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Throughout this assignment, I will be reflecting on, and discussing the areas of research that link with a recent incident I have observed within the classroom environment. Throughout my critical incident, I saw a high level of feedback to the learners as individuals, this seemed to keep the learning on track and created a positive and efficient learning environment which has led me to research the relationship between using the Assessment for Learning element ‘Use of Quality Feedback’ and its impact on the relationship between the student and their teacher and the possible impact it has on the classroom environment as well as the use of classroom management strategies positively impacting on the learning environment and the learners personally. 
 I have used the definition of a ‘Critical Incident’ from (Tripp, 2012, p.24) to better define what a critical incident in the classroom is. Tripp defines the ‘Critical Incident’ as not always an incident that is negative, it may be a positive or possibly even a minor incident that seems unimportant. Observation, and deeper analysis of the subsequent consequences of the observed incident offers a rare opportunity for deeper understanding of a teacher’s development and pedagogy, as the observation and analysis of ‘critical incidents’ as a reflective practice has changed the way teachers reflect on their practice and teaching within the classroom environment. The use of the term ‘critical incident’ has faced criticism as it is often perceived as a disruptive or undesirable incident within the classroom when it is not. Not only is the act of reflection important for a teacher to develop the delivery of effective and engaging lessons, how in which they reflect is also important. There are many reflective models’ teachers can use to structure their reflections to achieve greater impact on their learners such as Kolb’s learning cycle (Kolb and Kolb, 2018, p.1) and Schön (2016, p. 1) reflection in and on action to name a few. 
The role of critical reflection is imperative to teachers in training to critically reflect on experiences inside and outside of the classroom. Academic discussions on reflection early on during professional learning and ‘how we teach’ emphasises the use of reflective skills and the processes in developing practical, real-world perception and pedagogical understanding and knowledge as focused on by Harrison & Lee (2011, 201). 
Zwozdiak-Myers’s (2012, p.5) contribution to the practice is that central to your development as a teacher is the commitment and capacity to analyse and evaluate what happens in your own classroom and to use your professional judgement to reflect and act upon the findings and evaluate to improve pupil learning and the quality of your teaching. They also stress the importance of blending such a practice with evidence to form a reflective, evidence-based teacher enabling their own learning as well as their pupil’s. 
The freshest example of reflecting on one’s practice is Donaldson’s Successful Futures (Donaldson, 2015) where the Curriculum for Wales framework (Curriculum for Wales, 2021) has been completely reborn with the student’s perspective in mind and how teachers should aim to continuously improve their practice using reflective models to achieve greatness throughout their lessons and their career. 
I attended a Secondary School based in an area which is economically deprived and is also very culturally diverse. The school grounds are tired but houses over 1700 pupils on roll between the ages of 11-19 from the surrounding areas, with both mainstream and Additional Learning Needs. The school offers a range of interventions and provisions to best meet the individual learner’s needs in the form of a sixth form department, different timetables, classrooms, English second language interventions and specialised teachers and learning support assistants. The school is also proudly donning its restorative practice and a three-chance warning system as a whole school approach. It was made clear to me at the beginning of my time at the school I was to observe a first-year class in which all the pupils had Additional Learning Needs, but no mention of who was diagnosed with what. To practice with a professional conduct all participants including staff and pupils mentioned throughout the critical incident observation will remain anonymous in accordance with the guidelines clearly expected and executed by the British Education Research Association (BERA, 2018, p.17). 
As an Observer I was made aware of and catered for with the school’s safeguarding policy and efficient training in the event of any potential incidents in my presence or observations that would subsequently need to waive participants right to confidentiality and anonymity because of such an incident. The lesson I observed was called ‘Project’ where the children with statemented Additional Learning Needs had a chance to revisit and develop the fundamental skills using Read, Write, Inc approach to “create fluent readers, confident speakers, and willing writers” (Oxford University Press, 2022) for them to progress through secondary school and beyond achieving their best. Please look to the Appendix, record 2.
During ‘Project’ the teacher had set out the work using a power point displaying the work, which was the use of capital letters in sentences, when they were needed and when they weren’t. The whole class had a recap, the majority were engaged, looking at the board and the teacher and those were engaged were answering questions, which was a quick assessment of what they could recall from their long-term memory of the last lesson they had on the subject. In terms of the recap, Gibbs’ reflective cycle (1988, p. 9) speaks of the need for a reflective process alongside experiential learning. Being able to experience the learning is not enough, the learners should have the opportunity to plan for the action, carry it out, reflecting on it and relating back to the theory thus avoiding the loss of the learning. 
