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Chapter 1 – Introduction
The aims of this research project are to discover how parents are involved in their child’s transition from home to school and what the school does to support parents from a variety of backgrounds. The research will concentrate on a Nursery class in the school where the children are aged between 3 and 4 years old. Moreover, the aims are to develop current understanding of how parental engagement can influence children’s attainment through the use of questionnaires and observations and how transitions can affect children’s well-being. Furthermore, this research project will enable to improve knowledge and understanding of transitions to develop own professional practice.

Parental engagement within their children’s learning is vital to the success of children’s learning as parents can help to improve children’s attainment and builds the confidence of parents in their children’s school (García and Thornton, 2014). Bronfenbrenner’s (1969) ecological model builds on the idea that family act as an educator and the connections between the environments can benefit children’s learning. However, Epstein (1992) believes that the connection between home and school improve children’s attainment, positive attitudes towards learning, independence and behaviour. Therefore, with schools working with parents it allows children to see that school is important for their own success and that they both have an interest in their well-being and success, resulting in a more positive attitude from the children. Estyn (2013) suggests that involving parents in school life can help to diminish the attainment gap between those living in poverty and those do not and allowing parents to build their self-esteem and confidence.

The research of this project’s hypothesis is that parents could be provided with more given information about the general running of the school and not given enough support in order to support their child starting school. It is suggested that schools give their parents a pack of information about the school, but many parents do not have the literacy skills in order to understand and make use of the parent pack. Furthermore, it is expected that schools want to get parents involved in their children’s education, however, do not have the time and staffing to prioritise parental engagement as there is a focus on teaching Literacy and Numeracy. It is proposed that schools do involve parents about their child’s progress with end of term reports however, schools may not have regular updates to parents such as on a weekly basis on their child’s progress, leaving parents to feel alienated.  

The research methods that intend to be utilised in this research project are:
· Thorough search and review of current research
· Observations of how the children perform and interact in school
· Questionnaires from the parents and school staff
· Interviews with the children

The reason for choosing to research parents involvement in transitions from home to school is that the researcher discovered whilst on PTE2 (professional teaching experience) in a Nursery class, that the children were starting school on a variety of levels and would like to find out why there is such a variation and how this can be improved. Moreover, whilst studying a module that included transitions sparked an interest in transitions as children’s home backgrounds have an impact on their learning. Therefore, from having guest speakers from headteachers highlighting the importance of parental engagement in children’s education had led the writer to research how parents are involved in their children’s transitions and what can be done to improve it?

To clarify for the reader, the term parental engagement will be clarified as parents feeling as part of their child’s education and being involved in their school life. However, it can be difficult to define whether parents are engaged with school life or not as Goodall and Montgomery (2013) suggest that there is a continuum of engagement as parental engagement is never complete as it can change with the needs of the child, parent or school. Parental involvement is also a term used within schools to demonstrate how much parents are involved within school, however the focus of this research is how parents are engaged with their children’s learning.








Chapter 2 – Literature Review
2:1 - Transitions
Transitions are seen to be a passage from one form, state, style or place to another (Freedicitionary.com, 2020). However, transitions are different from one person to the next due to what they have experienced in their life. Some see transitions as exciting on the other hand some do not like change and have a fear of the unknown (Crafter and Maunder, 2012). Wragg et al, (2000) believes that transitions are a process which should involve staff, pupils and parents to ensure the best outcome for everyone.

The process of a transition especially in primary school from home to school can be stressful for children as it is a move from an oral culture to a written one. The children experience less freedom of movement, they have to follow rules, learn a new language and socialise with a large class they are not used to (Myers, 1997). Therefore, if children find the transition stressful this can lead them to withdraw and not achieve their full potential (Praharso, Tear and Cruwys, 2017). However, many children attend preschools or day cares which allows them to get used to following rules and a more formal learning environment than home (Love at al., 2005) and the Welsh Government (2014) have an initiative called Flying Start which provides children in deprived areas with quality childcare to provide children with social skills and the ability to concentrate before starting school. The challenges of transitions from home to school need to be addressed to ensure children grow and succeed as the children who fail to perform have low self-esteem. Donaldson (2015) suggests that there are negative effects on transitions especially between phases as there is a shift in pedagogy which hinders children’s progression and leads to disengagement. He believes that schools need to ensure all children progress and make more effective use of individual children’s profiles, well-being, pedagogical progression and parental partnerships. 

