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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Think and evaluate your paragraph structure in both coherence and length.
	I have tried to evaluate my use of paragraphs. However, this is a target which I have found difficult to work on as I have tried to keep my paragraphs discussing one topic, although some topics are discussed heavily and as a result I have struggled to cut down the length of them. 

	Target 2
	Good use of data but you need to be more evaluative and put the data into context.
	As there was no data within this report, I have related this to the School SDP and tried to focus more on evaluating this. 

	Target 3
	You need to be more critical of the findings and show your limitations.
	I have spent more time proof-reading my work to ensure that I am aiming to be critical throughout. 



How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base.

Introduction 
A School Development Plan (SDP) is a three-year plan which identifies the changes a school must make to improve pupil achievement (Welsh Government, 2016). Ultimately, the SDP should reduce the gap between the school’s level of performance and their potential level of performance (Fernandez, 2011). The SDP which will be focussed on in this report is from a school which is situated in the authority of Rhondda Cynon Taff (Estyn, 2018). There are 381 pupils between Reception to Year six and forty-seven Nursery pupils. Within the school, pupils receiving free school meals and pupils who have been identified as having additional needs are relatively lower than the average, with only 10% free school meal pupils and 11% additional needs pupils (Estyn, 2018).  Within this report, there will be a critical reflection on the actions, impact and evidence base on one of the five priorities. The priority which will be discussed is priority five, this is to further develop the provision of well-being throughout the school.

Literature Review 
Within Wales, all maintained schools are required to complete a school development plan outlining the school’s priorities and the actions that will take place to address them (Woods and Brighthouse, 2013; Welsh Government, 2016). Numerous sources discuss the importance of SDPs in order to improve learner outcomes (Fernandez, 2011; Hanover Research, 2014; Welsh Government 2014). This is evident as the priorities a school identify within their plan must address the national priorities of reducing the impacts poverty may have on educational attainment, and to raise educational standards in literacy and numeracy (Welsh Government, 2016). However, due to the emphasis placed on improving learner outcomes, many schools often spend too much time focussing on the measurement of their outcomes, to identify improvements, which results in them focussing less on the processes that have been used in order to create these changes and improvements (Hanover Research, 2014). Estyn (2017) states that improving teaching is key to improve standards. Therefore, there must be more emphasis on these processes to ensure teaching practices are focussed on also (Fernandez, 2011). In order to ensure that the processes are focussed on as well as the improved outcomes, the plans must show how the school intends to develop its staff when addressing their priorities and targets (Welsh Government, 2016). Through doing this, they are mitigating the consequences of focusing more on measuring outcomes and ensuring that the process of how the staff are developing the targets is also focused on. 
Staff members within the school play crucial roles when addressing targets within an SDP as those are the members who are working within the classrooms helping to improve the pupil outcomes (Hattie, 2009; Fernandez, 2011). However, it can be difficult to ensure all teachers have the motivation to enact the changes that are needed, especially if the targets seem too challenging or the number of targets are overwhelming (Fernandez, 2011; Hanover Research, 2014; Schildkamp, 2019).  Welsh Government (2016) states that the number of targets should range from two to five to ensure that staff are not overwhelmed by all the different measures that need to be enacted. In terms of challenge, it has been found that unless staff are comfortable with an element of challenge then they will also lack the motivation to enact the changes (Woods and Brighthouse, 2013). However, it is said to be problematic to ensure the goals that are set are not too high which could contribute to this fear of challenge, but they must also not be too low so that the schools can show appropriate improvements (Hanover Research, 2014). It is argued that this challenge could counteract the overall effectiveness of the SDP due to the schools finding it difficult to find the correct balance (Estyn. 2017). Although, ensuring the school governors are part of the SDP process by approving of the targets and strategies, provides the school with a critical opinion and can ensure that their targets are deemed challenging enough (Welsh Government, 2016). 
Through conducting an effective SDP, the school should establish a school culture which focusses on improving pupil standards and wellbeing continually (Estyn, 2017). School is the environment pupils spend most of their time, where they develop and learn (Hart and Brando, 2018). With the increased level of stress and anxiety among pupils and around 10% of children in Britain showing evidence of wellbeing deficits, there has been a growing interest in the wellbeing of pupils (Welsh Government, 2015; National Assembly for Wales, 2018; Smees, Rinaldi and Simner, 2020). Wellbeing has a great focus within the new Welsh Curriculum being implemented in 2020, where health and wellbeing are an area of learning (Welsh Government, 2017). It is believed that if this area of learning is enacted effectively within education then pupils will develop all four purposes through building their confidence, resilience, empathy, their ability to show respect and listen to others, and develop and maintain relationships (Welsh Government, 2020). 
Despite the importance of pupil wellbeing in education, it is argued that the measurement of pupil wellbeing within schools is not effective (Welsh Government, 2017; National Assembly for Wales, 2018). Cleveland and Sink (2017) found that measurements of progress regarding pupil wellbeing are largely conducted by adults, with the perspectives of pupils regularly missing with the age of pupils being a factor. However, Smees, Rinaldi and Simner (2020) argued that the age of pupils is not a valid reason to discount pupil perspectives regarding their wellbeing as pupils as young as six can provide relatively accurate judgments on this topic. This is agreed by Cleveland and Sink (2017) who state that questionnaires are an effective measure for pupils to report their perspectives on their wellbeing within the school, with pupils of all ages being able to partake. Through allowing pupils to partake in these experiences this develops their sense of agency and can furthermore benefit their wellbeing by feeling that their voices are being listened to and appreciated (Smees, Rinaldi and Simner, 2020). 

