Impact of using blended learning on the teaching of broadcasting and vocalisation course 
1.1 Background 
1.1.1 Research context 
The major of broadcasting and hosting is designed to train TV, radio and media programme hosts. The broadcasting and vocalisation course is designed for first-year students, focusing on correcting speech errors and mastering correct pronunciation skills, laying the foundation for a future career in broadcasting (Li, 2017).
The Development of Blended Teaching in China 
With the rapid development of information technology, blended teaching as a new type of teaching mode has received widespread attention in China. Researcher Li (2024) divided its development into three stages: the exploration period (2000-2014), the growth period (2015-2021) and the stabilisation period (2022-2023). Li pointed out that this teaching method combines the advantages of online learning and face-to-face teaching, improves students' learning experience and engagement, and meets the needs of different learners. Zhang (2023) agrees with this viewpoint, emphasising the impact of online technology on the traditional classroom teaching mode.
Reform of broadcasting and vocalisation course 
Currently, teaching tools in Chinese universities are becoming increasingly diverse (Xiao, 2019). Scholars have begun to explore the reform direction of combining blended teaching with broadcasting and vocalisation course.Li (2023) believes that traditional offline teaching is not enough to meet the comprehensive ability cultivation of students, and that broadcasting and vocalisation course should be taught in a way that conforms to the trend of the times and adopts a blended teaching method (Liu, 2017).

Objectives and Shortcomings of the Study 
Although studies have shown that blended teaching can improve students’ learning effects and enhance learning motivation, empirical studies in the field of broadcasting and hosting are still insufficient, especially lacking in in-depth analyses of the specific implementation effects. The purpose of this study is to sort out the relevant literature and explore the impact of blended teaching on broadcasting and vocalisation course, especially on teachers and students.
Research Orientation and Methodology 
As an explorer, researcher will analyse existing educational policies and empirical studies to reveal the specific impact of blended pedagogy in broadcasting and vocalisation course. For teachers, the study will focus on aspects such as online resource design, working hours and reuse of resources. For students, the impact of blended instruction on grades, hours of study, acceptance, and classroom experience will be explored.
While many scholars agree on the effectiveness of blended teaching, the specific nature of broadcasting and vocalisation courses calls for a more in-depth analysis of its impact. At the same time, researcher will remain open-minded in order to view the issue holistically and avoid the influence of personal background on the study.
1.2 Key Search Terms and Process of Review 
1.2.1 Key search terms 
The key terms in this study include ‘blended learning’, ‘broadcasting and vocalisation course’ and ‘broadcasting and vocalisation course reform’. The term “broadcasting and vocalisation course reform” was chosen because the teaching method of this course is still relatively homogeneous and many Chinese universities still adopt the traditional approach (Hu, 2023). The researchers regarded blended teaching as the direction of course method innovation and reform and explored its effect on the improvement of traditional teaching.
1.2.2 Types of Literature 
This study mainly uses literature from the China National Knowledge Infrastructure（CNKI)，which contains journal articles, conference papers, government policy reports and books.These literatures provide the theoretical basis and empirical support for the application of blended learning in broadcasting and vocalisation course, help the researcher to understand the relevant teaching theories and practical experiences, and analyse the impact on teachers and students.
When the researcher accessed the literature, there was a relative scarcity of empirical studies on blended teaching in broadcasting. In addition, there is more journal literature and fewer master's or doctoral theses, resulting in some of the studies lacking depth and data support, mostly theoretical analyses, homogenised conclusions and insufficient implementation details. But this provides a good entry point for research gaps identified by researcher.
1.3 Research Aims and Draft Research Questions 
The aim of this study is in analysing the existing literature to provide a summary of the  impact of blended teaching methodology on teachers and students in broadcasting and vocalisation course, as well as identifying gaps in the research and providing new research perspectives and recommendations. 
  
The following are the research questions: 
1.Teaching requirements of broadcasting and vocalisation course by government and industry?
- Government and Industry expectations and Requirements for Student Training 
2. What are the effects of using a blended teaching approach on teachers?
- What are the challenges faced by teachers?
- Is the design of the online course reusable? Is the content the same compared to traditional offline courses?
3. What is the impact of using a blended teaching approach on student learning outcomes?
- Impact on students' academic performance 
- What is the students' acceptance of the approach and classroom experience?

