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Catalytic Leadership
Section 1
Catalytic leadership is also known as, ‘entrepreneurial leadership’, ‘collective change’, ‘Early Years Change agents’ alongside ‘social justice’. All of which suggest that it is about making a change within a setting. 
A catalyst is something that accelerates a reaction, it is often used in in chemistry and is something that is used to create change without having an effect on itself, often a substance (Cambridge University Press, 2022). Therefore a Catalyst in this field is a person or group of people that make change happen. According to McDowall Clark (2012), Early Years Practitioners (EYPs) can be seen as catalysts as they bring about changes within their setting. 
McDowall Clark (2012) states that catalytic leadership is a creative and dynamic process rather than a set of attitudes and behaviours, providing a diagram explaining that leading from within is being a catalytic leader. The diagram suggests that the qualities that early years practitioners need to be and use are, reflection on their practice, being committed to personal professional development, and being supportive of their team. Equally important is the attitude towards practitioners viewing their role as a catalytic leader as being an influence on change rather than being authoritative, suggesting catalytic leadership is a joint effort from all practitioners. 
According to Learner Dictionary (no date) a leader is a person in charge, a person of authority who leads others, whether it be one other person or a group. This evidently contradicts Catalytic leadership, which is less of an individual task and not about directing others, or working alone (Baylor Education, 2021). This makes catalytic leadership more sustainable as it does not rely on one person to direct or make changes, which in an early years setting is most helpful as it is always everchanging and decisions are constantly being made.
Joiner (No Date) suggests that using catalytic leadership in settings is hugely beneficial and can help companies positively turn around. It discusses a company that was facing closure, but when the leader recognised the need for a whole team to be involved in the leadership (catalytic leadership) lots of ideas and enthusiasm was generated, proving its success in workplaces. The article states that of all leadership styles the ‘catalyst level is the most effective for today’s rapidly changing environment’. Mirroring this into early years settings makes total sense as they change daily, and what works some days may not work others, which suggests that practitioner’s should take this on board to make the improvements they need to. 
While it is clear that catalytic leadership is hugely positive and clearly successful, it cannot be denied that it has its issues. McDowall Clark (2012) is hugely supportive of the model but does go onto say that some practitioners do not see or feel it is part of their role to direct others and they feel they do not hold authority over their colleagues, which could have a negative impact on changes being made. This however could be managed with training and teaching about catalytic leadership and what it involved, which will ensure practitioners do not feel they need to be in charge or that anyone is talking down to them. It is also important to remember that catalytic leadership is not about one person being in charge.
Another barrier to the success of catalytic leadership is how underfunded settings are, according to Lewis, 2019, schools budget in Wales has fallen by approximately 9% in the last 10 years. This poses problems such as no money for staff training, therefore practitioners may not know what catalytic leadership is, how they can implement it, or simply not realise the positive differences they are able to make. Alongside no money for training is simply huge staff turnover due to the lack of pay for practitioners, which could result in low quality staff, uneducated staff if the staffing is new people often, no consistency so little communication and without staff having worked in the setting for long there may be little professional development at first, which will prevent catalytic leadership success.
Lots of practitioners are ‘stuck in their ways’ and therefore may not realise that they are preventing catalytic leadership from its process as they do not like change so avoid making it, they also may not change themselves and their teaching styles as it seems ‘unnecessary’. This could be because they are not receiving the up-to-date education and understanding the changes we need to make and why, this is the final barrier to be discussed (The Secret Teacher, 2018).
Moving on, early years children may suffer from different sociological factors as they grow up, such as:
· Poverty
‘The state of being extremely poor’ (Cambridge Dictionary, no date) a. 
This will impact children’s lives as families may struggle to afford essentials like food and water, one of the immediate needs of a child according to Maslow’s hierarchy of needs (Holzknecht, J, 2007)
· Additional Learning Needs (ALN)
A child of school age that has a learning, mental or physical disability that requires extra learning support (Bridgend Gov, 2023).
This will impact children’s lives as it might impact their relationships with their family and the ability to form new connections, it may mean they cannot learn in the way being presented to them which will have an impact on all elements of development.
· Bullying
‘The behaviour of a person who hurts or frightens someone smaller or less powerful, often forcing that person to do something they do not want to do’ (Cambridge Dictionary, no date).
Children suffering from bullying may have low self-esteem, resulting in bad mental health, struggle forming connections alongside other difficulties.

