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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
This assignment will investigate how a school develops an action of their school development plan (SDP) with critical reflection upon equity as an action target to develop a whole school coherent approach to mental well-being and its impact on learner’s outcomes shaped from their self-evaluation and contextual data. Welsh Government (2014) state that an SDP serves as a strategic framework for improvement which aims to set out actions to improve targets and will then use its resources available to achieve learner outcomes. In accordance with the guidelines stipulated by Bera (2018), the school will remain undisclosed and be mentioned as School X. School X is a Christian community school in the Catholic tradition and according to Estyn’s report (2018) the school has a mixed ethnicity of students aged 11-18 with a 26% Black Minority Ethnicity. 52% of students live in the 20% deprived areas which is near the national average of 54.09% according to the levels of household deprivation census (2021). Continuing with Estyn’s report (2018) 24% of the students use English as a second language (EAL) which has increased by 10% since 2022 (my local school, 2023). Approximately 25% of students meet the criteria for free school meals and 21% of students are identified as having additional learning needs. With this inciteful information this assignment will demonstrate how School X addresses equity closing the achievement gap in learners no matter their backgrounds, circumstances and identity ensuring that all students achieve high standards and aspirations (Hwb, 2022, p.2).
Literature Review
According to Hwb (2022) school improvement focuses on self-evaluation, improvement and accountability shaped around the questions of ‘what level of performance or success is exhibited by the school?’, ‘What rationale or evidence supports this?’ and ‘What measures does the school take to refine or enhance their performance?’. Shaped from the school's self-assessment and contextual data an SPD outlines short and long-term goals and improvement priorities implementing strategies to boost overall efficiency and academic achievements of students. 
Within an SDP the Welsh government (2014) state that the school’s development priorities encompass evaluating its effectiveness in addressing national goals such as literacy and numeracy standards and minimizing the influences of poverty on educational outcomes. An SDP remains an evolving document regularly updated to achieve targets within a two-to-three-year timeframe, facilitating the identification and implementation of actions to address priorities (Welsh Government, 2014, p.3). All stakeholders and partners of the school participate in identifying strengths and areas for improvement (Welsh Government, 2014, p.5). Stakeholder engagement is crucial as their perspectives and input ensure that the plan reflects the priorities of all involved and affected by school activities. By identifying the needs, challenges and opportunities confronting the school soliciting feedback can develop a comprehensive understanding of which areas require attention and prioritize accordingly. Governing bodies have the ultimate accountability for encouraging high standards of achievements within schools followed by the headteachers management and control of the school (Welsh Government, 2014, p.4). Therefore, it's evident that “Local school leaders are significant actors in school evaluation and in the development of local capacity in conducting self-evaluation" as a structure of self-evaluation, a review of previous targets, making improvements and reviewing impact are essential components when developing an SDP (Goldstone, R, 2022, para 5). 
However, Kim Schildkamp (2019) notes in her article on ‘Data-based decision-making’ for school improvement that school leaders determine the occurrence of comprehension and the authentic implementation and evaluation of proposed improvement measures. Her findings indicate that behaviour and attitude of school leaders influence that of teachers resulting their “willingness to commit to the set goals and the degree to which teachers are willing to engage in data use” (Schildkamp, 2019, para 7). This implies that regardless of the extent efforts of Welsh Government, the compliance of every teacher with their guidelines reminds uncertain, leading to inaccurate and unreliable data.
Micheal Fullan’s Triple I Model reveals a process of change, commencing with initiation demonstrating the involvement of people, strategies, skills, tools and resources necessary to drive change. This is followed by implementation supported by dedicated time, feedback and opportunity for revision. Fullan’s book ‘Leading a Culture of Change’ outlines key principles for leading change, for instance building trust, creating a shared vision and empowering stakeholders. He stresses that “Leading in a culture of change does not mean placing changed individuals into unchanged environments. Rather, change leaders work on changing the context, helping create new settings conductive to learning and sharing that learning” (Fullan, 2021, p.93). This resource can assist stakeholders who are wanting to make a change which Fullan provides in his book practical strategies, case studies and examples to illustrate his concepts, making it a valuable resource for leaders seeking to initiate and sustain positive transformations and that “good leadership accelerates because by definition you are learning daily” (Fullan, 2021, p.145).