Bowlby’s (1969) theory of attachment and resilience highlights that children who have a secure attachment have more confidence and are able to tackle challenges effectively or ask for help if they need it. Bowlby (1969), Galton, Gray and Rudduck (1999), Youngman (1978) and Measor and Woods (1984) also believe that transitions cause stressors such as change in expectations, change in culture, peer relationships, anxiety with copying and demands of the schools which are demonstrated in the transition from home to school. However, these stressors can be overcome by increasing children’s self-esteem and building more positive relationships to enhance their resilience. Therefore, if children are coming to school without positive relationships or attachment they will struggle to socialise and overcome challenges therefore it is vital that schools build the resilience of children and model positive relationships. Bronfenbrenner’s (1994) theory of ecological systems demonstrates how different environments can influence the development of a child and that all the systems that are influences a child’s development must work together to improve a child’s well-being. Veron-Feagons et al., (2008) builds on Bronfenbrenner’s (1994) idea that a child’s environment affects their development, however, highlights the importance of the interaction between a child and their parent. His idea also agrees with Bowlby’s (1969) idea of attachment as without attachment a child can suffer from increased aggression and reduced attainment, this leads to schools concentrating more on children’s well-being to enable them to achieve. Veron-Feagons et al., (2008) suggests that a child’s school readiness such as being able to sit still and listen is vital in schools’ success as children who lack basic skills especially when living in poverty when starting school are less likely to reach their full academic achievement (Murray and Malmgren, 2005). However, Willingham (2019) believes that is not the responsibility of schools to teach children basic skills such as using the washing machine.

Donaldson (2015) suggests that removing phases and key stages will increase children’s progression by minimising transition which will lead to an increase in attainment. He suggests that a continuum of learning will ensure that learning is less fragmented and having face to face discussions between the teacher and pupil about their strengths, weaknesses and progress will increase progression. On the other hand, Donaldson (2015) does not address the challenges between home and school, as he involves day cares within the continuum of learning but not all children have access to this therefore will be at a disadvantage. Flutter and Rudduck (2004) believe that giving children the choice whilst in school will enable them to improve their behaviour and increase engagement. Also, Evangelou et al. (2008) suggests that allowing children to explore different areas of the school would allow them to be less anxious and more relaxed whilst in school leading to a better attainment. Children are able to build relationships with teachers and other staff members allowing them to have more positive relationships in order to have the confidence to tackle challenges (Bowlby, 1969). Estyn (2018) suggest that having a buddy system in schools enables children to feel less anxious about the worry of having no friends and increases their social skills making the transition from home to school more fluid. Margetts (1999) ideas underpin the buddy system as she believes that interaction between pupils and staff will increase the children’s social skills and increase their attainment. However, Symonds (2015) highlights that any approach to transitions must be a whole school approach in order to be successful and a whole school approach will build the resilience of the children which is vital for their success.


2:2 - Parental Engagement
The role of parental engagement is highly important and beneficial for children as it helps with better adjustment, attainment, well-being and behaviour in school allowing the transition from home to school to improve (Baker et al., 2018 and Abbott and Langston, 2006). Parents and family are central to the well-being of a child (Topor et al., 2010) as having a relationship with a key person at home is essential the development and growth of a child (Bowlby, 1969). Parents that take a more active role in their child’s education improve the relationship between home and school therefore the parents are more interested and have a positive attitude towards education leading to an increase in their child’s attainment (Tizard, Mortimore and Burchell, 1981). Parents involvement with the school allows for better communication between parents, children and staff therefore increasing the parents’ confidence in the school and improving the teachers’ morale enabling them to focus on teaching knowing the parents are on board (Sussell, Carr and Hartman, 1996). Children’s attendance and behaviour is improved by increased parental engagement as the importance of school is highlighted to parents therefore parental expectations increases and more children are more likely to go on to further education (Ballantine, 1999). There are long term benefits of parental engagement as overall it increases children’s academic achievement, decreases the amount of unemployment and decreases the contact with the criminal justice system (Hornby, 2000).

