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Section one critical analysis
This section will have a critical analysis of the foundation Phase and the importance of play.
It is considered today that play is a fundamental human right for all children around the world, irrespective of age, gender, culture, social class or disability. Therefore, it is the practitioner’s responsibility to offer children a wide range of play environments to encourage and support their developmental needs (Gleave, Hamilton, 2012).
This is supported by the Welsh Government (2015) foundation Phase who suggest children should be given opportunities a play based curriculum.
This is supported by the United Nations Convention on the Rights of the Child (no date) Article thirty one suggests all children have the right to relax and play. Therefore, children should be given play opportunities and practitioners should carefully plan activities that are age appropriate. Play experiences should provide equal opportunities for all, providing opportunities of play will improve children’s quality of life (UNCRC, no date).
Therefore, play is seen to be an essential part of children’s lives and is central to children’s physical, mental, social and emotional health and wellbeing (Play Wales, 2014).) Roberts (2011) explain how play is enriched for well-being development. When play is child initiated, open ended, has no time limit, free and adaptable children’s wellbeing is benefitting as it enables them to base their play on their own experiences and interests.
This is reinforced further by Brown et al (2013) who highlights the importance of risk taking in the development of social and emotional skills, key areas of progress for later life skills in adulthood (Knight, 2011) (Gleave et al 2012). Child initiated play leading to disappointment and problems provide vital opportunities for difficulties and understanding different emotions. Therefore, beneficial and provides opportunities for developing resilience and problem solving with others in a child motivated environment (Whitbread, 2012).
Play Wales (2014) believe that children develop resilience and flexibility through play. When children have play opportunities they contribute to their physical and emotional wellbeing.
Play Wales (2015) opportunities for free play provide children with the cognitive ability to problem solve emotional ability to deal with disappointment and the social ability to communicate effectively with others and work collaboratively, alongside physical challenges.  Play Wales (2015) sees play as the foundation stone of resilience.
Similarly Bruce (2011) suggests that play transforms children’s lives because it helps them to function beyond the here and now. Children become involved in more abstract thinking. Play allows children to problem solve experiment and work out what they think and how they feel.
Frobel (1782) Froebel considered children’s health and well-being, physical development, the environment, social relationships and spiritual aspects of development as important. He believed play opportunities have a vital role in the whole child development. He believed that children construct their own understanding of the world around them through direct experiences of play (Veal, 2017).
​However, Holland (2018) supports play as being what children and young people do when they follow their own ideas and interests, in their own way, and for their own reasons. She sees play as a fun way to support children’s development and allows them to be creative, explore and experiment. Play is a fundamental way that children enjoy childhood experiences. Mcinnes et al. (2013) believes play to be biologically driven and adult interaction can damage the process of play. When adults allow children the time and space to play it gives children the opportunity to meet and socialise with their friends, keeps them physically active, and gives them freedom to choose what they want to do and how they want to do it. Children are less likely to choose and approach an activity as play if an adult is present (Mcinnes et al. 2013).
This is supported by Bronfenbrenner (1979) who believed that children’s development is affected by their environment with a belief that children benefit from experience not instruction from adults.
Similarity, to Bronfenbrenner Veal (2017) suggests the Te Whariki approach discusses the importance of supporting adults such as practitioners and family highlighting the value of relationships. Suggesting children learn through positive relationships with people, places and things whilst providing play experiences from a young age; therefore working together for the child’s development holistically.  Their intellectual, social, cultural, physical, emotional and spiritual learning is interwoven across all their experiences.
Foundation Phase framework (2008) was introduced for children to have access to a well-planned curriculum that allowed them to develop and learn through play opportunities. They instruct practitioners to provide activities both indoors and outdoors that are stimulating, fun and safe (Welsh Government, 2008).
Welsh Government (2015) like the UNCRC promotes the foundation phase aim, to ensure that all children have an equal opportunity and flying start in life.  The foundation phase celebrates diversity, promotes values and provides the opportunity for children to grow and develop. The statutory curriculum framework for young children focuses on children’s developmental needs.  Having a holistic developmental approach for every child provides opportunities for children to develop new skills whilst building on previous experience and learning.