· Alcohol misuse 
‘The excessive use of alcohol’ (Oxford Learner Dictionary, 2022). 
If a child is witnessing this they will likely not feel safe within their home, which is their immediate microsystem, somewhere they need to feel secure in order to develop according to Bronfenbrenner (Aubrey and Riley, 2018).
All of these sociological factors are known as Adverse Childhood Experiences, (ACEs). An ACE is an event or situation that affects a child’s physical or mental health, which can have a detrimental effect on their development, proposed by Manchester University NHS Foundation Trust (2022). ACE’s are very common, 47% of people experienced at least one ACE (Bellis et al, 2014). 
An Early Years Practitioner will be able to support children that are dealing with ACEs within the setting, and also through mutli-disciplinary working and involving other agencies such as CAMHS where necessary, as an act of catalytic leadership. Within the setting practitioners will be able to use approaches such as Thrive to support children suffering the effects of ACEs, it is a whole school approach, and it aims to build children’s emotional resilience. It is successful in helping children open up, discuss their feelings and reach the root of some issues children are dealing with. Providing children and practitioners with tools to manage behaviours and conversations (Thrive Approach, 2022). 
Some issues with Thrive however are the cost of the programme and training the staff, the length of time and dedication it takes to complete the programme, and how this information is shared to those ‘non trained’ staff. If it is a whole school approach it requires practitioners all to have understanding, the knowledge and skills to keep it in place, in order for it to be most effective and worthwhile (London Borough of Barking and Dagenham, 2017). This is suggestive that it has potential when used properly to be effective and very supportive. In order for Thrive to be used to its full potential, schools need to use catalytic leadership within their setting as a way of sharing the knowledge and skills and ensuring all practitioners are ‘on the same page’ so that it is consistent. However, encouraged by Gandolfi and Mills (2022) catalytic leaders are supposed to use their initiative and their inner drive rather than ask questions, as it aims to support joint leadership, but in this case that may cause issues surrounding the quality of Thrive support in place. 
Within a school/early years setting it will be the aim of all practitioners to support all children and help those struggling with ACEs. Catalytic leadership will play an integral part in this practice as it focusses on change, which is what is required to support, prevent and manage the needs that come off the back of ACEs. An example of using catalytic leadership in practice would be practitioners spotting the need and creating support as a result, such as breakfast clubs, uniform jumble sales and different targeted parent groups. Aubrey and Riley (2018) stated that this is what Montessori and Bruner did when they spotted that not all children were receiving an education due to factors like racism and poverty. They both made it possible for children to access education through their inner drive for social justice. If practitioners support these inequalities they are responding to the immediate needs of children in their care and promoting their individual rights in support of the United Nation Convention for the Rights of a Child (UNICEF, 1992).
Overall and supported by Siraj-Blatchford and Hallett (2014) it is evident that Early Years graduates are the best catalytic leaders as they are able to be change agents due to their recent education and can shape and change practice. Which itself suggests that practitioners are able to support and improve children’s early lives and support them in dealing with these sociological factors as they are equipped to deal with the needs presented.
To draw this section to a close if it is considered who is deemed a catalytic leader from the past, such as Ella Baker, Maria Montessori, Nelson Mandela and Jerome Bruner, it is clear that to be a catalytic leader you simply need to be someone who cares and makes change, which is exactly what early years practitioners do. Catalytic Leadership is a method of leadership that takes away a singular responsible person and ensures teamwork for the best results in these everchanging, individual settings. 
Section 2
Peter Clarke was Wales’ first children’s commissioner, elected in 2001 (Philpot, 2007).  The role was established under the ‘Childrens Act 2004’ in order to promote awareness of children’s thoughts and interests (Childrens Commissioner, 2023) This suggests that children were often underestimated and not their views were not valued within society before this. The role was a direct result of a recommendation from ‘Lord Laming’ after the devastating outcome of the Victoria Climbie Inquiry (Laming, 2003). 