However, the socio-economic status of parents affects their child’s educational achievement as their parents’ qualifications and levels of poverty are a reliable indicator of how their child will perform in school (Hallgarten, 2000). It is believed that there are low levels of parental engagement in deprived areas which could be due to the lack of the parents’ skills which can be addressed by improving the parents’ skills through an intervention which will then have a positive effect on their child’s attainment and socioemotional skills (Hornby, 2000, Weisleder et al., 2016 and Estyn, 2015). Parents that read to their children at home benefit their children as they learn how to recognise letters, expand their vocabulary and increase their likelihood they will enjoy reading later on in life. However, Logan et al., (2019) found that 25% of caregivers do not read to their children at home. Although this research was completed in America, BBC Wales (2019) believe that 44% of teenagers in Wales rarely or never read at home linking to being read to as child and developing a love for books. On the other hand, parents in poverty may have the skills in order to help their child progress but find parental engagement difficult as some have to work multiple jobs therefore have less time to spend with their children (Barnett, 2008). Furthermore, parents that are not in poverty some struggle to juggle being a good parent with holding down a job (Henricson, 2003). Elkinsmyth and Bynner (1994) and Tizard, Mortimore and Burchell (1981) suggest that there is a link between poor basic skills of children and lack of qualifications of their parents and the Welsh Government (2016) believe that there is inequalities in both health and education for child living in poverty therefore need a higher proportion of children to have higher attainment and better job opportunities. Supporting parents is vital in improving the well-being and achievement of children as there are many disadvantaging factors that affect children during their development such as insecure attachment, low levels of cognitive stimulation and language delay and harsh parenting that can led to behaviour and emotional problems in children (Baker et al., 2006). The first years of a child’s development are crucial to child’s later social development and maltreatment in the early years can lead to children becoming hyper-vigilant based on their experiences of frightening experiences, moods, behaviours or relationships and can result in children failing to develop at an optimum rate (Hosking and Walsh, 2005). 

2:3 - Well-being
Early childhood plays an important role in children’s health and well-being for their future; therefore, it is vital that everyone surrounding children is aware of this. Children are surrounded by vast amount of different ecological systems that all play an important part in children’s well-being (Bronfenbrenner, 1994) and the communication between the different ecological systems are supports for children’s growth (Hayden and Macdonald, 2000). There are many factors that affect children’s well-being within the early years of a child’s life the physical, cognitive, emotional, social and neurological factors play a vital role. It is highlighted that it is not only the child’s physical health that is important to their well-being but also the child’s environments and relationships (Bowlby, 1969). Not all children start school having positive experiences and attitudes therefore the school ethos and relationship with the teachers is vital in order for children to be able to progress (Bennathan, 1992). This builds upon Maslow’s (1943) Hierarchy of needs, how children need their physiological needs met as they are the most fundamental and if they are not met then children will struggle to reach their full potential. Therefore, ensuring that children’s well-being is met before learning is vital to the children’s success in education. On the other hand, Cherry (2019) suggests that Maslow’s hierarchy of needs does not to be in a hierarchy as all the needs of a child are of equal importance in order for children to reach their full potential.

The Welsh Government (2015) have created Well-being act of Future Generations Act to  highlight the importance of the social, economic, environmental and cultural well-being of Wales to ensure that everyone has the same information and are able to prevent problems in the future. The act has seven well-being goals to ensure as a nation we are able to tackle problems like poverty together especially concentrating on the well-being of children as they are the future of the country. Furthermore, Donaldson (2015) has embedded the well-being into the new curriculum Successful Futures as it has been designed to engage all children and promote high expectations of all children. Successful Futures will have a holistic approach to the well-being of children, allowing them to become more independent by understanding the importance of exercise and a balanced diet. One of the four purposes of Successful Futures is for children to be healthy, confident individuals by becoming more confident and resilient to improve their mental and emotional well-being.