By delving into the above research questions, this study hopes to provide valuable insights and suggestions for teaching and learning reform in broadcasting and vocalisation course.
1.4 Summary 
In summary, this section explores the background, key terms and literature review process of blended teaching methodology in broadcasting and vocalisation course, and identifies the objectives and draft questions of this study. The next section will explore the specific impact of the use of this pedagogical approach in broadcasting and vocalisation course on teachers and students in the context of the selected literature.

Literature Review 
2.1 Introduction  
This study is closely related to the rapid development of technology and media as well as the implementation of government policies. Then after sorting out the literature 32 journal documents, 2 government documents and 2 books were selected and referred to.

Literature topics can be classified into three categories: 

1. Positioning of broadcasting and hosting majors and industry requirements: including 3 journal documents and 2 government documents, which help to understand the requirements of the government and the industry for students' training, and clarify the teaching objectives. Also to understand the connection between government policies and the use of blended teaching.

2. Teaching methods and difficulty in course teaching: a total of 12 pieces of literature focusing on the specificities of broadcasting and vocalisation course and analysing the problems of the current teaching methods. The positive impact of blended teaching is related to solving traditional teaching difficulties, and identifying the existing problems and the advantages of the current teaching methods helps to theorise the impact of the blended teaching method on the classroom.

3. Curriculum reform and innovation: contains 15 pieces of literature covering expert discussions of teaching methods and reforms proposed by academics, as well as some empirical studies. This type of literature suggests improvements to the problems identified in the second type of literature, emphasising the specific impact of blended teaching on teachers and students, such as the number of hours teachers work and the use of teaching tools.

[bookmark: _GoBack]After collecting and sorting out the literature, the researcher combined with the research question and divided the literature into three themes related to the discipline orientation and talent training policy, the impact on teachers and the impact on students.
2.2 Key definitions 
2.2.1 Broadcasting and vocalisation course
The broadcasting and vocalisation course is an important part of the broadcasting and hosting profession, which is centred on helping students to master pronunciation, intonation and presentation skills. Li (2017) states that first-year students should take this course as early as possible so that they can acquire proper pronunciation skills that will meet the requirements of future related careers. The course usually includes phonetics, intonation training, vocal techniques, and practical exercises. ‘These elements are not only the foundation for students to learn in the classroom, but also the core competencies for their future work in broadcasting (Li, 2023).’
In addition, the broadcasting and vocalisation course emphasises the importance of practice, with students needing to continually adapt and improve their articulation skills through extensive practice and feedback (Li,2017). This practicality requires frequent interactions between the instructor and students to ensure that students are able to progress with real-time feedback.
2.2.2 Blended teaching Method
Blended teaching is an instructional model that combines face-to-face learning in the classroom with an online learning experience, as defined in detail by Garrison and Kanuka (2004). The advantage of this mode is that it provides students with a more flexible learning environment, allowing them to learn at their own personal pace, while also enjoying the opportunity for face-to-face interaction with the teacher.

Here the researcher will also explain some of the concepts in blended learning as well as the platforms that are currently commonly used by Chinese universities to build online courses.

Offline Learning: Currently, most Chinese universities still use traditional teaching methods. One researcher points out that the teaching method of broadcasting vocalisation courses is still relatively homogeneous: ‘The teaching method of the basic theory and practice course of broadcasting vocalisation is still the teaching method of “theory teaching + teacher demonstration + student imitation” (Hu, 2023).’

SPOC Model: Small Private Online Courses (SPOC) is a teaching model proposed by Armando and David (2014) to provide a personalised learning experience for a limited audience. They also propose that through SPOC, instructors can design course content to fit the needs of specific students and provide personalised feedback. This model is particularly effective in broadcasting courses and can help students receive more attention and support during the learning process.

MOOC: short for Massive Open Online Course, is an online education model that anyone can sign up to use for free.MOOC has a set of homework evaluation system and assessment methods similar to offline courses, and each course is offered on a regular basis, with the entire learning process consisting of a number of segments: watching videos, engaging in discussions, and submitting homework assignments, interspersed with questions and final assignments from the course. interspersed with questions from the course and a final exam (Netease, 2014). Mucous courses for broadcasting and hosting majors refer to online open courses with knowledge systematicity, learning interactivity, and credit certification that are offered by colleges and universities with broadcasting majors (Xu, 2020)".

