	
	Targed/Target
	Yr hyn yr wyf wedi’i wneud yn yr aseiniad hwn….
What I have done in this assignment….

	Targed/Target 1
	Discuss your work with fellow students and lecturers to ensure that you have understood all aspects of the work.
	I have ensured that I have understood all aspects of my work by asking questions in FAQs. 

	Targed/Target 2
	Make sure you express your ideas clearly throughout your work. Reading for meaning before you submit would help with this.
	I have read my work several times before submitting it in order to ensure I have expressed my ideas clearly.  
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Introduction  

The purpose of this report is to critically reflect and evaluate how a school develops one aspect of its School Development Plan (SDP). BERA (2018) guidelines will be followed in this report in order to ensure the identity of the school remains confidential and anonymous and it will be referred as school X. The SDP that will be discussed in this report is from school X, in the west of Swansea, with 627 pupils aged between 3-11 (My Local School, 2021). The school has 9% of Additional Learning Needs pupils, which is below the national average, with few of them having statements of special educational needs (Estyn, 2013). English as an Additional Language is spoken by 31% of pupils who speak 18 different languages. There are, however, no pupils for whom Welsh is the first language. There is a small number of asylum seekers within the school and a few of these are being looked after by the local authority (Estyn, 2013). Free school meals are awarded to 13.4% of pupils, which is below the national average (My Local School, 2021). Although within its last Estyn (2013) inspection school X scored good for every category, the school has identified three priorities. It is currently working towards these in order to address the needs of their pupils and staff and to improve their learning outcomes. Therefore, within the following report, emphasis is placed on critically reflecting on the actions that school X use within their SDP to address the identified priority and the impact this might have. The chosen priority is maintaining a high focus on the well-being of pupils and staff across the school through access to various provisions. 

Literature review 

Promoting well-being of pupils and staff is a significant consideration of many policies in the educational agenda in Wales and it is placed ‘at the heart of the School Effectiveness Framework’ (Welsh Government, 2010, p.1). The Welsh Government (2021) has recently prioritised a whole-school approach to children’s, young people’s, and staff's emotional and mental health and well-being. Together for Mental Health, a 10-years plan, has also been developed for improving mental health and well-being (Welsh Government, 2012). Additionally, health and well-being are at the heart of the New Curriculum for Wales and one of the areas of learning and experiences, as well as being integrated through the other curriculum areas (Hwb, 2020). Research indicates that the evidence for using well-being to form policy and practice is the result of growing interest in what is known as the ecological approach to children’s development (McAuley & Rose, 2010). The approach was developed by Bronfenbrenner (1970) and highlights that all experiences that children have contribute to their overall future well-being. Additionally, what happens in one aspect of children’s life will have an effect on what happens elsewhere (McAuley & Rose, 2010). Ecological theory implies that children are surrounded by different layers and complex social groupings which influence them (McAuley & Rose, 2010). These include family/extended family, alongside their place within the community, friends, school, and wider community. 
However, despite all of these policies and schools being identified as a key place for the improvement of well-being and mental health (Thumann, et al. 2016), one in ten children aged 5-16 are still facing mental health problems in Wales (Estyn, 2022). Additionally, four in every five educators in Wales are also experiencing poor mental health (National Education, 2021). What stands out is that mental health issues among pupils and staff are still rising. In response, school X's priority of improving well-being across the school Wyn, et al. (2000, p.2) emphasises the need for placing well-being into the whole-school approach in order to create an environment that is ‘health promoting’ for all. However, in order to improve mental health and well-being provisions Erasmus (2019) argue it is vital to listen to the needs of individuals, alongside engaging and involving them in the improvement process (Glazzard & Bostwick, 2018). Making such a change as highlighted by Howard, et al (2019) is essential in helping children and staff to learn how to deal with well-being and who to approach when help is needed. Additionally, such well-being provisions can also promote children's resilience to overcome challenges and stressful everyday situations and grow into healthy adults (Welsh Government, 2021). However, what most schools face in implementing this provision is a lack of training or resources and overwhelming demands (Giles-Kaye, et al. 2022) and therefore, the school may not be able to implement such provision to tackle well-being issues. Despite this, it is important to consider that the well-being provisions in schools are improving following the implementation of a whole-school approach to emotional and mental well-being (Welsh Government, 2021). The policy requires schools in Wales to embed this framework into their ethos in order to address the emotional, mental, and overall well-being of pupils and staff. However, there is still the need for continuous monitoring and adjustment of well-being provision in schools in order for the school to be able to quickly adjust to societal, individual changes and meet individual needs (Prever, 2007). This is in light of research claiming that pupils and staff face multiple additional challenges outside of the school (Barnardo's, 2022). Therefore, providing effective and suitable provisions in school can make a significant difference to individuals' well-being (Weare, 2012). However, literature has found that ‘schools [are] reported [as] having more universal provision than targeted provision’ (Patalay, et al. 2017). This could mean that the schools are not working towards meeting their pupils and staff's individual needs but just incorporating well-being into their practice. 