A few pupils were absent, so this thorough recap was a good way to introduce them to the work that they were expected to complete that lesson. Throughout the recap, the teacher asked the children who were absent some questions first to gauge their understanding on the subject prior to setting the same task to them. 
The work was handed out, the pupils that were present last week were told ‘You are my experts, please help your friends that weren’t here last week’ and to pick up where they left off. One of the ‘experts’ began talking to the person in front of them when the teacher was talking. Consequently, the teacher stopped talking and crossed her arms as she waited for them to stop talking. Once they had noticed the teacher waiting for them, she then wrote the one’s name on the white board and continued the lesson. This brief, non-verbal interaction immediately recognized the undesired behavior and was enough to set the pupil back on track with a desired behavior. 
The class teacher was constantly on the move, checking over everyone’s progress and engagement, once someone was finished the ‘challenge’ was already waiting on the board for them, which she directed them straight to as soon as the expressed they had finished. Each pupil was at a different stage of the work and the teacher was continuously promoting engagement and staying on track by verbally praising them, giving written feedback, and marking work as she maneuvered around the room. Almost all the pupils had moved on to the challenge task and 3 pupils were given reading books to practice their quiet reading and verbally prompted to stay on task. 
Once the main piece of work was completed by all, the class were told they were going to play ‘Sound Bingo’ which was very well received! They chose 9 sounds of their choice and filled in their bingo board, the class teacher awarded 2 points to the first person to get a line and 4 points to the person who had a house.
The ‘Project’ lesson is valuable to these learners, continuously revisiting the fundamental skills needed to progress with their learning and beyond school. This intervention turned whole class lesson is not only including the learners and giving them the opportunity of a mainstream lesson without removing them one by one for such activities. This is encouraging the learners to become “Ambitious, Capable Learners” in accordance and in more depth throughout Donaldson’s Successful Futures (Donaldson, 2015) where he states for learners to become “Ambitious Capable Learners” they need to be able to set themselves high standards and enjoy challenges, that they can build up a body of knowledge, have the skills to connect and apply that knowledge in different contexts, are able to communicate effectively in different forms and settings, using both Welsh and English and learners can explain the ideas and concepts they are learning about just to name a few. I feel that during my observation I have experienced this being achieved first hand during this lesson and the pupils are ready to learn throughout their lives and to continue to become Ambitious Capable Learners through approaches like Read, Write, Inc.
During the critical incident, it was clear that the class teacher was effective in creating a learning environment which had consistent and structured feedback both verbally and written for each individual child. The class was on track and aimed to achieve which led me to dive into the literature surrounding the four elements of Assessment for Learning, more specifically ‘Use and Quality of Feedback’ and how it impacts learner’s engagement within the classroom environment and possibly their relationship with their teacher. 
According to research from the Netherlands on Teacher feedback during active learning: Current practices in primary schools, by Van Den Bergh, et al. (2013a, p.342), feedback is one of the most powerful tools which teachers can use to enhance student learning. They also state that it appeared difficult for teachers to give ‘qualitatively good feedback’. Throughout the study, they had also found that defining ‘good feedback’ was something that other researchers had found difficult and that there was very little literature to support a single definition, so they employed the definition concluded by Van De Ridder, et al. (2008, p.193) that “specific information about the comparison between a trainee’s observed performance and a standard, given with the intent to improve the trainee’s performance” as the definition for ‘good feedback’ during this study. When the current literature is missing a single, conclusive definition, in my opinion the study was limited prior to starting their research in finding a high number of teachers whose feedback was ‘on track’ and relevant to learning, which similar studies have also found. 
Most of the literature and this study in particular focuses on the student’s achievement. Whilst it is important to assess and reflect upon the use of feedback in accordance with achievement, the literature lacks the child’s perspective in most cases. I feel it is also important to study the relationship between the student and the teacher and whether the relationship they have impacts the learning environment. Hargreaves (2013, p.6) conducted an enquiry in the UK on how the feedback is perceived by the students which provided the basis for further research on the student’s voice and collaborative learning. 
