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In January of 2020, the Welsh Government introduced its new ‘Curriculum for Wales Framework’ (Welsh Government, n.d.). The framework stands as a guidance with new purposes and principles that allows schools to structure their own personal curriculum, based on the four purposes (Welsh Government, n.d.). Professor Graham Donaldson’s ‘Successful Futures’ (2015) is a written review of the curriculum in Wales. He formed recommendations in which children could benefit from what they are learning and prepare them for their future lives (Donaldson, 2015:5). These recommendations include the four purposes and an integrated use of cross-curricular teaching (Senedd Wales, n.d.). These purposes are then focused around six ‘Areas of Learning and Experience’ (AoLEs), instead of different subjects, as per the old curriculum (Senedd Wales, n.d.). 
Donaldson states that the principles mean more than just ‘teaching’ (Donaldson, 2015:63). He believes they represent the careful consideration of a selection of pedagogies in relation to the four purposes and developmental needs of the children (Donaldson, 2015:63). Schools are asked to consider the twelve pedagogical principles when creating their curriculum to aid their learners. (Welsh Government, n.d.). He states teachers should select what pedagogies to use based on theoretical knowledge and understanding, and what makes effective practice in different contexts (Donaldson, 2015:63) He strongly believes that this is the “heart of what it means to be an excellent teacher” and continues to talk about each principle individually (Donaldson, 2015:63). 
The twelve pedagogical principles are important to the curriculum as they help the practitioner connect the AoLEs across the curriculum and reinforces cross-curricular obligations in relation to literacy, maths, and digital competence (Impact Wales, 2022.). The pupils are therefore encouraged to take leadership with their learning, whilst developing social and emotional skills which can help create positive relationships (Impact Wales, 2022). The principles each have their own connection to the four purposes and are discussed broadly within Donaldson’s review. Three of these principles are individually discussed within this essay, showing my understanding using examples of effective practices across AoLEs, areas of strength and how they could each be developed and how this effects my personal standpoint on each.  

The first principle is “good teaching and learning means employing a blend of approaches including direct teaching” (Donaldson, 2015:68). Donaldson states that teaching and learning should not fall into “traditional methods”, but rather encapsulate a myriad of experiences that correlate directly to the purposes within the framework (Donaldson, 2015:65). Selecting the correct and most beneficial methods can be a critical factor to the progression of a pupil in school. Blended learning incorporates face-to-face teaching with a range of other learning opportunities and approaches. Some examples of these methods can include direct teaching, online learning, and independent learning. 
Blended Learning FP states that it allows children to build on previous knowledge and apply those skills to aid them in becoming independent learners (Blended Learning FP, n.d.). Incorporating multiple methods of teaching and learning can be a vital aspect during a child’s first years in school to allow them to develop and discover their strengths and weaknesses within the school environment. From the position of the practitioner, a blended learning approach should always consider developing the child at a manageable pace and be firmly based on the tenets of successful early education, whilst incorporating and linking directly to the four purposes (Blended Learning FP, n.d.). Ensuring the needs of the child and the expectations from the new curriculum are met can help to create and utilise a beneficial blend of teaching that assists the important early stages of development in FP pupils. 
In practice, the practitioner could lead lessons based on The Three Little Pigs. The teaching could involve a shared reading session where the story is read to the pupils and is then discussed as a class. It could then progress to group learning in rotations where the pupils could be asked to draw or create a story line, leading to writing a simple recount, or a task where they create small houses out of different materials selected by the class. The teaching could also involve a trip to a farm to see pigs or an independent learning session where the children are tasked to role play the story using expressive arts or with toys. Incorporating more than one method of teaching makes the topic fun and engaging at all points. 
Young children could find it difficult to grasp and engage with direct teaching, so keeping a range of methods can potentially allow them to engage further and find the teaching more enjoyable. Direct teaching involves set instructions to teach the children and is very much teacher led. It is typically taught towards the whole class with the teacher at the front (Structural Learning, n.d.). This makes it beneficial for children to progress effectively and aids them in applying skills they have learned into different circumstances both in and out of school. Direct teaching may be viewed by some educators and reformers as outdated, abstruse, or inadequately considerate of pupil learning. This is because it is frequently associated with the lecturing method of teaching where students sit and take notes (M.Ed, 2019). This method tends to fall under the assumption that all pupils can learn at the same pace, in the same way, which can be viewed as ineffective in many ways for FP learners. It can be seen as effective solely for teaching basic academic abilities; ineffective for teaching skills such as problem solving, analytical skills or comprehension skills.