Wales was the first country in the UK to have a children’s commissioner which highlights how vital the well-being of children is to the Welsh Government. The children’s commissioner, Sally Holland role is support children and young people up to the aged of 18 to ensure they know about their rights from the UNCRC and ensure that they are listened to and have a voice (Children’s Commissioner for Wales, 2018). Sally influences the Welsh Government’s decisions involving children to ensure they are the right decisions for young people, and she is the voice for young people under the age of 18 to ensure they are involved in important decisions. Although there has been an improvement in improving equality between all children, there are still gaps in attainment with children from economically deprived backgrounds, Gypsy backgrounds, looked after children and boys’ attainment is lower than girls (Barrance, 2018). In order for children to be able to develop and to learning effectively, they need to have a sense of emotional security otherwise they will have no sense of worth or identity and therefore will have little purpose to learning (Greenhalgh, 2002). Children having a sense of emotionally security with their own feelings and having relationships with others is essential as learning is built upon the structure of learning and how we think (Weare, 2005).

To conclude, it is evident that the relationship between parents, children and the school are interconnected and are vital to the success of children. Parental engagement clearly has vast amounts of benefits to the development of children. However, there are gaps in research about how much information and support parents are given at the beginning of the home to school transition which will be hopefully shown in this research.


























Chapter 3 - Methodology and research design

To be able to answer the research question ‘how parents are involved in their children’s transitions and what can be done to improve it?, the following research methods were used:
· Literature review
· Observations 
· Interviews with the children in the Nursery class
· Questionnaires with the parents and school staff

In order to complete this research, the researcher must adhere to ethical practices when collecting data. As the research is carried out with children it is essential that the children have the right to participate or withdraw from the research at any time in line with the UNCRC (1989). As children are involved it is important to gain informed consent from their legal guardian to ensure not only the child, but the legal guardian is aware of the implications of the research and their role within the study (Shaw, Brady and Davey, 2011). Greig, Taylor and MacKay (2007) believe that researchers need to identity all the risks of a research project including those who are not directly being studied e.g. family members to ensure all risks are fully identified. Throughout the research project the BERA (2018) guidelines were followed to ensure that all participants are treated fairly, sensitively and have their privacy protected at all times. Moreover, the UWTSD (2020) Research Ethics and Integrity Code of Practice was followed to ensure that the rights of the participants were protected and to ensure transparent and fair processes.

Observations were carried out to collect evidence within the schools’ Nursery class. Before conducting the observations, it was vital that there was purpose behind the observations to ensure that the researcher collected the evidence needed. The Montessori (1991) approach embeds the importance of observation as a key tool to understand children and their learning. The intention of the observations was to enlighten the research in how the children interact with each other and how the children respond to the continuous provisions and focus activities within the classroom. Moreover, another focus of the observations was to see how the children behaved and reacted to different activities from the school staff. Fawcett and Watson (2016) believe that observations allow us to learn about children and raise our awareness and understanding about how children learn. On the other hand, there are some limitations to observations as they do not always reveal by the children behave in a certain way and interactions may be long and difficult to know what to record (Fawcett and Watson, 2016). To overcome the limitations of observations the researcher asked the class teacher more in-depth information about the observed children in order to gain a deeper understanding. Also, ensuring the observation have purpose will allow for it become more purposeful and easier to note key focus points.

The researcher conducted questionnaires with the school staff and parents after gaining permission from the deputy headteacher. When the questionnaires were handed out, they came with a cover letter (Appendix 1) to explain to the participant the reasoning behind the research and that the questionnaires are confidential. Along with the cover letter, there was consent form (Appendix 2) that was signed by participants to gain their permission to use their questionnaire for research. In order to minimise the risks in regard to ethics, an ethics form was completed (Appendix 3). Within both questionnaires, there was a need to gain both qualitative and quantitative data which the questionnaires allowed the researcher to gather. The number of questions in the questionnaire was kept to a minimum as too many questions would be time consuming and discourage participants to take part (Fink, 1995). Munn and Drever (1990) believe that questionnaires do not always give enough information that is needed for research or participants do not explain their answers therefore leaving the researcher to make assumptions about their answers. To overcome this limitation of questionnaires it would have been useful to interview school staff and parents to get more information. 