Linking to change, Welsh government (2022) have developed a new evaluation, improvement and accountability guidance resulting the end of the national categorisation system (NCS). A consequence of the NCS was not reflected on the quality of education delivered by schools however an assessment of support it needed to improve (Welsh Government, 2022). Estyn identified that self-evaluation in aspects of school leadership needed improvements which led Welsh Government (2021) to develop the national evaluation and improvement resource (NEIR). Stated on Hwb (2021) for greater learner outcomes the NEIR intend to support schools to develop and use an array of resources to achieve ultimate success for student learning. By providing this guidance offers various prompts and approaches to resources aiding in efficient self-evaluation. These resources are categorised into four areas ‘Leadership’, ‘Curriculum’, ‘Learning and Teaching’ and ‘Well-Being, Equity and Inclusion’ (Hwb, 2021, para.1). The concept shouldn’t solely guide school improvement endeavours but rather ensure the identification and resolution of issues according to Welsh Government (2021).

Given various obstacles schools encounter while endeavouring to provide essential education to students, addressing the issues surrounding the achievement gap advocates for equity in education. Equity emphasizes justice, fairness and inclusivity in education systems which aim to address and eliminate inequities and disparities that possibly exist within different student populations. It is known that education and mental health are “closely linked and promoting the health and well-being of learners within schools can positively impact learner cooperation, commitment, learning and engagement” (Public Health England, 2014, p.4). This implies that by creating a school atmosphere and ethos that nurtures the well-being of students can enhance their academic achievements. Public Health Wales (2022) states that “A whole school approach acknowledges that the environment and ethos of a school is just as important as the curriculum and policies” which highlights how wellbeing can influence students' “cognitive development and learning” (Public Health England, 2015). Welsh Government (2021) considering this developed a framework that incorporates a school-wide approach to mental health as guidance to governors of educational institutes which provides direction to addressing these needs as part of the whole-school community. Supporting the Public Health of Wales’s statement, this idea for the framework is to be used when implementing strategies and other policies impacting on the wellbeing of students and all staff members working within a school ensuring provision consistency (Welsh Government, 2021). 
It is present today that schools are struggling to face challenges in addressing the disparities in academic achievement between students from minority backgrounds, those from low-income households and students from nonminority backgrounds and higher-income households. Emma Smith (2012) expresses that a key purpose of education is to increase participation and achievement among students facing disadvantages and that education is the most powerful tool we have in achieving social justice (Smith, E, 2012, p.7). Supporting this “Initial teacher education and CPD provides support for staff trying to make social justice real in the classroom” (Arshard, Wrigley and Pratt, 2020, p.15). Some assert that educators who actively address social justice concerns are more equipped to deliver thorough academic education cultivating individual confidence for students and preparing them to be valuable contributors to society (Arshard, Wrigley and Pratt, 2020, p.2). Therefore, this indicates that expectations of teachers can be critical in shaping students' motivation. 
“There is no doubt an increased attention given to mental health” states Katherine Weare (2002) and furthermore “it is most important with the young” (Weare, K, 2002 , p.39). This implies that while children's mental health is considered important there are noticeable contradictions or conflicts in how mental health is addressed and viewed in an educational context. Proceeding to improve this Brown and Shay (2021) state the implications for practice considered were “Making spaces and providing opportunities for young people to express themselves safety and affirmingly in school settings” as it’s essential for promoting well-being in schools as well as a focus on social identities. Continuing Brown and Shay (2021), practitioners can introduce activities that provide “resources for children and young people to explore these concepts” within a school which links to Arshard, Wrigley and Pratt’s (2020) argument where teachers engagement is crucial for promoting social justice within schools (Brown and Shay, 2021, para 8).



Developing an action 
When developing an action within an SDP there are various key processes intended to pinpoint areas of improvement, setting objectives and goals, implementing strategies and monitoring progress.
Self-Evaluation
Estyn (2020) states that the responsibility for school self-evaluation and planning developments is collectively shared among staff, who collaborate as a professional learning organisation. The practice of self-assessment and planning for enhancement plays a key role in driving improvements in school performance, professional development and student achievements. School X has an inclusive and caring ethos that is firmed upon gospel values and the vision of P.E.A.C.E. Pray and worship, Equity, Ambition and attitude of learning, Curriculum and culture enrichment and lastly Engagement. The school have success in developing students social, spiritual and moral and cultural values as well as their sense of community (Headteacher, 2023). According to Estyn’s (2018) report at key stage 4 performances compared well with that in similar schools and around half of students entered school with low levels of literacy and numeracy but have made progress during their time at school and have achieved appropriate outcomes. However, noticeably since the pandemic there has been a high percentage of students that as a result from not being able to socialise at school have developed suffering with anxiety or/and mental health issues (Headteacher, 2023). This as a result has left the attendance percentage at the school being 86% due to absent and avoidant behaviours.
Data analysis 
It was evident within School X that students were struggling with mental health and well-being issues as students would avoid lessons hiding in different areas of School X. When students were questioned about why this happened the popular response within the assessment was social and performance anxiety resulting students to feel anxious about interacting with peers or teachers as they feared the pressure to perform well academically or being judged and embarrassed in front of their class (Teacher A, 2023). Once this was identified teachers were able to develop an approach on how to improve this hoping less students would forfeit their learning. Their action linking to Brown and Shay (2021) above was to make spaces for students who were struggling in that moment to express themselves and their emotions safely instead of wondering around the school.