However, the literature report suggests providing play opportunities for children will not be enough to ensure children develop the necessary skills. In addition to the environment adults must adopt a culture of understanding and promoting play, and children must be given the time they need to engage in free play (Santer, 2007).
By understanding play as a tool for achieving outcomes, such as learning or fitness, adults are in danger by over structuring play, dissolving the essence of play itself.  Resulting in play becoming transformed into a goal focused task, losing self-direction, enjoyment and instinct. It is only by following their own rules, in their own time, can children fully reap the benefits of playing (Holland, 2018).
Children’s play belongs to children; adults should use consideration with regard to their role, ensuring they do focus on their aim or outcome and therefore unintentionally destroying children’s own place for play.  This can happen by imposing an area for play or the use of a plan which segregates children.  Adults require the informed knowledge of the importance of play to take action to promote it (Santer, 2007).
This is further supported by the Reggio Emilia approach, driven by children in control of their own learning based on their own interests.  Children are encouraged to explore their own ideas, each practitioner’s role is to learn alongside the children and set up provocations that encourage children to discuss their learning (Wein et al 2008).
Malaguzzi (1993) believed play to be an opportunity, where children develop independence and become creative thinkers.  When Children guide their own learning they begin to develop social interactions and build relationships. Children become truly engaged in their play by following their own interests, by asking questions and exploring the world around them (Reggio Emelia, 2020).
When practitioners observe children in their learning environment they start to understand the children and learn more about their interests. Observations are important and help practitioners understand and support children’s development (Welsh Government, 2008).
Blatchford et al. (1982) suggest when children build positive relationships with practitioners and their peers their well-being is being promoted, as their needs are being met and children can fully engage in the learning environment.
However despite Welsh Governments’ (2015) ambition, to ensure that every child has a wide range of challenging and interesting opportunities to play, through statutory guidance.  The local authorities assessment of the sufficiency of play opportunities for children in their areas highlights that children and young people, especially those with disabilities, those living in financially deprived families, and other marginalised groups, experience some fundamental barriers to play, and children’s other rights under Article thirty one (UNCRC, no date)
BBC News (2015) report suggests that the Foundation Phase lacks equality therefore, there are still gaps and missed learning opportunities for certain children. The Foundation Phase has room for improvement.
However, The Welsh Government’s (2015) final report evaluation suggests that the foundation phase has been seen to have led to improvements in children’s learning, involvement, wellbeing and enhanced their achievements. The evaluation encourages the Welsh Government to continue to develop and enhance the Foundation Phase as potentially leading to even greater educational success and support for children.
Linking to the new curriculum guidance developed so practitioners can develop their own curriculum to provide children with a more inclusive approach to learning. Supporting children to develop the four purposes, to ensure they become successful learners.  This supports and encourages children to becoming the best that they can be (Welsh Government, 2019).
Highlighted further by Donaldson (2015) who suggests practitioners can build on the success of the Foundation Phase by improving education, as his ambition. He sees the success of foundation Phase where children develop independence and independence. The creation of greater challenging experiences for children, practitioners are helping success in life and contribute to children having successful futures. Setting children up with the skills they need for future employment, lifelong learning and active citizenship (Donaldson, 2015).
Linking to the Foundation Phase (2015) noting that all children develop at different stages and must be provided with a curriculum that gives children the opportunity to develop and acquire skills at their own pace.
The Te whariki approach allows children to create learning stories based on their own ideas and interests and practitioners allow children opportunities to reflect on their learning. The practitioners learn with the children and encourage the children to guide their own learning. This supports their holistic development and aims to crate learners who are competent and confident (Margrain, 2017).
The new curriculum (2019) must be designed around the needs of the child and be unique to every child. This will allow children to make their own choices and become independent learners. Practitioners remembering that all children develop at different rates.
To summarise evidence argues when children are provided with choice and opportunity to make choices in a natural environment they develop all the skills that adults seek children to gain in their own purposeful planning (WAG, 2015). The opportunities within the new curriculum need to be embraced to provide a blend of teaching and learning approaches and all adults must learn from the importance of outdoor opportunities and independent play.  A resource available to all learners at no cost providing the fundamental need for all children, the ability to make choices, face challenge and failure whilst feeling safe and supported by their peers.  Therefore developing the ability to problem solve, work as teams with empathy and motivation. All elements of the life skills developed into adulthood (WAG, 2020). When children are provided with these rich opportunities they are on their way to becoming successful learners and having a successful future and supporting them to develop skills they need for life and future employability (Donaldson, 2015).