OBE Educational Philosophy:OBE is outcome (results, outputs) based (underpinning, oriented) education, known as Outcome-Based Education.Outcome-Based Education emphasises a clear focus on and organisation of everything in the education system to ensure that all students are successful in mastering the key content at the end of their studies.  Scholar Richard M. Felder (2009) proposes a model of curriculum design under this concept that emphasises on student-initiated learning.

2.3 Main theme 1 （Curriculum and Cultivation Requirements for Broadcast Hosting Students） 
This section systematically compares the similarities and differences between the government and the industry in terms of curriculum objectives and student cultivation directions by combing the policy documents of China's Ministry of Education (2025) and (2022) with the academic studies of Xie (2024), Li  (2022), and Zheng (2023).

2.3.1 Key Findings 

China's Ministry of Education (2025) explicitly requires that broadcasting vocalists have an international perspective, systematic theoretical and technical knowledge, practical ability, complex problem solving and innovation ability, and be able to engage in broadcasting, dubbing, interviewing, hosting and other work. The new policy sets out clear requirements for the teaching objectives of broadcasting and vocalisation courses, where students are required to master the consonants, rhymes, tones and speech flow sound changes of mandarin, as well as training in oral, respiratory, laryngeal and resonance control, in order to achieve a high level of expression in mandarin (MOE, 2025).

Since the 2020 epidemic, the Chinese education sector has emphasised the construction of online smart education platforms and encouraged teachers to offer online courses to promote educational equity (Chinese Education Sector, 2022).

Xie Chen (2024) proposes nine strategies for broadcasting and hosting talents training in the new media era, such as the reform of talent selection mechanism and the innovation of digital teaching mode, emphasises the impact of industry demand on teaching, and advocates that curricula need to incorporate short-video and live broadcasting skills in order to fill the disconnect between traditional teaching and the market. He argues that teaching should be based on market demand and enhance students' competitiveness in employment through school-enterprise co-operation, while teachers need to have the ability to apply traditional theories and new media technologies. Although he proposed many solution strategies, he lacked an in-depth discussion of the value of traditional theories and implementation details.

Li Junwen (2022) studied the development of broadcasting and hosting teaching materials, pointed out that the current teaching materials have problems such as high repetition rate and imbalance between theory and practice, and proposed that the teaching materials need to be combined with the direction of digital reform. He advocates the enhancement of professionalism through national planning textbooks and inter-university cooperation, and suggests that textbooks should be digitised in order to enhance the intuition of teaching. However, his solution favours policy suggestions and lacks a concrete implementation path.

Zheng Wei (2023) focuses on the professional theory of broadcasting and hosting, traces the origin of the core theory of Chinese broadcasting, criticises the basic research for ‘deviating from the essence of broadcasting theory’, and calls for a return to the basic theory of vocalisation and creation. He stresses the importance of traditional theories, opposes the blind pursuit of new media hotspots, and advocates the use of AI technology and scientific vocal indicators. Although he suggests that new technological means can improve pronunciation accuracy, he does not specifically analyse the definition and boundaries of excessive use of new media.
2.3.2 Consensus and Disagreement 
The consensus between the government and the industry lies in the common promotion of ‘practical ability’ and ‘innovation ability’. The ‘ability to solve complex problems’ proposed by the Ministry of Education and the ‘communication planning ability’ advocated by Xie (2024) both point to the cultivation of innovative thinking; the ‘comprehensive professional quality’ required by the policy and the ‘curriculum ideology’ emphasised by Li both point to the cultivation of innovative thinking. The ‘comprehensive professional quality’ required by the policy and the ‘curriculum politics’ emphasised by Li (2022) both focus on value leadership and the accumulation of cultural heritage. However, there are significant differences in the priorities of the two: the government framework emphasises standardisation and comprehensiveness, for example, students of broadcasting and hosting majors should have an international outlook, and the sustainable development of talents, while the industry research focuses on the enhancement of skills and marketability, for example, whether the students have the practical ability to commentate on e-sports or synthesise AI speech.
Secondly the selected literature recognises the facilitating role of digitalisation in teaching and learning, e.g. Xie (2024) advocates the implementation of an open teaching model in conjunction with live streaming platforms, Li (2022) emphasises digital supporting resources for teaching materials, and Zheng (2023) supports the use of AI technology to assist pronunciation assessment.