Involving stakeholders 
Referring to Welsh Government (2014) to maximise effectiveness regarding SDP planning, it should engage all stakeholders and school partners as their involvement is crucial to ensuring everyone is dedicated to the SDP.
Governing bodies offer strategic direction regarding the school’s trajectory and contribute to formulating the institution’s improvement strategies, hoping to facilitate optimal learning outcomes and attainment of high standards by students (Brighouse and Woods, 1999, p.111). Additionally in schools, governing bodies act as a “critical friend”, linking to Fullan’s context of educational leadership and change, providing headteachers with staff guidance, assistance and information based on the collective knowledge and expertise of the members. (Brighouse and Woods, 1999, p.111). Returning to School X it is made apparent that mental wellbeing is a high priority in attaining Donaldsons (2015) four purposes as staff are continuing to support students that are suffering. Furthermore, a strategic plan was put in place to provide better support for these students (my local school, 2023).
Strategic planning 
Strategic planning in education involves the stages “analysis, planning, implementation and evaluation” (Chang, G, 2008). As School X has analysed the avoidant behaviour in pupils not attending lessons in school due to mental well-being a plan to create a safe space for these students was developed. Collaborating with the education welfare service to enhance attendance, School X strives to create a nurturing atmosphere where every student can thrive within a compassionate and secure setting (my local school, 2023). To encourage this student progress is overseen by form tutors, year heads, and the attendance members (my local school, 2023). The implementation of this was to create a nurture provision within the school to support learners struggling accessing full-time education due to mental health concerns. The idea is not permanent alternative to mainstream provision but designed to act as a ‘stepping stone’ back into full-time education. Learners would be able to have full-time, part-time or time-out support which results them being able to work in a calm and quiet space with the support of a specialist staff member (my local school 2023).
Measuring impact 
As an SDP is a live document measuring impact is ongoing throughout the year and is consistently assessed throughout the development cycle which undergoes formal review and revision on an annual basis (Welsh Government, 2014). Since School X implemented the nurture provision the attendance has increased within the school as well as lessons resulting more students in school and not wondering the corridors or around the school yard during lesson time (my local school, 2023). During teacher self-evaluation those students were observed in lessons to see how well they were doing since the implemented provision and it had seemed to be a positive transformation and improvement in student's emotional well-being (Headteacher, 2023). This implies that created safe spaces for students within schools can be effective if implemented carefully as students are able to express themselves and how they are feeling in a safe space where they feel comfortable which links to Brown and Shay (2021) above.
Reflection and Evaluation 
As stated previously, School X implemented a nurture provision to support comprehensive development and well-being of their students developing a coherent school-wide approach to mental well-being. This was to ensure students felt supported, valued and emotionally secure resulting a positive impact on their overall well-being. Furthermore, the nurture provision tailored interventions and support strategies addressing behavioural challenges promoting positive behaviour and social skills. Additionally, through the success of this provision students were able to build upon resilience skills, problem-solving abilities and emotional regulation techniques. Conclusively this provision helped to create an inclusive and equitable learning environment for students where student’s needs were recognised and addressed, ensuring all students have equal opportunities to succeed and fulfil Donaldson’s (2015) four purposes.
To further develop this approach, as a practitioner I would also use Brown and Shay’s (2021) other approach stated above of introducing well-being activities within the provision as well as providing a supportive learning environment to do subject work. By including mindfulness activities manages stress and anxiety teaching student’s techniques and valuable tools to use to cope with academic pressure, social challenges and personal stresses. Additionally, mindfulness helps improve focus and attention being able to focus on the present moment enhancing their concentration. Furthermore, it can promote emotional awareness within students teaching them how to regulate their feelings healthily without reacting impulsively and develop their self-control. This can assist integrating these students back into mainstream provision. 
Conclusion 
In summary, the purpose of this assignment was to examine how a specific school approaches the development of a particular aspect of their SDP. Having examined an SDP and focused on the whole school equity approach to develop a coherent whole school approach to mental health and wellbeing has furnished me with a broader understanding of the practical requirements of a suitable SDP, prompting self-reflection as an individual practitioner. In time, I plan to ensure my classroom practice is influenced by the development goals of my school and subsequently will seek to learn strategies that can be utilized and implemented inside and outside the classroom to help achieve this. Nevertheless, participation in this assignment has emphasised the importance of owning my professional growth engaging in collaborative efforts with colleagues and stakeholders developing our teaching methods to benefit the learners.
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