Section two 
This section will evaluate different assessment methods in the Foundation Phase. 
Welsh Government (2015) developed the Foundation Phase in order for children to learn through play. Play is believed to be how children make sense of the world around them and has proven to be essential to children’s development.  When children are learning through play they are developing their language and communication skills. When experiences are carefully planned children begin to use initiative, take risks and make mistakes without fear of failure by making their own decisions (Voce, 2008).
However, in the Foundation Phase children are assessed using baseline assessments, of which have been developed to assess children within six weeks of their entry to the Foundation Phase (Welsh Government, 2011). Welsh Government (2017) explains that the assessment is based on outcomes they are expected to meet by the time they start school. It covers the six developmental areas of learning, and is set up in the classroom for children to complete independently without adult guidance in order to successfully achieve (Welsh Government, 2011). Welsh Government (2017) continues by stating that this allows children to develop holistically. 
However Early Education (no date) suggest that the baseline assessments have no impact on the child, and it only provides practitioners with a snap shot of what the child can do on that day. They subject children who may not even be statutory age to assessments for accountability, so schools can demonstrate the progress children make from reception to year two.  Therefore, suggest that the assessments are not reliable data and believe the process to be harmful towards children settling in to the setting (Nursery World, 2018). 
Taylor (2016) states children should be settling in within the first six weeks of starting a new setting, which can be challenging for them, without the added pressure of having the baseline assessment. This is the time where children should be forming relationships and attachments and where children will start to enjoy going to school. Similarly Bowlby’s attachment theory (cited in McLead, 2017), suggests that when children make secure and safe attachments in their setting, they feel happier and tend to become more independent and develop successful social relationships. Secure attachments support children throughout their life. However children who do not form secure attachments in childhood can have a negative impact on children’s behaviour in school and later on in life (Cherry, 2019). Clarke (2016) discusses how the baseline assessments are time consuming for practitioners and add extra pressure and strains to complete them on time. Therefore they will be rushed and not provide a true picture of what the children can do. Blatchford et al. (1982) stresses how building positive relationships with children is essential in providing care and ensuring the wellbeing of the child is being met in the learning environment. 
The foundation phase suggests that practitioners working with children should have an understanding of how children develop, and the different rates in which child development happens. Although they are all subjected to the same baseline assessments and the assessments are based on their age not stage (Welsh Government, 2015). However Early Years Wales (2018) suggests that using the baseline assessment supports teachers to determine how children are developing and if they need extra support. They might identify children with additional learning needs and help the teachers understand how to support their needs (Welsh Government, 2017). Furthermore, Waters (2016) places emphasis on practitioners interacting with children during learning process, explaining that they should be involved in play with children, making observations to feed into future planning to support development. This links with Vygosky’s More Knowledgeable Other and scaffolding theory’s (cited in Pressley and McCormick, 2007), suggesting that children learn from one another, and become independent learners when they observe and interact together during challenges. This includes practitioners scaffolding tasks, to build children’s confidence and knowledge, and when they understand, take a step back. Similarly, the Welsh Government (2015) emphasises that children should develop at their own unique, pace, being provided with opportunities to practise these skills, in different scenarios to ensure they fully understand the concept. Likewise, Allen and Artiles (2017) believe that children need to have interaction with other children, and adults, in order to learn from them, and have positive, learning experiences. Purdon (2016) continues to say that sustained shared thinking in children allows them to make good progress, developmentally, as it is child-initiated and allows them to interact with one another, problem solving and developing their critical thinking whilst sharing their ideas. 