There have been 4 children’s commissioners in Wales, all of which have taken to the role and acted as a catalytic leader, ensuring positive change for children in Wales and promoting their rights. Each commissioner has gained their place in the role after being chosen by children in Wales themselves (Crowley, A. No date). 
The overall aim and role of the commissioner is vast; however it is notably to ensure the United Nations Convention for the Rights of a Child (UNCRC) is implemented in all settings and in all Welsh children’s lives. As stated by the Information’s Commissioners Office (No Date), these rights have been transformational for children when in place, providing the very best outcomes. 
Furthermore, it is a vital part of a commissioners role to listen, respect and understand children in Wales’ views and work in collaboration with them in turn to best support their needs and promote opportunities as they grow and develop (Childrens Commissioner for Wales, 2022). 
In addition to this, the role shows catalytic leadership in action, through being an advocate for children’s rights and by making and standing up for changes as and when required.
Rocio Cifuentes is the current commissioner and she took over the role from Sally Holland in April 2022, as her position drew to a close. She aims to shape the future generations by being the voice of children in meetings with the Welsh Government, (Welsh Government, 2022) which simply sums up her role.
According to Crowley (No Date) children are often generalised and their individuality is taken away when adults discuss them and when their voices are used, it is sometimes to tick a box and not to drive adults knowledge and theory. She suggests that this is not fair and does not support their capabilities, and if the subject in question concerns a child, it should involve them in the process. A perfect example of this is when choosing the children’s commissioner, it is up to children as previously considered. 
Recommendations were made by Thomas, N et al in 2010, to improve the Childrens Commissioner service. Some of which were to, tackle low awareness (in all individuals involved with children) of what a commissioner is and what they do. Secondly was to provide a better information package to schools to support staff and children, in and out of the setting. Another was to make offices more accessible so children can use their voice in person and feel heard and suggest ideas from their point of view (a necessity of the commissioner role is to make those improvements). Finally was to update the commissioners title and make it a child and young person’s commissioner in exchange of the ‘Childrens Commissioner’, in hopes to make it more appealing to those older children, who feel they are young adults opposed to a child.
It cannot be denied that these recommendations were large but a further evaluation was put out in 2022 by Sally Holland, known as the ‘Plan for all children and Young People: Evaluation’. Just from the title of this document it is outlined that they are now making that direct reference to young people, and although the role title has not changed, there is an attempt and listening and involving the thoughts of these older children.
The evaluation states that they have engaged with 20,000 welsh children, which supports the recommendation of more awareness and delivered training to over 1000 professionals, which supports the better package of knowledge to schools aspect. Contradictory to this however, in accordance with the Education Workforce Council (2023) as of March 2022 there were over 80,000 registrants, and that is just of the welsh school staff, making that 1000 a very small percentage of practitioners. 
Moving on, another aspect of a Childrens Commissioner role is to produce reports and documents that support, engage and promote the rights of children, in areas that need it. Sally Holland released a report in 2020, it was called ‘No Wrong Door’ and its aim was to ensure services in Wales did not give off the feeling that a child and their family had approached the wrong service to ask for help with mental, behavioural or emotional needs (The Childrens Commissioner for Wales, 2020). The Childrens Commissioner for Wales, (2020) explains No Wrong door is aiming to prevent a gap in services by wrapping around families, ensuring there is always help available to prevent situations deteriorating. It focusses on help needed for those under 18 with learning difficulties, especially as they transition to adult services and those under 18 with complex emotional wellbeing and mental health issues.
It was created by looking at regional boards and establishing what is going well and what services are lacking in each area with an aim to prevent children being placed in incorrect waiting lists or the wrong service. The way in which it does this is through uniting relevant services using multi-agency working, in turn promoting child centred care.
