley (2017) emphasise the importance of assessment and planning being responsive to changing circumstances rather than becoming overly procedural. This influenced my decision to plan a clear sequence while remaining prepared to adapt the pace and content according to the children’s responses.
My communication with the foster carer was collaborative and involved active listening, open questions, clarification and professional curiosity. I explained how I proposed to plan and work through the sessions, while actively inviting her views. She shared ideas throughout the meeting and I ensured these were acknowledged and incorporated where appropriate. I recognised that her detailed knowledge of the children complemented my professional knowledge and safeguarding responsibilities. This reflected a person-centred approach because the foster carer was not treated simply as a source of information but as someone whose views could influence the intervention. Koprowska (2010) highlights the importance of active listening and responsive communication in developing effective professional relationships.
The first planned session will focus on family and family relationships. We discussed using the children’s family tree alongside my own and the foster carer’s family trees to introduce concepts such as mother, father, brother, sister and half-sibling, using real-life examples to make these relationships meaningful. The second session will explore sex, relationships and consent, with books and appropriate online videos potentially being used to support understanding. The foster carer shared that Child 1, despite being older than Child 2, does not understand how babies are made. This challenged my initial assumptions based on chronological age and reinforced the need to assess understanding rather than rely on age as an indicator of developmental knowledge. Lindsay (2013) argues that interventions should be adapted to the individual circumstances and needs of the person rather than applying a standardised approach.
This was particularly important because there are concerns regarding Child 1’s ability to learn and retain information. I therefore considered how communication could be adapted through repetition, simple and consistent language, visual resources and opportunities to revisit information. Child 2 is younger but may still recognise and understand language relating to the planned discussions. I considered that Child 2 may require significant emotional support from the foster carer immediately following a session, whereas information may take longer to process for Child 1 and its emotional impact may emerge later. Both children are open about their thoughts and feelings and have strong support from their foster carers. However, Child 1 can sometimes find it difficult to connect information together. I critically reflected that this could be either a strength or a difficulty depending on how information is presented and understood.
A significant part of the meeting involved considering how discussions about sexual abuse should be approached. The therapist advised that consistent terminology should be used, for example avoiding changing between terms such as “sex offender” and “paedophile”, and instead using one term and explaining its meaning appropriately. Therapeutic letters following each session were also discussed as a way of giving both children an opportunity to reflect on information after the session. I recognised the importance of balancing difficult discussions with positive examples of safe, loving relationships. This would allow the children to develop an understanding of both healthy and harmful relationships rather than associating relationships only with abuse or danger.
The children understand that their mother was unable to keep them safe but have not previously been told why. The planned work aims to help them develop a clearer understanding of their history in an appropriately paced and supported way. I also considered the complexity of their relationship with their father. Although they have no contact with him, he remains part of their identity and life story. Similarly, the relationship with the sibling who made the allegation needs to be managed sensitively so that the children can process what has happened without unnecessarily damaging important family relationships. Hothersall and Maas-Lowit (2010) identify the importance of considering risk, protection and wider circumstances when working with children and families. My responsibility is therefore not simply to provide information, but to consider how information may affect safety, identity, relationships and emotional wellbeing.
I was open during the meeting about feeling nervous about undertaking this work. I explained to the foster carer and therapist that I was aware of the sensitivity of the subjects and did not want to cause additional distress or pressure, while recognising that difficult emotions may arise. Reflecting on this, I recognise that professional anxiety can be useful when it encourages preparation and consideration of risk, but it could become unhelpful if it results in avoiding necessary conversations. Knott and Scragg (2007) suggest that reflective practice enables practitioners to examine their actions and emotional responses rather than simply accepting them. In this situation, acknowledging my uncertainty encouraged me to seek professional advice, prepare carefully and recognise the limits of my own knowledge.
The observer’s feedback was positive and provided an external perspective on my communication. They identified that I had a good relationship with the foster carer, explained myself clearly, communicated how we would plan and work together, and worked collaboratively. The observer also identified that my communication was clear. This feedback was particularly useful because it confirmed that the collaborative approach I intended to use was evident to another professional. Howe and Gray (2013) highlight the importance of professional reflection and support in developing safe and effective practice. I recognised that seeking feedback does not indicate a lack of confidence; rather, it supports accountability and continued professional development.
The meeting also demonstrated the importance of communication in relation to language and culture within Welsh social care practice. I made the Welsh-language Active Offer and established that English was the foster carer’s first and preferred language. The meeting therefore continued in English, reflecting her preference rather than making assumptions about which language should be used. The Social Services and Well-being (Wales) Act 2014 requires practitioners to have regard to people’s views, wishes, feelings, characteristics, culture and beliefs, including language, and to support participation where communication may be limited. The Welsh Government’s More than Just Words framework similarly reinforces the principle that language should be integral to person-centred care rather than treated as an additional consideration (Welsh Government, 2012).
My previous experience of working with families where English was not their first language has reinforced this learning. In those situations, interpreters were sometimes required and assessments could initially take longer because additional time was needed to ensure that information had been accurately understood. However, with appropriate resources and planning, effective communication was achievable. I have also worked extensively with non-verbal children and used signs and alternative communication approaches. These experiences have strengthened my understanding that communication should be adapted to the individual rather than expecting the individual to adapt to professional communication. Davies (n.d.) highlights the significance of language in shaping people’s experiences and understanding, which reinforces why language must be considered throughout assessment and service provision. No additional ethnic or cultural factors were identified during this observation, but I remained mindful that the absence of an identified need should not lead to assumptions about an individual or family.
The Social Care Wales Code of Professional Practice for Social Care Workers requires practitioners to respect people’s views, rights and wishes, promote wellbeing and safety, communicate honestly and effectively, and recognise when support is required (Social Care Wales, 2026). I believe these principles were demonstrated through my collaborative approach, my willingness to listen to the foster carer and therapist, and my recognition of when I needed professional guidance. The Social Services and Well-being (Wales) Act 2014 also places wellbeing, participation and individual circumstances at the centre of social care practice. These principles were particularly relevant because the planned work has the potential to significantly affect the children’s emotional wellbeing.
Overall, the observation strengthened my understanding that effective communication is not simply about explaining information clearly. It involves listening, adapting, checking understanding, recognising emotional responses, valuing the knowledge of carers and other professionals, and remaining open to changing the approach. I have learned that careful planning is essential when working with sensitive information, but that effective practice also requires flexibility because children may respond in ways that cannot be predicted. I will continue preparing visual resources and gathering relevant information before the sessions, while ensuring that the children’s responses, views, preferences and emotional presentation are reflected in ongoing plans and records. Most importantly, I have developed greater confidence in recognising that I do not need to have every answer immediately. Safe practice requires me to use professional judgement, seek advice and work collaboratively so that the children’s understanding, safety and wellbeing remain central to the intervention.

Total word count 1429 words (excluding references).



















Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes on time. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes they asked for permission and explained why. 

	Were you clear why the social worker met with you today?

	Yes 

	How well prepared do you think the social worker was for his or her meeting with you?

	I think she was very prepared. 

	  How has the social worker listened to you and respected your views and wishes?

	Yes I do feel listened to and I feel that is partially why this meeting has come about which I am pleased about. 

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes, I feel she talks in a way that is easy to understand. 



	How has the social worker’s involvement met your expectations for this visit?

	Yes, we have been involved with social workers for a long time and even though we have only known her a short period I feel she really listens and gets things done. 

	Are there any other comments or suggestions that you would like to make?
	She is very ‘switched on’ and I feel she listens to what we have to say. She also spends a lot of time with the children and prioritising them.  
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