The controversy in the academic community focuses on the balance of weighting between traditional theories and modern skills. Zheng (2023) criticised some institutions for blindly adding new media courses, resulting in the compression of vocal training hours, which may lead to the use of various forms of technology but neglecting the content of the course; Xie (2024) countered that traditional theories need to be integrated into new expression scenarios such as live broadcasting and short videos through ‘dynamic reconstruction’, or else it will be detached from the actual needs of the industry. Otherwise, it will be detached from the actual needs of the industry. This disagreement reflects the fact that broadcasting and vocalisation courses need to pay attention to how to balance the traditional teaching methods and the use of innovative technologies when integrating digital teaching modes.
2.3.3 Research gap 
The existing literature has not explored the details of policy implementation. For example, the ‘international perspective’ proposed by the China Ministry of Education (2025) lacks specific implementation paths, and practice models such as transnational media cooperation and bilingual broadcasting courses have not been systematically studied. In addition, the ethical impact of AI technology on traditional vocal training (e.g. virtual anchors replacing real-life training) has not been given enough attention.
2.3.4 Implications for this study 
Literature studies on this topic are relatively macroscopic, mainly from the macroscopic perspective of professional construction and curriculum development to provide further clarity on the requirements for talent training in the reformed profession. However, the online teaching used in blended teaching is in line with the digital teaching resources agreed by most researchers, which indirectly proves that blended teaching promotes teaching and learning, which increases the reasonableness of the use of blended teaching in broadcasting and vocalisation course.
2.4 Main theme 2 （Impact on teachers ）
2.4.1 Main findings 
Impact on teachers' workload 
The pressure on teachers at the initial stage of using blended teaching was significant, with teachers needing to invest a lot of time in learning technological tools, reconstructing course frameworks, and developing online resources. Cheng (2023) points out that the reverse course design based on the OBE concept requires the re-planning of teaching objectives and assessment system.
Blended teaching may save some time in the long run, and the modular design of courses proposed by Yan (2018), the sharing of catechism resources proposed by Xu (2020), and the AI tools (automated marking) proposed by Li (2025) may gradually reduce repetitive labour, but require continuous maintenance of resources and updating of technological capabilities.
However, on balance, using blended teaching increases teachers' workload compared to traditional teaching, not only in terms of creating online lessons and re-planning the curriculum but also in terms of teachers needing more time and resources to further their learning of new skills.
Impact on teachers' role transformation 
In the process of blended teaching, teachers shift from traditional knowledge transmitters to learning facilitators (Sun,2020), curriculum designers (Liu,2022) and interdisciplinary coordinators (Ma,2022), and need to have both technological application skills (Lu,2023), industry practice skills (Guo,2020) and Civic-Political integration skills (Li,2025).
2.4.2 Consensus and Disagreement 

There is a general consensus among researchers that broadcasting and vocalisation courses should be integrated with the needs of the times and the market, and that they should be strengthened with practice, technology integration and personalised teaching. However, regarding the construction of online course resources for blended teaching, researchers are divided: 

1. Reuse of online resource design 
The impact of blended teaching on teachers is reflected in the reusability of online resources, with high reusability saving time and low reusability increasing workload. Increasing the reusability of online resources has sparked controversy. Yan (2018) points out that the reuse rate of resources relies on the quality of design and maintenance mechanism, and modularity and standardisation are key. However, regarding the order of teaching modules, Zhao (2020) advocates subverting the traditional teaching order, while Liu, Ning (2016) argues that the classical framework should be retained.
However, technical compatibility and maintenance costs remain the main challenges. Firstly, regarding the issue of ‘online resource sharing’, Shasha Xu (2020) found that format differences between different online teaching platforms may limit resource sharing and require additional costs. Guo (2020) emphasises that online case studies of industries (e.g., media operation projects), which should be developed by schools and companies, can be shared through licensing mechanisms, but intellectual property rights issues need to be addressed. In response to the issue of ‘updating online resources’, Zhao (2020) suggests that the lifecycle of resources can be extended by dynamically updating the practice materials online (e.g., replacing outdated news cases), but it requires continuous investment in maintenance costs. Peng's (2011) constructivist pedagogical practice also suggests that open training resource libraries need to be iterated continuously with students' feedback, which puts higher demands on teachers' technological collaboration skills.