Furthermore, McAuley & Rose (2010) argue that the primary aim of focusing on children’s well-being through the whole-school approach is to prepare them for the future and make an investment, in what Ben-Arieh (2002, cited in McAuley & Rose, 2010, p.21) has named as ‘children’s well-becoming’. This is likely to be achieved through the Well-being of Future Generation Act 2015 and the New Curriculum for Wales, which aims to create ambitious capable learners, enterprising creative contributors, ethical informed citizens of Wales and the world, and healthy confident individuals (Hwb, 2020). However, despite this, Erasmus (2019) claims that well-being provision might cause issues in schools as priorities and features of well-being might be examined in greater depth in some schools in contrast to others.
All schools in Wales are required to have SDP under the Education (School Development Plans) (Wales) Regulations 2014 (FaCE, 2016). This is in the light of schools setting out clear targets and ways of achieving them to address their priorities (Welsh Government, 2014). Welsh Government (2014, p.3) define SDP as a ‘school’s strategic plan for improvement’, which outlines the set of actions that a school will take in improving their learners’ learning/educational outcomes. The overarching purpose is to assist schools in providing their learners with the greatest learning experiences, outcomes, and aspirations, regardless of their race, background/circumstance, ability/disability, to ensure attainment, high standards and ambitions for all pupils (Welsh Government, 2022). This is achieved by making effective and advocated changes and implementing specific innovative provisions in education (Jones, 1996). McNamara, et al. (2002) endorse the use of SDP, as it induces the schools to analyse their needs and identifies priorities in order to address them. For this purpose, the school must first self-evaluate, take strategic planning, make improvements/actions, and lastly review impacts (Welsh Government, 2014). However, despite its effectiveness, the process has been deemed highly technical, requiring technical skills, and if this is a barrier among staff, they can face challenges in developing the process (Xaba, 2006). 
Under Regulation 5(3), for the SDP to be effective it must function as a rolling three-year plan and be prepared to cover all three-year periods (FaCE, 2016). Year one the plan must contain specific and detailed priorities, targets, and strategies, whereas years two and three should focus on high-level priorities and targets (Welsh Government, 2014). Additionally, it should be a lively, collaborative, inclusive, and ongoing document (SDPI, 1999), with all staff, headteacher, school councils, parents, stakeholders, and communities having a voice and contributions to it in identifying strengths and areas for development and improvement, in the light of achieving its priorities (Welsh Government, 2014). However, it is the school’s governing body’s responsibility to ensure this by consulting with all these people (Welsh Government, 2014). Furthermore, under the New Curriculum, a critical component of SDP is to ensure that schools support their learners to progress towards the four main purposes (Welsh Government, 2022). This also reflects and contributes to all seven well-being goals of the Future Generation Act Wales 2015 (WBFGA, 2015). 

Developing an action point 
The Welsh Government (2014) highlights four important stages that a school must carry out through its school development planning cycle. The four stages will be used as a structure discussing the SDP of school X. Briefly, the way it works through the academic year is that the Cycle takes place from September to July, and the planning is also used to assess progress and make adjustments. Self-evaluation in the summer term will be carried out with the aim of developing ideas and priorities for the next academic year. 

Self-evaluation 
Self-evaluation is the first stage of the cycle, during which schools reflects upon their performance, taking into consideration the actions needed to make improvements for the future (Demetriou & Kyriakides, 2012). Hwb (2022) claims that the self-evaluation stage is vital in allowing the school to identify where they are in terms of their strengths and weakness to facilitate system-wide improvement. School carried out this stage because well-being is one of the national priorities. In terms of the children’s well-being, school X ensured their self-evaluation by looking at PASS and Boxall profiles for identified pupils. They also listened to learners’ elicited concerns, using a sample of pupils in every year group. This seems important as Keddie (2015) claims that listening to pupils’ voices can generate significant benefits for schools, attributing value to pupils as a substantial source of support for school improvement and influencing educational changes (Fielding 2001; MacBeath, Myers, and Demetriou 2001; Rudduck and Fielding 2006; Rudduck 2007, cited in Keddie, 2015). Additionally, in terms of staff well-being, the school carried out its self-evaluation through questionnaires, conversations, and an SLO survey. Analysing the data gathered showed a minority of staff had concerns regarding workload and expectations placed on associate staff and that this affected their well-being.

