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Inclusive practice within PE and youth sport is essential for development for all, inclusive practice is an approach to ‘teaching that recognises the diversity of students’ and enables all students to access ‘course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment’ (Equality and diversity for academics, 2013). Delivering inclusive education has benefits for students with or without disabilities, these benefits include; friendships, enhanced skill acquisition, higher expectations, and increased social interactions (Kids Together, 2010).  Also, diversity is equally important and should be celebrated throughout and within the British Athletics Commission (2018) they put emphasis on the seriousness of allowing their athletes to be diverse by embracing the Equality Act (2010), this should be prioritised within all sports settings throughout school and outer school.  
There are numerous different barriers that are in the way of an inclusive education for children whether it is their attitudes, the teachers and curriculum, funding (The biggest barriers to inclusive education, 2015) or more personal barriers such as their disability/ impairments, lifestyles (sedentary), tiredness or no willpower to partake (Beta health, 2018). All aspects need to be considered when finding different motives to participation, it’s also important to realise that not all students are the same and will need different ways of being motivated. Different barriers will occur for different participants and therefore it is vital to take into consider how you will adapt your sessions to include rather than fitting the participant into the session. When looking for ways to overcome these barriers we need to ask ourselves the question; why do they occur? For example, facilities become a barrier as some schools/youth sport teams don’t have the facilities to accommodate students with disabilities or don’t have the funding to do so which results in barriers from the outset (The biggest barriers to inclusive education, 2015). Also, teachers and/or coaches can become a barrier to participants engaging in purposeful physical activity due to lack of training and knowledge, attitudes towards PE, confidence or simply being unaware of how to include children and their disabilities (Jenkinson and Benson, 2010). To ensure inclusion is being provided teachers and coaches need the correct training to ensure they’re aware of how to adapt sessions to involve all students, it is vital for student development that teachers are knowledgeable in all areas for a positive approach. Teachers and coaches are in control of the development of the students and it is their responsibility to ensure that they give the students the meaningful sessions needed to become competent athletes in their chosen activities.  
As previously stated a child’s impairment/disability can be a barrier to their participation if the activity isn’t adapted correctly for them. For example, participants with hearing impairments would have a disadvantage in a typical physical activity session as they will need extra assistance when trying to understand the activity or may need it adapted so they have ways of understanding it throughout. Having a hearing impairment is when you are unable to hear, and it’s classified into severity of deafness (Study.com, no date). Children who suffer with hearing will either have hearing aids to aid their hearing or if they’re severely/profoundly deaf, they will not have this option and will rely firmly on sign language and lip reading. For this reason, NDCS (2018) suggests that you will need to ensure when communicating you get their attention, face them whilst talking, use visuals and most importantly find out their preferred way of communicating. As teachers/coaches we need to understand and remember that being in regular classrooms does not automatically facilitate meaningful social interaction, peer acceptance, positive inclusion, and/or improvement in the children’s social communication skills (Xie, Y., Potm il, M. and Peters, B. 2014) and there are barriers which students face when trying to access meaningful physical activities, such as, how the teacher delivers the session, coursework and fire safety can become a problem (Disability & Dyslexia Support Service, 2018). The delivery of the activity will be a major concern as it will affect the participants development and outcomes, to minimise this the session should be adapted to suit the needs of the child with hearing impairments. This could be by using videos/demonstrations instead of talking through a skill and the use of boards/flipcharts also instead of talking through an activity or it could simply be the use of signals, posters, or radio-aids when applicable NHSUK (2017). The adaptations will be dependent on the individual’s disability as someone who is hard of hearing will need adaptations that differ to a student who suffers with autism. 