2. Similarities and Differences between Online and Offline Courses 
In both online and offline courses, although the format and focus are different, the objectives are the same. The online part focuses on basic theory and independent training, for example, Zhang's (2014) ‘audio-visual vocal practice’ and Wang's (2023) ‘emotional vocal practice’. Cheng (2023) suggests that online is used for knowledge transfer and offline is used to deepen skills through project-based learning. Guo (2020) argues that online and offline media talents need to be cultivated together. Combining constructivism, Li (2023) points out that online is suitable for asynchronous discussion, and offline improves resilience through role-playing. Researchers generally agree that online is more suitable for theoretical learning and independent practice, while offline focuses on correction and practice, but there is disagreement on the specific delivery methods.

3. Balancing the use of traditional teaching and new technologies 
Researchers disagree on how to balance traditional teaching and new technologies. Xu (2020) argued that technological dependence may lead to a weakening of basic teaching, while Li (2025) advocated a full embrace of AI technology. Other researchers, such as Li  (2017), focus more on basic pronunciation correction.
2.4.3 Research gap 
In the process of analysing the literature, the researcher found a notable problem: few scholars have directly explored the pressures and challenges that blended learning or online teaching platforms pose to teachers. Currently, many researchers are more concerned with the effectiveness of blended learning in improving student achievement, while little has been said about the work pressure and increased working hours faced by teachers.
The side argument of this analysis is confusing to researchers. Despite the dominance of teachers in the teaching and learning process, issues such as teachers' mental health, physical health, and workload require equal attention. Many studies point out that the implementation of blended teaching requires teachers to master new technologies, reorganise teaching structures, produce online courses, and develop marking mechanisms. These are all challenges that teachers must face.

More importantly, there is little mention in the literature of whether schools or the government should provide teachers with training in the relevant skills or give them appropriate support and assistance. For example, the problem of utilisation of online educational resources, which is mentioned in many literatures, is difficult to be solved by individual teachers alone. For example, the issues of intellectual property rights and sharing of resources across different platforms seem to require professionals with legal, artificial intelligence or computer expertise.
Therefore, the researcher believes that teachers should not bear all the responsibilities and challenges of the blended learning process alone. These issues should be shared by the school, the teachers, and the staff involved, and not just by individual teachers. These optimised support mechanisms regarding teacher skill enhancement and related should be further discussed.
2.4.4 Implications for this study 
The use of a blended approach in broadcasting and vocalisation course will expose teachers to great challenges, many of which stem from the use of technology, but is the use of technology relevant to the core tasks of teachers' teaching? The researcher believes that optimising online teaching platforms, integrating resources, analysing data and other technological tools require the support of school institutions and more professionals, and that teachers should be given more help rather than facing the challenges alone.
2.5 Main theme 3（Impact on students） 
2.5.1 Main findings 
Most studies have pointed out that blended teaching can significantly improve students' phonological norms and vocal skills. For example, Wang Hongkai and other scholars (2022) proposed the ‘audio-visual voice practice method’, which provides students with standard pronunciation videos and voice spectrum analysis tools through an online platform to help them visually compare their pronunciation problems, and at the same time combines the ‘emotion practice method’ with role-playing and situational simulation to enhance students' pronunciation skills in offline classes. At the same time, in the offline classroom, the ‘emotional voice training method’ is combined with role-playing and situation simulation to strengthen the physiological coordination of emotional expression. Research data show that this teaching mode can significantly improve students' voice standardisation and emotional expression ability, thus improving professional performance (Wang, 2022). Liu (2022) found that the SPOC model significantly improved students' theoretical application ability through online theoretical learning + offline practical training, and the experimental class outperformed the traditional class. 
Cheng (2024) further verified this effect from the perspective of industry demand, and found that the ‘modular voice course’ designed by him combined online theoretical learning (e.g., knowledge of vocal fold protection) and offline project practice (e.g., live simulation), and found that the students' ability to adapt to the voice in new media environments was significantly enhanced, especially in the noisy environments, and that the students' ability to adapt to the new media environment was significantly improved. The students' ability to adapt to new media environments was found to be significantly enhanced, especially in the noise environment. 
Meanwhile, the implementation of hybrid teaching can significantly enhance students' learning autonomy. Researchers Xu (2020) and Liu (2022) pointed out that online resources, such as SPOC and MOOC, prompted students to actively plan their learning progress, but this relied on students' self-discipline. The importance of self-discipline in this mode of learning is also emphasised by researcher Sun (2020), who notes that learning outcomes diverge among students, with those who are more self-disciplined performing better, while those who are less adaptable may risk falling behind due to a lack of face-to-face guidance.
In addition, researchers Li (2025) and Ma (2022) both suggest that practical skills are strengthened through blended practice sessions such as virtual simulation and school-enterprise cooperation to enable students to adapt to industry needs more quickly. In terms of technological literacy, the use of AI tools (e.g., voice assessment software) and blended media technology enhances students' digital expression (Lu, 2023). Li (2023) pointed out that the ‘learning by doing’ mode of blended teaching (e.g., stage training, project production industry) enhances students' knowledge construction and higher-order thinking skills.
In terms of acceptance and classroom experience, the combination of online preview and offline discussion in blended teaching significantly enhances students' initiative and satisfaction (Peng, 2011). Blended teaching is popular among students due to its flexibility and interactivity, but some students reported difficulties in adapting to the operation of technological tools at the initial stage (Chai, 2020). 