The anonymity of the students made for honest responses to their teacher’s feedback during their lessons which I feel was important for this type of research it avoids bias and creates a higher response rate. Hargreaves reported that at one point, the opinion of the students was that learning was frustrated by overly directive feedback. A perspective you would expect from children when the work they have been set is to be in their own words. Being overly directive with your feedback would knock the students off their own course and onto the teachers, which would then look like the students aren’t achieving the learning objective. Which could be the reason for such a low number of teachers reporting to be ‘on task’ or teaching to the learning objective throughout research by Van Den Bergh, et al. (2013b, p. 342) and could be the opinion of many of the children who are considered to be ‘Low achieving’ in terms of their teachers feedback and whether or not they’ve met the criteria that is set out in order to achieve the objective during the lesson.
Gillen, Wright, and Spink (2011, p.75-76) had researched student voice prior to Hargreaves and revealed that students perceived that “a range of activities, clearly explained and presented in a supportive environment, are important in creating a positive climate to support learning”. The lowest on the list according to the participants of this study was the relationship between the student and the teacher, which shocked me, I thought students would see their relationship with their teacher as something that is important in creating a positive learning environment. 
An important element for students, is that to create a positive learning environment and to feel that they are achieving, student’s want to lead their own learning whilst knowing what exactly is expected of them to do so. Indicating, students are leaning more toward seeing the teacher as the facilitator of their learning, rather than the ‘postman’ as mentioned in Hargreaves research. This is a positive move for students leading the learning but one criticism from teachers is that they believe children don’t know what it is they want to learn or what the environment should look like (Kochanowski, 2022, p.127).
Another principle of creating and maintaining a positive learning environment which I felt had impacted the learners in this moment was the teachers use of behaviour management strategies. During the critical incident, most of the children had shouted out or talked over the teacher when answering her questions before she acknowledged the pupils not on track or talking directly to her about the task which led me to explore the use of non-negotiable behaviours and controlling the learning environment. A perfect definition of the importance of creating and maintaining a positive environment is “Effective classroom management includes everything a teacher does in the classroom” (Wong and Wong, 2001, p.10).
Rogers (2007a, p.37) speaks of the use of ‘tactically ignoring behaviour’ and setting the students back on track, which in this instance, worked well. A criticism of this is that should the relationship prior to similar incidents not be strong or positive, this approach may not work. Rogers, also speaks about supporting positive behaviour within the environment by giving regular verbal instruction; going hand in hand with the approach used in AFL’s regular feedback to keep the learning on track. Thus, giving the students a chance for more positive reinforcement. Another criticism of this approach is if the teacher hasn’t spent time and given effort to building a rapport with their student’s, this approach would not encourage a positive learning environment and have the opposite effect on the learner’s engagement within their lesson. Cuddapah & Burtin, (2012, p.2) found that new teachers found the logistics of classroom management difficult to master without authentic classroom experiences during teacher education programs, in turn not being able to manage the classroom environment. This is an area that will need to be carefully considered in current and future programmes ensuring student teachers are equipped with the knowledge and skills to manage a classroom effectively to avoid or quash undesirable behaviours within lessons. 
B.F. Skinner believed that the operant behaviour operates on the environment, along with the use of antecedents and consequences of the environment increasing and decreasing the likelihood of the behaviour occurring again, e.g., you put up an umbrella in the rain to keep dry as seen in ODonohue and Ferguson (2001, p.11). So, one would assume the addition of positive, verbal praise, personal to each student and their work should increase the likelihood of the behaviour continuing throughout the lesson and reinforcing and maintaining a positive behaviour environment. Korpershoek et al (2016, p.657) speaks of the importance of being consistent in classroom management approaches and found it had a small impact on the learner’s academic outcome supporting the above statement. Although, a teacher who is new to the role may find it difficult to remain consistent on top of the new responsibilities they hold within their classroom as well as continuously reinforcing students with appropriate behaviour. Oliver, et al. (2019, p.1) found that teachers do not effectively utilize school wide behaviour support features in their classrooms, a criticism of following a ‘whole school approach’ is that the teacher may feel limited in what strategies are available should the adopted approach become redundant in managing certain behaviours or learners. 

In terms of the lesson observed, it was clear that the teacher had considered the individual learner, their success criteria for achieving the learning objective and gave personal feedback throughout the lesson to engage the learners and facilitate their learning rather than deliver content. The person-centred approach avoided repetition and frustration in the learners who had achieved the first learning objective of the lesson and empowered those who needed support to stay on track and achieve their learning objectives. The use of the whole school approach effectively meant that the learners were aware of the expectations within the classroom and were also respective of the consequences they would face. 