Sarris (2014) suggests that a child that suffers with autism may face barriers due to their below average motor skills and safety concerns and The National Autistic Society (2018) suggest behavioural issues as a concern. As autistic children have limited sense of danger, you need to ensure you set out your boundaries and safety rules from the outset in a way they’ll understand you. Also, you need to be attentive when checking for injuries as they may sustain one and be unaware of this (The National Autistic Society, 2018). As a teacher/coach you’re responsible for ensuring they are safe and by confirming they don’t have an injury you’re making them aware also. When considering the behavioural issues that can occur, its important you think of ways to prevent it which will allow them to enjoy the sport. To avoid a child with autism getting distressed you should praise them throughout the activity and ensure when playing team sports, it doesn’t come across as daunting (Super Nanny, no date). To ensure they have a positive experience don’t force them to engage, put pressure on them and you should allow them to have a ‘time out’ area to ease the pressures of team sports (Richardson, 2016). By doing this you’re minimising the chances of a child having a distressed outburst and the use of a ‘time out’ area will benefit students as they have somewhere to go if feeling distressed. 
Another disability that has many restrictions to participate in ‘normal’ activities is visual impairments as the participant will either be completely blind or having a percentage of vision loss. Due to this people who suffer with visual impairments will struggle in traditional sports and therefore have many barriers to overcome, the major barrier being unable to see which means their whole surroundings and equipment will need to be changed to suit their task. Barriers they may face could be due to equipment and resources, social elements, and area of play (A Guide to Visually Impaired Friendly Sport, 2016). If you were to teach someone who is visually impaired, you need to ensure you have equipment that will be useful for them such as audible balls (braille brook store, 2017). The use of one of these will allow them to play goalball, football or even Frisbee as they can listen for the ball to know which direction it is going in. Also, as the area you’re in can be deemed as a potential barrier, therefore, it is important that you make the student aware of their surroundings. To do this you could walk them through the outer area to see how big the area is, or you can buddy them up with someone who will be able to help them out (A Guide to Visually Impaired Friendly Sport, 2016). By adapting your sessions this way you’re not depriving the student of benefitting from participating in sport and enjoying the benefits of doing so. Such as, health related, social interaction and the cognitive elements of participating (A Guide to Visually Impaired Friendly Sport, 2016).
As previously mentioned adaptations will be varied depending on the disability of the participant, therefore, you will have different strategies in place and resources to use for different students. Due to this, there is a lot of areas to consider when preparing an inclusive physical activity session which will include your teaching style, how you teach, strategies for the session and your aims.  Personalised learning would be beneficial for inclusion for all as it’s a structured way to focus on a participant learning to enhance progress, achievement, and participation (National College for Teaching and Leadership, 2018).  Using this learning method as a method to teach for inclusion would be beneficial for students as it gets them more engaged due to taking a more active role in their education and being part of their learning (Dreambox learn, 2013). By doing this you’re involving them in their own development and allowing them to choose an activity that suits their needs best, this will aid them to feel more comfortable and confident within the session. This method could work will with participants who are amputees as they can perform in the activity at a level they feel most comfortable and adapt it as and when they feel necessary to do so. A personalised learning strategy will be successful with participants of all abilities as they’re being taught in specific ways to benefit their learning and by doing this the participant will see that their development is centre of what they do. This could lead to them becoming more motivated to succeed as they feel part of their learning. Also, a teaching style that would be beneficial for inclusive activities would be a command and practice (te9192, 2014), this teaching style would be beneficial for autistic students as visually seeing what they need to do will benefit them as it becomes less daunting as appose to just being told what to do. By giving them demonstrations you’re easing their anxiety and allowing them to mimic what they’re needed to do. 
[bookmark: _Hlk503376189] As well as different styles of teaching, you have different models of teaching for involvement and adaptations that will be beneficial for the development of students. These are The Inclusion Spectrum (Black, K. and Stevenson, P. 2011), SPELL (National Autistic Society, 2016) and STEP ((Black, K. and Stevenson, P. 2011). SPELL is the term the National Autistic Society use as a framework of understanding and responding to the needs of an autistic person and it translates to Structure, Positive (approaches and expectations), Empathy, Low arousal, and Links. This can be used when considering an inclusive programme for those who are on the autistic spectrum and it’s designed to change the environment and approach you take to meet the needs of the individual (National Autistic Society, 2016). I believe this is an appropriate strategy to use as it gets the teacher/coach to consider all aspects needed to ensure that they have a suitable and safe working environment for the participant, it gets you to look at aspects in detail that you may not consider when doing a traditional lesson. For example, in a traditional lesson you would consider making the lesson at a higher arousal level to get students motivated but with autistic students they need the opposite to feel at ease.