The questionnaires that were sent out, 4 were completed by school staff and 3 were completed my parents. As this research project was small and the response rate was low, the data collected can only be gathered as a snapshot of people’s views. If the project was to be done again the researcher would have handed out more questionnaires in hope to get a better response rate and collect more reliable data. Although the data collected has given the research valuable and meaningful feedback that can be used to improve the transition from home to school however, it cannot be generalised to the overall opinion. The questionnaires were completed on paper to ensure that it was inclusive for all people including those without internet access (Tan, 2019).

Within the Nursery class, interviews were carried out with the children as the children are young it would be difficult to gather information from them using a questionnaire. Clark et al., (2014) suggest that interviews allow researchers to generate a more in-depth insight into people’s lives which is essential for the research for this project. In the researcher’s experience from this research project, the response rate was much higher from the interviews than the questionnaires. However, whilst carrying out the interviews with the children it was a relaxed atmosphere more like a conversation which Gollop (2000) believes can be misleading as it is driven with a purpose to gather data. On the other hand, the children were informed that the researcher was collecting data and were allowed to leave the interview at any time.

Overall, the researcher would have used a wider sample covering more schools within Wales in order to gather more data to make it more reliable and valid. In order to cover more schools in their views about the transition from home to school, the researcher would have conducted the research earlier to enable people more time to complete questionnaires and conduct more in-depth interviews. Also, the researcher would have visited the school before electives to hand out the questionnaires to the parents and school staff of the rest of the school to get a broader view of perspectives to deepen the validity of the research.


















Chapter 4 - Results and Discussion 
The aim of this chapter is to discuss and analyse the qualitative and quantitative data collected from the pupils, school staff and parents. The data will be explained in line with the question of this research.

4:1 - School staff questionnaires
The school staff questionnaire consisted of 10 questions to gather the views of school staff about the transition from home to school in the Nursery setting. The questionnaires were handed out specifically to the Nursery staff as this was the aim of the study. 50% of the respondents were the Nursery class teachers with one of them also being the deputy head teacher and 50% of the respondents were teaching assistants. A copy of the questionnaire given to the school staff can be seen in Appendix 4.

4:2 - Parent questionnaires
The parent questionnaires consisted of 12 questions to gather the views of the parents about the transition from home to school for their children. A copy of the questionnaire sent out to parents can be found in Appendix 5.

4:3 - School readiness

From question one (Appendix 4), 50% of the participants voted 7 on the likert scale, 25% voted 6 and 25% voted 3. This shows mixed results from the views of the teaching staff. 75% think that there is a small gap in abilities when the children start children therefore the children are of a similar ability when starting the Nursery. However, 25% voted that there is a wider gap in ability with the children when starting school, this could show that different school staff have had different experiences of the children’s abilities. Those staff who voted that there was a large gap in ability between the children may be due to that some children can find the transition from home to school stressful leading them to withdraw (Measor and Woods, 1984).

75% of the participants believed that the children in the Nursery setting were prepared for school, whereas 25% believed the children were not prepared for school. The researcher was surprised at the result of question 2 (Appendix 4), as speaking to many teachers in a variety of schools had expressed that children were not coming to school ready to learn. Furthermore, Watkins (2018) suggests that one in four children starting school are not at the expected level of development for their age. Therefore, within the research school they may not be experiencing the gap in abilities between the children starting school, it might be happening in other schools in Wales.

4:4 - Parental support

The school provides a variety of support for parents when the children start school which is essential to be able to help the parents support their own children to ensure their can achieve to their full potential (Baker et al., 2006). The parents have a meeting with the school prior to their child starting school and use a PowerPoint similar to the one in Appendix 6 and a letter (Appendix 7) to give parents as much information as possible to put their minds at ease. Transition days are put in place to ensure the children and the parents are used to the routine of the school reducing any anxiety and increasing their confidence by building relationships with the school staff which helps with children’s attainment in school (Bowlby, 1969). Language and Play (LAP) sessions are available to the children due to start Nursery which consist of four one-hour sessions with the parents to help to increase the parents’ reading skills and show them the importance of reading and rhyme with their children. Hornby (2000), Weisleder et al., (2016) and Estyn (2015) suggest that parents’ skills are low therefore using LAP sessions helps parents to increase their own confidence and improve their child’s socioemotional skills. 