Action Report 
Before creating the SDP, all schools must have a basis to identify what they need to develop and improve (Welsh Government, 2014). In the summer term, School X obtains numerous sources of information to identify its priorities within the SDP. One of the main sources is obtained from their self- evaluation process, where they evaluate their pupil performance data to identify their areas of weakness but also their strengths. The Welsh Government (2014) states that an effective self-evaluation involves celebrating the strengths of the school rather than focussing on the weakness. This is something in which School X does effectively and has been highlighted as a strength of the self- evaluation process (Estyn, 2018). However, it is felt that the school self-evaluation process would be more effective if the school focuses more on the processes that had been used rather than focussing solely on data. 
Hanover Research (2014) identified that many schools spend too much time focussing on the data rather than the processes, whereas if there is more of a focus on the processes then this can contribute to the school improving practices longer term. Therefore, it is felt that School X should focus on qualitative data in more depth regarding teacher practice, such as conducting more lesson observations, to identify best teaching practices that may have helped contribute to their strengths identified with the self- evaluation (Welsh Government, 2014; Estyn, 2018; Schildkamp, 2019). Also, there is little evidence of stakeholders outside of the school being involved in the self-evaluation process, except for Estyn inspections. The Welsh Government (2016) discusses the importance of stakeholders such as parents, carers, pupils and school partners helping to identify the strengths and weaknesses of the school. It is felt that allowing these stakeholders to help inform the self- evaluation process, through completing questionnaires or surveys, would provide the school with invaluable information that may help to shape the SDP (Woods and Brighthouse, 2013; Welsh Government, 2014).  
From this self- evaluation process, School X identified five priorities that they felt needed improvement. Estyn (2018) found that the self- evaluation process linked accurately to the priorities the school identified. Priority five involved School X further developing the provision of wellbeing throughout the school. The data analysed when identifying the targets for this priority involved analysing the school attendance records. This data showed that School X was placed in the lower 50% when compared to similar schools over the previous four years (Estyn, 2018). It is believed that the school could have analysed a greater range of data relating to wellbeing as the level of attendance may not always correspond with wellbeing (Cleveland and Sink, 2017). Therefore, if more qualitative data could be used in the self-evaluation process conducted by parents, carers and pupils as discussed, this could then be analysed to inform the targets for this priority on wellbeing (Welsh Government 2014; Welsh Government, 2016; Schildkamp, 2019; Smees, Rinaldi and Simner, 2020). 
From the data analyses, School X identified three targets with detailed action points to address them. Although it is argued that SDP should contain detailed information to address school targets (Estyn, 2017). In an inspection, it was found that School X has too many actions and initiatives within the SDP which can be overwhelming for the schools’ leaders (Estyn, 2017). School leaders are vital in providing staff members with the motivation to enact the actions needed to address the priorities within the SDP (Fernandez, 2011; Estyn, 2017). Therefore, it is strongly believed that School X should cut down the number of actions and focus more deeply on a smaller number to ensure their effectiveness. Through doing this the school leaders in charge of the priority will not be overwhelmed and all staff members can enact the actions effectively (Woods and Brighthouse, 2013).  
Due to the depth of detail in all three targets, only one will be focussed on when addressing the measuring impact. Target three relating to wellbeing involves the tracking of performance and provision of vulnerable groups and disadvantaged pupils. In order to address this target, School X has identified a range of actions and numerous ways in which to measure the impact. There is a high emphasis on the development of Thrive and additional interventions to improve the chosen target. However, when measuring the impact of these interventions, School X has focussed greatly on data that is driven by the practitioners. This information is beneficial as it provides a wealth of information on how the pupils have progressed academically (Schildkamp, 2019). Although, regarding wellbeing, some of the most informative data can be provided from the pupils who are experiencing these interventions (Cleveland and Sink, 2017; Smees, Rinaldi and Simner, 2020). Consequently, it is felt that pupils must be involved when measuring the impact, through questionnaires and having the opportunity to verbally provide feedback, to ensure that their voice is heard when measuring the impact of these interventions (Smees, Rinaldi and Simner, 2020).