However, the implementation of blended instruction in vocalisation courses has not been entirely consistent. Some scholars have focused on the potential interference of technology tools with students' basic training. For example, Guo (2020) pointed out that over-reliance on AI voice evaluation software may lead students to fall into the misunderstanding of ‘mechanical error correction’, neglecting the cultivation of autonomous control of the vocal organs, and about 15% of the students in the experiment showed the rigid phenomenon of ‘pronouncing for the sake of grading’. About 15% of the students in the experiment showed the phenomenon of ‘pronouncing for the sake of grading’. In addition, Chai's (2020) study revealed the problem of differences in technology adaptation: when students from dialectal areas use online pronunciation correction tools, they need to invest an additional 30% of training time due to dialectal interference, and there is a high frequency of rebound in the initial error rate. Xu (2020) argues that insufficient interaction in online teaching leads to untimely pronunciation correction and slow progress for students with weak fundamentals. These contradictions suggest that blended teaching may pose higher challenges to specific groups of students while improving efficiency.

2.5.2 Consensus and Disagreement 
There is significant consensus amongst scholars on the value of blended learning in broadcasting and vocalisation courses in three main areas.
Firstly, there is a general recognition of the value of the teaching technology tools as an aid. For example, the virtual vocal fold simulation system developed by Lu (2023) can display the frequency of vocal fold vibration and airflow changes in real time, so as to visualise the abstract principles of vocalisation and help students understand the physiological mechanism of ‘chest-abdomen joint breathing’. Secondly, researchers unanimously emphasise the necessity of integrating theory learning in online courses and practical exercises in offline courses. Liu (2022) demonstrated through the SPOC model that after students learnt the principles of acoustics online, the offline teacher could focus more on correcting the problems and increase the utilisation of class time. Third, most studies support a tiered instructional design, such as Sun's (2020) ‘basic-advanced’ approach, in which students with inaccurate pronunciation are provided with an online adaptive training module, while those with outstanding ability focus on offline improvisation training. 

However, as with the previous two themes, there is a clear divide in the academic community regarding the balance between the boundaries of technological interventions and the nature of teaching and learning.