Veal (2017) suggests that observations are an effective way to understand how children are developing as well as areas they need to further develop.  Observations are important and implement teachers planning so that they can plan activities that support children individually. However The Government’s independent evaluation report suggests that practitioners were not observing children enough while they were on enhanced tasks.  Enhanced tasks are seen to be more independent and practitioners would learn about children’s interests and monitor their progress through observation (Welsh Government, 2014). Similarly the Welsh Government (2008) by careful observation, practitioners will gain a better understanding of children’s interests and preferred learning styles as an individual. The purpose of observation is to determine where children are on the learning continuum in order to move them along, and to identify any difficulties they might have. This will help the practitioner understand how best to support the child (Welsh Government, 2020). 
Donaldson (2015a) believes that the new curriculum encourages children to become independent learners, as it focuses on a child’s learning stage rather than age. It allows children to develop holistically, cross curricula, through the four purposes, which are; ambitious, capable learners; enterprising, creative contributors; ethical, informed citizens; and healthy, confident individuals. Welsh Government (2020a) supports this and states that a teacher’s planning should take into account a child’s progression, and any learning needs that should be addressed, to ensure that they become independent learners. However the baseline assessments do not support the new curriculum, as Donaldson (2015) suggests that all children develop at different stages and should have access to a curriculum that is unique to them, and that allows them to develop at their own pace. Nevertheless, the Welsh Government (2020a) puts emphasis on assessments being a crucial part of a child’s learning experience, stating that practitioners play a vital role in working with the children to identify their strengths and weaknesses, in order to provide opportunities to progress. 
Like the Foundation Phase the Te Whariki curriculum is play based however has less of a focus on literacy and numeracy development and focuses on developing children who are resilient, and teach children to take risks with a strong influence on children’s holistic development and empower children to learn and grow (Educa, 2017). Lee et al. (2013) discussed how the Te whariki curriculum emphasises the importance of strong connections to families and the wider community. Children’s family known are recognised as being part of the learning experience. Children develop in a holistic way and spiritual learning is interwoven across all their experiences. This Suggests that children learn through positive relationships with people, places and things (Lee et al. 2013).
[bookmark: _GoBack]Richie (2005) discusses how the Te whariki curriculum has been recognised for the sociocultural emphasis and believes it to be a critical role of socially and culturally mediated learning of mutual and responsive relationships for children with people, places, and things. She believes that children learn through collaboration with adults and peers, as well as through individual exploration and reflection (Richie, 2005).
This is linked to Vygotsky (1986) sociocultural theory who describes his theory as the lenses through which children understand and how children learn and develop. The more knowledgeable other supports this by providing children with opportunities for social interaction with others. Children learn through social experiences.
Veal (2017) Te Whariki’s vision is to support and create children who are confident, competent communicators who are healthy in mind body and spirit and understand their value to the society. This is linked to Donaldson (2015) creating ethically informed citizen’s this allows children to have a sense of belonging.  
The Te Whariki curriculum encourages children to create learning stories rather than formally testing children.  They prefer the use of observations to assess children’s process and allow opportunities for children to reflect on their work developing children’s confidence and independence (Blaiklock, 2010). 
Sonja and Tesar (2015) explain how learning stories allow children to drive their own learning through their own ideas and interests.  Learning Stories have an emphasis on the processes of learning rather than on specific knowledge and skill outcomes. Learning Stories are supposed to reveal children’s dispositions for learning instead of focusing on what children can or cannot do. 
This is supported by the new curriculum that suggests practitioners encourage pupil voice by allowing children’s ideas to implement their planning (WAG, 2020).
To summarise it is crucial children have an opportunity to develop at their own stage through a curriculum that is unique to their developmental needs rather than their age (WAG, 2020) this linking to Donaldson (2015) who suggests practitioners need to take in to account all children are unique and help guide their learning by providing them with learning experiences that help them grow and become the best that they can be. 
Welsh Government (2008) believes observations are far more effective to find out about children’s likes and dislikes and are seen to be more informative. Observations support practitioner’s next steps on how to move children forward or support children with additional learning needs.  Children are likely to grasp skills in their environment rather that activities that have been set up purely for baseline assessments (Welsh Government, 2014). Mclead (2017) Less pressure on practitioners to complete baseline assessments will provide practitioners with more time and opportunities to get to know children and form positive attachments early on in the Foundation Phase (Clarke, 2016).



















Section 3 Blog 
This section will be discussing the importance of the outdoors, how it can be used as a tool to provide children with learning experiences and how it supports children’s development when it is used properly. 