Reflection and Evaluation 
Implementation is one of the most important stages of the SDP as this is where the schools are putting their new approaches into practice (EEF, 2018). During PTE1, the success of additional interventions such as Thrive, Literacy Launchpad and Nessy Spelling was observed. During observations, it could be seen that Literacy Launchpad and Nessy Spelling was having a positive impact on pupils' education, particularly those with dyslexia and low reading ages. However, regarding pupil wellbeing, there were limited observations on these interventions having a significant impact. Penninchx, Vanhoof and Petegem (2014) found that many interventions used within education focus more on improving pupil’s learning with little evidence of impacting wellbeing. Therefore, pupil's confidence may improve due to this improvement with their learning which can then have a positive impact on their wellbeing (Smees, Rinaldi and Simner, 2020).  
In order to support wellbeing more effectively, School X regularly conducts Thrive throughout the school. Thrive is an online tool that supports practitioners to support pupils' social and emotional development (Fronting the Challenge Projects, 2020). The benefits of Thrive have been observed, especially concerning building relationships between the Thrive staff members and the pupils involved. Building relationships between staff and pupils are highly beneficial to promote pupil wellbeing (Welsh Government, 2017). However, one observation that was made regarding all interventions is that there is limited time available for staff members to complete these interventions. Therefore, due to this limited time, it is felt that it would be effective if these approaches were conducted outside of the school environment and at home so that there is more available time to have a positive impact on pupil wellbeing (Estyn, 2019).  
Whilst celebrating good practice, a school has shown how building relationships with parents and carers can have a positive impact on pupil wellbeing. Workshops are provided to parents and carers in order to support the pupils at home as well as when they are within the school (Estyn, 2019). Bronfenbrenner’s Ecological Systems Theory states that a child is affected by everything that goes on around them, if the home and school environment have a positive interaction then this will have a positive impact on the child (Bronfenbrenner, 1979). Therefore, it is felt that School X would benefit greatly from having this closer link with parents, through conducting workshops in order to help parents support pupil wellbeing at home, will ensure that pupils are supported both in school and at home (Estyn, 2019). This could then also help strengthen parental relationships with the school through receiving feedback from parents and carers and allowing the parents to feel as though their voices are important regarding their child’s education (Smees, Rinaldi and Simner, 2020).  
 

Conclusion 
Within this report, there has been a critical reflection on the SDP. An effective SDP has been discussed showing that the overall purpose of the SDP is to improve learner outcomes (Fernandez, 2011; Welsh Government 2014; Hanover Research, 2014). Although, there are also further benefits that have been identified such as helping to improve teaching practices, further develop staff and improve pupil wellbeing (Fernandez, 2011; Welsh Government, 2016; Estyn, 2017). However, a common problem regarding pupil wellbeing seems to be the measurement within schools, with many schools missing out on the inclusion of pupil's voices (Cleveland and Sink, 2017; Welsh Government, 2017; National Assembly for Wales, 2018). This was also a common issue picked up within the SDP which was evaluated within this report. Despite the SDP having many successful features such celebrating successes as well as providing honest targets within the self- evaluation, whilst also linking their priorities within their SDP accurately to their self-evaluation (Estyn, 2019). There was a limited emphasis on pupil's voice throughout the SDP, which is a vital source of information when evaluating pupil wellbeing (Cleveland and Sink, 2017; Smees, Rinaldi and Simner, 2020).  
After conducting this report, I have learned about the importance of the SDP. There is a range of benefits when partaking in the SDP, one of those being that it provides practitioners with the motivation to engage in professional development and adapt and improve their teaching to ultimately improve their pupils learning (Welsh Government, 2014). Therefore, once I enter the profession, I have realised that it will be important to welcome new ideas, share best practices and learn from one another to continually develop myself to ensure to provide the pupils with the best education (Estyn, 2017).  
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