Zhao (2020), a traditionalist scholar, emphasises that the core competencies of broadcast vocalisation - such as oral control and resonance modulation - must be achieved through offline small-group teaching, and her study shows that students in the purely offline group had higher voice recognition than the mixed group, arguing that ‘Sensors cannot replace teacher instruction.’ In contrast, technocratic scholar Li (2025) advocates full digitalisation, and the virtual tutor he developed can dynamically demonstrate changes in tongue position through a 3D oral model, leading to an increase in pronunciation accuracy in experiments, while he believes that ‘technological standardisation reduces teaching inequity brought about by differences in teacher qualifications’. In addition, at the level of evaluation system, the ‘dynamic evaluation of vocal process’ advocated by Cheng (2024) (combining online practice data and offline classroom performance) is in sharp contrast to the ‘ultimate assessment system’ (using the final on-site assessment result as a single criterion) that is still being used by some institutions, reflecting a sharp contrast between the two. This is a sharp confrontation, reflecting a deep-seated conflict of educational philosophies. 
2.5.3 Research gap and implications for this study 
Compared with the literature on the other two themes, the research on the impact of blended teaching on students in broadcasting vocalisation courses has increased significantly, and the emergence of many empirical studies has improved the validity of the conclusions. However, there are still research gaps, especially the impact on students' non-achievement, such as learning pressure and learning time.
Second, the conclusions of some researchers lack representativeness. For example, blended teaching may have an impact on non-self-disciplined students and students in dialect areas and remote areas. These problems also exist in other learning studies. The phonetic impact of dialect areas and the lack of educational resources in remote areas are not only for blended teaching in broadcasting voice courses.
In summary, the researcher believe that there is still a broad research space in this field, and the impact of blended teaching on students should be explored in a more detailed and diversified manner in the future. This will help to fully understand the effect of blended teaching and its applicability to different student groups.

2.6 Summary 
By combining research questions and literature review, this section analyzes three major issues of blended teaching method in broadcasting and vocalisation courses, and finds the core contradiction of current research: the application of blended teaching in broadcasting and vocalisation courses is essentially a dynamic balance between traditional teaching paradigm and digital revolution. Although the existing literature demonstrates the necessity of blended model at the macro level, the micro mechanism of its implementation, such as the reconstruction of teacher-student interaction mode, ethical challenges, such as the boundary of AI replacing human feedback, and sustainable paths, such as resource maintenance cost sharing, are still lacking in depth.

Conclusion   
The literature research shows that the blended teaching in the broadcasting and vocalisation course is in the complex intersection of policy orientation, teaching innovation and industry change. The government emphasizes the comprehensive literacy and sustainable development ability of talents, while the industry pays more attention to the use of skills. This divergence of goals leads to a dynamic balance between traditional voice training and digital teaching methods in curriculum design.

The implementation of blended teaching poses a systemic challenge to teachers. Most current studies attribute teacher stress to insufficient personal professional development, ignoring the lack of structural support, which makes teachers have to assume multiple roles.

Students' experience in blended teaching shows significant differences. Although empirical data show that this model can effectively improve pronunciation accuracy and theoretical application ability, its impact on non-academic indicators has not been fully paid attention to. The current assessment system focuses too much on standardized test scores, ignores measures of deep educational values such as emotional engagement and learning autonomy, and lacks follow-up studies on long-term skill retention and workplace adaptability.

Based on the above conclusions, researcher refine the draft study questions：
1. How does blended teaching balance traditional vocal training (such as physiological control) with digital technology (such as AI feedback) to meet the dual needs of policy and industry?
2. What institutional support mechanisms (such as technical training and resource sharing platforms) can effectively alleviate the burden of teachers in implementing blended teaching and ensure teaching quality?
3. What is the differentiated impact of blended teaching on students' academic and non-academic outcomes (such as stress level, time allocation, long-term retention of skills)?

In the next step, this study hopes to use blended research methods. The results data of 300 students were quantitatively analyzed, and the difference of baseline ability was controlled by pre-test scores, and the effect of mixed teaching group and traditional teaching group was compared. Through semi-structured interviews with 15 teachers, the barriers to blended teaching (such as platform limitations and training gaps) were systematically sorted out, and institutional intervention plans were proposed. A long-term observational study of 50 students (25 in dialect /25 in non-dialect) was conducted to evaluate teaching fairness by pronunciation accuracy index and self-reported stress index.
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