Strategic planning 
Strategic planning is the second stage and within this schools’ partners and stakeholders have a clear agenda of their commitment to meeting the targets of the SDP. They begin by developing actions and strategies to achieve the priorities being identified. Allison, et al. (2004) argues that ongoing communication and monitoring with all the stakeholders including schools’ staff, school councils, governors, parents, and school community must be carried out. This is necessary to produce a successful plan that leads and shapes school improvement and meets the requirements of stakeholders. School X ensure this stage by developing actions, strategies, and targeted interventions that will be taken to achieve the well-being, based upon reviewing pupils PASS and Boxall profile, and completed survey/questionnaires by staff. Most importantly, school X involved parents in improving well-being provision. This highlights that school X highly values the importance of parents in children's well-being and integrates the community partnership into their ethos, which is considered significant by the Welsh Government (2022).  

Making improvements/actions
At stage three of the planning cycle, the school team implements and puts into practice the actions and strategies identified in the SDP. Welsh Government (2014) argue that is it significant at this point that the associated staff are clear about their duties, responsibilities, and commitment, so that the SDP can be implemented effectively and efficiently. School X fulfills this stage by having a weekly release calendar, where staff are being released to monitor the use and impact of the actions being implemented on pupils and staff well-being and the progress being made. This of importance, especially in making improvement and meeting the individual’s needs (Prever, 2007). They also ensure this stage by setting specific dates for implementing their provisions and staff training. However, there is no future actions being predeveloped within the school X’s SDP for pupils or staff not responding/finding the set-up provisions useful. Despite this, school X adjust their plan as needed after reviewing the impact.  

Reviewing impact
Reviewing the impact is the last step in the school development cycle. Welsh Government (2014) argues that the SDPs must be a lively document, monitored regularly by the school team throughout the development cycle and officially reviewed and revised at least annually. School X achieves this stage by regularly reviewing and monitoring progress towards achieving priorities outlined in the SDP. They also listen to learners and staff regarding the actions/provisions being implemented and their impacts. Reviewing take place every half term and school X write a written commentary about the progress they have made against the priorities. Based on this the school team make adjustment to the plan as needed, which is significant in meeting the individual’s needs (Johnson & Coleman, 2021). 

Reflection and Evaluation 

School X implement its well-being provision by providing opportunities for pupils and staff to access therapy dogs, which is significant, as research has indicated that therapy dogs improve self-esteem, reduce anxiety, and enhance pupils' and staff's overall well-being (Grove, et al. 2021). Therapy dogs are used in many schools for improving well-being in education, especially for moods and emotions (Baird, et al. 2022). However, there are several concerns about therapy dog provision, and fear of dogs could be one of them. As highlighted, this could be due to children having negative experiences with dogs or no experiences (Grove, et al. 2021). A suggestion to overcome this could be teaching children about dogs and how friendly they are before bringing them into the school. 

School X has also employed its well-being provision by checking in system in the morning. The school have checking board where children check in and then once they are settled the class teacher also check in with them. This helps them to self-regulate and understand their feeling. This provision is the whole-school approach to well-being, and it has been shown to be helpful in acknowledging pupils’ emotions (Pillitteri, 2010). This is especially important in younger children whereby they at an early stage of expressing emotions (Pillitteri, 2010). However, despite this, being aware of the consequences of this system is important as there will be some children who may not want to share their feeling in front of everyone, especially older children. Therefore, speaking to the children individually and in a more safe and more secure environment would be ideal. 

Furthermore, school X also implement its well-being approach for pupil by taking them into their woodlands area. This provision to well-being is considered essential as spending time in nature has been highlighted to improve mental and emotional health and well-being (Tillmann, et al. 2018). However, this approach has been criticised for being risky for children, however, risk-taking is part of everyday life and powerful for building positive mental well-being and confidence (Williams-Siegfredsen, 2012). Therefore, avoiding risk could mean taking the opportunity from children to learn how to solve problems. However, despite nature has been highlighted beneficial for staff well-being (Tillmann, et al. 2018), this approach has not been provided to them by school X. Additionally, it is important to be critical and highlight that although staff well-being is taking into consideration it is not as focused as pupils within the school X, and this is despite research highlighting pupil and staff wellbeing as ‘two sides of the same coin, needing the same “protection” and acknowledgement’ (Riva, et al., 2020, p.109). A suggestion is that to highly focus on staff well-being as well. However, training in resilience was provided for staff to encourage them to understand their responsibility for their wellbeing. This is vital as it not only improve individual resilience but also their mental health and subjective wellbeing (Sarkar & Fletcher, 2017). 


Conclusion

To conclude, school X has successfully taken into consideration the Welsh Government policies and national priorities intending to create a successful SDP. In response to the well-being priority, the school has taken forward an efficient planning system in order to make effective improvements. Additionally, school X has placed pupils and staff's well-being at the heart of their SDP, and therefore as highlighted it can be considered the most effective school (Glazzard & Bostwick, 2018). The school has considered the SDP as a lively document with all staff, stakeholders, and community partnerships involved in developing. Confidence in understanding SDP and the school planning cycle has been gained through this report which would be essential for future professional development as a primary teacher when getting involved in SDP. 
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