 The Inclusion Spectrum (Stevenson, P. and Black, K. 2011) is a framework that can be used to make differentiations needed to make a session inclusive for all due to offering different ways of delivering a task. The inclusion spectrum would be beneficial to use as it allows everyone to get involved, focuses on ability groups and it changes the activity to include rather than traditional approach and trying to fit the participants into the session (Stevenson, P. and Black, K. 2011). It works well as a method of activity as it allows you to change the activity to suit the needs of a range of different participants and it avoids potential situations where the ‘more abled’ students take an active role and excel more so than others. This offers all students the same chances and it sets everyone targets that are attainable. Another approach you could use would be STEP and this would work well alongside the Inclusion Spectrum ‘change to include approach’ cited by Sports Development (2011), as STEP changes the way an activity is delivered, STEP is an acronym for Space, Task, Equipment, and People (Education, 2015). STEP in partnership with the Inclusion Spectrum will work well as a resource to inclusion as it gets the coach/teacher to think of all essentials that you need to consider when teaching a range of abilities and disabilities. For example, STEP would work well with someone who is visually impaired as the teacher/coach will be able to go through each step and ensure they’ve got a suitable task that will engage and challenge the pupil. 
When considering how PE can be more inclusive to support children on their physical literacy journey we have to consider their teachers, what are their attitudes and beliefs? From a research conducted by Boyle et al (2008) they found that within the head of school and PE ‘elitism was essential to promote and maintain the school’s prestige’ and they also found that the more gifted and talented pupils were the focus for participation in physical activities. This gives me the belief that within secondary schools PE is a way of scouting for stars within sport rather than providing all students with equal support and opportunities.  This shows that schools need to be more inclusive for all and teachers attitudes to teaching need to be altered to provide meaningful PE for everyone of all abilities. If teachers were to teach PE in a non-traditional way that differs to team sports they would be able to adapt sessions and provide alternations to let all participants succeed, this will give participants the motivation and encouragement they need to participate.  Another way in which sport can become more inclusive is within equipment, resources, and knowledge of the instructor. Sport England currently has an investment which aims to make sports practical and attractive to disabled people (Sport England, 2014), this will be beneficial to those with disabilities as it means they will be getting specific equipment needed to play a sport. For example, some people wouldn’t need many adaptations to their equipment; hearing impairments would be one as they can use radio-aids when applicable, but some students will need specialist equipment such as a specialist bike when cycling to ensure involvement and safety. However, if schools/clubs don’t have the financial ability to afford specialist equipment they could implement other acts of sports within their session such as circus, circus acts would work well for disabled students as it focuses on 3 fundamental elements which are physical skills, non-competitive and inclusive (Davis, 2010). If this was implemented into lessons within schools, they would automatically become more inclusive as the students will have a variety of activities to attempt and within circus acts there is something for everyone. Kiez (2015) suggests that circus will benefit ‘if not most, all’ participants and it doesn’t exclude children who may be disabled or leave them at the side-line as a ‘substitute. It’s important that they’re given the same opportunity as their classmates as they may succeed further in circus acts than others. Also, the use of PLAY’s tools would be beneficial to students as the scoring isn’t just based on their ability to complete a skill, they’re scored on many aspects that create a competent sportsperson. By doing this the pressure of achieving a high score in ability of skills/drills and sports will essentially be eased and participants can focus more on improving holistically. As a strategy to improve the inclusiveness of sporting environments, this will work well as students alongside family and teachers/coaches students will have an improved support system and should have the encouragement from both family and teachers to be motivated to improve themselves. 
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