75% of the participants suggested that parents could help their child’s independence and basic skills before coming to school with links to question four in the school staff questionnaire. It was also suggested that parents should allow their child to access preschools in order to enable their children to understand to socialise with others, routines and listening. Love at al., (2005) and the Welsh Government (2014) highlight the importance of preschools for children as they develop their language skills, take turns and problem solve which are vital for children to be able to succeed within school. However, the school is not categorised as a Flying Start area therefore many parents cannot afford to send their children to preschools leading to a continuous cycle of poverty. All the parents who answered a questionnaire attended the transition day for their child as they found it beneficial for both themselves and their child to see the school. On the other hand, 33% of the parents believed that receiving information about the curriculum being taught in the school would have a positive impact on their child’s attainment as the parents could follow curriculum at home and build on what their child learns at school. Estyn (2013) suggests working with parents and involving them in their child’s education leads to parents having more confidence in the school, children’s self-esteem improving and children’s attainment. Although the school provided support for the parents, 66% of the parents said that they had no other support from anyone other than the school for their child starting school. When the researcher asked the deputy head about support for the parents, she advised that health visitor used to give support and help to parents with children of school starting age but due to funding and lack of resources, health visitors are unable to support parents. Launder (2019) supports this as she suggests that 38% of parents did not receive antenatal visits from a health visitor, showing that there are not enough health visitors to support families.

4:5 - Challenges children have when starting school

The main findings from the research identified four main challenges the children have when starting school. The first is routines as the children are not used in being in a school environment where routine is key. This also links to the second challenge of behaviour as the children are not used to being an environment with many of other children and being told what to do, they tend to act out which results in behaviour problems as Bennathan (1992) believes not all children have positive attitudes to follow at home. Through observations, the researcher observed that the children who were part time struggled more with the class routine and sitting on the carpet. Language skills are the third challenge for the school as there are 26% free school meals (FSM), the Welsh Government (2016) believe that children living in poverty are more likely to have parents with poor literacy skills that leads their child to having poor literacy skills. The school also experiences the fourth challenge of the children having poor independence and basic skills such as doing up their own coat and going to the toilet. The researcher asked whether the school informs the parents of the basic skills they expect children to do by the time they come to Nursery and she said they advise the parents to help support their children with basic skills such as using a knife and fork within the initial meeting with parents but it does not always mean the children have these basic skills when arriving at school. Goodall, et al., (2010) suggest that interventions that support parents to be able to gain understanding and skills to further their child’s development are effective if they target a particular group of parents. On the other hand, Williams, Williams and Ullman (2002) believe not all parents have a positive attitude towards school therefore do not take the support they are given by schools.

4:6 - Parental engagement 
From the staff questionnaires, it was evident that the school staff believe that parental engagement is between acceptable and poor levels. The reasons given for this is that parents do not read to their children at home and help their children with homework. Parental engagement has many positive benefits for children including increased attendance and attainment for the children (Ballantine, 1999). On the other hand, all the parents that took part in this research attended the transition day and participate in all the activities stated in question 12 of the parent questionnaire which highlights good parental engagement. However, these parents may not be receiving enough information about how they could support their child at home and not having enough parent questionnaires completed to give an overall picture. The school believes in the importance of parental engagement for both the children and school therefore they have tried to increase parental engagement through activities such as open days, family learning, parental reading and spelling strategies and open-door policy (Emerson et al, 2012). However, the school staff believe that there are barriers to parental engagement. A common barrier to parental engagement from the questionnaire is parents’ attitude towards school as many of the parents have had bad experiences of school and believe it is the school’s responsibility to look after the children as they lack of basic and literacy skills. Increasing parents’ basic and literacy skills is crucial to improve children’s attainment and socioemotional skills to allow them to achieve to the best of their ability (Hornby, 2000, Weisleder et al., 2016 and Estyn, 2015). On the other hand, the school has invited parents to attend family learning sessions run by LSOs and a tutor from the college which focuses on literacy skills and held open afternoons where parents can come into the classes and see how their child learns which helps parents to build a more positive relationship with school and their child enabling them build resilience and self-esteem which Bowlby (1969) believes is vital to children’s success in school. The school has also held workshops for reading and phonics to enhance the parents’ literacy skills therefore they can help to improve their child’s learning at home building on Bronfenbrenner’s (1994) idea of all the environments in contact with children working together to improve the child’s well-being and attainment. Another barrier highlighted was that many of the parents are working parents therefore do not have the time to be able to engage with school life. Also, Barnett (2008) and Henricson (2003) believe that parents struggle to balance being a good parent working to provide for their family. On the other hand, it is very difficult for schools to actually know the reasoning behind parents not engaging with their child’s school life (Ferlazzo and Hammond, 2009). Therefore, being able to improve parental engagement can be challenging however, many schools try to build positive relationships with parents to ensure that communication is clear and that they can work together to ensure children have the best education. Building the confidence of parents to be able to inform schools of any barriers they may have to engaging with school life is vital to the school’s and children’s success (Finn, 1998).