The Childrens Commissioner for Wales (2020) noticed some positive work in all 7 Regional Partnership Boards (RPBs), such as, working with families, listening to children and making plans with them not for them. Other RPBs have mental health nurses working within their social work teams and others run groups to support those with additional needs. However, due to these positive elements not being consistent many recommendations are made in the report for RPBs to consider. To make within the services in their areas, to both improve and promote the UNCRC. 
One of the recommendations to is for residential provision to be made for children with complex needs to both care and support mental health and social care needs. This recommendation states that RPBs need to look at their current provision and provide a ‘position statement’ so that the most appropriate and supported plans can be made to achieve better and safer accommodation, both for respite and long term purposes for the individuals that need it. Sally Holland states that ‘concrete action needs to be taken to develop new residential provision for children with complex needs.
Article 27 ensures every child has the right to a safe place to live, 31 is that all children have the right to a rest, relax and play and article 23 is that all children with a disability should enjoy the best possible life in society (UNICEF, 1992) These rights are what underpin the recommendation, making it a legal obligation for RPBs to follow. It is important that there are suitable and safe options for respite or simply just places for children to stay, in order to lessen hospital admissions and provide alternatives for children at the crisis point that may be further stressed out through a hospital stay.
According to the NHS (2022) respite is equally important for the carer of the young person, to prevent them getting exhausted and unable to care for their loved one, as does it provide the child or young person with the essential break from their caregiver, in order to maintain a positive and healthy relationship. This would suggest that this recommendation is a vital addition to RPBs and one that will be welcomed very quickly, it will help to ensure children with complex needs feel more ‘normal’ and a part of society.
The Childrens Commissioner for Wales (2023) states that there is a larger need for short term support for the individuals with complex needs as there are already some options for long term care such as residential schools away from their family. Risks come along with long term stays such as a breakdown in the relationships that children have with their parents. Bowlby’s theory of attachment states that if a child is removed from their parent, they may get distressed and the connection may be broken, preventing the secure attachment being maintained (Bates, B. 2019). This might then negatively impact upon development and therefore could cause further emotional dysregulation which could result in a further need from services and further struggles within their life.
The issue raised above suggests why the importance for safe accommodation and the immediate need for short stay options to be created is imminent.
Issues RPBs might found surrounding this may be funding struggles and staffing problems, Local Authorities are going to need to find areas, take part in planning processes and fund the building and upkeep of these services, whilst also finding the necessary suitable professionals to staff the service and maintain it. 
Moreover, the Childrens Commissioner for Wales (2020) has already accounted for this barrier through demanding that more must be done to facilitate pooled funding and joint commissioning and if local authorities and RPBs worked in partnership successfully, sharing services and resources, these improvements are possible and can happen swiftly. 
Moving on, at the end of 2021 a request was made to the RPBs to discover what improvements and adjustments they had made in line with this report. They had a generally similar response from most RPBs in that there were plans in the making to create more overnight respite services and they believed that long term it would result in a decrease in hospital admissions in this field, which shows clear evidence of multi-agency working and positive working practice to make these improvements achievable. 
Alongside, most RPBs have also recognised the need for more therapeutic accommodation and plan to make more available in each RPB to prevent children and young people from moving away from home for the right care and support (Childrens Commissioner for Wales 2023), which promotes Bowlby’s attachment theory (Bates, B. 2019) and article 9, to prevent children being separated from their parents (UNICEF, 1992).
While these positive changes are true, it was also clear that children were still being turned away from services and children that had both learning difficulties and mental health issues were being treated in a disjoint manner and their services were not connected (Childrens Commissioner for Wales), which results in their health care not being the best it can be (UNICEF, 1992) and possibly still not being referred to the most suitable services.
From then onwards, the Childrens Commissioner for Wales (2023) set out a more specific and clearer plan to ensure that ‘No Wrong Door’ could be as successful as it intends.