However, there are multiple forms of teaching and learning that can be more effective and engaging for the foundation phase (FP). Learning through play is a main contributor to a child’s progress in school and is essential when developing a child’s most crucial life skills. This is their cognitive development, social, physical, and emotional development (Welsh Government, n.d.). Play is seen as a learning experience that considers the whole child, not only making space for needed activity, but sparking the ability to find the joy within them (Hoskins and Smedley, 2019). From viewing a FP learning environment during placement and bridging, I saw that children seemed immediately engaged when tasked with an activity involving some method of play. The children appeared to enjoy role playing areas, building with Lego, using figures and toys, as well as physical activity such as tough tray exercises. Although these tasks are set to be fun and enjoyable for the child, they never stray away from developing what needs to be developed. They constantly incorporated fine and gross motor skills, personality development, problem solving and outdoor activity. 
When taking a personal stance, I believe that blended learning is beneficial to the development of the child in their early stages of education. Employing a range of methods can easily allow the child to stay engaged, and helps the practitioner learn how and when a single child is learning the best. Allowing children to be educated through play, group settings, group rotations, and outdoor settings etc allows a child to explore their own personalities and develop their own understanding in a way that direct teaching alone may not be able to achieve, whilst simultaneously keeping them thoroughly engaged and ready to learn throughout the day. 

The second principle discussed is “good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest”. (Donaldson, 2015:68). Children in school will each have their own interests and approaches to learning so teaching needs to be structured to cater for all needs (Donaldson, 2015). Children need to be challenged in the school environment in order for them to progress, however, challenges need to be created based on the ability of the child, in a way that keeps them engaged throughout. Accessing prior knowledge has a direct impact on how they remember, think, develop, and apply new knowledge (Carnegie Mellon University, 2019). Understanding needs to be assessed in order for the practitioner to know how to progress each child. Different levels will need to be met whilst maintaining engagement, so children are motivated to continue. 
An impactful method could be the use of Vygotsky’s Zone of Proximal Development (ZPD) and more knowledgeable others (MKO) (Vygotsky, 1978). An MKO is a person with a higher understanding of something than the learner in a task, for example, a teacher or a peer at a higher level (Mcleod, 2019). A teacher can model what a task is and how to complete it which is copied by the pupils. They then continue to work on their own with feedback on their performance (Silver, 2011). The scaffolding method is used to offer gradual “steppingstones” to aid students in progressing through their work (Silver 2011). Silver (2011) offers ten guidelines to ensure scaffolding is used effectively. Assessment can be an incredibly important step to figure out where a child is in terms of their understanding and development. The next steps then need to be curated based on what you know the pupils can and can’t do. “Steppingstone” tasks are then implemented to allow challenge in progression. Feedback and prompts are given from the position of the MKO throughout, as well as receiving personal feedback from the pupil about where they feel they stand in their learning (Silver, 2011). 
In my placement school, there are many kinds of assessment methods used in teaching. Some of the most used methods I saw include mainly self-assessment. Children are given a card that sticks into workbooks with a traffic-light system they call RAG (red, amber and green) scoring. Once the task is complete, they choose either red, meaning they didn’t really understand, amber, they had some understanding, or green, they understood the task, to tell their teacher how they felt they performed in that session. The class is set up into groups of ability level and tasks are set at the levels of challenge that those children need. The teacher then understands what lessons are the most engaging for each group. For example, when conducting a maths lesson, a lower ability group may have the highest engagement when learning with physical resources such as numicon shapes or a number line, so the teacher will ensure to include these resources in the lessons with that group. The more able group, however, may thrive off completing written questions of increasing difficulty independently to allow them to challenge their minds and see where they need to improve, so the teacher will involve those tasks often in their lessons. This almost guarantees that they will look forward to those sessions and be consistently engaged throughout. 
Building on previous knowledge and ensuring engagement and interest is always met is a vital aspect of a child’s progression. Every child will not work in the same way or at the same pace, so it is important to structure learning in a way which avoids implementing a ‘one size fits all’ assumption. Consistent forms of assessment such a self-assessment and teacher assessment ensures each child is working at the right pace and allows the teacher to create lessons based on what they found the most enjoyable and when they learned best to almost guarantee motivation, engagement, and interest. 