The outcome of the literature in reflection was not what was expected when first setting out to reflect, thus highlighting the importance of reflecting on one’s practice and striving to meet the learner’s needs through the best possible practice. In reflection the literature that has been explored to critically reflect on the incident has positively impacted on my previous knowledge and has given me new knowledge to move forward in my personal practice regarding creating positive learning environments by using good quality feedback and managing undesired behaviour. 
I now feel that I can understand what is needed to give students ‘good quality feedback’ and plan to use this approach with future cohorts and creating a deeper understanding of my learners and how they are challenged best individually. I was shocked to learn that there was no corelation between a positive learning environment and the student-teacher relationship. The literature reviewed did not prioritise this and it would be something I would be interested in investigating through my career. Regarding how feedback was perceived by students, the literature showed that pupil voice was sparingly focused on, given the embedding of successful futures and the new curriculum framework I would hope to see more of the pupil’s perspective in literature to better inform my practice in the future. 
On reflection, behaviour management is a concept so fluid that it will always change in practice. I feel that this is something that is best used in practice, on placement and throughout one’s career where it will be easier to develop and reflect on ‘in the moment’. Following a whole school approach consistently has worked in many cases, but in some it may not. This is where I can understand the importance of reflective practice in the profession to maintain or create the classroom management strategies that best support the learners you have in your classrooms to enthuse them to remain respectful, collected, and ready to learn.
Zwozdjak-Myers (2012b, p.5) says reflective practice is the inclination of enquiry, how teacher’s, student to veteran can structure their findings and actions around beliefs, knowledge and theories that inform teaching for the purpose of professional development. To continue to teach effectively and to a high standard, professionals are now enthused to reflect on their practice and make conscious changes to their practice to deliver the highest standard of learning to the pupils that they teach, this level of reflective practice has been called for since the early nineties as seen in Valli (1992, p.22).
To structure my reflection, I have been interested in using Brookfield’s lenses (Brookfield, 1998, p.198-201). To reflect using this approach I have considered all four lenses which are my own interpretation, the literature supporting the incident, colleagues’ experiences, and student perspective. Firstly, I have documented the critical incident through my own perspective, and I have explored literature that has enabled me to understand the approaches used and the driver for their use within the classroom environment, I have considered the limitations of such approaches and how I could avoid these in my own practice. It has led me to value my colleagues’ valuable experiences. For instance, if the whole school approach is something I am having difficulty within terms of implementation and remaining consistent, my colleagues may have had the same issue and is something to always consider in the profession in terms of reflection and evaluation. I would like to model my reflection on the student’s perspective the most, as they are the ones who would benefit from a reflective, accountable teacher. I feel a suggestion that this reflective model would benefit from is to include the parent perspective, especially in terms of behaviour management. The classroom is a different environment but there are many aspects of different behaviour management approaches that are easily transferable and easily replicated should behaviour management be an issue at home. As a professional it would be something I would be interested in exploring throughout my career as in some instances, one person’s behaviour can impact everyone around them, whether it’s in school or at home. Much like Bill Rogers (2007b, p.44) mentions the use of parent-school support to manage disruptive behaviours by working together and not using the communication with parents to ‘get back’ at the children for poor or disruptive behaviour. 
To conclude, it is important for teaching professionals to reflect on their practice to best support and teach the children and young people in their classes. Teachers wear many hats, and their roles are becoming much more than just standing at the front of a class and ‘teaching’. Teachers are now needed to mould and shape the young people they work with and be the driving force that creates individuals who are healthy, confident individuals, ambitious, capable learners, ethically informed citizens, and enterprising, creative contributors (Donaldson, 2015). Teaching professionals need to be reflective to evolve, whether it is in their subject area, personal interests or to see the curriculum evolve the way it has most recently. This practice is enabling both teachers and students to give their best and receive the best learning experiences possible. The five professional teaching standards are encompassed in the new curriculum and in many different reflective cycles, for example, innovation would fall into Brookfield’s ‘self’ lens, pedagogy sits nicely in the ‘Scholar’ lens, collaboration may be included in the ‘student’ lens and would also work with the suggestion of the ‘parent’ lens and leadership would flow nicely throughout the use of the ‘colleague’ lens, share and share alike in order to better reflect, practice and avoid any unnecessary limitations or criticisms in ones practice. Altogether, professional development is the fruit of this reflective method, ensuring all teachers are critically reflective practitioners who strive to deliver effective, purposeful education to the children and young people in their care. 
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