Section 3
A number of difficulties arise from the sociological issue that is poverty. The Joseph Rowntree Foundation (2022) defines poverty as the inability to heat your home, pay the necessary bills, and buy the essential products for everybody within your home. This would directly affect early years children in different ways, for example, if they cannot receive the nutritious food, the ability to access extra-curricular activities, have a safe, secure and warm home, and keep clean.  
Poverty is a tricky issue to define, as it can be subjective and no single measure, for example, what it might mean to one household. Which results in questions surrounding the poverty line and where it is (Joseph Rowntree Foundation, 2022). This causes problems in then providing support, that is equal and beneficial to all, whilst also managing the demands of society and exactly where and who the support comes from, let alone what exact support is required. 
Having little food will result in bad nutrition, which in turn will negatively impact upon brain development, affecting the children’s academic attainment and their ability to develop expected skills alike peers, such as early numeracy and language (Elizabeth L Prado, Kathryn G Dewey, 2014). 
According to Maslow, children will not move up the pyramid if they are living in poverty (due to physiological needs not being met). Which will affect their self-esteem, feelings of belonging, and their feeling of safety and security (Pichère, Cadiat, and Probert, 2015) 
Bronfenbrenner agrees with this model and suggests very similar outcomes for a child if their microsystem is not secure. The microsystem focusses upon the child themselves and their development. When not fulfilled it has a negative effect upon their mesosystem, so their family bonds for example, as a result then affecting their exosystem and prevent them reaching further development skills and security in their identity (culturally as an example), their likes and dislikes and access to groups and sports, as they are not ready for this. 
Consequently, Early Years Practitioners when dealing with children in poverty have had to adapt and develop themselves in order to best support them. In doing this, lots of different early intervention schemes and services have been created and developed to help both children and occasionally their families manage its impact and to promote the rights of a child whilst supporting their development (UNICEF, 1992). 
The first early intervention tool is a recent Welsh Initiative called ‘Big Bocs Bwyd’ (BBB). Closely linked to the 4 purposes of the new curriculum with an aim to ensure no child goes hungry supporting the understanding surrounding ‘good food choices’. The way it does this is through providing a shop set up with nutritious foods so that children and their families can buy what they need at a ‘pay as you feel’ price, making it more achievable for families to have suitable food for their children, which is how it then prevents and responds to poverty in the early years. The shops and have similar aspects to a charity shop and food bank in the way they run (Big Bocs Bwyd, No date). However, they take a lot of management and is a huge commitment from a school (Perkins, L. 2022).
Due to this service being a new scheme there is little evidence in regard to its success as well as its problems, however it can be considered as a ‘charity shop’ or ‘food bank’ and despite these being very helpful additions in the community, Flores, (2014) implied that in order for best running then lots of volunteers are needed, to maintain and effectively manage a store. 
There was an initial evaluation created recently about BBB and its pilots, and a few of the issues and recommendations that were suggested were that of better teaching, to the schools that are getting started, so more training and support needs to be provided by the organisation to the schools to improve delivery (Davies, 2022. and Palmer, A. and Hargraves, Z, 2022). 
There was also a recommendation made to create and develop more volunteers to support the programme as it was highlighted that staff from inside the schools were having to take on this role on top of their own as there was no guidance on who fills the shop and organises it, whilst also keeping it in safe conditions (Davies, 2022).
Outside of this document is that BBB could be its own stigma, if it comes across in a similar way to a food bank, parents and carers may not feel that they are able or need to use it. Despite this BBC article suggesting that there is little need nor judgement from using these shops, it does not shy away from the attitude of the population. Whether it be out of fear of ‘being seen’ or that they feel embarrassed that they are struggling with money, alongside this could be the denial that they do require this help, and that others need it more (The Trussel Trust, 2015, and BBC, 2012).
Points to add are that using fresh foods require the knowledge of how to prepare, safely cook and serve. Some parents may not have the skillset to use the fresh food produce and create a healthy meal (Roxby, 2012). Alongside this, BBB themselves do have emphasis on the involvement of children within the school to have input on recipe ideas, cards and in school cooking sessions to support their family, this might be enough to stop this from escalating to a challenge (Big Bocs Bwyd, no date).
In addition to this service, it is important to remember the psychological and emotional demands that poverty can have upon a children’s brain and development. There is evidence to suggest that if children’s emotional needs are not met, due to parents being absent for example, then they may struggle with behaviour issues throughout their school life (NHS, 2020). Therefore, the next early intervention to be critically explored is ‘Thrive’. An emotional regulation and support programme supported by lots of primary schools to promote emotional resilience and help form positive connections in the brain of a child, especially if they are not created elsewhere (Thrive 2023). 
Thrive and other therapeutic therapy’s have huge success rates and has positive reports from many sources, with Gibby-Leversuch et al (2012) alongside Simpson, J., & Atkinson, C. (2019) both have found that using Thrive and similar therapeutic therapies for children struggling with emotional issues have positive successes in schools. There was evidence to suggest better academic attainment and noticeably more engagement from children, as were they ‘not so withdrawn’ and ‘more open’, suggestively less behavioural implications from the children within the sample too.
In spite of these attitudes, it must not be forgotten that there is critique to be involved, for example, the programme cost, and with the large cut in school budgets, which in this article shows a huge decrease in budget for those children in poverty, is something that some schools may not be able to train their staff and use, making it slightly impractical (BBC, 2021).
Within the website there are some tools that can be implemented without training, but it is evident that occasionally it needs following through with further consequences or actions, and there is little advice on how to do this without the training, which also brings questions as to their professional development and if it is their right to be trained if it is to support their role, which is where staff need to make reference to the professional teaching standards (Welsh Government and Education Wales, 2019).
it is clearly outlined that poverty and its presented issues are tricky to tackle within the early years due to their complexity, both BBB and Thrive help support children in totally different ways, but their ease of implementation is not straightforward and therefore their complications can outweigh the benefits in multiple settings.
Overall, it is clear that catalytic leadership is an ongoing process that is sometimes subconscious but constantly in use within early years settings, it is clear that the different intervention services also use catalytic leadership styles, alongside the Childrens Commissioner, but it is clear that there will always be room for improvement as situations involving children will be everchanging.
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Section 1


