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[bookmark: _7kc56z11qwl2]Introduction
The Academic Skills module has been my backbone in the process of my higher education, as it has been a module geared towards providing me with the right tools to succeed academically. I am employing the Experiential Learning Cycle by Kolb to critically assess my learning experience during this course to assess my progress (Henríquez, Rabanal and Abasalo, 2025). In this reflection, I will discuss the way my fundamental academic competencies such as referencing, time management, and academic writing have developed. Through analysis of my experiences in Task 1, Task 2 and other classroom workshops, and the formal feedback I received, I will discuss how I can develop my initial exposure into real practice, and how I will use these skills in my further study.
[bookmark: _50h6z65ibl6e]Concrete Experience
During the last ten weeks, I participated in a number of organised events aimed at challenging and developing my academic skills. Task 1 was done in week 5, which was a 45 minutes in-class quiz to determine my basic understanding of time management, effective note taking, reference conventions, and academic misconduct. Task 2, a 90-minute practical activity, was the second task that I completed after two weeks, which involved reading a short text, making structured notes, paraphrasing sentences, and writing a cohesive paragraph with academic conventions (Khanjar, 2025). Outside the formal assessments, my practical experiences were influenced by interactive classroom activities. I attended workshops weekly where we practised the process of dissecting any academic text into important arguments. We also participated in special referencing seminars, hand formatting Arcades of Harvard references in different type of sources, opposite theory to practice.
[bookmark: _1uku59sp4or5]Reflective Observation
Looking back at these experiences, I felt a sense of confidence as well as great challenges. The realisation of the position of academic integrity and definitions of academic misconduct turned out to be my primary asset during the Task 1; I could easily give the answers, and I felt confident about what plagiarism is. Task 2, however, revealed some areas of weaknesses. It was surprisingly hard to paraphrase an academic text within the rigid 90-minute timeframe (Aprianto, Sutarman and Ofara, 2024). I had a hard time paraphrasing the ideas of the author to my own words, without plagiarising the original sentence structure. This feedback was very helpful. On the 2 nd of April, I found myself happy to get high marks on referencing when I got my provisional marks on Task 1. Nonetheless, the Task 2 feedback, received on the 17th of April, was constructively disclosed to point out my issues with paraphrasing. The lecturer observed that my paraphrased sentences were too dependent on the source vocabulary and thus my paragraph structure was good, but I regarded my development as an ongoing improvement of my academic voice.
[bookmark: _l950f2w98ox5]Abstract Conceptualization
To interpret these achievements and setbacks, I have to relate my experiences to the wider notions of the things we covered in the classroom. The challenge that I encounter in Task 2 is consistent with the statement that successful paraphrasing requires a profound cognitive reorganisation of material. According to Naasywa, Putri and Khoiriyah (2025), in order to write a good academic text, one has to go beyond passive reception of the source material to actively and critically engage with it. The first challenge that I faced was that I tried to translate passively as opposed to synthesising. Moreover, my achievements in the time management section of Task 1 may be put into perspective by the readings in our classroom. According to Cardenas (2025), the time allocated systematically will lessen cognitive overload, and the reason my score in the rapid- fire quiz was good was because of the allocated time. On the whole, the module has refined my initial skills as I can now look at academic writing as not a mechanical process, but rather as an analytical one. Harvard reference is no longer a rulebook, but a basic approach to ethically locating my own voice within the broader scholarly discourse.
[bookmark: _zge73lr92ev1]Active Experimentation
In the future, I am confident of having a well-defined action plan to incorporate these skills in my personal growth. To overcome the weaknesses that I have discovered during Task 2, I am going to apply a new approach to my future modules: I will divide my note-taking and writing process into two parts. By making bullet notes and putting the original text aside before trying to paraphrase I will compel myself to say the things in my own natural voice. I will also make use of the critical reading frameworks that I have practised in class to address more challenging journal articles with greater efficiency, which will save a lot of time in the research process of larger essays. Lastly, with a solid understanding of the Harvard referencing style, I will actively incorporate referencing software and manual inspections to make each of my future assignments ethically sound and properly sourced (Pears and Shields, 2025).
[bookmark: _5a8g6p2jgvp8]Conclusion
Therefore, the Academic Skills module has proved to be a groundbreaking move in my learning life. Through the learning cycle of Kolb, I have realised that the primary lesson that I have learned is the need to practice intentionally and reflectively. Academic rules are not a one-time affair; it is only after constant practice that one can effectively apply the rules when the pressure demands. This module has not only made me a better technical reference and writing student but has also enabled me to feel more academically resilient. I am now ready to meet the challenges of intensive learning and complicated tasks of my further education.
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