Welsh Government (2014) discus how outdoor learning should be an integral part of the Foundation Phase, not an extra therefore the practitioner plays a vital role in setting up the outdoor environment, ensuring it offers the children learning opportunities that are meaningful and beneficial.
 However, The Welsh Government (2015) suggests that when children are provided with well-planned learning opportunities to allow children to have fun in a safe environment, it encourages children to explore and learn through first hand experiences. The Foundation Phase environment should promote discovery and independence. Practitioners should use the outdoor environment as a resource for children’s learning. Ouvry (2007) suggests that activities should be planned by taking into consideration the child’s diverse needs. Similarly, The Welsh Government (2020) new curriculum suggests children develop at different rates activities should be planned for children’s individual need. 
Similarly, The Welsh Government (2009) emphasis the use of the outdoor environment as a resource for learning that can benefit children in so many ways. Being outdoors enhances all aspects of children’s development; social, physical, creative, cultural and personal. Children with these skills develop a wide range of skills and are able to learn and retain this (Ouvry, 2007). Welsh Government (2007) suggest outdoors is the ideal environment for experiential learning, because it offers unique opportunities; creative, physical, expressive whilst making choices and taking risks. The outdoors presents a wide range of stimuli from nature and the weather.  Therefore creating a multi sensual experience which can enrich and enhance children’s learning (Welsh Government, 2009).
This is supported by Mclead (2018) who discusses Vygotsky’s sociocultural theory and believes the environment to be a factor that will influence how children feel and think. He believed children learn best from the more knowledgeable other.
During my own professional experience over eleven years I have witnessed practitioners’ attitudes towards using the outdoor environment.  The practitioner and provision has provided children with both positive and negative experiences. Practitioner’s views can change the way the children see the outdoor environment and have a negative impact upon learning opportunities. Enthusiasm is key to developing the use of the outdoors; many have shown negativity due time, resources, training and weather conditions. Further reinforced by The Welsh Government (no date) noting the requirement for practitioners positivity and developing an attitude to embrace all weather conditions, ensuring appropriate clothing should be available. Therefore, it is the role of the practitioner to link with parents and carers and communicate with additional adults ensuring everyone is prepared for all types of weather. Where possible, storing additional appropriate clothing will ensure children enjoy and experience learning opportunities without seasonal barriers. 	
Bandura (1925) social learning theory suggests that children learn within a social context and from one another through observation, imitation and modelling. His theory recognised the importance of observational learning. Therefore, children observe adults and could develop the same attitudes towards the outdoor environment as adults.
Waite (2007) suggests health and safety to be an additional barrier affecting practitioner’s views on the outdoor environment. Some children are happier in the outdoors and struggle to concentrate in the classroom environment practitioner’s worries about the safety of the outdoors is preventable by following risk assessment procedures.  The agreed steps can then be carried out by named staff on a daily basis. The Health and Safety executive (2012) recognises the importance of outdoor play for children’s learning and believes it contributes to children’s well-being and social development. They suggest that risk should not be eliminated but simply well managed.  Similarly, Knight (2011) suggests in order for children to develop the skills for life, they should have opportunities to challenge themselves, discover their limits and learn how to manage risks. Children given the opportunity to freely explore the outdoor environment develop reliance and problem solving.  
Veal (2017) suggests that when children take risks they will in turn begin to enjoy adventurous and daring activities, leading to greater confidence and independence.  
This is supported by Piaget’s who believed children to be little scientists and they learned best through exploring and experimenting the world around them (Mcleod, 2018).
To summarise practitioners play a vital role on planning and developing the use of the outdoor environment to enable children to have well planned and learning experiences. As well as allowing children free time to make their own choices and explore the environment, with opportunities for risk taking (WAG, 2015). The outdoors promotes children’s decision making and support them to develop independently.  The outdoor does not need to cost a lot of money instead practitioners should make use of the natural world around them. This supports Maria Montessori who believed that children were the best directors of their own learning. She believed that children are seen to be naturally curious and driven when it comes to learning. The Montessori approach allows children to discover the world around them through hands on experiences, and in the right environment (Veale, F. 2017).
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