 


Catalytic leadership is also known as, ‘entrepreneurial leadership’, ‘collective 


change’, ‘Early Years Change agents’ alongside ‘social justice’. All of which suggest 


that it is about making a change within a setting. 


 


A catalyst is something that accelera


tes a reaction, it is often used in in chemistry


 


and is something that is used to create change without having an effect on itself, 


often a substance (Cambridge University Press, 2022). Therefore a Catalyst in this 


field is a person or group of people that


 


make change happen.


 


According to 


McDowall Clark (2012), Early Years Practitioners (EYPs) can be seen as catalysts 


as they bring about changes within their setting.


 


 


McDowall


 


Clark (2012) states that catalytic leadership


 


is a creative and dynamic 


process r


ather than a set of attitudes and 


behaviours, providing 


a diagram explaining 


that leading from within is being a catalytic leader. The diagram suggests that the 


qualities that early years practitioners need to be and use are, reflection on their 


practice, 


being committed to personal professional development, and being 


supportive of their team. Equally important is the attitude towards practitioners 


viewing their role as a catalytic leader as being an influence on change rather than 


being 


authoritative


, sugg


esting catalytic leadership is a joint effort from all 


practitioners


. 


 


According to


 


Learner Dictionary (no date) a leader is a person in charge, a person of 


authority who leads others, whether it be one other person or a group. This evidently 


contra


dicts Catalytic leadership, which is 


less of an individual task and not about 


directing others


, or working alone (Baylor Education, 2021). This makes catalytic 


leadership more sustainable as it does


 


n


o


t rely on one person


 


to direct or make 


changes


, which in an early years setting is most helpful as it is always everchanging


 


and decisions are constantly being made.


 


Joiner (No Date) suggests that using catalytic leadership in settings is hugely 


beneficial and can help compan


ies 


positively 


turn around. It


 


discusses a company 


that was facing closure, but when the leader recognised the need for a whole team 


to be involved in the leadership (catalytic leadership) lots of ideas and enthusiasm 


was generated, proving its success in 


workplaces. 


The article states that of all 
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