The final principle for discussion is “good teaching and learning ranges within and across Areas of Learning and experience.” (Donaldson, 2015:68). If strong links can be found between and within the AoLEs, they are likely to enhance and reinforce learning (Donaldson, 2015). Creating cross-curricular links in learning can help to further develop knowledge in creative ways. Jonathan Barnes (2015) states “the world beyond the classroom is cross-curricular”. People use multiple subject skills daily to complete tasks or simply go about their day (Barnes, 2015). So why not use this within the classroom too? Using a range of experiences and teaching methods across the AoLE’s allows pupils to widen their knowledge and understanding in multiple ways, impacting their development both in and out of school.
Cross-curricular learning can cover a broad range of topics, yet it typically relies on connections between only a few important ones. This can be beneficial to pupils as it enables them to spot informational correlations across subjects that will aid in reinforcing important knowledge (Twinkl, 2021). Not only can it broaden understanding within the school environment, but it also helps children to make connections to the real-world. Scheduled subject specific lessons can be viewed as a highly practical technique to guarantee that all pupils devote the same amount of time to mastering each discipline. However, the significance of providing a real-world learning environment in which pupils can implement what they learn, can be viewed to be just as important, if not more beneficial (Strecker, 2021). It can be important to look for ways to connect AoLEs when looking into certain topics. Links between these disciplines may occur naturally rather than forcibly. To almost certify the links are clear enough to understand, topics where they naturally emerge can be selected (Strecker, 2021). However, there are some drawbacks that can be noted. Long-term attention retention for students might be difficult. If not carefully thought out and executed, some topics or lessons could begin by being incredibly engaging and exciting before it eventually fades and becomes tedious and hard to understand or grasp, and motivation can be lost. (Lynch, 2019). Making cross-curricular links could be difficult for some subject areas as they still need to be effective and natural without seeming forced. Pupils may wonder why they are engaging in certain areas and wonder what the benefit is, ultimately losing interest in the topic. 
When applying the principle to practise, an example of this could be used under the topic of natural disasters. If a teacher is leading lessons about volcanos, for example, they could begin with humanities. A geography session can entail what a volcano is, how they appear, what they do and where some are. History can teach about the biggest volcanic eruptions such as Pompeii or Mount Tambora. You could then link to science and technology where pupils are tasked to create their own erupting volcanos, or expressive arts where they can draw or make a model volcano or cross-section or act out what to do if a volcano erupts. Languages, literacy, and communications can be linked by writing a short description on how they erupt. Constantly crossing between AoLE’s keeps children engaged without constantly using areas that may become boring and less engaging. 
Keeping links between and across AoLEs is an incredibly beneficial aspect to teaching and learning in the FP. It ensures that teaching and learning is enhanced, and the children are intaking more knowledge and understanding that they can then apply throughout school. It also gives them the opportunity to apply those skills to real-world situations outside of the classroom meaning they are not only developing skills that are beneficial within school but learning and applying skills that allow them to be a strong and functional member of society.

To summarise, the above discussed pedagogical principles will be greatly considered during my teaching and practice in the hope to provide a wide intake of knowledge and understanding to the pupils during placement, but also in my professional career. Each principle has their own individual strengths that make them beneficial but work in tandem to provide an essential teaching and learning experience that broadens knowledge and positively impacts on engagement. The application of each principle will be considered in a broader sense to ensure planning and use of resources are the most beneficial to the development of the children, whilst maintaining cross-curricular activity and keeping a wide range of approaches and methods to keep interest and motivation high. I will make sure that tasks are modelled effectively, and simple assessment methods are implemented to keep track of how the pupils are progressing to guarantee they are learning in the ways that suit them most. This can be paired with implementing the scaffolding method of teaching to see if children are progressing effectively. I will also make sure to self-assess my experiences to keep track of my personal teaching methods to see what works and what can be developed in contrast to the pedagogical principles. This module has allowed me to have an in-depth view and personal standpoint on the above principles, and how AoLEs, teaching methods and tasks can link together to create impactful learning. I will consider them thoroughly in my time teaching in the classroom and make sure to include them in future planning throughout my placement weeks and experience as a teacher. 
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