4:7 - Transition from home to school
All the parents who participated within this research children attended a preschool before starting school as the parents believed that preschool enabled their child to be more independent and school. This was reflected in the parents’ answers to how happy they were when they child started school, 33% voted 8 on likert scale and 66% voted 10. Allowing children to attend a preschool before starting school allows children used to the routine of school, following rules and listening to others (Love at al., 2005 and the Welsh Government, 2014). However, not every child has access to a preschool which leads to the gap in ability when the children starting school, some children are behind in their development for their age. The school believes that the transition from home to school can be improved by introducing more transition days to allow children to get used the routine of school and build relationships with staff and pupils to ensure their well-being  and they are emotionally secure in order to be able to learn (Greenhalgh, 2002 and Weare, 2005). On the other hand, it can be difficult for schools as the deputy head expressed that they do not always have a list of children who are starting early enough to facilitate a good transition therefore children miss out on the crucial transition days that help their transition from home to school.









Chapter 5 - Conclusion
5:1 - Aim of study
The aim of this study research is to analysis the how much information parents receive regarding their child starting school and what could be done to improve the transition from home to school.

5:2 - Conclusion
Within the introduction of this research it outlined the aims of the study and areas that were specific to the research of this project. 

This research project has highlighted the following:
· Chapter 1 – outlined the aims of the study, the background, rationale and the researcher hypothesis of the study.
· Chapter 2 – included the literature review of the study, showing research that is relevant to the study
· Chapter 3 – set out the research methods
· Chapter 4 – discussed and analysed the results of the study
· Chapter 5 – brings together the study and draws conclusions

From drawing all the above chapters, the quantitative and qualitative data collected, it is clear that parents do receive support in regard to their child starting school, however there is more support needed as school staff believe that parents are not involved enough in their child’s education. It is evident that the majority parents only receive support from school in regard to the transition from home to school therefore more support is needed for parents to improve the transition.

5:3 - Professional learning
Following this research project, the researcher has developed their own professional learning by gaining insight to the views of parents and school staff on the transition from home to school. The researcher has become an improved practitioner from this study as they have developed their communication and analysing skills. Furthermore, the researcher’s academic writing has improved by critically analysing current research, conducting own research and summarising the end result. The research has also highlighted that every child and their parents are different, and support should be individualised to address their specific needs. Parental engagement is crucial to the development of children however, it does present many challenges for both parents and schools such as working parents and poverty.


5:4 - Recommendations
From conducting this research, the researcher would advise the following recommendations:
· Local authorities to provide schools with the information of pupils starting school as soon as possible to ensure that schools can provide more efficient transitions
· Schools to provide parents with information packs about the basic skills that children would be expected to have when starting school. Within these packs should be hints and tips on how parents can support their child to achieve skills such as toilet training and using a knife and fork.
· The Welsh Government should allow parents to engage more within school life by enabling them to stay and help in class in order for them to learn the importance of play for children and also deepen their understanding of reading strategies to use with their children.

5:5 - Wider implications
As this research project was carried out in one school it does not give a reliable view of the overall views of school staff and parents across Wales. If this research project was to be carried out again, the researcher would recommend to complete the research in a variety of different schools across Wales to gather more reliable data. Furthermore, as interviews were not carried out with school staff or parents, the data collected would be more in depth if interviews were carried out as answers would be explained and more detailed. Also, further research should be taken with the Welsh Government and Local Authorities to gather their views on the transitions from home to school and how they plan to improve them.
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